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Introduction
Shetland Islands Council is committed to delivering the best possible outcomes for children and young people so that they have the best start in life and are ready to succeed by following the principles of Curriculum for Excellence, the National Improvement Framework, Getting it Right for Every Child (GIRFEC), and Developing the Young Workforce.
We want to know how well we are doing this and how we can improve. We are continuously evaluating what we do and how it makes a difference to our learners. We have been asking ourselves – staff, pupils, parents/carers, and other partners – the questions contained in this Standards and Quality Report.  Our self-evaluation – involving staff, pupils, parents/carers, and other partners – is in the pages that follow, along with our main improvement priorities for session 2023/24.  This report is based on the quality indicators in How Good is Our School? 4th Edition (2015) and How Good is our Early Learning and Childcare? (2016) and on the priorities and drivers of the National Improvement Framework.
The current National Improvement Priorities are:
· Placing the human rights and needs of every child and young person at the centre of education

· Improvement in children and young people’s health and wellbeing

· Closing the attainment gap between the most and least disadvantaged children and young people

· Improvement in skills and sustained, positive school-leaver destinations for all young people

· Improvement in attainment, particularly in literacy and numeracy.

The National Improvement Drivers are:
[image: image2]
	Contextual analysis of the school

Happyhansel Primary is situated in the village of Walls, a small rural community on the West Mainland of Shetland.  The school has a shared Head Teacher who covers Happyhansel and Sandness Primary schools.

We are a non-denominational school catering for pupils from nursery to P7.  Secondary schooling for S1 to S4 is provided at Aith Junior High School with S5 & S6 education provided by Anderson High School in Lerwick.

We are currently a two teacher school with 30 pupils in primary, 14 in P1-4 and 16 in P5-7.  We have 10 pupils in our Early Years setting by the end of the year.

The pupils are also supported by an Additional Support Needs Teacher who is in 1 day per week.  In addition the pupils are assisted by a Learning Support Assistant and three Learning Support Workers.  We have a sizable sensory space to help us meet the needs of all our pupils.

Visiting specialists deliver PE and Music weekly and a specialist Art teacher visits every third week.  

The pupils have access to various specialists in drama and Shetland dance who will visit school for a block of time.  The pupils have a 6 week swimming block at the Aith Leisure centre. Peerie Maakers volunteers run knitting classes in a lunchtime through the winter months.
The school has an active and very supportive Parent Council who have an informative Facebook page which all parents are signed up to.

Our outdoor space includes a polycrub, raised beds, accessible play equipment, a large grassy area with a view over the loch anda few mature trees.
As a learning community, together we aim to nurture and challenge our young people to develop confidence, resilience and independence through a rich and varied curriculum.  We value effort, respect and kindness on our learning journeys recognising individuality and talent.

Encourage, strive, achieve is our moto.

As our logo states we aim for our school to make a positive contribution to the Walls, Westside and Shetland communities and beyond.  

Demographics
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Our ELC and P1-4 class has had many staffing changes in recent times.  Despite this HMI recognised relationships at all levels as a strength of Happyhansel Primary and ELC.  HMI visited us in term four of 22/23 and also recognised the inclusiveness and support for pupils with additional needs as a strength of the school.  In the coming year we aim to improve our assessment processes throughout the curriculum and revisit the delivery of Numeracy and Maths at all stages to raise attainment.



.

 Collaboration and consultation with our stakeholders in session 2022/23
	Who?
	When?
	How?
	What did we find out?

(bullet points on key themes)

	Staff


	HMIE 

August in-service
Continuous conversations


	Questionnaire

Whole Staff Meeting
	Staff talked about difficulties children were having in remembering strategies in numeracy.
Discussions between staff about how play pedagogy works with older classes presented opportunities that could be built on for developing this area.

Tracking meetings towards the end of the year sparked discussions about end of level judgements and evidence.

	Children and young people


	Pupil Council - weekly
	Discussion
HGIOS children’s version
	New books needed in library
They feel very strongly about the state of the multicourt.

They are not happy about some aspects of school lunches.

	Parent and Carers


	Parent Council meetings
During information gathering by inspection team

	Discussion 

HMIE Questionnaire

Coffee afternoon

	Staffing changes in P1-4.  Some parents feel strongly there should be more trips. 
Parents would like more information on our approach to teaching numeracy. 
Bullying -  unwanted playground behaviours, one parent thought this should be more firmly dealt with.

Support for children in classes.

	Community and other stakeholders


	HMIE June 
	Questionnaire
	Happy to collaborate with staff from Hh 
Community feel welcome and are supportive of the school.

Church café donated £250


Standards & Quality Report
2022-23
Improvement Priorities for 2022-23

(A maximum of no more than four priorities is recommended)
	NIF PRIORITIES

· Placing the human rights and needs of every child and young person at the centre of education. 

· Improvement in children and young people’s health and wellbeing

· Closing the attainment gap between the most and least disadvantaged children and young people 

· Improvement in skills and sustained, positive school-leaver destinations for all young people

· Improvement in attainment, particularly in literacy and numeracy.
(highlight as appropriate)
	NIF DRIVERS

· School and ELC leadership 

· Teacher and practitioner professionalism 

· Parent/carer involvement and engagement 

· Curriculum and assessment

· School and ELC improvement 

· Performance information
	1.1 Self-evaluation for self-improvement

1.2 Leadership for learning

1.3 Leadership of change

1.4 Leadership and management of staff

1.5 Management of resources to promote equity
	2.1 Safeguarding and child protection

2.2 Curriculum

2.3 Learning, teaching and assessment
2.4 Personalised support
2.5 Family Learning
2.6 Transitions

2.7 Partnerships
	3.1 Ensuring wellbeing, equality and inclusion
3.2 Raising attainment and achievement/Securing children’s progress

3.3 Increasing creativity & employability/ Developing creativity & skills for life & learning


	Priority 1:Ensuring the curriculum and ethos of the school operates in line with the spirit of the UNCRC.Continuation from 2021/22? Y/N   Link to COVID-19 recovery Y/N

	Data/evidence that informs this priority:

Self evaluation of 3.1


	Planned Outcome

Staff are confident in knowing how UNCRC applies to the running of schools and classrooms.

Staff and management can be confident that we are compliant with legislation.

Pupils experience – Fairness and have increased knowledge about discrimination. Increased opportunities for pupils to take on roles of responsibility and to have their views heard.


	How exactly are we going to do it?

One meeting each term will be devoted to looking at the actions of the school and discussing what changes we need to make to comply with the following:
· Is our school and classroom practice non-discriminatory? Consider fairness, equity and equality.  

· Do we always act in the best interests of the child?

· Do we ensure the proper development of all aspects of our pupils.  Trauma informed practice- training.

· Pupil voice- do we listen to the opinions of all our pupils.  What matters to our pupils? 

· Form pupil council and eco group, add health and tidy squad groups.  Term I weekly meetings to establish roles and remits.  Term 2 Longer meeting times every third week.

· Specific lessons to inform pupils about discrimination.

· Regular consultations with chidren at assemblies using child friendly questions from How good is OUR school? A resource to support learner participation in self evaluation and school improvement.
	Resources and Lead Person

Lewie Peterson- advice 

Online learning materials.

Assembly time

Class lesson time


	Monitoring the impact of the priority on learners

 Pupil survey

Shanarri wheels
Through discussion with pupils they feel their voice is listened to and they think that it is good they have a direct link between the pupil council and the parent council.

Shanarri wheels showed an overall improvement , nurtured and respected were particularly high.  Achieving was slightly lower on many as was safe.  When I asked about this it was linked to the surface of the multicourt.

Children are now aware of many aspects of UNCRC and how this relates to school life.  We now need to make links to the curriculum through classwork.




Improvement Priorities for 2022-23

(A maximum of four priorities is recommended)
	NIF PRIORITIES

· Placing the human rights and needs of every child and young person at the centre of education. 

· Improvement in children and young people’s health and wellbeing

· Closing the attainment gap between the most and least disadvantaged children and young people 

· Improvement in skills and sustained, positive school-leaver destinations for all young people

· Improvement in attainment, particularly in literacy and numeracy.
(highlight as appropriate)
	NIF DRIVERS

· School and ELC leadership 

· Teacher and practitioner professionalism 

· Parent/carer involvement and engagement 

· Curriculum and assessment

· School and ELC improvement 

· Performance information
	1.1 Self-evaluation for self-improvement

1.2 Leadership for learning

1.3 Leadership of change
1.4 Leadership and management of staff
1.5 Management of resources to promote equity
	2.1 Safeguarding and child protection
2.2 Curriculum

2.3 Learning, teaching and assessment

2.4 Personalised support
2.5 Family Learning

2.6 Transitions

2.7 Partnerships
	3.1 Ensuring wellbeing, equality and inclusion
3.2 Raising attainment and achievement/Securing children’s progress

3.3 Increasing creativity & employability/ Developing creativity & skills for life & learning


	Priority 2: Creation of a Happyhansel Positive Behaviour Policy

Continuation from 2020/21? Y/N            Link to COVID-19 recovery Y/N

	Data/evidence that informs this priority:

Level 2 complaint from a parent stating inconsistency in sanctions and pupil feeling unfairly treated.


	Planned Outcome

Behaviour policy stating clear behaviour guidelines for staff and pupils.

Consistency of restorative approach.


	How exactly are we going to do it?

Examine Nurture and positive behaviour policies from other schools to aid in construction of one for Happyhansel

Read and discuss summary of “When the Adult changes Everything Changes “ by Paul Dix.

Script restorative conversations

Create and adopt rules- Ready, Respectful Safe

Detail possible sanctions and when they would be applied.

Detail an approach to bullying behaviours.

Detail roles of staff and management

Discussions with pupil and parent group
	Resources and Lead Person

Paul Dix- Summary Document

Dunrossness Nurture and Positive Behaviour Policy


	Monitoring the impact of the priority on learners

Leuvan engagement observations

Playground observations

Pupil and parent discussions

The behaviour in school is generally very good as observed by teachers and staff.  HMIE survey to parents suggested one or two parents felt there was bullying situations in the playground that were not being addressed.  These were linked to individual relationships.  We continue to address these.

Restorative conversations are being used to address any incidents but these are rare. Children are aware of restorative conversation process.


Improvement Priorities for 2022-23

(A maximum of four priorities is recommended)
	NIF PRIORITIES

· Placing the human rights and needs of every child and young person at the centre of education. 

· Improvement in children and young people’s health and wellbeing

· Closing the attainment gap between the most and least disadvantaged children and young people 

· Improvement in skills and sustained, positive school-leaver destinations for all young people

· Improvement in attainment, particularly in literacy and numeracy.
(highlight as appropriate)
	NIF DRIVERS

· School and ELC leadership 

· Teacher and practitioner professionalism 

· Parent/carer involvement and engagement 

· Curriculum and assessment

· School and ELC improvement 

· Performance information
	1.1 Self-evaluation for self-improvement

1.2 Leadership for learning
1.3 Leadership of change

1.4 Leadership and management of staff
1.5 Management of resources to promote equity
	2.1 Safeguarding and child protection

2.2 Curriculum

2.3 Learning, teaching and assessment
2.4 Personalised support

2.5 Family Learning
2.6 Transitions

2.7 Partnerships
	3.1 Ensuring wellbeing, equality and inclusion

3.2 Raising attainment and achievement/Securing children’s progress
3.3 Increasing creativity & employability/ Developing creativity & skills for life & learning


	Priority 3: Assessment and tracking of curricular areas beyond Literacy and Numeracy

Continuation from 2020/21? Y/N           Link to COVID-19 recovery Y/N

	Data/evidence that informs this priority:

Conversations with staff.

Gathering end of level data.

Monitoring and tracking.


	Planned Outcome

Pupils will experience the full range of Es & Os across a three year cycle.

Pupils can be partners in tracking their progress through a level to inform next steps.

Planning for the 4 contexts of learning is robust.

Holistic assessments and examples of work inform end of level judgements.
	How exactly are we going to do it?

Revisit curricular bundles.

Consider creativity 3-18 and planning for skills.

Revisit planning format to include IDL, holistic assessments, family learning and skills.

Discuss pupil ownership of PLPs
	Resources and Lead Person

Staff meetings


	Monitoring the impact of the priority on learners

Discussion with focus group.

Observation of use of PLPs

Discussions with teachers

This area was not addressed fully due to missed time at school.  This will now be addressed as we renew and align the planning building in suitable assessment and implementation tasks.

Health and wellbeing and Digital progression pathways to be adopted.




Improvement Priorities for 2022-23

(A maximum of four priorities is recommended)
	NIF PRIORITIES

· Placing the human rights and needs of every child and young person at the centre of education. 

· Improvement in children and young people’s health and wellbeing

· Closing the attainment gap between the most and least disadvantaged children and young people 

· Improvement in skills and sustained, positive school-leaver destinations for all young people

· Improvement in attainment, particularly in literacy and numeracy.
(highlight as appropriate)
	NIF DRIVERS

· School and ELC leadership 

· Teacher and practitioner professionalism 

· Parent/carer involvement and engagement 

· Curriculum and assessment

· School and ELC improvement 

· Performance information
	1.1 Self-evaluation for self-improvement

1.2 Leadership for learning
1.3 Leadership of change

1.4 Leadership and management of staff

1.5 Management of resources to promote equity
	2.1 Safeguarding and child protection

2.2 Curriculum

2.3 Learning, teaching and assessment

2.4 Personalised support

2.5 Family Learning
2.6 Transitions

2.7 Partnerships
	3.1 Ensuring wellbeing, equality and inclusion

3.2 Raising attainment and achievement/Securing children’s progress
3.3 Increasing creativity & employability/ Developing creativity & skills for life & learning


	Priority 4: Creating a Happyhansel Writing Policy

Continuation from 2020/21? Y/N           Link to COVID-19 recovery Y/N

	Data/evidence that informs this priority:

Writing levels have slipped a little over the summer.

Discussions with staff about future proofing the gains made last year.
	Planned Outcome

Regain writing levels and further improve all aspects of writing.

Policy detailing features of effective practice when writing with a multi-composite class


	How exactly are we going to do it?

Detail preferred methods at all stages of writing and compile into a policy under the following headings.

Building up to writing

During writing

Proofreading and Editing

Assessment of Writing

Feedback

Celebrating our Writing

	Resources and Lead Person

Teaching Staff

Staff meeting times
	Monitoring the impact of the priority on learners

Discussion with staff 

HT participation in writing lessons

Jotter monitoring

Engagement monitoring –Leuvan scale
Writing standards improved this year and children’s engagement is good.  

Details of policy was worked out through discussion in a staff meeting. Elizabeth now needs to type this up as a policy and present to new staff.


Pupil Equity Fund – Planning and Reporting

	PEF Allocation 2022/23
	Carry forward from 2022:

	Project/intervention:

What data/evidence informs this? (what is your gap?)

	Interventions for Equity   Interventions for Equity | Self-evaluation | National Improvement Hub (education.gov.scot) (highlight the interventions that apply)

	Early intervention and prevention
	Social and Emotional Wellbeing
	Promoting healthy lifestyles
	Targeted approaches to literacy and numeracy
	Promoting a high quality learning experience
	Differentiated support

	Use of Evidence and Data
	Employability and Skills Development
	Engaging beyond the school
	Partnership working
	Professional learning and leadership
	Research and evaluation to monitor impact

	Planned Outcome

Opportunities for Pupils to attend afterschool activities. Badminton club, Music or Art club

Metacognition input- Learning about Learning and thinking


	Details of project/intervention:

Some of our pupils rarely go to activities outwith Walls.  This would be an opportunity to mix with peers across the cluster

A journey into 'thinking' - a collaborative based approach to learning exploring the language of thinking and the language of learning. Exploring thinking skills through talk and creating a 'thinking' culture to improve learning through talk.
	Resources and Lead Person

Include expenditure.

Only job titles should be used.
?


	Measures of impact on learners

Lessons on metacognition were conducted through the medium of making imovies.  Children discussed in groups ways to improve learning.  

Children enjoyed making the movies, worked well in groups and learned new digital skills but were unable to articulate what made good learning in this context.  Staff attended metacognition training in August in-service and metacognition will now be addressed in a more holistic way through usual class learning.


School self-evaluation, 2022-23, and priorities for further improvement
	Self-evaluation summary for schools:

Happyhansel Primary School, Shetland

	How well are you doing?

What’s working well for your learners?
	How do you know?

What evidence do you have of positive impact on learners?
	What are you going to do now?

What are your improvement priorities in this area?
	How would you evaluate this QI using the HGIOS?4/HGIOELC? six‑point scale?

	QI 1.3 Leadership of change (Developing a shared vision, values and aims relevant to the school and its community; Strategic planning for continuous

improvement; Implementing improvement and change)

	· As a school community we have developed our Vision, Values and Aims, carefully considering our unique local context. 

· Staff in the school have a good understanding of the locality and the families that make up the school community.

· Our school is inclusive and collectively we have high expectations, aspirations and ambition for all. 

· Staff work well together as a team and are committed to improvement and professional learning. Teaching staff update their training records and maintain the GTCS standards. There are leadership opportunities for staff – leading pupil groups which include, JRSOs, Pupil Council, ECO, Health Group and Tidy Squad. 
· Staff are engaged in self-evaluation using HGIOS 4 to consider the impact of improvements on learners and identify priorities. With staffing now more stable and consistent there is more confidence about driving improvements. 

· There is a strong focus on building positive relationships within the school and across the cluster, modelled by the SMT, these relationships are built on mutual respect and trust. A developing culture of collaboration between cluster schools is maximising resources and training opportunities.

· The Head teacher, through understanding the staffing needs of the school and the unique local community, has been able to build resilience in the staff team by proactively recruiting three members of the community. There are also volunteering opportunities to provide experience and build confidence.

· Relationships between staff and children are almost all positive and respectful.


	· All stakeholders were involved in the development of the vison, values and aims, with a working group pulling all ideas together. A new logo has also been designed, based on the VVA and will be launched soon.
· All staff share information ensuring relevant staff are aware of each child’s wellbeing. Teachers take this into account when planning for children within their class.

· This is part of our ethos, and all children look out for each other. Achievements and success in and out of school are celebrated. 

· PRD Processes and continuous conversations have been competed, for teachers using the GTCS standards. Staff identify next steps for their professional development. 

· Professional discussion with staff and across two schools demonstrates the staff’s commitment to improvements to provide best outcomes for learners. 

· The head teacher initiated opportunities for cluster meetings and moderation activities.  The three smaller Westside schools now collaborate to plan sports day and increased transition arrangements. There are also agreed priorities on the school improvement plans for session 23-24, including Circle training.

· Three members of the community regularly work within the school as LSW.  Children who have ASN experience consistency in staffing and build trusting relationships.

· This is evident to see in classrooms and around the school. A Positive Relationships policy has been developed and agreed by all stakeholders. We are developing a rights based approach and almost all staff are using restorative conversation to address any issues.


	· Launch the vision, values and aims and logo. Revisit the curriculum rationale to ensure this is underpinned by the new VVA. We will continually review to ensure they remain fit for purpose.  
· Ensure the school’s priorities for improvement are considered during PRD discussion, maximising impact of CLPL on staff and learners. 

· Establish a robust system of self-evaluation processes at all levels and evaluate impact of improvements.

· Formalise processes for measuring impact of SIP priorities.

· Establish practice of linking lessons to articles of UNCRC.

· Support staff to understand use restorative approaches consistently.

	Satisfactory

Actions from HMI report

· Increase pace of change

· Quality assurance processes need to be more robust and include evidence of learner attainment.

· Link actions of PRD/CC to developments and QA

	QI 2.3 Learning, teaching and assessment (Learning and engagement; Quality of teaching; Effective use of assessment; Planning, tracking and monitoring)

	· Mutually respectful relationships are evident across the school. The children are welcoming, friendly and confident.

· Almost all children are engaged in their learning. The children maintain good attention for the teacher led sections and work well independently. Children behave very well across the school.  

· Lesson delivery is clear and appropriately challenging for almost all pupils. 

· Differentiation is appropriate to support learners who find the level of lessons challenging.

· Pupils use digital technology to enhance their learning.

· A range of methods of formative assessment and feedback are used. Class discussion, observation of pupils working, marking work. Use of open questions allow teachers to know learners well and match challenge and support effectively.  
· The use of PLPs to inform end of level judgements. High quality assessment tasks showcase pupil’s understanding.

· There are clear systems and processes in place for tracking, monitoring and evidencing learner progress.

· Learners with specific difficulties and identified needs are well supported.

· Children have some opportunities to learn outdoors.


	· Observations of interactions between children and staff show mutual respect. 

· Through observed lessons, quality and quantity of work, wall displays.

· Class teachers know the children very well as learners, understanding their strengths and areas for development. These are considered when planning learning experiences.  

· Our generous allocation of laptops are used in writing lessons, to support number knowledge, for research and coding with scratch. Confidence with technology is growing and digital is increasing focus, enthusiasm and independence.

· Children are supported to consider errors and areas for development.

· Individuals and groups receive verbal feedback.  Comments are written in jotters.  A mixture of peer and teacher feedback is used proportionately.

· Benchmarks on P5-7 planning support progression and end of level judgements.

· Silver folders contain tracking information, spelling and reading tests and SNSA data to aid monitoring of progress.

· Pupils experience a balance of in class support and targeted interventions out of class to support progress.

· SEAL maths with small groups result in increased flexibility in manipulating number.

· Art, science and maths lessons make good use of outdoor spaces.  These spaces support health and wellbeing.
	·  Refresh the use of restorative conversations at the beginning of next session.

· Link individual rights to classroom practice and the curriculum.

· Further develop outdoor spaces to increase potential of outdoor learning.
· Develop mathematization and more sophisticated numeracy strategies through metacognition/number talks.
· Skills and progression in digital learning needs to be carefully planned.

· Revisit literacy tracking to lessen bureaucracy.

· Critically reflect on opportunities for pupils to lead learning.

· Head teacher needs to ensure processes are followed consistently.

· Moderation of feedback across classes would ensure consistency.

· Circle training is planned for 23-24.

· Staff as a whole will reflect on pace of learning to suit all pupils.

· Moderation practices needs to be re-established following Covid.
· Reflect and find ways to expand areas of planning that pupils can lead.

· Head teacher to ensure tracking of talking and listening and H&WB are formalised.

· With the help of the RSPB we would like to add a hide to the playground to watch birds on the loch.
	Satisfactory

Link teaching to VVA and UNCRC

Set personalised targets with learners to promote independence.

Adopt progression of digital skills.

Ensure additional tasks are of high standard.

Develop play pedagogy through whole school.

Deepen learning by use of higher order questioning.

Ensure challenge for able learners. 

Develop consistency of written feedback between classes.

Promote shared understanding of high quality learning and teaching.

Strengthen evidence of Lit + Num  evidence.

Strengthen assessment evidence.

Learners contribute to developing success criteria.

Broaden opportunities for moderation beyond school.

Streamline planning procedures.

Align QA actions with tracking meetings to make robust judgements.



	· 
	· 
	· 
	

	QI 3.1 Ensuring wellbeing, equality and inclusion (Wellbeing; Fulfilment of statutory duties; Inclusion and equality)

	· Happyhansel has a welcoming and supportive ethos. 

· All stakeholders are respected and valued.

· Pupils are happy in school. They are welcoming, supportive and confident in their interactions. 

· We comply and engage with statutory requirements to ensure provision for learners is high quality.

· There are strong partnerships being built up with parents and community.

· Transitions are well supported and responsive to the needs of individuals.

· Quality spaces are developed to suit the needs of individual learners.
	· We know our families well.

· Financial and time demands on families are considered.

· We are accommodating to family needs and wishes where appropriate.

· Almost all interactions are respectful and nurturing.
· Staff work well as a team and support each other.
· SMT ensure new staff are well supported.
· Community partners feel welcome.

· We celebrate success and respond positively to mistakes.

· SHANARRI wheels are completed twice a year with opportunities given to request supportive conversations from adults.

· We value GIRFEC meetings to ensure our learners with ASN are well supported. 

· SHANARRI underpins H&WB within the school.

· Staff are trained in nurture and child protection.

· We have a positive relationships policy and restorative conversations are used to address unwanted behaviour.

· Bullying incidents are rare.

· We understand and support pupils with dyslexia. 

· Families with children with ASN feel supported by the school.

· Small practices like seating hearing impaired children in direct line of sight with the teacher and displaying vocabulary to support writing are embraced to level the playing field for learners.

· Partnership with The Anchor Project support families with financial difficulties.

· Christmas jumper swap, grab and go breakfast.  Emails about financial support are sent regularly.

· Enhanced transition arrangements for nursery to P1 and P7-S1 are ongoing this year.

· A generous sensory space supports self-regulation for pupils with sensory needs and difficulties.

· Ability Shetland Saturday club as well as providing social opportunities for ASD pupils is proving volunteering opportunities for those interested in pursuing a career in ASN and addressing staffing challenges.


	· Pupils could request to speak to a particular trusted adult more regularly through the use of daily check ins. 
· Staff training in Trauma Informed Practice in 23/24 session.

· Include absence data in Parent Council meetings.
	Good
Staff to develop links between UNCRC and teaching.

ASN – targets need to be more specific and measurable.

Build links to other religions as well as local church connections.  Include learning about protected characteristics.

	QI 3.2 Raising attainment and achievement (Attainment in literacy and numeracy; Attainment over time; Overall quality of learners’ achievement; Equity for all learners) 

	· Staff value and celebrate children’s achievements.

· The attainment of all pupils is discussed at tracking meetings to ensure equity of provision.

· Attainment of individuals is tracked and monitored effectively.

· Improvement planning follows on from observations of trends in achievement.

· Pupils participate in task groups to contribute to school life 

· Pupil voice is sought and taken account of.


	· Childrens achievements are recognised in assemblies and displayed in a public area.
· HT and class teachers discuss the attainment of every child twice a year.  This is recorded and where a child is not achieving as expected, support measures are put in place. 

· Impact of individualised support is monitored regularly by PT to keep job share partners and ASN teacher informed. Small alterations are made where necessary to support timetables.

· Writing was identified as a general improvement priority after Covid-19.

· Task groups meet regularly and help pupils feel pride and ownership.

· Pupil council actions. Discussions with ASN teacher before GIRFEC meetings.  Pupils with IEP consulted whether they prefer working in or out of class.
	· We need to develop the use of data to measure school improvement over time.

· In line with local authority guidance, tracking information will be submitted three times annually.

· Reflect on how to create a more supportive classroom environment for pupils with ADHD (Circle training.)
	Satisfactory

Improve accuracy of recorded attainment data through QA and moderation.

Pace and challenge in younger classes to be increased.

Plan and track listening and talking, provide a wider range of audiences for this.

	QI 2.2 Curriculum: theme 2 Learning pathways

	· Our vision underpins inclusive practices.

· Progression frameworks in Literacy and Numeracy are used to ensure progression of skills and learning.

· Planning ensures breadth, balance and progression taking account of benchmarks.

· Personalisation and choice for pupils are built into many aspects of learning.

· The outdoor areas and surrounding locality is used where this can enhance learning.

· Opportunities arising to enhance the curriculum are accessed.


	· Development of vision celebrates individuality and equity of opportunity.

· Learning spaces are suited to learning needs of individuals and groups.

· HT is supporting temporary staff to follow planning processes.

· Choice of reading books, continuous provision for play in P1-4.

· Local walks, trips to church café, beach clean-up.

· Shetland Arts films. Generation science.


	· Local context will be considered when adopting skills framework.  SDS training will be provided in August 23 throughout the cluster.


	Satisfactory

Plan in the same way for all curricular areas.  

Plan application of Num + Lit skills

	QI 2.7 Partnerships: theme 3 Impact on learners (parental engagement only) 

	· Pupils with complex needs across the cluster have their social and sensory needs met.

· The Head teacher initiates and maintains close connections across the cluster to enhance opportunities for pupils.

· Pupils gain insight into community life and curriculum is enhanced through community connections.

· Community partnerships maintains local culture and fosters skill sharing.

· The Headteacher, Active schools and West mainland Leisure Centre work together to extend opportunities for pupils to be active.
	· Support and advice enable suitable spaces to be developed and joint trips enhance learning and social experiences for pupils with complex needs.

· Teachers have networking and collaboration opportunities to moderate aspects of practice and refine knowledge. Pupils enjoy opportunities to mix with wider social circles.  Transitions are smoother for pupils. 

· Local church leaders visit the school and provide services at key points in the Christian calendar. 

Pupils connect with a local author, comedian and care centre to gain understanding of aspects of local culture.

· Parents and members of the community visit to share dance, art and knitting skills with pupils.

· Additional expertise in fencing, table tennis and boccia have been provided alongside swimming lessons to increase the range of sports pupils are able to access.  


	· Develop family learning events in digital safety, mathematical understanding. 

· Capitalise on individuals in the community with musical skills to share with pupils in a traditional music session.

· Play leaders training for older pupils in 23/24 session.
	Satisfactory

Provide more opportunities for parents about children’s progress and learning.

Use child version of HGIOS to elicit pupil voice.


Self-evaluation for the Nursery Class (only complete if there is a nursery class)

	Self-evaluation summary for primary schools and primary schools with a nursery class/early learning and childcare settings (ELC):

Happyhansel Primary School, Shetland

	How well are you doing?

What’s working well for your learners?
	How do you know?

What evidence do you have of positive impact on learners?
	What are you going to do now?

What are your improvement priorities in this area?
	How would you evaluate this QI using the HGIOS?4/HGIOELC? six‑point scale?

	QI 1.3 Leadership of change (Developing a shared vision, values and aims relevant to the school and its community; Strategic planning for continuous

improvement; Implementing improvement and change)

	· Vision, values and aims for the school and ELC setting have been agreed with all staff, families and children. The head teacher and all ELC staff are committed to embedding these. 

· Staff in the ELC setting are committed to ensuring current thinking and research underpin improvements.

· Staff have developed a shared understanding of why they do what they do at Happyhansel and processes have been developed to support all staff.

· The senior practitioner models effective practice and recognises the strengths of each member of staff and strives to develop leadership at all levels.

·  ELC represented in whole school development priorities and undertaken in a developmentally appropriate way. This has included profiling, numeracy and mathematics. 

· The head teacher provides opportunities for all ELC staff to take forward improvements and feel confident to make changes.


	· Children and families participated in button vote to identify values most important to them.

· Senior practitioner highly committed to ongoing professional development and cascades learning with the staff team. 

· Staff attend training sessions to develop their own knowledge and understanding of child development and high quality ELC. (ELC Induction, PDA, Solihull)

· All staff are becoming more familiar with Realising the Ambition and refer to the guidance frequently. 

· Established staff meeting cycle to discuss different aspects of ELC. This has built a culture of reflection and critical thinking.

· All staff in the ELC setting feel valued and take a lead role on different aspects of provision (community walk, Bookbug, developing areas of continuous provision).

· Introduction of numeracy and maths resources in environment. 

· Calm and supportive environment. Children mirror adult behaviour. 

· Head teacher provided training video on early numeracy development. By Bernie Westacott which led to maths developments.

· Head teacher encouraged staff to change layout of room and provided suggestions.

· Staff agree changes as a team and senior practitioner guides this process.


	· Embed vision, values and aims. Celebrate and promote. 

· Include vision, values and aims in transition programmes.

· Identify key development priorities for ELC for session 2023-2024 based on self-evaluation.

· Develop more robust self-evaluation processes to ensure developments are clear, specific, focused and have a positive impact for children and families. 


	Satisfactory

(Team improvement visit actions.)

Link CPD to improvement plan and measure impact.

Create consistency in staffing.

Develop QA calendar.

(HMI actions)

Share the VVA with Parents.

Clarify roles within nursery staff team.

Provide children with leadership opportunities.

Create a separate EY improvement plan.

More robust self-evaluation using HGIOELC

Refine tracking

Create a QA calendar. 

	QI 2.3 Learning, teaching and assessment (Learning and engagement; Quality of teaching; Effective use of assessment; Planning, tracking and monitoring)

	· The ethos of the setting promotes positive relationships. This is essential for effective learning. 

· Individual needs are at the centre of planning for experiences and spaces. 

· Staff’s understanding of child development and early learning pedagogy are central to the quality of provision.

· All staff value play and are becoming more confident to know when to interact with children or when to stand back and observe.

· Staff make good use of the local community to promote real-life experiences and to enhance children’s learning and development.

· Practitioners know individual children well and most staff make use of observations, interactions and documentation to support judgements about progress.

· Tracking systems for literacy and numeracy are in place. 

· Parents and carers receive regular information about their child’s learning.


	· Staff interactions are calm, nurturing and positive resulting in children who feel valued and secure in the setting.

· Children’s thoughts, ideas and suggestions are listened to and acted upon. Different children suggest locations for mindfulness walks.  Large craft projects come from individual children’s interests or joint games eg cardboard castle.

· Observations, ongoing dialogue and holistic assessment processes inform planning and interactions. 

· Clear rationale for play in the setting. Balance of adult led, adult initiated and child led experiences. 

· Free-flowing indoor/outdoor play allows children’s individual needs to be met. 

· Frequent use of the wider community enhances learning experiences and provides more depth. 

· Bairn’s books capture significant aspects of children’s learning and document progress. Books are personal and celebrate individual successes and achievements.

·  Development of Message Centre based on training.
· Newsletters, daily conversations, opportunities to contribute to bairn’s books. 

· Senior practitioner attends regular network meets and all staff attend local authority ELC quality meetings.


	· Consider skill development when selecting resources for the environment, both indoors and outdoors. 

· Critically reflect on current tracking and monitoring systems and consider ways to refine to ensure they are manageable and sustainable. 


	Satisfactory

Develop pedagogy for all staff.

Ensure interactions deepen and extend children’s learning.

Refine tracking and monitoring to make more manageable.

Carefully plan transition activities.

Further develop links within the community.

Create more opportunities for children to prepare snack and serve lunch.

Increase challenge for learners.

Develop the use of questioning to deepen learning.

Review balance of child/ adult led learning.- more adult direction to make play more purposeful.

Increase use of digital technology.

	QI 3.1 Ensuring wellbeing, equality and inclusion (Wellbeing; Fulfilment of statutory duties; Inclusion and equality)

	· Developing positive relationships at every level is an aim of the setting.

· Staff know and support the children as individuals.

· Promoting the wellbeing of all children underpins the provision and staff are sensitive and respectful. 

· Pedagogy is child centred in line with current research and practice.

· The head teacher is becoming more familiar with statutory requirements and codes of practice and liaises with the senior practitioner to ensure statutory duties are fulfilled.  

· Effective partnership working with outreach services provide advice around individual needs.


	· Positive relationships policy throughout school. 

· Children are known and accepted as individuals.
· Regulation toolkit builds vocabulary and understanding of emotions. 

· Co-regulation strategies used to support individual children. 

· Children experience consistency and are aware of shared expectations.

· Positive reinforcement communicates high expectations.

· Staff team at all levels are supportive and encouraging with children and each other.

· Interactions are respectful clear and friendly. Senior practitioner carefully models respectful communication with children.

· Staff observations and discussions recognise children’s needs and achievements to inform planning.

· Children complete “All about Me” when first coming to nursery to support relationship building.

· Interactions are respectful clear and friendly. Senior practitioner carefully models respectful communication with children.

· Outdoor play is a core aspect of ELC provision. 

· GIRFEC meetings are held to meet needs of children with particular challenges.

· Individualised strategies are put in place to support when needs arise.

· Daily communication with parents alerts staff to daily needs.

· Handover and discussion time is built into routines.

· Staff value time spent getting to know children.

· Developmental overviews are used to monitor children’s expected milestones and to highlight areas for development.

· Children’s thoughts, interests and ideas are respected and influence planning and decision making.


	· Create and review policies that scaffold shared understanding with all stakeholders.

· Ensure transition into school is well planned, developmentally appropriate and takes children’s ELC experience into account.
	Good
Create more opportunities for parents to visit the setting.

Add dates to developmental overviews to show progress over time.

Continue to build children’s knowledge of wellbeing indicators  and UNCRC through language of learning.,



	QI 3.2 Securing children’s progress (Progress in communication, early language, mathematics, health and wellbeing; Children’s progress over time; Overall quality of children’s achievement; Ensuring equity for all children)

	· Health and wellbeing of children and their families is a key focus for all ELC staff. 

· Continuous provision provides open ended opportunities for children to develop creativity and build on previous learning. Staff carefully consider provision to maximise learning.
· Realising the Ambition is used to inform practice and to ensure that children’s needs are at the centre of how staff think about and plan for unique development.

· Routines are an important aspect of ELC provision and are viewed as learning opportunities to support and encourage children. 

· Staff capture, document and celebrate children’s achievements frequently.

· ELC team discuss the progress of individuals on a regular basis and use tracking and monitoring information to support. 

· Parents are partners in sharing understanding of children’s development.


	· Staff value the importance of spending time playing with children and use this time to develop early language skills and mathematical thinking. 

· Block play area and development of creative area. Adding resources to challenge and extend thinking. 

· Children access wider aspects of the school such as library, gym hall, on a regular basis. 

· Floor book highlights learning experiences and opportunities for all children.  

· Verbal feedback and praise a key part of daily interactions. 

· Bairn’s books and floor book are available daily to parents.

· Parent appointments and daily discussion ensure a shared understanding of the child.

· Written reports are shared with parents and carers once a year.

· Display boards reflect personal achievements, are relevant and reflect the local community.
	· Manageable tracking systems are being developed to record progress and inform provision.
· Head teacher needs to develop a robust quality assurance process for the ELC setting. 
· Provide more opportunities for children to be involved in snack and lunch times (preparation, serving). 


	Satisfactory

Continue to enrich indoor and outdoor environments with real life Num+ Lit opportunities.

Critically reflect on transitions.

Provide appropriate challenge particularly for able children.

Lessen tracking and monitoring to reduce workload.

Increase staff knowledge of the requirements of the curriculum.

Head teacher to support nursery through regular QA processes.

Develop awareness of writing for purposes.

Build emergent literacy opportunities- Rhyme, songs. Letter names and sounds and mark making.

Continue to use language of numerical learning through play.

Daily feelings check in.

	QI 2.2 Curriculum: theme 2 Learning pathways

	· The settings curriculum framework takes the local community into account and recognises the importance of effective partnerships.

· Curricular overview ensures breadth and progression of experiences for all children.

· ELC staff are committed to developing sensitivity in the use of observations to extend learning.

· Planning and provision is closely linked to observations.

· ELC staff appreciate that all children develop in their own way and in their own time and ensure the setting reflects this. 

· Children are developing awareness of their local community through weekly walks and through other real-life contexts. 

· Ongoing professional dialogue within the staff team and wider cluster leads to consistency and shared understanding.

· Staff consider literacy and numeracy skills when planning continuous provision.

· Senior practitioner encourages all staff to be innovative in play.


	· Realising the ambition is used alongside curriculum for excellence.

· Staff monitor experiences and outcomes covered through the environment and through interactions on a termly basis. 

· Conversations in settings and meetings refines thinking and planning.

· Curricular overview supports staff to identify gaps in coverage. This results in adult-initiated experiences or enhancements to environment.

· Staff ‘sprinkle learning’ in play through effective questioning and commenting.

· Children are enthusiastic, motivated and engaged.

· Learning through play is embedded in the setting and is based on an understanding of child development and the importance of time and space.

· Practitioners interact sensitively and respectfully with children, knowing when to interject.

· Children are familiar with walking to the Play Park, shop, church maze, piers and beaches.

· Staff attend network meetings and collaborate with ELC settings in the cluster for training, working groups and online training. Staff committed to training to further develop knowledge and understanding. 

· Individuals known and interests used to leverage and promote learning.

· Big play projects to provide new stimuli for play.

· Faith in play- nature.

	· A curriculum rationale will now be developed reflecting the Vision Values and Aims.

· Revisit planning processes to reflect best practice.
	Satisfactory

Curriculum Rationale

Ensure breadth across curriculum.



	QI 2.7 Partnerships: theme 3 Impact on children and families (parental engagement only)

	· Communication through weekly emails supports parental understanding of how children are learning.

· Relationships between staff and parents are strong and supportive.

· Parents and carers are invited to contribute to developments.
· Parents and carers have opportunities to be involved in the ELC setting. Parents accompanying trips and share skills.

· Parents and carers are valued as part of the ELC setting and their knowledge and understanding of their own children are crucial to progress in learning. 

· ELC staff consider the impact of COVID when developing relationships with parent/s and carers.
	· Daily contact with parents and carers further staff understanding of the child.

· Daily contact with parents and carers further staff understanding of the child.

· Key messages about the value of block play shared with parents and carers through newsletters.

· Children are made aware of places people work during mindfulness walks. 

· Regulate triangle completed with parents/carers and pre-school visiting service. 

· Parents and carers have access to bairn’s books on a daily basis. 

· Parents and carers are welcome to join their child when they are playing during drop offs and pickups. 

· Stay and play, trips, sports day, concerts.  Parent appointments, parent council, and daily discussion.
	· Develop ongoing self-evaluation process to ensure parents and carers views are sought and feed into continuous improvement.
	Satisfactory

No Recommendations


School self-evaluation, 2022-23, and priorities for further improvement

For each of the Quality Indicators listed below, answer the questions and include an overall evaluation using the six-point scale from “How good is our school?” (4th Edition). The self-evaluation grade should be for the whole Quality Indicator, not for individual themes within it. The questions are those used in self-evaluation forms before Education Scotland inspections.

Please refer to relevant qualitative and quantitative data when considering relevant evidence to support your statements. Please personalise this page to your setting.
	Qualitative Data
	Quantitative Data

	Observation of pupils in maths lessons show an overreliance in counting on in ones and a need to encourage more sophisticated mental numeracy strategies.  32% of P2-7 pupils are below track in numeracy.   This is centred around pupils towards the end of first level and observation show overreliance on learned processes.  Some pupils have an excellent range of strategies and can share these through number talks. All need to develop capacity for problem solving and word problems. 

We need to refine paper systems building assessments into planning from the outset.  This will strengthen assessment evidence and end of level judgements.
HMI recommended the HT track improvements more effectively using a QA calendar.  


	SNSA evidence
ACEL data

Sumdog assessments

Angus year group assessments




All 100%; Almost All 91%-99%; Most 75%-90%; Majority 50%-74%; Minority/less than half 15%-49%; A few less than 15%

School Improvement Plan

2023-24

Factors Influencing the 2023/24 School Improvement Plan
	Local authority factors

· Excellence and Equity for Shetlands’ learners
· Children’s Services, Recovery and Renewal Plan

· Children’s Services, Directorate Plan SIC Operational Guidance: School Improvement Planning and Standards and Quality Reporting

· SIC Strategy for Parental Involvement 2022
	National factors and drivers

· Curriculum for Excellence
· Realising the Ambition
· National Improvement Framework

· The Scottish Attainment Challenge

· Education Reform and Empowerment

· Getting It Right for Every Child

· Developing Young Workforce

· Digital Learning and Teaching Strategy

· The Equity Audit

· “Learning Together”: Scotland’s national action plan for parental involvement etc. 2018-2021

	School factors
Insert only those which are particular to your school.  This may include significant recent changes in the school.

· HMIE recommendations
· Rural setting limits trips and social opportunities.
· Staffing changes

	Local factors (optional)

Refer to any improvement work done at a school cluster level, including any agreed cluster-wide Improvement Priorities.
· Sharing areas of strength and ideas between schools.


	UNCRC

How will you ensure that a rights respecting approach is at the heart of your school improvement? What will the impact be? How will you monitor this?

· Awareness raising in assemblies and with staff.
	Tacking Inequalities, Poverty Proofing and Cost of the School Day

How will you ensure that any costs related to the school day are reduced and associated barriers to participation mitigated? 

· No demands for specialist clothes or transport charges.  Fundraising on all can participate, optional donations only basis.


Improvement Priorities for 2023-24
	NIF PRIORITIES

· Placing the human rights and needs of every child and young person at the centre of education. 
· Improvement in children and young people’s health and wellbeing

· Closing the attainment gap between the most and least disadvantaged children and young people 

· Improvement in skills and sustained, positive school-leaver destinations for all young people

· Improvement in attainment, particularly in literacy and numeracy.
(highlight as appropriate)
	NIF DRIVERS

· School and ELC leadership 
· Teacher and practitioner professionalism 
· Parent/carer involvement and engagement 
· Curriculum and assessment

· School and ELC improvement 
· Performance information
	1.1 Self-evaluation for self-improvement

1.2 Leadership for learning

1.3 Leadership of change

1.4 Leadership and management of staff

1.5 Management of resources to promote equity
	2.1 Safeguarding and child protection

2.2 Curriculum

2.3 Learning, teaching and assessment

2.4 Personalised support

2.5 Family Learning
2.6 Transitions

2.7 Partnerships
	3.1 Ensuring wellbeing, equality and inclusion

3.2 Raising attainment and achievement/Securing children’s progress
3.3 Increasing creativity & employability/ Developing creativity & skills for life & learning


	Priority 1: Raise attainment in Numeracy.    

	Pupils lack confidence in number operations.

	Planned Outcome

Most pupils achieve expected levels in numeracy by June 2024.

	How exactly are we going to do it?

Teachers will develop their understanding of CVA teaching and use of manipulatives. 
Teachers will develop their use of questioning to encourage conceptual understanding

Build pupils knowledge of counting and number bonds to support the use of mental strategies through regular practice.

Improve attitudes and confidence towards Maths and Numeracy through open ended, collaborative tasks. Input from Ed Scotland Mathematics support Officer on Goal Free Problems and collaborative moderation project.
Numeracy and Maths support booklet for parents.  Family information evening.

	Resources and Lead Person

Teacher CPD-Ed Scot-Numeracy and Mathematics Platform CPD materials

Northern Alliance Numeracy and Mathematics Progression

Parental information event

Lead-Head Teacher
	Monitoring the impact of the priority on learners

Lesson monitoring peer observation.

Focus group questioning and assessment.
Discussion with focus group

Questionnaire
Analysis of ACEL  and SNSA data.



Improvement Priorities for 2023-24
	NIF PRIORITIES

· Placing the human rights and needs of every child and young person at the centre of education. 
· Improvement in children and young people’s health and wellbeing

· Closing the attainment gap between the most and least disadvantaged children and young people 

· Improvement in skills and sustained, positive school-leaver destinations for all young people

· Improvement in attainment, particularly in literacy and numeracy.
(highlight as appropriate)
	NIF DRIVERS

· School and ELC leadership 

· Teacher and practitioner professionalism 

· Parent/carer involvement and engagement 
· Curriculum and assessment

· School and ELC improvement 

· Performance information
	1.1 Self-evaluation for self-improvement

1.2 Leadership for learning

1.3 Leadership of change

1.4 Leadership and management of staff
1.5 Management of resources to promote equity
	2.1 Safeguarding and child protection

2.2 Curriculum

2.3 Learning, teaching and assessment
2.4 Personalised support
2.5 Family Learning

2.6 Transitions

2.7 Partnerships
	3.1 Ensuring wellbeing, equality and inclusion

3.2 Raising attainment and achievement/Securing children’s progress
3.3 Increasing creativity & employability/ Developing creativity & skills for life & learning


	Priority 2: Ensure assessment processes and planning support appropriate pace and challenge for all. Continuation from 2022/23? N            

	Self Evaluation identified pace of learning needs to be increased for some learners
HMIE report identified some children are capable of achieving more and level of challenge should be increased.
Breadth of assessment evidence is insufficient to inform robust end of level decisions.
	Planned Outcome
By June 2024 all Pupils in Happyhansel will experience appropriate pace and challenge.


	How exactly are we going to do it?

Planning formats for all areas of the curriculum are aligned.
Ensure high quality assessments are included in planning. Input from Moderation and Assessment in-service event.
Identification of individual learning targets.
Teachers will develop their design of effective assessment tasks.  
Review pupil feedback opportunities.

Develop routines for quality reflection on learning and individual target setting. Peer observation.
Analysis of assessment data.
	Resources and Lead Perso
Examples of effective planning formats – consider in conjunction with Building the Curriculum 5
Assessment and Moderation – In-service presentation.
HMIE – Presentation

High quality assessment examples compared,developed and moderated.  CPD time.

Collaborative planning opportunities.

	Monitoring the impact of the priority on learners
Discussion with teachers, testing changes. 
HT monitoring of plans.
Monitor assessment tasks and evidence gathered.
Jotter/ pupil work monitored by HT

Pupil focus group discussion – identifying next steps.


Improvement Priorities for 2023-24
	NIF PRIORITIES

· Placing the human rights and needs of every child and young person at the centre of education. 

· Improvement in children and young people’s health and wellbeing

· Closing the attainment gap between the most and least disadvantaged children and young people 

· Improvement in skills and sustained, positive school-leaver destinations for all young people

· Improvement in attainment, particularly in literacy and numeracy.
(highlight as appropriate)
	NIF DRIVERS

· School and ELC leadership 

· Teacher and practitioner professionalism 
· Parent/carer involvement and engagement 
· Curriculum and assessment
· School and ELC improvement 
· Performance information
	1.1 Self-evaluation for self-improvement

1.2 Leadership for learning

1.3 Leadership of change
1.4 Leadership and management of staff

1.5 Management of resources to promote equity
	2.1 Safeguarding and child protection

2.2 Curriculum

2.3 Learning, teaching and assessment
2.4 Personalised support

2.5 Family Learning

2.6 Transitions
2.7 Partnerships
	3.1 Ensuring wellbeing, equality and inclusion

3.2 Raising attainment and achievement/Securing children’s progress

3.3 Increasing creativity & employability/ Developing creativity & skills for life & learning


	Priority 3:  Develop independence in learning through play/exploration opportunities throughout the school.       Continuation from 2022/23? Y/N           

	HMIE recommends HT along with Teachers should continue to develop play pedagogy more fully across school.

	Planned Outcome
All children in Happyhansel will have daily opportunities to lead their own learning through explorative activities and play.
Children have increased opportunities to pursue their own interests and skills development.

Children become more independent through increased responsibility for routine tasks and self-assessment. .
	How exactly are we going to do it?

Develop teacher understanding of play pedagogy through observing play in other schools, reviewing evidence and professional discussion.
Action pupil requests 
Review the learning environment and develop  additions to continuous provision throughout the school.
Identify areas for personalisation and choice and exploratory learning in planning.
Create opportunities for exploration within lesson structure.
	Resources and Lead Person

CPD – professional reading and learning materials

Play pedagogy network slides

Pupil voice evidence

Fullan – Deep Learning
	Monitoring the impact of the priority on learners

Pupil discussion focus group.
Teacher discussion.

Pupil focus group discussion

Pupil questionnaire




Pupil Equity Fund – Planning and Reporting
	PEF Allocation 2023/24
	Carry forward from 2022/23:

	Project/intervention:  Individual interventions for pupils identified as unlikely to meet levels in expected timeframe.  Variety of inter
What data/evidence informs this? (what is your gap?)  

	Interventions for Equity   Interventions for Equity | Self-evaluation | National Improvement Hub (education.gov.scot) (highlight the interventions that apply)

	Early intervention and prevention
	Social and Emotional Wellbeing
	Promoting healthy lifestyles
	Targeted approaches to literacy and numeracy
	Promoting a high quality learning experience
	Differentiated support

	Use of Evidence and Data
	Employability and Skills Development
	Engaging beyond the school
	Partnership working
	Professional learning and leadership
	Research and evaluation to monitor impact

	Planned Outcome

Identified pupils improve skills in areas that limit their learning.
Improved social skills and interactions with peer group.

Improved self-esteem

	Details of project/intervention:

Bullet points with actions. 
· Knowledge of social norms

Socially speaking group/ Kit bag

· Social communication and collaboration.

Leo therapy intervention

· Targeted literacy and numeracy interventions

SEAL maths, Spelling/Handwriting group.

	Resources and Lead Person
Additional ASN teacher time


	Measures of impact on learners

Observation of children- HT
Discussion with teachers, support staff and playground supervisor.

Discussion with pupil


	Teaching and Learning
	
	
	
	

	Leadership
	
	
	
	

	Family and Community
	
	
	
	


Happyhansel Primary School
Working Time Agreement 2023-24
	
	Happyhansel PRIMARY SCHOOL (Based on 35 hour week)

	School Session:
	2022/23

	 
	 
	 

	Item
	Detail
	Hours

	Teaching and Learning
	 
	 

	Class Teaching
	Class contact based on 1.0FTE
	22.5

	Personal preparation and correction
	One third of class contact time
	7.5

	Collegiate Time  
	 
	 

	Collegiate time (Annual)
	5 hours x 39 weeks. This does not include time within the In-Service days.
	195

	Essential School Activities
	 
	 

	Planning
	Planning across curriculum.-30hrs (7.5hrsx4
	30

	 Assessment, Tracking and Monitoring
	Tracking and monitoring -3hrs per term

Updating tracking from assessments in November and May 
	12

	Moderation


	 Cluster 2x 1.5 hour events
	6

	Partnership with parents/carers
	16 x 10min (2hrs 40min) parent appointments x 2

 report prep 16 x 2hrs (32hrs),

 website updates 4 x 2hrs=8hrs 

Curricular events 3x2hrs-6hrs
	   52

	Staff meeting (briefing)
	Whole staff meetings 4 x 1hr (4hrs, 
	4

	Staff meeting ( teaching staff)
	6x1hr
	6

	PRD/Professional Update
	PRD Meeting plus associated preparation and follow up admin. 
	3

	Liaison/Consultation/Review
	Class teachers /ASN staff/ Specialist staff/SMT/ Support staff/outside agencies/Cluster colleagues - 19.5hrs (0.5hrsx39).  Preparation and attendance of reviews - 10.5hrs.  Transitions between stages in school -2hrs  
	32

	Monitoring and tracking
	 HT consultation  4x 1hr.
	4 

	Total
	Time required for essential school operational activities
	149

	Collegiate time remaining for development tasks
	 
	   46

	School Improvement Plan Tasks
	Numeracy  8 hours

Planning and Assessment  12 hours

Play pedagogy/independent learning  8hours

Quality Assurance processes 4 hours


	32

	Working Time Agreement Committee
	Meetings and consultation. Done on IS day
	1

	Flexibility
	Distributed as and when needed this may include; whole school self-evaluation, pupil council, eco club, additional meetings, additional parent appointments due to family circumstances or concerns, unforeseen events as they arise, professional association meetings,  etc
	   14

	Total
	Time allocated to development tasks
	   40

	 
	 
	 

	Total
	Total collegiate time allocated
	195


	
	Happyhansel ELC (Based on 35 hour week)

	School Session:
	2023/24

	 
	 
	 

	Item
	Detail
	Hours

	
	 
	 

	In Ratio
	
	25

	Out of Ratio
	
	10

	Additional Hours
	
	2

	Total
	
	37

	Additional Hours ( to 35 hour week)
	 
	 

	Collegiate time (Annual)
	1x 39 staff meetings
	40

	Courses and training outwith working hours
	Individual/Development
	12.5

	Essential ELC Activities Staff meetings 3.30-5pm   1hour from additional hours and 30mins within working day

 

Total 58.5 hours total meeting time 

	Planning/ operational
	Joint planning and operational changes
	19.5

	 Assessment, Tracking and Monitoring
	Tracking and monitoring 

Updating tracking from assessments in November and May 
	19.5

	Self- Assessment
	 Discussing aspects of HGIO ELC
	19.5

	Total
	
	58.5

	Collegiate time remaining for individual  development tasks
	 
	   12.5 
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