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Context


St Patrick’s Primary is a denominational school with a current roll of 97.  St Patrick’s Primary is an integral part of the local community and works in partnership with Our Lady of the Assumption and St Meddan parish to help support our local community, which has a total population of 18,851 people, where 28% are aged over 65. 

St Patrick’s Primary is situated just a few miles from Prestwick International Airport. Troon is a small seaside town in Ayrshire that overlooks the Isle of Arran.  Troon is probably best known for the golf course. However, it is also a popular coastal town that plays host to many visitors who visit its beach and seafront attractions every summer.  The harbour is home to Ayrshire's fish market, which supplies locally-caught fish and seafood to quality restaurants at the nearby marina. We are fortunate enough for the children to be educated in an area with a wide variety of employment opportunities and recreational facilities;

· Two out of three people aged 16 to 74 are economically active.
· Approximately half the people in work in the Troon Locality work in professional, associate professional and skilled trades.
· The level of unemployment in the Troon Locality is lower than the South Ayrshire average and has remained so for several years.
· Nine out of 10 pupils leave school for a positive destination (college, university, training or work).

St Patrick’s creates solid foundations for this by forming partnerships with local organisations to provide challenging and engaging opportunities for our young learners.

St Patrick’s Primary school community work as a team, making full use of their skills and expertise to provide a range of high-quality learning and teaching experiences for all young people across the school.  
 
St Patrick’s enjoys close working relationships with the other schools in the cluster, which include St John’s, St Ninian’s, Sacred Heart and St Cuthbert’s.   

Children attend St Patrick’s from various Social Index of Multiple Deprivation (SIMD) 8% live in Quintile 1, 21% live in Quintile 2, 19% in Quintile 3  23% in Quintile 4 and 22% in Quintile 5.   22% of  pupils are registered for free school meals.
Across the school all children and staff understand and uphold the gospel and school values, which underpin the daily life and work of St Patrick’s Primary school.  
Our school enjoys excellent relationships with our parent body.  We have an extremely effective and supportive Parent Council and an innovative, entrepreneurial Fund Raising Group, which meet regularly and in a variety of ways support our community both financially and in an advisory capacity. 

Our staff, pupils and parents continue to work in partnership and take our learners forward in their academic journey at a level suitable to their needs.




The staffing within the school last year was as follows:
	Head Teacher
	Mrs Lynsey May

	Depute Head Teacher
	Mrs Tricia McFadyen

	Cluster Pupil Support 
	Mrs McRae

	EAL Teacher (Thursday)
	Ms Godden

	P1/2
	Mrs McGinley

	P2/3
	Miss Alexander (NQT)

	P3 / 4
	Miss O’Shea

	P5 / 6 
	Miss Mancini

	P6 / 7
	Mrs Wightman and Mrs Gardiner

	South Ayrshire Reads Champion
	Mrs Gardiner 

	NCCT Teacher and HIVE Teacher
	Miss Davidson

	Clerical Assistant
	Mrs Karen Kelly

	School Assistant 
	Mrs Rielle Cameron

	School Assistant
	Mrs Clare Thomson

	School Assistant
	Mrs Joanne McKinnon

	School Assistant 
	Mrs Jackie McCallum 

	Janitor 
	Mr Mark Cairns

	Catering Staff
	Susan

	Catering Staff
	Annemarie

	Viola 
	Ms Elsbeth Macleod 

	Brass 
	Mr Scott Walker



Attendance
Across the full year, St Patrick’s attendance is broadly in line with, and often above, the South Ayrshire average, though with greater variability.
2025–26  While St Patrick’s continues to have periods of strong performance (often exceeding South Ayrshire, particularly in late autumn and early spring), there are also more frequent dips where attendance falls below the authority average, especially in early autumn and late spring.  This dip has been impacted by parental term time holidays.
Overall, St Patrick’s maintains a comparable but less consistent attendance, demonstrating the capacity to exceed South Ayrshire averages, but with greater fluctuation across the year.
The school monitors attendance and tracks this carefully. Further details are available which tracks PEF, care experienced and young carer attendance.  
We have had no exclusions at St Patrick’s Primary for a number of years.
	School
	2021-22
	2022-23
	2023-24
	2024-25
	2025-26

	St Patrick's PS
	93.61
	92.52
	93.38
	94.4
	93.9




Achievements

· It was an exciting year for professional learning and improving pedagogy.  All teaching staff engaged in professional enquiry to improve pedagogy and raise attainment.  Staff engaged with South Ayrshire Learns Adaptive Teaching to create small tests of change in their classroom environments.
· Young Carers:  We have highlighted to staff the work of our Young Carer groups and ways to support them within school and in the community.  Some of our young Carers went to HoneyPot House for residential weekends whilst others had opportunities for Memory Making days.  Our Young Carers featured in some publications to promote Young Carers.
· Our Young Carers won the photograph competition ran by South Ayrshire and as a result attended the cinema as a prize.
· Almost all P7 pupils achieved Pope Francis Faith Award and a few received Parish Commendation.
· The football team had a successful season.
· All of our P5/6/7 pupils achieved level 1 Bikeability.
· All of our P6/7 pupils achieved Level 2 Bikeability
· All P5 pupils took part in swimming lessons at Troon Pool.
· P6 Euro Quiz Team achieved joint third in the authority competition.
· We had a few winners in the Rita Cotter Art Competition and their work will be displayed in a local exhibition
· A P7 pupil won a design competition through Waste Management to have design displayed on recycling lorries.
· We retained our FairAchiever Award
· We were awarded the Sport Scotland Gold Sport Award for 2026 – 2028
· We were awarded the International School Award by the British Council – Intermediate Level
· We were awarded the Scottish Languages Employability Award Silver level which we are are the first Primary school in South Ayrshire to achieve this.


VISION, VALUES AND AIMS




Vision

We consulted with stakeholders on our current school values.  As these values are based on the Gospel Values the decision to keep them was taken by all.

By placing Christ at the centre and with children at the heart of everything we do, our vision is to continually grow into a strong community of faith and learning in which every child and adult feels, ‘Inspired to shine in all they do, all they say and all they are!’

Values
· As a Catholic school, our Christian Faith and Gospel Values permeates all aspects of our school life. Our school values are: 
· Respect, Achievement, Faith, Inclusion & Community.
AIMS

At St Patrick’s Primary we strive to;
· Acknowledge each child and adult as a unique individual, created in the image of God, and consistently strive to address their spiritual, emotional, physical, social, and academic needs.
· Set and uphold high yet achievable standards and expectations for everyone, nurturing a passion for learning in both learners and adults. Support each member of our school community to become a confident individual who takes ownership of their own learning.
· Deliver high quality learning and teaching across the curriculum, ensuring all learners become literate, numerate, and healthy. Equip them with the knowledge, skills, and attributes needed to thrive as lifelong learners in a constantly evolving society.
· Offer meaningful opportunities for learners to deepen their knowledge and understanding of the Catholic faith, engage sincerely in religious observance, and actively practice their faith. Encourage them to be responsible citizens and effective contributors within St Patrick’s Primary School, as well as in the local and global community.
· Awarded Communication Friendly Learning Environment Level 1
Article 28: Every child has the right to an education..
Article 3: The best interests of the child must be a top priority in all things that affect children.
Article 14:  Every child has the right to their own religion.
Article 29:  Education must develop every child’s personality, talents and abilities to the full.

What Key Outcomes have we achieved?

	[bookmark: _Hlk12564795]Priority 1: Priority 1: 2.2 The Curriculum

	NIF Driver :
•	Improvement in attainment, particularly in literacy 
•	Closing the attainment gap between the most and least disadvantaged children

	Progress made
	Supporting Evidence

	· Progress towards this strategic aim was significantly impacted and did not take place as planned due to an extended period of staff absence. As a result, key actions—including stakeholder engagement, establishment of representative working groups, facilitation of curriculum design workshops, pilot testing, and delivery of training—were unable to be implemented within the intended timeframe. This has delayed the development of a shared curriculum vision. 

· Outdoor learning was successfully embedded in targeted areas of the curriculum. 








· Initial discussions have taken place to explore what profiling could look like across the different stages of the school, including consideration of approaches such as Personal Learning Plans, reflective practice, and the use of “My World of Work” profiles.
However, further development and implementation of these approaches were paused due to an extended period of staff absence.  As a result, planned actions—including timetabled profiling sessions, structured pupil reflection, and skills mapping—were not progressed as intended.

	Moving forward, these actions will be prioritised to ensure meaningful stakeholder participation when staffing capacity allows.










P1/2 pupils engaged in regular outdoor learning experiences on Wednesdays when enhanced staffing levels allowed, supporting increased engagement and hands-on learning. In addition, the HIVE incorporated outdoor learning as a central element of its wellbeing curriculum, using outdoor environments to promote physical activity, emotional wellbeing, and the development of key life skills aligned with the metaskills framework

This area will remain a key priority moving into next session to ensure a coherent, progressive approach to profiling that supports learners in developing self-awareness and recognising their skills for learning, life, and work.




	Next Steps:
· Work with PT Curriculum for South Ayrshire Council to look at our curriculum and opportunities for creativity
· Implement Profiling across the school 
· Staff to engage with the Curriculum Improvement Cycle and look at how this work will develop their pedagogy and learner agency within their class.




What key outcomes have we achieved?


	Priority 2: 2.3 Learning Teaching and Assessment


	NIF Driver: 
•	Closing the attainment gap between the most and least disadvantaged children


	Progress made
	Supporting Evidence

	Consistent and progressive Talk for Writing pedagogy has continued to be embedded across the school. This has led to improved attainment, engagement and confidence in writing across all stages.

New staff have engaged in professional learning and are now implementing the school writing policy with increasing confidence and consistency, supporting continuity in high-quality writing experiences.


There is now greater consistency in the delivery of high-quality writing lessons across the school, with clear progression in skills and expectations.

Moderation opportunities for both staff and pupils have strengthened professional judgement, ensuring greater consistency and reliability in assessment.





Adaptive Teaching
Teaching staff now demonstrate a stronger understanding of adaptive teaching, with increased awareness of how planning, teaching and assessment can be adjusted to meet a range of learner needs.
Staff confidence in adapting learning experiences has improved, evidenced through professional dialogue, self-evaluation and increased willingness to trial new approaches.
Adaptive teaching strategies are evident in classroom practice.
Staff are actively engaging in collaborative professional learning, with sharing sessions enabling the spread of effective practice across the school.
Engagement with the SAL Team has provided structured support and challenge, contributing to stronger pedagogy and clearer next steps for whole-school improvement.

South Ayrshire Reads
The South Ayrshire Reads vision, values and aims are now clearly understood and consistently reflected across the school community, supporting a shared commitment to improving reading outcomes.

The role of the Reading Leader has been reviewed and strengthened, resulting in clearer leadership, improved coordination of reading initiatives and increased capacity to lead professional learning.

Staff engagement in reading-focused professional learning and workshops has enhanced pedagogical knowledge, leading to more consistent use of effective reading strategies across the school.

Increased opportunities for collaboration (CLPL, peer visits and partnership working) have strengthened collective efficacy, enabling staff to share practice and adopt evidence-informed approaches to teaching reading.
There is greater consistency in the delivery of a high-quality reading curriculum, with an increased focus on challenge, progression and adapted teaching to meet the needs of all learners, including those with additional support needs.

The school is making more effective use of data (attainment, assessment and professional judgement) to identify strengths and areas for development, informing targeted interventions and improvements in reading.

Learners demonstrate increased confidence, engagement and enjoyment in reading, supporting the development of positive reading habits and a lifelong love of reading.


		Writing CfE
	21/22
	22/23
	23/24
	24/25
	25-26

	Early Level
	63%
	80%
	71%
	73%

	82%

	First Level
	80%
	64%
	73%
	85%
	78% *

	Second Level
	78%
	73%
	81%
	81%
	81%



* This percentage is for a class of 11 therefore 1 pupil equates to 9%. 
Most cohorts have maintained or improved attainment over time, with Early Level increasing to 82% (25/26), demonstrating strong progress in early writing skills.

First Level attainment remains strong overall, with fluctuations reflecting cohort size; in 25/26, attainment is 78%, noting that one pupil represents a significant percentage change.

Second Level attainment has remained consistently high at 81%, indicating sustained achievement in writing at the upper stages.










Observations showing more purposeful use of differentiation, scaffolding and targeted support and challenge.
Learners report improved engagement and access to learning, indicating that adaptations are beginning to positively impact the quality of their learning experience.
Evidence from baseline to endline data (staff and learner surveys, focus groups) shows a measurable shift in both staff practice and learner experience.



	Reading CfE
	21/22
	22/23
	23/24
	24/25
	25-26

	Early Level
	87.5%
	90%
	70.6%
	73.3%

	84%

	First Level
	86.7%
	71.4%
	81.8%
	92.3%
	82%

	Second Level
	78.3%
	73.1%
	85.7%
	81.3%
	86%



Although First Level has dipped in 25-26 cohort tracking shows a year on year increase.

	Next Steps:
· Further embed Talk for Writing approaches across all stages to ensure greater consistency in quality and progression, with a continued focus on improving attainment, engagement and confidence for all learners.
· Strengthen support for new staff through ongoing professional learning, coaching and peer observation to ensure confident and consistent application of the school writing policy.
· Enhance consistency in high-quality writing lessons by continuing to share best practice, model effective approaches and monitor implementation across classes.
· Increase attainment at First Level, with targeted support and interventions where needed, taking account of the impact of small cohort sizes on data.
· Continue to triangulate assessment evidence (NSA, GL, class assessments and observations) to ensure robust tracking of progress and timely identification of next steps for learners.
· Maximise impact of external expertise, including ongoing engagement with the Talk for Writing consultant, to refine pedagogy and practice across the school.
· Embed adaptive teaching more consistently across all classes, ensuring all staff routinely plan for and implement responsive strategies that meet the needs of all learners.
· Continue as a Phase 2 school for South Ayrshire Reads.




	[bookmark: _Hlk12568729]Priority 3: Family Learning


	NIF Driver : Closing the attainment gap between the most and least disadvantaged children
Improvement in children and young people’s health and wellbeing

	Progress made
	Supporting Evidence

	School communication has improved through the consistent use of a range of accessible, timely and user-friendly channels, including digital platforms and in-person opportunities. As a result, parents are better informed and more able to access key information about school life, enabling them to plan effectively for events and engage more confidently with the school community.
Due to unforeseen staff absence, the planned co-creation of a Parent Communication Strategy did not take place within the reporting period. As a result, opportunities to formally consult and collaborate with parents, and to establish a shared understanding of communication methods, frequency and access, were limited. This will be prioritised moving forward to ensure parents are clear about how to access information and engage effectively with the school.

A survey was issued to parents to gather views on the timing of school events and family learning opportunities. Feedback gathered will be carefully analysed and used to inform planning for next session, ensuring future provision is more responsive to family needs and supports increased participation.

Families in school more aware of the work of the Parent Council.




	
	The information I receive about how my child is doing reaches me at the right time.
	2024-25
54% agree or strongly agree
	2025-26
84.2%
agree  or strongly agree























	
	24-25
	25-26

	I am kept informed about the work of the Parent Council and/or Fundraising Group.
	63%
	73%




	Next Steps:
· Analyse parent survey feedback (including timing preferences) to plan a more accessible and responsive family learning offer for next session.
· Co-design family learning opportunities with parents, using short consultations or focus groups to ensure activities reflect identified needs and interests.
· Offer a range of flexible delivery formats, including in-person sessions and digital resources, to increase accessibility and participation.
· Strengthen partnerships with external agencies (e.g. Thriving Communities) to extend the range and expertise of family learning opportunities.
· Include learner voice, encouraging children to contribute ideas and share learning with their families.
· Develop staff confidence and capacity to lead family learning sessions through collaboration, sharing practice and professional learning.
·  Create a clear Family Learning calendar for the year to support forward planning and improve engagement.




	Priority 4: Ensuring Wellbeing equality and inclusion

	

	Progress made
	Supporting Evidence

	Almost all parents feel more informed about their child’s learning.




The school has strengthened its inclusive ethos, creating a supportive and respectful environment where all children feel valued, included and able to participate fully in learning. Staff demonstrate increased awareness and responsiveness to individual needs, resulting in more equitable learning experiences and improved engagement for all learners, including those requiring additional support. This has contributed to a positive school culture where diversity is recognised and celebrated, and all members of the community feel a strong sense of belonging.


Almost all pupils show an understanding of their rights and proactively support those whose rights are not being met.
 
		
	Parent Survey

	 

	May 25
	May 26

	The school plans opportunities for me and my child to learn together
	58%
	78%



	[bookmark: _Hlk169559490]Pupil Survey                  
	

	 
	May 25
	 May 26

	My school helps me respect and understand others
	100%
	100%

	Staff treats me fairly and with respect.
	98%
	100%

	My school is inclusive and treats everyone including those of different race, religion, sexual orientation etc. equally
	98%
	100%


 





Missio visits and charity fundraiser during Lent, each class focussing on the work of mission around the world.
Missio Champion Award.

	· Continue to support local and international charities
· CLPL for staff from RE Advisor
· Oscar Ramero Award to highlight Catholic Social Teaching





Evaluation Summary 

Leadership of Change (1.3) 
 
Developing a shared vision, values and aims relevant to the school and its community.
· Our head teacher and staff are committed to ensuring the highest standards for all the children and work hard to ensure that our aspirational vision, values and aims are embedded across the school.
· The school has strengthened its inclusive ethos by revisiting its vision and values in partnership with the Parent Council, ensuring a clear focus on Gospel values and a shared understanding across the community. In addition, staff and learners have actively engaged with the new South Ayrshire Vision.  As a result, there is a stronger, shared commitment to inclusion, with all children feeling included, respected and supported to succeed in our school community.
[bookmark: _Hlk12572659]
Strategic Planning for continuous improvement.
Senior leaders have established a clear and strategic approach to continuous improvement, creating a culture where staff feel confident to initiate and lead well-informed change.  Staff have the opportunity to lead change through PRD discussions and taking on roles of responsibility within the School Improvement Plan. There is a strong sense of collective responsibility, with staff actively contributing to improvement priorities and recognising the interconnectedness between the school and its wider community in improving outcomes for learners.  This year we were Scottish Languages Employability Award Silver level which we are are the first Primary school in South Ayrshire to achieve this led by one of our teaching staff.  Time deliberately protected for professional dialogue, collegiate learning and self-evaluation, enabling all members of the school community to contribute meaningfully to ongoing improvement and ensuring that change is sustainable and impactful.

The use of "How Good is Our School" enables pupils to self-evaluate within their peer groups. Almost all pupils feel their views are considered.

Implementing Improvement and Change.
· Strong teamwork is nurtured and valued across the school. Our focus on collective effort has resulted in a proactive and positive staff team committed to improving outcomes for learners. Senior leaders and staff use a range of evidence to identify appropriate improvement priorities, which are well considered and clearly focused on raising attainment and enhancing learners’ experiences.
· There is an effective professional review and development process in place, clearly linked to GTCS standards for teaching staff and South Ayrshire values for support staff. Targeted professional learning in literacy and numeracy has strengthened staff capacity and contributed to ongoing work to close the attainment gap.
· We have worked with our cluster and SAR partner school to improve learning visits and peer review, ensuring a clear focus on purposeful, shared evaluation of learning and teaching. 
· Protected time is built into the school year for teaching staff to engage in one-to-one professional dialogue with Senior Leadership, with a focus on planning, learning, teaching and assessment. 

2.3 Learning, Teaching and Assessment 
 
Learning and engagement  

•Staff within the school collaboratively to create a nurturing, inclusive, and purposeful learning environment. Almost all pupils are polite and demonstrate appropriate behaviour. Staff make effective use of The Hive and tailored adult support to help children feel calm and ready to learn. They are skilled in helping children manage their emotions and remain engaged in learning. Most pupils report that their teachers involve them in deciding what they want to learn. All staff consistently engage with the Cluster Learning Toolkit, supporting a shared and high-quality approach to learning, teaching, and assessment. In every lesson, teachers clearly communicate the purpose of learning and success criteria. In almost all cases, these success criteria are co-created with pupils. Teachers also use model texts or examples of completed work to illustrate what success looks like. Children learn purposefully in well equipped learning spaces. In almost all lessons, learning is appropriately differentiated, with tasks tailored effectively to meet pupils’ varying needs and interests. Opportunities for additional challenge are becoming more embedded. As a result, almost all children are highly engaged, motivated, and keen to do their best.  
· Teachers use digital technologies to support and extend learning. Pupils use devices and apps independently to consolidate their understanding. Some children also use assistive technologies appropriately, helping remove barriers to learning. In the early level, a play-based approach enables children to learn through a balanced mix of adult-led, child-initiated, and child-led activities. A wide range of assessment approaches, both formative and summative, are used effectively to evaluate learning progress. Teachers provide both verbal and written feedback that helps pupils understand their next steps. Formative assessment is used effectively in most lessons to inform responsive teaching. The Senior Leadership Team (SLT) has developed a robust whole-school assessment calendar and tracking system. Attainment data is carefully analysed, including for children affected by socio-economic factors, and appropriate interventions and supports are identified at individual, group, and cohort levels.
· Pupil Support Assistants work closely with class teachers in almost all lessons to deliver targeted interventions and support children who need additional help with their learning. All teachers engage in relevant moderation activities throughout the year. They collaborate regularly within and beyond the school to maintain shared standards of achievement across Curriculum for Excellence levels. This year staff have worked with Glenburn Primary and St Ninian’s primary to moderate the teaching of South Ayrshire Reads.  In most lessons, teachers make explicit links to the skills pupils are developing. Children are given regular opportunities to reflect on and evaluate these skills and helps them understand the relevance of their learning to the world of work. Teachers plan learning and assessment using a comprehensive online planning tool. Through staged intervention, teachers identify and address individual learning needs within the classroom setting, ensuring that all children can continue learning alongside their peers.
Quality of Teaching 
• The overall quality of teaching is very good. Teachers’ have used high quality learning and teaching strategies to implement creative teaching approaches. The open learning environment is calm and purposeful, resulting in almost all children participating very well in lessons, the use of The Hive to support emotional regulation has had an impact on learners readiness to learn. 

• Using the Cluster Toolkit has allowed, teachers provide clear instructions, and children understand the purpose of their learning in almost all lessons. 

• Teachers have developed their use of effective questioning by using Power Up Your Pedagogy and MTV Thinking Routines to be clear about the learning that they are trying to elicit. They plan tasks and activities that are well matched to the needs of almost all learners. 

• Through Adaptive Teaching staff are co-creating the classroom environment from P1-7 to encourage curiosity and wonder. 

• All staff know the children very well and we have an inclusive and supportive learning environment founded on the rights of the child and our Gospel Values.

Effective use of assessment 
· Teachers use a variety of assessment strategies – formative and summative – to identify the progress children are making in their learning and how their work could improve.   
· Teachers provide written feedback to children regarding the success of their learning in the majority of written work – verbal feedback is also shared. Children are developing skills in peer assessment.  Peer assessment is particularly effective where Success Criteria Sheets are used as a scaffold.  Our next step is to strengthen further children’s ability to talk about their learning through focussed Target Time with an identified member of staff.
· We are using National Benchmarks with increased confidence and are becoming better at making professional judgements about when children have achieved a Curriculum for Excellence level.  
· Attainment Meetings take place regularly with the SLT and are a platform for discussing attainment and achievement but also to provide opportunities to share practice.

Planning, tracking and monitoring 
· Planning takes account of Curriculum for Excellence and includes a focus on the Four Contexts for Learning; Planned Assessments and Children’s Rights. 
· We monitor pupil progress through learning visits, CfE data, attendance data, Staged Intervention information and through professional dialogue. This information gives us clear indication of attainment across all curricular areas at all stages. The progress of learners who are in need of most support is carefully tracked and monitored. We ensure a Team with the Family approach to supporting learners – we have established positive relationships with families and our focus is very much on working together to meet the needs of individual learners. 
· The school has comprehensive plans for the ongoing use of its Pupil Equity Funding (PEF). Senior leaders, and staff are able to demonstrate how PEF-related initiatives have a positive impact on children’s learning and engagement.

3.1 Ensuring Wellbeing, equity and inclusion

Wellbeing
· There is a shared understanding of wellbeing, inclusion and the importance of improving outcomes for children amongst all staff; this is evident through our nurturing and inclusive approaches. 
· We support our children to be safe, healthy, achieving, nurtured, active, respected, responsible and included. Pupils tell us that the key strengths of St Patrick’s Primary are: our nurturing approaches, friendly atmosphere and supportive staff – this is evident from ‘Pupil Voice’ discussions and our Pupil Survey. Parents and carers also highlight positive relationships, the care and nurture provided by school staff as our key strengths. Overall, almost all interactions between children and their peers are positive and respectful with children showing kindness and support for others. 
· The wellbeing of children is a priority for staff and staff work in very close partnership with the school’s Pupil Support Coordinator to respond to any wellbeing concerns. Good use is made of the Team with the Family and the Staged Intervention approach to ensure a child centred approach to meeting learners’ needs. All staff proactively promote a positive ethos and work closely with parents, particularly when children need specific support. 
· Implementation of the Zones of Regulation help support learners to recognise their emotions and validate their feelings.  Senior leaders and staff are highly committed to helping children recognise and manage their own thoughts, emotions and behaviours. Children are developing a very good understanding of events and circumstances that cause them to experience emotions such as being worried, angry or feeling anxious. 
· We are a Rights Respecting School and achieved our first Gold Accreditation in 2021, our second one in June 2024. 
· The school is viewed as an important part of the town community. This session, we have participated in a range of local and national competitions and opportunities for learning. 
Fulfilment of Statutory duties
· We fully comply and engage with all statute including the provision of Physical Education, statute in relation to Additional Support Needs and staff registration (GTCS), meeting all requirements. 
· All teaching staff collaborate effectively with their children to create class charters, ensuring that Children’s Rights permeate our work. 
· All staff engage in Child Protection training and fulfil their duties in keeping children safe.
Inclusion and equality
· We are a highly inclusive school and we understand and celebrate diversity within our school and the communities that we serve.
· We have effective strategies in place to support children who are facing challenges.
3.2 Raising Attainment and Achievement  
 
Attainment in Literacy and Numeracy 

· In P1, P4 and P7 most children attained nationally expected Curriculum for Excellence (CFE) levels in literacy and English. The majority of children achieved writing at early level. In numeracy and mathematics, all children achieved early level, almost all children at first level and most at second level. Most children requiring additional support are making good progress from their individual prior levels of learning and a few children are achieving nationally expected levels
 
Attainment over time

	Literacy CfE
	2021-22
	2022-23
	2023-24
	2024-25
	2025-26

	Early 
	63%
	60%
	71%
	73%
	81%

	First
	80%
	64%
	73%
	85%
	73% 

	Second
	78%
	69%
	76%
	81%
	87%



The Literacy CfE attainment data from 2021-22 to 2025-26 shows a clear improvement across all stages, please note that due to the small class size at First Level 1 pupil equates to 9%.

· Early Level demonstrates a strong and sustained improvement, rising from 63% in 2021–22 to 81% in 2025–26. After an initial dip, attainment has increased consistently over the past three years, indicating effective early intervention, improved pedagogy, and increasing learner readiness for literacy.
· First Level shows more fluctuation due to varying class sizes. While attainment dipped significantly in 2022–23 (64%), it recovered strongly in 2023–24 and peaked at 85% in 2024–25. However, the drop to 73% in 2025–26 is due to a low class size.
· Second Level shows clear and sustained improvement over time, increasing from 78% to 87%. This represents the most consistent upward trend across all stages and suggests strong attainment outcomes by the end of the broad general education, with effective consolidation of literacy skills.

In summary, the overall pattern is one of improving literacy attainment, particularly in Early and Second Levels, reflecting strengthening practice and improved outcomes. 


	Numeracy CfE
	2021-22
	2022-23
	2023-24
	2024-25
	2025-26

	Early 
	100%
	90%
	88%
	80%
	92%

	First
	93%
	79%
	82%
	85%
	91%

	Second
	83%
	88%
	95%
	100%
	100%



Overall, numeracy attainment remains strong across all stages, with particularly high performance at Second Level, though there is some variation at Early and First Levels over time due to class sizes.

· Early Level shows a gradual decline from a very strong baseline of 100% in 2021–22 to 80% in 2024–25, followed by a notable recovery to 92% in 2025–26. While attainment remains high overall. The recent improvement indicates that targeted interventions are having a positive impact.
· First Level demonstrates initial decline (93% to 79% in 2022–23) followed by steady improvement, reaching 91% in 2025–26. This recovery shows strengthening practice and increasing consistency in teaching and learning. The upward trend over the past three years indicates improved attainment and a closing of earlier gaps.
· Second Level shows a very strong and sustained upward trend, rising from 83% to 100% and maintaining this in 2025–26. This reflects highly effective practice, strong progression, and successful consolidation of numeracy skills by the end of the broad general education.

In summary, numeracy attainment is a clear strength overall, particularly at Second Level where outcomes are consistently very good. While Early and First Levels show some fluctuations due to cohort class size, recent improvements point to effective interventions. Continued focus on consistency and progression, particularly in earlier stages, will be important to sustain and build on these positive outcomes.


Attainment over attainment

Staff make good use of an increasing range of data to guide and support the children’s progress. This 
currently includes progress through CfE levels; SIMD data; Staged Intervention data; attendance figures, free meal registration and clothing grant data.  All data is used well to support and challenge 
professional judgement and as a focus for professional dialogue. 
 
Attainment is tracked and monitored in a variety of ways, including: 
 
• Assessment of progress within Curriculum for Excellence levels; 
• Analysis of Standardised Assessment data at appropriate stages, including:  P1, P4 and P7 Scottish 
NSAs; P2, P3, P5 and P6 GL Progress Test in English and GL Progress Test in Maths 
• Tracking the progress of different cohorts e.g. pupils supported through the Staged Intervention 
Process; children eligible for the support of PEF 
• Through the approaches in place to monitor those children on Staged Intervention; 
• Analysis and comparison of Local Authority data and Cluster schools’ data to support and 
challenge the progress of children at St Patrick’s; 
• Annual written reports to parents; 
• Transition meetings at the end of the school session. 
 
Attainment meetings take place regularly throughout the session to: monitor attainment; highlight 
children who require support in their learning; attendance monitoring and equity of opportunity for 
personal achievements.  Our Pupil Support Coordinator (DHT) is fully involved in these meetings and uses the information gathered to feed in to Staged Intervention plans.  This allows us to reflect on deployment of support, give consideration to use of resources and to highlight professional learning needs in order to continue to provide high quality experiences for all.

Pupil Equity Fund

Following consultation with all stakeholders our Pupil Equity Fund proposal for next session includes funding a 0.1 Class Teacher, 10 Hours School Assistant time and funding residential trips for identified pupils.  This will be used to enhance our existing provision, support learning and wellbeing for identified children.

Specifically, the additional staffing will allow us to deliver targeted literacy and numeracy interventions to maintain and build on our attainment, and further close identified gaps.

A core focus on reading and writing and emotional literacy within our School Improvement Plan aims to tackle inequity and raise attainment for all.  


Overall quality of learners’ achievement

P7 children confidently discuss their leadership roles, such as House Ambassadors and buddies, and articulate the value these roles bring to their school. They achieve success and build confidence through trips, clubs, and activities like ‘bikeability,’ sports, and the expressive arts. Some children share their national successes with the school, and these achievements are celebrated at assembly and on social media if applicable. Older children receive recognition for community work through their Pope Francis faith award. All children develop citizenship skills by working closely with charity partners like the foodbank and Fisherman’s Mission. Children collaborate to achieve national school awards such as Fairtrade certification, SCILT awards and Missio Schools award.

Children’s successes are celebrated during assemblies and through displays.  Teachers track children’s participation in school clubs, identifying and supporting those at risk of missing out, we then offer clubs through Active Schools for identified learners. 

Equity for all learners
There is a commitment to early identification of learning needs and to ensuring early intervention and support and we monitor with care the progress of children who are facing challenges, such as living in poverty. Our Pupil Equity Fund (PEF) Proposal demonstrates and outlines our strong commitment to addressing the negative impact of poverty. Considerable investment has been made in order to identify and articulate the attainment gap through rigorous analysis of the data available to us. Through our PEF tracking, we have been able to track and evaluate the impact of the interventions in place to reduce the poverty related attainment gap.

In June 2025, our evaluation of the PEF data highlighted: 

The school has a range of robust data which highlights the positive impact that PEF is having on targeted cohorts of children and the wider school population. When analysing the latest attainment data, the school performs significantly better than LA performance in all organisers when looking at the progress of learners who are entitled to free school meals and quintile one learners across P1,4&7 combined.  Furthermore, there is a positive three-year trend in all literacy organisers when looking at the overall performance of P1,4&7 combined. In P4,5,6 &7 the targeted PEF cohort is currently performing above the whole class average in almost all literacy organisers.

We work closely with families to support good attendance.  We will continue to have a relentless focus on helping those who need it most – partnership working and positive relationships continue to be key. 
 
At all stages of the school, staff understand the importance of identifying learners’ needs through assessment. 
Where there is agreement that a pupil would benefit from additional targeted support for learning, effective use is made of the Staged Intervention process in planning, implementing and reviewing this support making best use of the resources available.   
 
Enhanced transition at all stages is key in supporting our children as they move through the school and on to secondary.  We are successful in sharing relevant and appropriate information particularly at key transition points and support our children effectively.

Priorities for future development
· The school will continue to develop strategies to further raise attainment in both literacy and numeracy and close the attainment gap.
· The school will continue to monitor and evaluate strategies put in place to ensure improved and consistent attainment.
· The school will continue to participate in assessment and moderation activities using the benchmarks, standardised assessment data and professional judgment to ensure a shared understanding of standards in attainment across the school.
· The school will continue to review the impact of the targeted Pupil Equity Fund interventions.
· The school will use the curriculum design model to look at their curriculum offer.









Overall school evaluations
 
	
	Quality Indicator 
	School’s Evaluation 

	1.3 
	Leadership of Change
	Good  

	2.3 
	Learning, Teaching & Assessment 
	Good  

	3.1 
	Improving Wellbeing, Equality & Inclusion 
	Very Good

	3.2 
	Raising Attainment & Achievement 
	Very Good




What are the key priorities for improvement in 2026/27?

· Priority 1: The curriculum 
· Priority 2: Improvement in Health and Wellbeing
· Priority 3: The development and promotion of partnerships and family learning
· Priority 4: Cluster approach to promoting Gospel Values

What is the capacity for Improvement?

We are confident that the evidence and evaluations to date indicate that overall improvements have been made to achieve key outcomes and to meet the needs of learners in St Patrick’s Primary.  In St Patrick’s Primary, our strength is in our collective effort.  Together, we continually strive to improve the learning experiences for all children and raise attainment and achievement for all.  All staff are dedicated to this and work collaboratively in achieving our school vision, which is “Inspired to Shine in all I say, all I do and all I am.” 
Through rigorous self-evaluation we measure and evaluate our capacity for improvement.  Quality Assurance evidence is carefully analysed alongside HGIOS 4  self-evaluation and feedback.   
Our capacity to improve has been clearly demonstrated through our actions and the priorities within our School Improvement Plan.  At all times, our work remains focused on high quality learning and teaching, with learners at the heart of everything we do.    
Our School Improvement Plan for Session 2026-27 sets a clear path for further improvements and 
developments.  In St Patrick’s Primary, we are very positive in our attitudes – we are 
enthusiastic and committed to securing positive changes for all.  We work collaboratively, showing respect, trust and team spirit.  We are confident that together we will work collectively to bring about many improvements next session which will impact positively on our school community, enabling our children to develop the knowledge, skills and attributes they need to adapt, think critically and flourish in today’s world.
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