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Introduction and Context

Sacred Heart is a Denominational Primary School, situated at the centre of Girvan and is very much part of the local community. The school opened in 1876 as St Joseph’s Convent School, 147 years ago, before changing to Sacred Heart Primary School in 1962. The school serves the catchment area of Girvan and the surrounding district including Turnberry, Dailly, Barr, Barrhill, Pinwherry, Colmonell, Lendalfoot and Ballantrae. 

The school has a total roll of 105 children, arranged in 5 classes from Primary 1 through to Primary 7. Across the school, 41% of our children are PEF identified with 33% being in receipt of Free School Meals. We have 42% of learners who have staged intervention in school to support progress. 30% of children attending the school live within SIMD Quintiles 1-2.  

The staffing for session 2024/2025 is as follows:

	Management Team 
	 

	Head Teacher 
	Mrs Rachael McCallum 

	Depute Head Teacher 
	Mrs Linsey McKinney 

	Principal Teacher 
	Mrs Linzi Richardson 

	Teaching Staff 
	 

	P1
	Mrs Allison Currie 

	P2/3 
	Miss Stacey Ewing 

	P4/5 
	Mrs Claire Horne 

	P5/6 
	Miss Avril Taylor 

	P6/7
	Mrs Shimmons/Miss McQueen (April – June)

	0.6 Teacher – Support and Boost/NQT Mentor and cover
	Mrs Murray

	Peripatetic Staff 
	 

	Music 
	Mrs Mhairi Gibson (2 days) 

	Pupil Support 
	Mrs Grainne Home (2 days) 

	School Assistants  
	 

	 
	Mrs Mandy Mackenzie 

	 
	Mrs Fiona MacLachlan 

	 
	Miss Roythorne

	
	Mrs Hunter

	Clerical Staff 
	 

	 
	Mrs Lyne Galloway 

	Facilities Team 
	 

	Janitor 
	Mr Gary Richardson and Mr John McKie  

	Catering Assistant 
	Miss McLaren 

	Catering Assistant 
	Miss MacLeod 

	Catering Assistant 
	Miss McVittie 

	School Cleaner 
	Mrs Cuthbertson 

	School Cleaner 
	 

	Active Schools Coordinator 
	 

	 
	Caitlin Flanagan 





The staff and pupils of Sacred Heart Primary School continue to benefit from our purpose-built learning environment, following our move to the new building on 22nd September 2022. The high-quality indoor and outdoor facilities support learning and teaching across all stages and provide valuable opportunities for wider achievement. The school remains at the heart of the community, with our facilities regularly used by partners including the Parent Council, Active Schools, Thriving Communities and IRIS Theatre and Film Company. We are also proud to be part of the Galloway and Southern Ayrshire UNESCO Biosphere Schools Programme and to maintain our status as a Gold Rights Respecting School, reflecting our ongoing commitment to children’s rights.
As a Catholic school, our Christian faith continues to underpin all aspects of school life. We value the strong relationship with our local parish, Sacred Hearts of Jesus and Mary, and actively involve them in our community of faith and learning. Through Gospel values, opportunities for worship, and acts of service, we aim to nurture our pupils’ spiritual development.
Sacred Heart Primary is committed to providing all pupils with a well-balanced and inclusive curriculum, tailored to meet individual needs. Our curriculum supports each child’s spiritual, intellectual, social and physical development, helping them to become successful learners, confident individuals, effective contributors and responsible citizens. We continue to offer a wide range of experiences to enrich learning and support pupils in developing skills for the future workforce. We work closely with partners across education and the local community to support our children and families and to minimise the cost of the school day.
We remain very proud of our learners’ achievements and encourage all pupils to strive to do their best. Through strong partnerships between staff, pupils and parents, we continue to build a school community we are proud of. We focus on developing staff capacity and making best use of the skills and expertise within our team. High-quality learning experiences support all children in their progress and in preparing for transition to Queen Margaret Academy, with additional transition pathways supported to Girvan Academy.
We continue to work collaboratively with colleagues across our cluster, including St. John’s, St. Ninian’s, St. Patrick’s, St. Cuthbert’s and Queen Margaret Academy, to strengthen transitions and improve learning, teaching and assessment.
This report outlines the progress made in relation to our School Improvement Plan and is set within the context of Curriculum for Excellence and the National Improvement Framework. Our evaluation is informed by the self-evaluation indicators within How Good is Our School? 4.
Rachael McCallum
Head Teacher


Respect		Honesty		Faith		Opportunity		Responsibility
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Key Performance Indicators 
	South Ayrshire Council Plans
	· Spaces and Places
· Live, Work, Learn
· Civic and Community Pride

	Children’s Services Plan
	· The Promise: Our commitment to Keeping the Promise
· Family: Promoting whole family wellbeing
· Included: Early help for children with diagnosed or undiagnosed additional support needs
· Healthy: Improving physical and mental health for children and young people
· Voice: Involving children and young people in local decision making
· People: Collaborative learning and reflection opportunities for the work force

	Education Services Priorities
	· Included, engaged and involved
· Delivering excellence in learning, teaching and assessment
· Transforming our curriculum
· Towards a self-improving education system

	National Improvement Framework Priorities
	· Placing the human rights of every child and young person at the centre of education
· Improvement in children and young people’s health and wellbeing
· Closing the attainment gap between the most and least disadvantaged children and young people
· Improvement in employability skills and sustained positive school leaver destinations for all young people
· Improvement in attainment, particularly in literacy and numeracy




PEF 2025-2026

This year the Scottish Government allocated £44,100 to the school as PEF funding. The plan for this was robust and clearly identified the supports to be put in place for those children that are entitled to this support.  
It primarily supported children’s health and wellbeing, readiness to learn and happiness; providing opportunities for the children identified to achieve socially, emotionally and academically.  
Raising attainment and reducing educational inequality is fundamentally our aim.  At Sacred Heart Primary, we strive to achieve this by providing our families and young people with the best possible opportunities to succeed. 
Our school population and demographics, including free meal entitlement in session 2024/2025: 

Total Roll:105      SIMD:1 & 2: 31 pupils (30% of school roll)  
FME: 34 Pupils (33% of school roll) 19 of these pupils are in SIMD 1 & 2.    
OTHER – 11 Pupils not in SIMD 1&2, not in receipt of school meals but affected by factors detailed above 
Total number of pupils affected by poverty related attainment gap: 42 (41% of school role)   
          

PEF Funding Our main initiatives supported by PEF money have been; 

Education welfare officer: 
Of our PEF‑identified pupils, 13 have attendance above 95% and 22 are between 90–95%. The overall figure is being pulled down by a smaller number of pupils whose attendance sits below 90% each of whom is experiencing significant challenges, including additional needs, family issues, Social Work involvement and, in some cases, Child Protection concerns.
Given the size of the cohort, the needs of this small group have a disproportionate impact on the overall percentage. However, it is important to recognise that the vast majority (87.5%) of our PEF pupils are attending above 90%, which reflects positively on their engagement and the support in place.

Additional Principal Teacher 
The additional PT post enhanced capacity to support targeted interventions and lead key priorities:
•	Supported Talk for Writing across the cluster, strengthening literacy practice.
•	Enabled leadership of South Ayrshire Read initiatives as part of Phase Two.
•	Took on key duties due to reduced support assistant staffing, including intervention delivery and  
            timetable coordination.
We have seen steady improvement: Writing has risen from 73% to 79%, and Reading from 80% to 83%. These are meaningful gains, especially given the challenges faced this year.

Support Assistants
To support the provision of the School’s Breakfast Club and to support play pedagogy in the P1 classroom and raise our expectations of what high quality play can look like.  
Engagement from our PEF cohort remains positive, with 18 out of 40 pupils (45%) attending at least once a week, compared with 26 out of 62 non‑PEF pupils (42%). This represents a reduction in the attendance gap from 5% last session to 3% this year, showing that Breakfast Club continues to reach the children who benefit most.

Swimming and Lifesaving Skills 
Pupils returned to the Quay Zone Swimming pool for lessons. 
•  Positive outcomes were observed in confidence, wellbeing, and physical development.
•  Life-saving skills were postponed due to pool refurbishment but remain a future priority.
This initiative continues to break down access barriers and promote inclusion in extracurricular learning.
All children participated in the sessions. In addition to swimming, pupils also took part in essential life‑saving skills, which is also important for our context as a seaside town.

Cost of The School Day
The school will continue to develop its community room and uniform bank, providing a welcoming, discreet space where families can access a wider range of pre-loved uniforms and other essential items. 
· The purchase of a Badge-it machine has provided a cost-effective way for families to access school uniform, allowing plain jumpers, cardigans and hoodies to be personalised with the Sacred Heart crest in school. This initiative has been very popular with parents/carers and has helped significantly reduce uniform costs while increasing access to affordable school clothing.

Literacy/Numeracy intervention resources
· Overall attainment currently sits at 83% for Reading, 79% for Writing and 81% for Numeracy. Within the PEF cohort, attainment is 72% for Reading, 68% for Writing and 69% for Numeracy.
The foundations laid this year, despite the pressures faced, will support more consistent progress moving forward, and our commitment to improving outcomes for our learners remains strong

 
Attainment Data
We continue to monitor attainment data over time to ensure appropriate pace and challenge as well as highlighting areas for improvement.
	NUMERACY - CFE – Attainment over time (%) 

	 
	P1 
	P4 
	P7 

	2021/2022 
	92 
	82 
	63 

	2022/2023 
	91 
	86 
	88 

	2023/2024 
	100 
	79 
	82 

	2024/2025
	85
	77
	81

	2025/2026
	87
	80
	80


	LISTENING AND TALKING - CFE Attainment over (%)

	 
	P1 
	P4 
	P7 

	2021/2022 
	92 
	86 
	100 

	2022/2023 
	82 
	93 
	88 

	2023/2024 
	94 
	87 
	88 

	2024/2025
	85
	82
	88

	2025/2026
	87
	100
	93



 
	READING - CFE – Attainment over time (%) 

	 
	P1 
	P4 
	P7 

	2021/2022 
	92 
	72 
	63 

	2022/2023 
	82 
	64 
	88 

	2023/2024 
	100 
	80 
	82 

	2024/2025
	85
	77
	78

	2025/2026
	87
	90
	80


 
	P1, P4 and P7 figures for this academic session read as follows for children making age and stage appropriate levels of progress. 

	Numeracy 
	Listening and Talking 
	Reading 
	Writing 

	82% 
	93% 
	86% 
	79% 


 
	WRITING - CFE – Attainment over time (%) 

	 
	P1 
	P4 
	P7 

	2021/2022 
	92 
	69 
	63 

	2022/2023 
	82 
	64 
	88 

	2023/2024 
	83 
	67 
	77 

	2024/2025
	85
	70
	78

	2025/2026
	87
	70
	80



	Whole school figures for this academic session read as follows for children making age and stage appropriate levels of progress. 

	Numeracy 
	Listening and Talking 
	Reading 
	Writing 

	81% 
	91% 
	83% 
	79% 



Throughout this session we have maintained our high expectations of our learners and worked to promote achievement and attainment for all. Pupil attainment has remained at a positive level with most pupils making very good progress in their learning across literacy and numeracy. Further insights into this will be included in the attainment over time section.
Attendance:  	Comment by Ferguson, Gayle: Please add info re exclusions to this section
Whole-school attendance this session was 91.4%, with attendance remaining good for the majority of pupils. While the attendance gap between PEF and non-PEF pupils increased to 3.4%, this is largely attributable to a small number of pupils experiencing significant and complex challenges, which have had a disproportionate impact on overall figures. Positively, most pupils, including 87.5% of the PEF cohort, maintained attendance above 90%, reflecting good engagement with school and the effectiveness of ongoing support and partnership working with families.   
Improving attendance remains a key priority. Our Attendance Coordinator engages regularly with the local authority Attendance Lead to share updates, discuss emerging approaches and interventions, and seek guidance on further improvement strategies. This collaborative approach helps ensure that attendance processes remain robust and responsive to the needs of our pupils and families.
The school remains committed to promoting inclusion, positive relationships and early intervention approaches to support pupils' wellbeing and engagement. Exclusion is considered only in exceptional circumstances, with a strong emphasis placed on restorative practices, partnership working and targeted support to address individual needs. During this session, there have been no exclusions, reflecting the effectiveness of the school's inclusive and nurturing approach.
Evaluation:

School Improvement Plan Evaluation 2024-2025

	· School Priority 1 : Priority 1:   2.2 Curriculum:
· Improvement in literacy attainment, particularly in Writing
· Improvement in literacy attainment, particularly in Reading (South Ayrshire Reads phase 2)
· Curriculum Design and Development

	NIF Priority:  
Improving attainment in Literacy and Numeracy
Closing the attainment gap between the most and least disadvantaged children
	HGIOS 4:  1.2  1.3  2.2  2.3  2.4  2.5  3.1  3.2  

	Progress and Impact 

· Attainment data and professional dialogue continue to indicate that most children are achieving good levels of attainment in literacy and numeracy, despite a number of challenges experienced throughout the session. 
· Professional dialogue and collaborative planning opportunities have supported staff to share effective practice and further strengthen learning and teaching approaches across the school. 
· Our strong partnership with the South Ayrshire Reads (SAR) team has continued to enhance staff understanding of vocabulary development, language comprehension and evidence-based literacy practices. 
· Ongoing engagement with SAR has further improved consistency in the teaching of reading, with staff demonstrating increased confidence and expertise in delivering high-quality reading instruction. 
· Professional learning through SAR has continued to strengthen teachers' understanding of the science of reading, leading to increasingly explicit, structured and responsive literacy teaching across all stages. 
· Reading Schools Silver Accreditation has been successfully maintained, reflecting the school's continued commitment to fostering a strong reading culture and promoting reading for enjoyment. 
· Collaborative work with cluster colleagues has supported the implementation of the Talk for Writing programme, providing valuable opportunities to share effective practice, engage in professional dialogue and utilise peer support to drive improvement in writing across all stages.
· The cluster initiative Photo Friday has continued to provide meaningful and enjoyable opportunities for pupils to write for a variety of purposes and audiences with the short-burst writing priority.
· All School leaders have begun engagement in local authority writing networks and improvement discussions to ensure that emerging priorities have informed school approaches to writing. This has helped provide greater focus in expectations, planning and teaching approaches across the school, while also identifying key areas for further development which will form an important improvement priority for the session ahead.
· The school has continued to work closely with the local SAC librarian to promote reading for pleasure, increase access to high-quality texts and further develop positive reading habits across the school community.
·  Curriculum development was strengthened through the introduction of innovative learning experiences that provided pupils with engaging, relevant and meaningful opportunities to learn across a range of curricular areas, reflecting emerging national priorities.
· All teaching staff contributed to the planning and delivery of curriculum-focused learning experiences on ‘Wonder Wednesday’s’; creating valuable opportunities for professional collaboration, the sharing of effective practice and moderation across stages. This helped strengthen consistency in expectations, progression and curriculum delivery throughout the school.
· All Pupils responded very positively to the enhanced curriculum offer, demonstrating high levels of engagement and enthusiasm. Opportunities to learn with different teachers and peers, while exploring new areas of learning, supported confidence, independence and enjoyment in learning. Pupil and parent commented on the following:
Pupils:· “Moving to different lessons and learning something new with a new teacher was fun” (P3 girl)
· “Learning a new language is great and I have shared it with my mum and dad” (P7 girl)
· “I love to learn outside in Girvan because this is where I live and I can learn more that’s not always in the school” (P5 boy)
· “I helped a teacher plan a school Culture Day because I loved the communities around the world activities with her when I visited her class” (P6 girl)




Parents:· “My child loves Wednesday’s and keeps talking about different teacher time”  
· “Singing Gaelic songs is happening a lot and he has shared more of this with me than other things”
· “My children can talk about what they learn with each other and share similar stories”
· “Can we find out more or can we please come in and see what this looks like”




· Numeracy attainment remains strong across the school, with almost all learners making good progress across all stages. Professional dialogue and assessment evidence indicate improving confidence and engagement in numeracy and mathematics learning.
· Developing conceptual understanding through active learning approaches and the increased use of Concrete, Pictorial and Abstract (CPA) methodologies continues to be a priority. Following another whole-school resource audit, additional CPA resources were purchased to ensure greater consistency and accessibility of high-quality learning experiences across all stages.
· All pupils in P2–P7 accessed White Rose Maths (WRM) booklets, strengthening evidence gathering, supporting learner independence and complementing the existing WRM teaching toolkit. This has contributed to greater consistency in learning, teaching and assessment approaches across the school.
· Collaboration with a cluster colleague has supported Numeracy practice. Staff engaged with key developments shared by colleagues who attended local authority Numeracy training, ensuring emerging approaches and priorities informed school improvement and classroom practice.
· The increased use of digital technologies has enhanced access to maths learning, enabling pupils to work more independently while increasing motivation, confidence and engagement across a range of numeracy experiences.

Next Steps 

· All staff will be involved in the third (more minimal) phase South Ayrshire Reads training. 
· All staff will engage in further Talk for Writing and Authority focussed writing priorities
· Curriculum Improvement Cycle priorities to be taken forward under guidance of local and national priorities.
· Curriculum Design practices to support priorities within own context – utilising staff skills and local environment
· Class teacher taking part in the Second Level Training for teachers delivered by the SAL team.
· Update Literacy and Numeracy Policies in line with curricular updates
· Achievement of Gold Reading Schools Award. 


	


	School Priority 2 : 2.3 Learning Teaching and Assessment          
· Adaptive Teaching
· Assessment Review

	NIF Priority:  
Improvement in attainment, particularly in literacy and numeracy
Closing the attainment gap between the most and least disadvantaged children

	HGIOS4:  1.2  1.3  2.2  2.3  2.4  2.5  3.1  3.2

	
Progress and Impact  
  
· The implementation of adaptive teaching approaches has further enhanced our inclusive learning environment, enabling staff to respond more effectively to individual learners and reduce barriers to participation. As a result, almost all learners’ learners are experiencing greater access to learning opportunities, increased confidence and classroom environments that reflect their need.
· The impact and quality of our adaptive teaching programme has been recognised beyond our own setting, with our Adaptive Teaching Lead invited to support programme development alongside SAL teams in other authorities. This reflects the strength of our professional learning culture and our commitment to sharing effective practice to improve outcomes for all learners.
· The Sacred Heart Way continues to be embedded across the school with new staff accessing through peer support, thus resulting in increased consistency in learning, teaching and assessment practices, particularly within Literacy and Numeracy. 
· The Cluster Learning Toolkit continues to be used across all classes, supporting pedagogy, assessment practices and meaningful professional reflection. Its ongoing use has contributed to a shared understanding of effective classroom practice and supported continuous improvement in learner experiences and outcomes.
· Targeted, evidence-informed interventions have contributed to improved outcomes for learners requiring additional support. Through effective use of assessment and wellbeing data, staff have been able to identify needs and provide tailored support, resulting in improved engagement and measurable progress in learning.
· The effective use of a range of assessment evidence, including SNSA and GL assessments, has further strengthened teacher professional judgement and enhanced the accuracy of tracking and monitoring processes. This has supported more robust professional dialogue, informed planning and enabled earlier identification of learners requiring further support or challenge.
· The introduction of SAR screening approaches has strengthened teachers' understanding of learners' baseline attainment and provided valuable evidence to inform planning, teaching methodologies and targeted interventions. Follow-up assessments have enabled staff to evaluate the impact of learning and teaching approaches more effectively and make informed decisions regarding next steps in learning.
· All staff participated in an evaluative exercise facilitated by the school SAR Lead, examining the relationship between assessment evidence and classroom practice. This process supported professional reflection, enabled staff to identify strengths and areas for development, and informed the implementation of targeted improvements in both pedagogy and assessment. As a result, assessment evidence is being used more effectively to inform planning, measure impact and support continuous improvement priorities.
Next Steps 
· Develop and implement a Sacred Heart Way for Adaptive Teaching, creating a shared framework of agreed approaches and expectations to further strengthen consistency, inclusion and high-quality learning experiences across all classes.
· Extend professional learning in assessment through SAL CLPL opportunities, including second-level training, to enhance staff understanding of assessment evidence, support professional judgement and inform increasingly targeted learning and teaching approaches.
· Building on learning from authority numeracy training, the Numeracy Lead will work alongside the Authority Numeracy Advisor to develop a "Thinking Classroom" approach, enhancing learner engagement, mathematical reasoning and confidence in numeracy.
· Continue to refine assessment and tracking processes to ensure assessment evidence is used consistently to identify learner needs, measure the impact of interventions and inform next steps in learning.
· Establish a consistent and robust approach to quality assurance across the school.




	School Priority 3: 3.1 Ensuring Wellbeing, Equality and Inclusion:
· Developing as a community of faith and learning

	NIF Priority:  
· Placing the human rights of every child and young person at the centre of education
· Improvement in children and young people’s health and wellbeing
	HGIOS4: 3.1  2.4  2.5  2.7

	Progress and Impact 
· Engagement in regular online and face-to-face cluster meetings enabled the Faith Focus Group members to evaluate practice, identify strengths and improvement priorities, and share effective approaches across schools. This strengthened pupil leadership, developed a greater understanding of faith in action, and supported a shared commitment to social justice and equity.
· Through collaborative cluster initiatives and enterprise activities, pupils raised awareness and support for Missio, developing their skills in teamwork, leadership and responsible citizenship.

Pupil Responses from across schools, during consultation with Cluster Peers May 2026:
· “Sometimes we don’t realise what the cost of school can be for our parents, but we can try and make things better by telling our friends and sharing what we want to change in school.”
· “I think we are good at fundraising for our charities, and we can do the same activities to support children in school. We can have our families be part of this too, so they know we are helping”
· “Visiting each school would be good to see what faith as a community looks like at different times of the year”
· “Our voice is important”



· The Laudato Si’ Group continued to lead assemblies with growing confidence, using prayer and Gospel reflections to promote faith values and inspire the wider school community.
· Effective collaboration between the Laudato Si’ Group and the Curriculum Development Group, Eco Warriors, led to meaningful environmental action, further developing pupils’ understanding of stewardship and global citizenship.
· Sacramental preparation for P3 and P4 provided rich opportunities for faith development, culminating in well-supported celebrations that strengthened links between home, school and parish.
· The celebration of the Feast of the Sacred Heart of Jesus further strengthened our sense of community and reinforced strong partnerships between the school and parish.
· Almost all pupils consistently demonstrate respect, empathy and kindness, contributing to a positive and nurturing ethos where relationships are valued, maintained and restored.
· All P7 pupils successfully achieved the Pope Francis Faith Award, demonstrating commitment to faith, leadership, service and social action within the school and wider community.
· Participation in the QMA Cluster Carols by Candlelight strengthened cluster relationships and provided meaningful opportunities to celebrate faith through music and performance.
· Regular participation in parish and Family Masses continues to strengthen parish-school links and foster a strong sense of belonging within the wider faith community.
· Advent and Lenten reflections provided valuable opportunities for spiritual growth, prayer and reflection, enriching the faith life of pupils and staff.
· Continued support for Girvan Foodbank fostered learners’ understanding of compassion, social justice and the importance of supporting those in need within the local community.
· Strong partnerships and targeted support enabled the school to provide practical assistance for vulnerable families, reducing barriers to participation and promoting equity across the school community.
· Regular engagement with the Financial Inclusion Hub increased access to advice and support for families, strengthening wellbeing and financial resilience within our community.
· Partnership working with AYE (Accessibility Yields Empowerment) provided valuable opportunities for pupils to develop creativity, confidence and social skills through engaging lunchtime activities and wider community events.	Comment by Ferguson, Gayle: What is AYE?
· Our Breakfast Club continues to provide valuable support for families, with 43% of pupils attending regularly, helping to ensure children are settled, nourished and ready to learn.
· The positive ethos of the school continues to have a significant impact on pupil wellbeing, behaviour and engagement while strengthening relationships with families and the wider community.
· Nurture remains central to our approach, with a trained staff team providing targeted support that is improving wellbeing, engagement, relationships and achievement for identified learners.
· The QMA Support and Development worker created nurture projects with different groups to support wellbeing, inclusion and resilience.
· Targeted nurture interventions and partnership working with TAYP contributed to notable improvements in peer relationships and emotional wellbeing amongst pupils in the upper stages.
· Our partnership with Adventure Centre for Education provided high-quality outdoor learning experiences, developing learners’ confidence, resilience, teamwork and problem-solving skills.
· Children’s Day, led by the Rights Respecting Group, prioritised different cultures and the promotion of diversity.
· Active Schools continued to provide a broad range of physical activity opportunities, contributing positively to pupil health and wellbeing. Achievement of the Spirit of Sport Award by our P6–P7 pupils reflects their commitment, enthusiasm and positive sporting values.
· A wide range of after-school clubs, delivered by teaching staff and informed by pupil and family voice, enhanced opportunities for participation, achievement and wider personal development.
· All pupils participated in a sustained programme of swimming instruction at the Quay Zone, supporting the development of water safety skills, confidence and lifelong participation in physical activity.

Next Steps 

· The provision of RE programmes which will enable young people to develop their understanding of Gospel values and how to apply them to life.
· A Commitment to ecumenical action and the unity of all Christians in our school community 
· The Promotion of respect for different beliefs and cultures for inter-faith dialogue.
· All stakeholders included in revised vision, values and aims for Sacred Heart



 

Evaluation Summary

	3.2 Raising attainment and achievement
	Good

	Attainment in Literacy and Numeracy 
 
 
	Whole school figures for this academic session read as follows for children making age and stage appropriate levels of progress. 

	Numeracy 
	Listening and Talking 
	Reading 
	Writing 

	81% 
	91% 
	83% 
	79% 



· GL and SNSA assessment data have been analysed to validate and support teacher professional judgement in determining attainment levels in literacy and numeracy, particularly in the final term when this evidence up-levelled previous evaluations.
· SAR screeners and ORPH assessments have been continued to strengthen our tracking of progress within the SAR initiatives and create test of change analysis.
· Baseline assessments are embedded across all stages, providing comparative data that strengthens tracking and informs next steps in learning.
· Most children are making good progress from their prior levels of attainment, demonstrating improvement across key curricular areas.
· Children requiring additional support are making sustained progress towards their individualised targets, with almost all learners on track to achieve their expected levels. While staffing challenges impacted the availability of additional adult support, effective planning from almost all teaching staff helped ensure learners' needs continued to be managed.
· Learners are confidently applying their literacy and numeracy skills across a range of curricular areas, enriching their understanding and making meaningful connections to real-life contexts, particularly during Curriculum targeted ‘Wonder Wednesdays’
· Senior Leadership Team (SLT) and staff regularly analyse attainment data to identify dips and respond with additional supports where possible, resulting in progress for identified learners.
· Staff demonstrate a good understanding of progression through effective moderation practices, showcasing consistent standards and expectations from Early Level through to Second Level.
· Moderation walls are effectively used to illustrate and support staff understanding of learner progress across cohorts. Constructive staff dialogue and peer collaboration further enhance this process.
· Writing continues to be a whole-school improvement priority, and the writing culture throughout the school is reflective of this.
Attainment over time 

Numeracy:
· Across the school, attainment data demonstrates that almost all learners continue to make appropriate progress in numeracy, with targeted interventions supporting those requiring additional support or challenge.
· Numeracy attainment at P1 remains strong, increasing from 85% to 87% this session. This reflects the positive impact of targeted early intervention, effective learning and teaching approaches and a continued focus on developing strong numeracy foundations in the early years.
· Attainment at P4 has improved from 77% to 80% this session, demonstrating positive progress at First Level. While the small cohort size of 10 pupils means that individual attainment can significantly influence overall data, targeted interventions and continued development of First Level pedagogy are beginning to have a positive impact on learner outcomes and attainment.
· P7 attainment has remained consistent over recent sessions, with 80% of learners achieving expected levels. This stability reflects the sustained impact of targeted support and ongoing focus on closing identified gaps in learning.
· Continued engagement with authority numeracy professional learning and support from the Numeracy Advisor has strengthened staff confidence in delivering high-quality numeracy experiences and applying evidence-informed approaches to teaching and learning.
· Analysis of attainment trends has highlighted the need for continued focus on First Level numeracy. Planned professional learning and moderation activities are supporting teacher professional judgement and helping to identify effective strategies to improve attainment further.
· More robust tracking and monitoring processes will enable staff to identify learners requiring additional support at an earlier stage, ensuring interventions are targeted effectively and progress is monitored consistently.
Reading:
· Across the school, most learners continue to make appropriate progress in reading, supported by targeted interventions, effective tracking processes and a focus on meeting individual learning needs.
· Reading attainment at P1 remains strong, increasing from 85% to 87% this session. Most learners are achieving expected levels, reflecting effective early literacy approaches and targeted support where required.
· Attainment at P4 has increased markedly from 77% to 90% this session, representing a significant improvement in reading outcomes. Although the small cohort size of 10 pupils can have a notable impact on overall attainment figures, this positive trend reflects the effectiveness of targeted support, consistent learning and teaching approaches, and staff commitment to improving literacy outcomes for all learners.
· P7 reading attainment has improved slightly from 78% to 80%, with most learners achieving expected Curriculum for Excellence levels. This reflects sustained attainment over time and demonstrates continued progress in maintaining positive outcomes for learners.
· Professional learning and continued engagement with SAR approaches have strengthened staff confidence in assessing reading attainment and identifying targeted strategies to support learner progress.
· The significant improvement in First Level reading attainment demonstrates the positive impact of focused interventions and professional learning. Continued engagement in First and Second Level CLPL and Phase 2 SAR implementation will further support consistency in assessment and learner outcomes.
Writing: 
· Across the school, most learners are making appropriate progress in writing.
· Writing attainment at P1 has improved from 85% to 87%, with most learners achieving expected levels. While this represents positive progress, a continued focus on consistency in writing approaches will support a more effective balance between play-based and structured learning, further enhancing outcomes for learners.
· Attainment at P4 has remained steady at 70% this session within a cohort of 10 pupils. While small numbers impact overall data trends, this represents maintained progress following previous improvement. Ongoing focus on high-quality First Level writing pedagogy will be key to increasing consistency and improving outcomes.
· P7 writing attainment has improved from 78% to 80%, with most learners achieving expected levels. This demonstrates sustained progress over time and reflects the positive impact of targeted strategies and a continued focus on improving writing outcomes.
· Analysis of attainment data highlights the need to further strengthen writing at all levels. Continued focus on high-quality pedagogy, moderation and targeted support will support improved consistency and outcomes for learners.
* Almost all learners are achieving expected levels of Listening and Talking*

Overall quality of learners’ achievement 
· Children play a significant role in shaping school life through a wide range of leadership opportunities, including Rights Respecting Schools, Eco Committee, Junior Road Safety Officers, librarians, House Captains and Pupil Council. Through these roles, pupils have developed, leadership and communication skills while making meaningful contributions to school improvement.
· All P7 pupils successfully achieved the Pope Francis Faith Award, demonstrating their commitment to faith, service and leadership. 
· Curriculum development days encouraged pupils to influence learning experiences, resulting in children reporting that they felt increasingly included, engaged and appropriately challenged across a range of learning contexts.
· The school has maintained Rights Respecting Schools Gold accreditation, reflecting a deeply embedded commitment to children's rights and supporting a culture of respect, inclusion and wellbeing across the school community.
· The principles of Reading Schools continue to be embedded across the school, with silver accreditation successfully maintained and progress made towards achieving Gold status. 
· Participation in the Culture Freedom Project provided opportunities for learners to develop literacy, creativity, musicality and self-expression across the curriculum. Recognition at authority level and participation in a national celebration event in London highlighted the quality and impact of pupils' achievements.
· The school choir was again successful by winning their category in the Ayrshire Music Festival.
· Winning the ‘We Make Music Award’ and having that presented by Education Scotland was an enormous accomplishment and recognition of all pupils’ participation and progression in music throughout the school community.
· Pupils continue to make a positive contribution to the local community through active participation in a wide range of community events. Their enthusiasm, commitment and positive representation of the school have been recognised and valued by community partners.
· Children with interests, talents and strengths are actively supported to access community clubs, activities and wider achievement opportunities. Financial support is provided where required, ensuring equity of access and removing barriers to participation.
· A strong culture of achievement is evident across the school, with learners regularly sharing and celebrating successes both in and out of school. This has helped to raise aspirations, build confidence and recognise the diverse achievements of all learners.
· A wide range of curricular and extracurricular opportunities has enabled children to develop new skills and interests. Partnerships with organisations such as IRIS Theatre Group and local music providers have enhanced performance skills, resulting in increased confidence, self-esteem and wider achievement.
· Engagement with teacher students from Tennessee University provided valuable opportunities for pupils and staff to explore different cultures, perspectives and approaches to learning, enriching the curriculum and promoting global citizenship.
· Through partnership work with American students from Milestone Church, learners engaged in coding and robotics experiences that enhanced digital skills, encouraged creativity and developed confidence in applying technology to solve real-world challenges.
· Through a range of inclusive learning experiences, children have developed a greater understanding of diversity, equality and global cultures. These opportunities have supported learners to become more respectful of different perspectives and experiences.

 
Equity for all learners 
· Through a carefully targeted PEF strategy, resources have been directed towards identified priorities and learners, contributing to improved attainment and wellbeing.
· A whole-school approach to supporting learners has strengthened the implementation of evidence-informed interventions, ensuring needs are identified and addressed effectively, even during periods of staffing challenge.
· Additional support assistant hours, secured through PEF funding has supported improved progress in literacy and numeracy and increased learner engagement.
· Staff remain highly attuned to the needs of children who may be at risk of disadvantage and continue to respond proactively through targeted support and early intervention. This has contributed to improved engagement and outcomes for learners.
· Attendance at Breakfast Club remains strong, with 43% of PEF learners benefiting from the provision. This reflects both the value of the service to families and the strong pastoral relationships that encourage regular engagement with school.
· Equity continues to underpin decision-making across the school. Staff draw upon a wide range of quantitative and qualitative evidence, alongside their extensive knowledge of families, to ensure support is appropriately targeted and responsive to need.
· The introduction of an online uniform request system has improved accessibility for families, resulting in greater engagement with the uniform bank and reducing potential barriers to participation. 
· Our ongoing commitment to Cost of the School Day principles continue to reduce financial barriers for families and supports children to come to school ready to learn, reinforcing our belief that a “ready parent” helps create a “ready learner”. 
· Close partnership working between the Education Welfare Officer and Senior Leadership Team has strengthened attendance monitoring processes and supported improved attendance, punctuality and readiness to learn.
· PEF funding continues to support health and wellbeing initiatives across the school, including access to swimming lessons for all pupils. These experiences have enhanced confidence, resilience, physical wellbeing and opportunities for achievement.
· Financial assistance, including support through the Greggs Hardship Fund and wider Cost of the School Day initiatives, has enabled children to participate fully in school life and access the same opportunities as their peers.
· The school’s uniform bank continues to provide valuable support for families, promoting inclusion, dignity and equity. The introduction of the Badge It initiative have further enhanced this provision and strengthen pupils’ sense of belonging and pride in their school community.



	2.3 Learning and teaching and Assessment
	 Very Good

	
Learning and Engagement  

· Our nurturing ethos remains a key strength of the school. The vision and values, firmly rooted in Gospel teachings and the Charter for Catholic Education, continue to shape the life and work of the school, providing a strong foundation for learning, wellbeing and positive relationships across the community.
· Adaptive Teaching strategies have been used to enhance each learning environment and learner confidence.  The school’s lead is continuing this good practice in other authorities with the SAL lead.  Pupil surveys show the following:	Comment by Ferguson, Gayle: Missing word at end of first sentence in box
Most (72%) of learners find their work interesting ‘all/most of the time.’ This was the same as the start of the session
Most learners (79%) reported that they discuss what/why they are learning and what they need to do to be successful ‘all/most of the time.’ (+4%)
· Almost all learners know what to do when they are stuck.
· The number of learners asking the teacher for help has reduced from 50% to 41%.
· Majority (56%) of learners will use an alternative strategy before asking the teacher for help.
· Most learners (76%) are given feedback on learning and what they need to do to improve ‘all/most of the time.’ 
· Most learners (76%) of learners responded that they are asked what they already know about a topic all/most of the time.  This is 8% increase from start of the programme.
· 87% of learners know what they need to help them in their learning.  This has increased by 18%. 10% of learners ‘do not know’ what they need to help them, however, this has reduced by 12% from the start of the programme (22%-10%).
· 








· Targeted supports, including Nurture and Lego Therapy sessions, have continued to positively enhance engagement, wellbeing and social development for identified learners. Despite staffing challenges, our Nurture Lead has shown considerable dedication in ensuring these interventions remain a priority and are delivered whenever possible.
· The Teacher of the Deaf continues to recognise the school's strong commitment to inclusion. He highlights the positive impact of the calm, welcoming learning environment and the high-quality relationships between staff and pupils, which enable deaf learners to participate confidently, achieve success and feel fully included in all aspects of school life.
· Learning environments continue to support pupil independence effectively. Children make purposeful use of learning walls and class displays to consolidate prior learning, access support and extend their understanding. Collaborative learning approaches are evident across most classes, strengthening communication, teamwork and problem-solving skills.
· Across all stages, all learners engage very well with French, and all are making good progress. Learners are increasingly able to listen carefully, understand more detail and respond appropriately in French. They participate confidently in songs, games, role-play and short conversations, demonstrating developing pronunciation and intonation 
· Scottish Gaelic has also been embraced enthusiastically across the school, with particularly strong leadership shown by the P5/6 class. Learners in this class led Scottish Gaelic Week in February, demonstrating responsibility, creativity and confidence. This initiative was enhanced through international collaboration, with videos sent from people in the USA, Australia, South Africa, England and Northern Ireland. This supported learners’ understanding of Gaelic as a living language and promoted global citizenship and intercultural awareness 
· Through the Gaelic Voices programme, learners developed a wide range of skills, including listening, pronunciation, memory and recall, responding to simple questions, singing, performing, collaboration and confidence
· With greater access to laptops, more learners are now able to use high‑quality digital tools to support literacy and numeracy. Programmes such as Reading Wise have been used effectively to improve reading accuracy, fluency and comprehension. Similarly, Sumdog is regularly used to reinforce key skills in literacy and numeracy, helping learners to consolidate learning in an engaging and motivating way. Learners benefit from immediate feedback, opportunities for overlearning and increased confidence in applying core skills.
· The use of laptops has had a particularly positive impact on inclusion. Dyslexic learners now routinely access laptops to support their learning through spell check, predictive text and Immersive Reader. These accessibility tools support learners to demonstrate their understanding without being limited by barriers to reading and writing
· Almost all learners participate in regular outdoor learning experiences which enrich the curriculum and promote wellbeing. Strong partnerships with ACE have enabled children to engage in high-quality opportunities, including Forest School and ACE Adventures, developing resilience, teamwork, communication skills and an increased appreciation of the natural environment.
· Active Schools data highlights continued success in promoting participation and engagement in physical activity, with 57% of pupils attending after-school clubs and increasing numbers representing the school at Girvan Cluster sporting events throughout the year.
· Specialist music provision continues to enhance learners' experiences across the school. Access to high-quality resources and expert teaching has strengthened children's creativity, confidence and expressive skills, enabling almost all learners to engage successfully in a wide range of musical experiences.
· Play-based pedagogy remains a key feature of learning in the early years and is increasingly influencing practice across other stages. This approach is supporting children's creativity, curiosity, independence and deeper engagement in learning.
· Loose Parts Play continues to be a valued aspect of both playtime and classroom learning. Opportunities to explore, create and collaborate have supported the development of imagination, problem-solving skills, resilience and positive social interaction.
· Outdoor learning is now firmly embedded within the daily experiences of learners across the school. Staff make effective use of the school grounds and local community to provide engaging, active and meaningful learning opportunities that enhance children's skills and understanding across the curriculum.
· A broad and progressive range of leadership, citizenship and community engagement opportunities enables children to make meaningful contributions to school life and the wider community. Through these experiences, learners are developing a strong sense of responsibility, social awareness and active citizenship.


Quality of Teaching 
· High-quality learning and teaching continue to underpin positive outcomes for learners. Staff maintain high expectations for achievement and attainment, using effective differentiation and targeted support to ensure that children experience appropriate challenge and success.
· Strong collegiate practice across the school has supported consistency in learners' experiences. Effective collaboration between staff supports progression, improves continuity in learning and ensures smooth transitions between stages.
· Strategic monitoring by the Senior Leadership Team, including learning visits, classroom observations, peer observations and professional dialogue, has strengthened classroom practice and supported continuous improvement in learners' experiences across the school.
· Consistency in learning, teaching and assessment remains a notable strength. The positive evaluation identified during the 2024 inspection continues to inform professional discussion, supports quality assurance processes and provides a strong foundation for inducting and mentoring new staff.
· Professional learning remains a key driver of improvement. Staff have engaged in a diverse range of CLPL opportunities aligned to both school priorities and individual professional interests, including SAR, Talk for Writing, Play Pedagogy, Curriculum Design, Digital Leadership, Outdoor Nurture, First Level Training and Gaelic Language development. This has resulted in increased staff confidence, enhanced professional expertise and the successful implementation of innovative approaches to learning and teaching.
· Digital technology is used purposefully across the curriculum to enhance engagement, creativity and learning. Access to resources through the local authority's digital lending library has further expanded opportunities for learners to develop important digital skills while increasing motivation and participation in lessons.
· Collaborative approaches to school improvement continue to strengthen outcomes for children. The implementation of the Sacred Heart Way has provided staff with a shared understanding of high-quality practice in literacy and numeracy, promoting greater consistency and supporting sustained improvement across the school.
· Children contribute significantly to the positive ethos of the school. Through assemblies, leadership opportunities and everyday interactions, they demonstrate pride in their school community and confidently exemplify the values that underpin school life.
· Learning Intentions and Success Criteria are used consistently to provide clarity and purpose for learners. Across the school, teachers use effective explanations, skilled questioning and regular checks for understanding to challenge thinking and support deeper learning.
· Staff continue to engage with the QMA Cluster Learning Toolkit, building on the principles explored through Bruce Robertson's Power Up Your Pedagogy. This has further strengthened understanding of effective teaching approaches and promoted professional dialogue across the cluster.
· Increasingly, learners are demonstrating the ability to articulate their thinking, explain their learning strategies and engage in higher-order discussion. Skilled questioning and carefully planned learning experiences are supporting deeper levels of understanding and critical thinking.

Effective use of assessment 
· Assessment processes are planned strategically across the session, with a shared assessment framework providing staff with clear expectations and timescales. This supports consistency in professional practice and ensures assessment evidence is used effectively to inform planning and next steps in learning.
· Almost all staff use assessment information proactively to identify areas for improvement and implement targeted "tests of change". This reflective approach has strengthened teaching practice and contributed to improved outcomes for learners.
· A wide range of assessment evidence is gathered throughout the year, including observations, learner conversations, classwork, standardised assessments and professional judgement. This enables staff to build a comprehensive picture of individual progress and achievement.
· Standardised assessments, including GL Assessment and SNSA, are used alongside ongoing formative assessment to track progress against national expectations. The combination of these measures provides robust evidence to support professional judgement and inform targeted interventions.
· SAR Screeners and ORPH assessments continue upskill staff's ability to monitor progress within SAR initiatives. Recent evaluation meetings used these tools to strengthen early identification processes and informed more responsive support for learners moving forward.
· Regular progress meetings between staff and the Senior Leadership Team provide valuable opportunities to review attainment data, discuss individual learner progress and evaluate the effectiveness of interventions. This collaborative approach ensures that support is both timely and impactful.
· Baseline assessment information is used effectively to identify strengths, gaps and barriers to learning at an early stage. As a result, interventions are carefully matched to individual need, supporting accelerated progress and improved learner outcomes.
· Staff continue to review and refine assessment approaches to ensure they remain manageable, meaningful and closely aligned with high-quality learning and teaching. This ongoing evaluation has led to increased confidence and consistency in assessment practice across the school.
· Assessment is an integral part of day-to-day learning and teaching. Continuous monitoring of learner progress allows staff to respond quickly to emerging needs and adapt learning experiences to maximise achievement and engagement.
· The school's tracking and analysing attainment data allows trends and patterns to be identified at an early stage. This enables staff to target resources effectively, address potential barriers and provide appropriate support and challenge for learners.	Comment by Ferguson, Gayle: And analysis of ….
· Professional dialogue and moderation activities within the school are used to strengthen understanding of standards and expectations. This collaborative work has increased the reliability of almost all teacher judgements and supported greater consistency in assessment practice.
· Increasingly, learning experiences are shaped by children's interests, strengths and aspirations. Across the school, staff create meaningful opportunities for learners to influence the direction of their learning, particularly within interdisciplinary contexts. As a result, children demonstrate high levels of engagement, ownership and motivation in their learning.
Planning, tracking and monitoring
· Staff use a range of national, local and faith-based guidance to support curriculum planning. Resources such as South Ayrshire curricular frameworks, This Is Our Faith and God's Loving Plan help ensure learning experiences are progressive, relevant and reflective of the school's values and ethos.
· The SAR Lead continues to work collaboratively with the wider SAR team to support the effective tracking, recording and analysis of reading assessment information, ensuring learner progress is monitored consistently.
· A range of approaches are used to monitor learner progress, attainment and achievement. Learning walls, moderation activities and holistic assessment evidence support staff in developing a detailed understanding of individual learner journeys.
· The local authority tracker is used regularly to support the monitoring of attainment and progress. Staff contribute actively to this process, helping to identify emerging patterns and inform next steps in learning and targeted support.
· Regular professional discussions between the Head Teacher and staff focus on reviewing learner progress, considering assessment evidence and evaluating the impact of planned supports. These ongoing conversations help ensure learners' needs remain central to planning.
· Staff draw on a variety of data sources to monitor the progress of individual learners and identified groups, including those requiring additional support. This information is used to inform targeted interventions and responsive support strategies.
· A shared understanding of the four stages of progress continues to support learning, teaching and assessment across the school. Staff use this framework effectively to support progression, inform planning and maintain continuity in learners' experiences.




	3.1 Ensuring wellbeing, equity and inclusion
	Very Good

	Wellbeing 

· The revised Promoting Positive Behaviour Policy has strengthened the school's restorative and nurturing approach to relationships and behaviour. A shared understanding across the school community supports positive interactions, encourages self-regulation and helps children develop the skills needed to make responsible choices.
· All support Assistants have engaged enthusiastically in a broad range of professional learning opportunities provided through South Ayrshire Council, including Behaviour Regulation, Outdoor Nurture, Supporting Anxiety, First Aid and Staff Wellbeing. This professional learning has enhanced staff confidence and capacity to meet the diverse needs of learners.
· Learner feedback continues to indicate that children feel safe, respected and well supported within the school environment. They are confident in seeking help from trusted adults and recognise that their views and concerns are listened to and acted upon.
· Nurturing principles are firmly embedded across the school, with almost all staff having undertaken Nurture training. This has supported the successful development and use of dedicated nurturing spaces which provide targeted emotional and wellbeing support for children who require additional assistance.
· Staff wellbeing remains a key priority. Dedicated wellbeing sessions have encouraged reflection, collaboration and self-care, helping to maintain a positive staff culture and ensuring all colleagues are well placed to support learners effectively each day.
· Tracking of targeted learners through Boxall Profiling enables staff to monitor social and emotional development closely. This evidence-informed approach ensures interventions are responsive to need and supports positive outcomes for children requiring additional support.
· High-quality pastoral systems, including SEEMiS Pastoral Notes, Support Plans and Action Plans, provide a strong framework for identifying needs, monitoring progress and coordinating support. As a result, barriers to learning are addressed promptly, enabling children and young people to achieve success both academically and personally.
· Partnership working through the Family First model continues to deliver positive outcomes for children and families. Team Around the Family meetings facilitate collaborative planning, ensuring the views of pupils, parents, carers and professionals are central to decision-making and next-step planning.
· The school's Breakfast Club continues to play an important role in promoting equity and wellbeing. By providing a welcoming start to the day and access to a healthy breakfast, children are better prepared, settled and ready to engage in learning.
· Strong partnership working with Carers Trust Scotland and the South Ayrshire Young Carers Team has enhanced the support available to young carers and their families, ensuring needs are recognised and appropriate supports are in place.
· Young carers have benefited from opportunities to participate in a range of activities and group experiences beyond the school setting. These experiences have supported wellbeing, built connections with peers and provided valuable opportunities for personal development.
· Staff demonstrate a clear understanding of The Promise and its significance for educational practice. This shared commitment is reflected in nurturing relationships, inclusive approaches and a focus on removing barriers to participation, achievement and wellbeing.
· Care-experienced children and young people continue to receive targeted support through strong collaborative working and a relentless focus on wellbeing. Staff strive to ensure every learner feels valued, included and empowered to achieve their full potential.
· Regular informal drop-in opportunities with the Head Teacher and staff have strengthened relationships with parents and carers. These sessions have created a welcoming environment where families feel listened to, supported and actively involved in their child's educational journey.

Fulfilment of statutory duties 
· Safeguarding remains a priority across the school, with all staff demonstrating a strong awareness of child protection procedures and responsibilities. Regular professional learning and annual refresher training ensure that practice remains current, consistent and focused on keeping children safe and supported.
· Through a comprehensive programme of professional learning, staff have developed a shared understanding of wellbeing, inclusion and children's rights. Training in areas such as Child Protection, Signs of Safety, Rights Respecting Schools, Nurture, Mental Health First Aid and Adverse Childhood Experiences, supported by our link Educational Psychologist, has strengthened staff confidence and enhanced their capacity to respond effectively to the diverse needs of learners.
· Statutory duties and national expectations are fully met and embedded within the day-to-day life of the school. High-quality provision in areas including Physical Education, Religious Education, Additional Support Needs and Health and Safety reflects the school's commitment to ensuring all learners experience a broad, balanced and inclusive education.
· The principles of Rights Respecting Schools, GIRFEC and national safeguarding guidance are evident throughout school policies, procedures and practice. These approaches reinforce the school's values and contribute to a culture where children feel respected, included and empowered. The successful achievement of Gold Rights Respecting Schools status reflects this sustained commitment.
· Effective use of South Ayrshire's Staged Intervention Framework, alongside SEEMiS wellbeing data, enables staff to identify needs at an early stage and monitor progress carefully. This structured approach supports targeted interventions, helping children achieve positive and measurable outcomes across wellbeing and learning.
· Attendance continues to be recognised as a key factor in improving outcomes for children and young people. Robust monitoring systems, combined with supportive engagement with families, help identify concerns early and reduce potential barriers to attendance, engagement and attainment.
· A highly collaborative approach to additional support for learning ensures that children receive timely and appropriate interventions. The leadership of the Depute Head Teacher, Pupil Support Teacher and wider support team has strengthened inclusive practice and ensured that individual needs are identified and addressed effectively.
· The wellbeing and safeguarding of children are underpinned by a strong culture of shared responsibility. Annual Child Protection and Wellbeing training ensures that all staff understand their role in promoting safety, supporting children's rights and creating an environment where every learner feels secure, valued and able to achieve success.

Inclusion and equality 
· Inclusion, equity and respect for diversity remain central to the life and work of the school. Through our commitment to the UNCRC and rights-based learning, children develop an understanding of fairness, belonging and equality, contributing to a welcoming environment where every learner feels valued and respected.
· Strong partnerships with organisations including Thriving Communities, Money Matters, TAYP, South Ayrshire School Uniform Bank, AYE Girvan and the Financial Hub have enhanced the support available to children and families. This collaborative approach has helped address a wide range of social, emotional and financial needs, ensuring families can access timely and appropriate support when required.
· Pupil Equity Funding continues to be allocated strategically to remove barriers to participation, attainment and achievement. A responsive, needs-led approach allows the school to deliver both targeted and universal support, ensuring resources have the greatest possible impact on learners.
· Detailed analysis of attainment, wellbeing and participation data, including stage, gender and SIMD trends, informs targeted interventions and improvement planning. Through ongoing work linked to the Cost of the School Day initiative, staff have increased awareness of the challenges faced by some families and have successfully reduced barriers to engagement in school experiences and opportunities.
· The school continues to promote equity of access to wider achievement opportunities. Participation in after-school activities remains a priority, with new family STEM sessions delivered in partnership with Thriving Communities strengthening parental engagement and supporting learning beyond the classroom.
· Sensitive and discreet support is available to families experiencing financial hardship. Access to essential resources, including school uniforms, food vouchers, seasonal clothing and household items, has helped ensure that children can fully participate in school life while maintaining dignity and inclusion.
· This session, British Sign Language has become an increasingly visible and valued part of school life. Supported by our Teacher of the Deaf, learners have developed their BSL skills through assemblies, classroom learning and wider school activities, resulting in greater confidence, enthusiasm and awareness of inclusive communication.
· BSL learning opportunities has had a positive impact on pupils with hearing loss, strengthening their sense of belonging and enabling them to share their knowledge and expertise with others. Leadership opportunities have allowed learners to showcase their skills with pride, including representing the school at high-profile events such as International Football Games and leading whole-school celebrations.
· Whole-school participation in Children's Day, International Deaf Awareness Week and live national learning events has further enhanced children's understanding of diversity, inclusion and the experiences of others. These opportunities have encouraged empathy, respect and meaningful discussion across all stages of the school.




	1.3 Leadership of change

	Very Good

	
· A culture of high expectations continues to drive improvement across the school. Almost all staff are committed to ensuring every learner achieves their full potential, and children respond positively to the high levels of challenge and support provided.
· Strategic leadership from the Head Teacher and Depute Head Teacher has provided a clear sense of direction and purpose, ensuring improvement priorities remain focused on raising attainment, enhancing wellbeing and improving outcomes for all learners.
· Distributed leadership has been strengthened through the contribution of the Principal Teacher, whose work has supported the effective delivery of school improvement priorities, increased staff engagement and enhanced leadership capacity across the school.
· Leadership is evident at all levels of the school community. Staff confidently articulate their leadership responsibilities and demonstrate how their individual skills and expertise contribute to whole-school improvement. This collaborative leadership culture was recognised as a key strength during inspection.
· Teachers have embraced leadership opportunities across a range of improvement areas, including South Ayrshire Reads, Adaptive Teaching, Reading Schools, Languages, ICT Enhancement, Communication Friendly Environments and Talk for Writing. Their work has supported the sharing of best practice and contributed to improvements in learning and teaching across the school.
· The Head Teacher continues to model a commitment to lifelong professional learning through ongoing participation in the Head Teacher Business Mentoring Programme. This has supported further development of leadership skills, strategic thinking and school improvement practice.
· Staff have taken an active role in curriculum development by creating and evaluating their own curriculum rationales, leading learning experiences and sharing professional reflections on impact. This process has promoted innovation, collaboration and a deeper understanding of effective curriculum design.
· Self-evaluation remains central to the school's improvement journey. Staff and learners regularly use How Good Is Our School? 4 to reflect on strengths, identify areas for development and evaluate the impact of improvement activity on attainment, achievement and wellbeing. This has informed the school’s priorities and improvement planning.
· The School Improvement Plan and Curriculum Rationale provide a coherent framework for improvement, ensuring that identified priorities are firmly rooted in evidence gathered through self-evaluation, stakeholder engagement and analysis of school data.
· Strong partnership working continues to support the school's commitment to the principles of GIRFEC. Collaborative relationships with families, partners and external agencies ensure children receive the right support at the right time to maximise their wellbeing and achievement.
· Staff know their learners very well and use this understanding to provide responsive support, personalised learning opportunities and appropriate challenge. Flexible and collaborative approaches enable staff to meet changing needs while maintaining a positive and collegiate culture.
· Professional Review and Development processes support meaningful professional growth by aligning career-long professional learning with both individual aspirations and whole-school priorities. As a result, staff continue to develop their knowledge, skills and confidence in leading improvement.
· Improvement priorities are clearly communicated and understood across the school community. The strategic focus outlined within the School Improvement Plan provides a strong foundation for sustained progress and improved experiences and outcomes for learners.
· Professional dialogue and collegiate working are key features of the school's improvement. Regular opportunities for staff to contribute ideas, share expertise and influence decision-making have strengthened collective responsibility and fostered a genuine sense of shared leadership.



What are the key priorities for improvement in 2025/26?
Priority 1:   2.3 Learning Teaching and Assessment:
· Improvement in literacy attainment, particularly in Writing
· Improvement in literacy attainment, particularly in Reading (South Ayrshire Reads phase 2)
· Improvement in Numeracy attainment – developing Thinking Classrooms
[bookmark: _Hlk201872592]Priority 2:  2.2 Curriculum          
· Curriculum Improvement Cycle
· Curriculum Design
Priority 3: 3.1 Ensuring Wellbeing, Equality and Inclusion:
· Promoting Gospel Values
· Connected Schools
Maintenance Agenda will be included.
What is the capacity for improvement?
The school is well placed to deliver improvement this session, benefiting from support from both the Local Authority and Scottish Government. Through self-evaluation, we have identified priority areas for development, particularly in literacy, while maintaining our focus on high levels of attainment and achievement.
Improving children's health and wellbeing remains central to our work, ensuring learners are ready to engage, participate and succeed. The introduction of the Curriculum Improvement Cycle will support a consistent approach to curriculum development, evaluation and improvement, helping us provide high-quality learning experiences that meet the needs of all learners.
With a committed staff team, engaged stakeholders and strong partnerships, we are confident in our capacity to achieve our improvement priorities and continue to serve our community effectively.
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WE WILL: OUR CHILDREN
WILL BE:

VISION STATEMENT @ VALUES

We aim for every child to have a safe,
happy, active and creative primary
education in an environment that is

caring and supporting. We encourage our
children to be independent and successful
learners, developing into confident
individuals, effective contributors and
responsible citizens.

AIMS

To foster a meaningful understanding of the
Catholic Faith.

To encourage positive and supportive
relationships between pupils, staff and parents.

To create an ethos of inclusion, respect and
support to ensure pupils feel welcomed and
nurtured.

To provide a safe, caring and nurturing
environment promoting achievernent and
attainment for all.

To ensure that every child feels valued
and supported and has equal access to all
opportunities within the school.

FAITH RESPONSIBILITY
RESPECT OPPORTUNITY

HONESTY

OUR UNIQUE QUALITIES

* Our faith

+ Our children

+ Our staff

* Our location and community

*+ Wider achievement opportunities

OUR KEY DRIVERS

- Raising attainment and achievement for all
+ Continuous improvement

* Partnership working

* Leadership at all learners

Support

Be pupil centred
Nurture

Included

Provide opportunities
Be positive

Meet learners needs

Develop effective
partnerships

Access outdoor
opportunities

Have high expectations
Be ambitious

Work with the
community

Reflect
Improve
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Safe

Healthy

Happy

Achieving

Nurtured

Active

Respected
Responsible
Included

Resilient and tolerant
Compassionate

Risk takers
Numerate and literate
Challenged

Creative

Innovative
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"The curriculum is the totality of experiences which are
planned for children and young people through their
education, wherever they are being educated. It includes
the ethos and life of the school as a community: curriculum
areas and subjects; interdisciplinary learning; and
opportunities for personal achievement.” BTC3

To have high expectations of all learners.

To create a culture of responsible citizenship Q"’Em;ucﬁg
where our children take ownership of their
behaviour and attitudes and make good choices
allowing them to develop healthy, active and

positive lifestyles.
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