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Introduction

The purpose of this report is to provide an answer to the question — How good was our school in 2025-2026?" This report tells you about the quality of education
in the school and Early Years Centre (EYC) and how children benefit from coming here.

Vision, Values and Aims

At Kingcase Primary School we look to support the development of an excellent curriculum based on a shared aspirational vision and sound values and, aims. Our

vision is reviewed at the start of each session by pupils, staff, parents and other relevant stakeholders. Our vision is to ensure that we:
' Create a safe, happg, caring and inclusive school where we work togzther, learn from each other and share ideas
3 ¥ Have high hopes and expectations and believe in ourselves and each other.
Y < e }
Focus on improvement and remember every gain is a. victory!

é Embed qy.ahtg \.ea.v-n’mg, teach'mg and assessment into datlg practice and value the importance of continual self-evaluation and reflection.

Five core cluster values permeate our school: Respect, Responsibility, Compassion, Equity and Honesty
Our aim at Kingcase is to ensure that all pupils fulfil their potential as

Successful learners Effective Contributors

Responsible Citizens Confident Individuals
by engaging fully with school life and embedding our vision and values in our practice.

We take into consideration the national and regional developments and guidance. We strive to improve standards of learning and teaching and raise achievement

For all learners whilst promoting equity and equality.

In 2024/2025, we used the _‘]:'md'mgs from our recent HMI inspection to collect'welg agree on a new school motto. Children, staff, Parents and Local Partners
decided on our new motto. We wanted a motto to reflect our local context (being close to an Airport) and the sense of being on a journey to excellence. Our new
Motto is:

‘Soaring to Excellence’

Context of our School and Early Years Centre

Kingcase Primary School is embedded, in the heart of the Kingcase community within the town of Prestwick. The school was opened in August 1971, It is a semi-open
plan building and offers a very good learning environment. The layout of the school effectively lends itself to active and independent learning. Refurbishment
programmes have ensured that our leam‘mg environments are bright and stimulating. As we enter 2026/2027, the local author'ttg are continuing to invest in our
building to enhance the space for children. The school is fortunate to have an Early Years Centre for 60 children. Children in the EYC enjoy learning in a

creative, inspiring indoor and outdoor learning environment which is highlg nurturing.

Our school and EYC roll as of June 2026 is 38, with close to half of our children attending through placing requests. All pupils in Perarg I-5 receive a free
school meal, with 12% of pupils entitled to free school meals. Six per cent of our children and young people live within SIMD deciles | and 2. This session, we have |13
classes and a teaching entitlement of 18.2 FTE. I addition, our staff team includes 7 support assistants, 3 clerical assistants, | Senior Early Years Practitioner,
and 7 Earlg Years Practitioners within our EYC, alongside | additional Earlg Years Practitioner funded through PEF. Our wider team is completed by | janitor, 3
cleaners, and 6 catering staff. As of August 2025, Kingcase EYC became entitled to a Depute Manager. The school is supported by peripatetic music specialists who
deliver violin, cello, and brass tuition. An Active Schools Coordinator supports phgslcal education and contributes to our ongoing agenda of raising attainment and

achievement for targeted children.

A dress code is encouraged at Kingcase - pupils wear purple sweatshirts with yellow or white polo shirts or white shirt with a purple tie. A purple blazer is also part

of the uniform and worn by some of our pupils.

Almost all children in Kingcase move on to Prestwick Academy. Prestwick cluster primary schools include Glenburn, Heathfield, Monkton and Symington. Space
Place Early Years Centre is also part of the Prestwick Cluster. We value the close working relationships we have with our cluster colleagues and promote the Prestwick

Promise’ strengthcnln.g our strong bd’w,j: in workLng cffectlvclg to bmeﬁt all children in our community.

In November 2017, SAC carried out a School Improvement Visit which positively validated our own self-evaluation and next steps for improvement. In May 2019,
Care Inspectorate carried out an unannounced inspection with gradings of excellent in both Care and Support and the Environment. Tlrwou.ghou.t session 2023/202L,
all staff worked at a considerable pace to implement new change, which was required as a result of the pandemic. In February 202, our school and EYC had an

Education Scotland inspection. A team of inspectors spent one week in our school and EYC, and worked alongside all staff and children to evaluate our school.
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Overall, this was a very positive experience with a positive outcome. From Febru,a.rg 2024, all staff reflected on this experience and began to take time to beg’m to
plan for the Future of Kingcase Primary School and EYC. Our ‘next steps’ were steps already identified by the school and EYC staff. It was encouraging for the
|nspectton Team to agree with these areas for d.zvelopment. Session 2025/2026 has been a creative time for ngcasa, with staff look‘mg outward to innovative and
creative practice happening in schools across Scotland. Session 2026/2027 will see staff refine and embed new strategies as we begin to prepare for a national

curriculum change

What key outcomes have we achieved?

The school has robust processes and procedures in place to support self-evaluation in order to secure improvements. This data comes from a range of evidence but

this session the evidence has been more limited.:

Quantitative Data
. Analysis of pupils’ progress and attainment using Curriculum for Excellence and Assessment for Excellence results.

. Attendance levels

Documentation/Evaluative Data

. Annual evaluation of School Improvement Plan by staff and pupils

. Teachers records and strategic and operational plans

. Pupil Progress Meetings

. Tracking of Monitoring of Idividualised Education Programmes / Staged Intervention

. Plans and. evaluations of interdisciplinary topics reflecting the children’s involvement

. Transition plans for Early Years to Pl, stage to stage and P7 to S

. Minutes of meetings — monitoring progress and achievement of School Improvement Plan priorities
. Staff PRD/PDR and. Professional Update
. Records and evaluation of CLPL activities

. Remits/timetables of teachers, support staff and spzcta.ust staff
. HMI inspection findings from February 2024

Views/Questionnaires
. Questionnaires to pupils and parents

. Views from pupils through dialogue



PRIORITY I: Increase attainment in reading and writing.

NIF Drivers: HCIOS &/HGIOELCC Qls
Teacher professionalism; 1.3 Leadership of Change
Assessment of children’s progress; 2.3 Learning, Teaching and Assessment

School Improvement; 3.2 Attainment and Achievement
School Leadership
Performance Information

PROGRESS AND IMPACT

EYC:

Reading
All practitioners across the Early Years Centre engaged. in professional learning through South Ayrshire Reads (SAR) this session. This was delivered through an
effective ‘coachtn,g in context” model, which practitioners evaluated positively. The ma.jority of practitioners have begun to apply a range of approaches within
group time. There is now a need to build further consistency in the explicit teaching of phonological awareness across the Early Years Centre. This has been
appropriately identified as a priority within the forthcoming School Improvement Plan.

A lLteracg audit of the leammg environment, undertaken in Septzmber, informed ta.rgeted, improvements to environmental print, low-level dlspla.gs and the book
area. These enhancements have increased learners access to print and. supported higher levels of engagement with books, stories and early phonological awareness.
The introduction of more interactive, child-led a.ppv-oa.chas, anlud.’mg d.Lsplo.gs focused on rhyme and initial sounds, has further su.pported. this devzlopment.

Most pre-school children (89%) have achieved at least 80% of Language and Communication benchmarks. Milestone data. highlights the need to strengthen
attainment in aspects relating to letters and sounds. A more strategic focus on explicit teaching and structured group time during session 2026/2027 is required
to support further progress in this area.

A wide range of family learning opportunities with a clear focus on literacy has been of fered across the session. Feedback from EYC parents indicates a need to
review approaches to family engagement, particularly reducing reliance on in-centre participation due to work commitments. There is scope to strengthen

home-school links throu_gh the provision of accessible, home-based learnmg activities. This d.evelopmmt will be led bg the Senior Ea.v-llj Years Practitioner.

SCHOOL:
Reading;

Seven children in P3 were re-assessed using the DFE screener in Mag 2026. All seven children made progress from their P2 score, with the most stgmj:tcant
progress being a 20 percentage point increase. The least significant increase was a 6 percentage point increase. This work is a direct result of our Pupil Equity
Funded Early Years Practitioner who supports learning and wellbeing across PI-P3.

A whole-school text was introduced in Term | to support the development of teachers™ confidence in selecting
high-quality texts with rich vocabulary. This approach was aligned with professional learning undertaken in
partnership with the South Ayrshire Reads (SAR) team. )
Learners anga_gad. posLtLvelg with the range of wall—pla.nned., hlgh—qualitg laa.mln.g experiences. As a result, almost ;-
all teachers report increased confidence and a clearer understanding of how to select appropriate narrative and
non-fiction texts to support explicit teaching of vocabulary and the development of comprehension skills. L
This work has been effectively integrated with the ongoing implementation of approaches informed by the science
of reading, which have been embedded over the past two years.

Standardised assessment data from CL indicates that learners at Kingcase continue to perform above the b e

national cohort in reading. This is part’tcu.lourlg evident in areas of comprehension, including inference and
understanding of authorial technique.

As well, as comprehmslon we continue to pla.ca a focus on rmdmg flu.ancg across

Average Average Avg % Words ; .
Words | (RS | Comect/ | 7P the school, with processes to measure this across Pl-P7.
Read Minute The table shows overall data from our final reading assessment in reading
P4 158 2 157 8.7% 68.6% 5.7% Fluency. The ‘blue” column shows the % of children who are working beyond
ad 127 2 124 96.5% 16.3% 42.9% expected levels in this area, with the ‘green” column showing % of children who
3 161 1 160 99.3% 57.1% 8.2% are on track in this area. In almost all cohorts, the majority of children are
P7 151 1 150 99.0% 44.4% 22.2% work’mg begond the standard expected rate Jcor v-ewdmg ﬁumcg.

In term 3, a focus was placed on developing teacher’s understanding of teaching morphology. Our Reading Leader, created whole school morphology challenges
based on the ‘teaching sprint” model. Almost all children and classes engaged well in this.

Whril
Most learners at Prlmarg I, Prlmarg I and Prlmarg 7 continue to achieve expactmevzls in writing. Whole-school improvement activity undertaken this session
has supported the maintenance of strong progress across stages.
In a number oj cohorts, there is evidence of improved progress over time when compared to prior levels of attainment. Overall, combined attainment across
Prlmarg [, Prlmarg L and Prlmarg 7 has returned to pre-pandemic levels, with 86% of learners achieving expected standards in writing.

Bg May 2026, 80% of children in Prtmarg I, Prlmarg lr and Prtmarg 7 who are in receipt of Free School Meals (FSM) achieved expected levels in writing. This
represents a notable increase from 66% recorded in December 2025.

This improvement reflects the positive impact of targeted interventions, particularly within Prlmarg Lr, where additional sta.fﬁng has been effectlvelg deployed to
support learners. As a result, ta,rgetzd. children have demonstrated merovzd attainment and increased conﬁdmce in writing.




The introduction of an additional Principal Teacher post this session has strengthened the strategic focus on writing across the school. This targeted leadership
role has su,pported. merovad. tmckmg and monitoring of learner progress, with a parthu.la.r focus on dgslex‘Lc learners, and has promotad greater empha,sls on
writing for enjoyment alongside reading for enjoyment.

Whole-school initiatives, including the introduction of writing challenges and the incorporation of regular opportunities for free writing within class programmes,
have contributed to increased learner engagement and motivation in writing.

The Principal Teacher has effectively coordinated high-quality career-long professional learning (CLPL) for teaching and. support staff, in partnership with
Speech and Langu.a.gz collzagu,es, Focused on the melemzntatmn of Colourful Semantics. Staff have been su.pportad to a.pplg this approach with targetzd. learners
who were not yet u.chtzvmg expected. levels, pa,rt'tcula.rlg in relation to sentence construction. As a result, staff report noticeable improvements in the qu.a.lLtg and
consistency of writing for these learners

Feedback gathered through staff and learner surveys in May 2026 provides a strong evidence base to inform ongoing improvement planning. This will support
sustained progress in attainment and achievement in writing across the school.

NEXT STEPS: New Priority

READING
EYC:

-Introduce consistent planning and delivery model for explicit teaching in group time of phonological awareness

—TO ncrease OPPOTtMﬂLtLZS :fOV“ LYICY'Z(Z,SLYLQ phonologmal awareness through musLc

SCHOOL

“Introduce a mid-year assessment of ORF for P4--P7
-Increase time for teachers to work together to analyse data in relation to phonics and ORF. SAR team to support with this

WRITING
SCHOOL

-To provide high quality CLPL to teaching staff to support explicit teaching of key writing skills (Stephen Graham writing)
-To introduce dadg writing at Yam. Teachers to become better equuppad at using assessment data to mform the pmnnmg for this. This will comphmmt wzekLg
writing lessons




PRORITY 2 — Increase attainment in Numeracy and. Mathematics
. LINKS TO HGIOSk?/HGIOELCC:
NIF Drivers: HGIOS L4+/HGIOELCC Ql's:
School Leadership |3 Leadership of Change
Teacher- professionalism 2.3 Learning, Teaching and Assessment

Parental engagement 2.5 Family Learning

Assessment of children’s progress 3.2 Raising attainment and achievement
School Improvement

Performance Information

PROGRESS AND IMPACT

EYC

A lead practitioner for Numeracy and Mathematics has ef fectively driven improvements across the Early Years Centre. She has engaged in high-quality professional
Lea.rmng, anlu.d.‘mg authorltg—ted sessions and. additional self-directed CLPL. This has contributed to increased engagement in numeracy and mathematics laa.rmng
experiences across the setting

Targetad. investment of a nganLcant proportion of the EYC bu.dget in numeracy resources has su.pportad. these developmmts As a result, almost all practitioners
report increased confidence in planning, interactions and observations in numeracy and mathematics.

There remains scope to further develop the learning environment by enhancing spaces with richer resources and purposeful provocations to deepen children’s
mathematical thinking.

The lead practitioner has collaborated effectively with cluster colleagues to refine a shared pathway for Early Level mathematics. This pathway is now in place
and rmdg for melamanta.tton from Augu.st 2026, supporting greater consistency and progression across settings.

All children in their pre-school year have achieved at least 80% in their Numeracy and Maths milestones. Improvement has been maintained from this time last
year.

SCHOOL.:

May 2026, combined. attainment across Primary |, Primary W and Primary 7 in mathematics is %, with almost all learners demonstrating very good progress.
This represents a return to pre-pandemic attainment levels.

Attainment in this area has shown a sustained upward trend since 2022 and now provides a strong and ambitious foundation for continued improvement. This
improved performance is attributable to clear, strategic developments in numeracy and mathematics implemented during this session, as outlined below.

Pupil Equity Funding has been used effectively to ensure that all classrooms are equipped with appropriate manipulative resources. This has supported learners to
demonstrate their thinking during number work more ef fectively.

All taachln.g and support staff mga.gad. in professlonal l,mmmg delivered bg the Au.thoritg Maths Dzvel.opmmt Co-ordinator in Au,gu.st 2025. However, qu.a.\.itg
assurance evidence indicates a need to strengthen and refocus this work, with a greater emphasis on the consistent application of this pedagogg across all classes.
A planned programme of five professional learning sessions for all staff will support the development of a deeper understanding of the ef fective use of manipulative
resources. While practice in a few classes demonstrates strong use of these resources, resulting in a ngn’Lﬁcant minority of learners confidently articulating how
theg support their thmk‘mg, this is not yet consistent across the school.

There is clear scope to extend this practice to ensure a more consistent and wider impact on learning and teaching in numeracy.

Parents/Carers articulated a need to know more about the strategies used to support children with their mathematical tthkLng/ processing. As such, a #‘strategg
of the fortnight” was started where by videos are shared with parents/carers of certain strategies being used by children. These videos are now placed on a
dedicated area of our website. A change in PT of Maths resulted in a delay in some of this work. This work will therefore continue into new session.

The mathematics curriculum was reviewed to incorporate new assessment approaches which are closely aligned to Curriculum for Excellence levels. As part of
this process, progression frameworks (‘pacz snakes’) for First and Second Level were revised to ensure allgnmznt with assessment pm,ctlces.Tha Prlnclpal Teacher
of Mathematics and Numeracy has developed a structured approach to recording and ‘Emckmg assessment data. Follow’mg a review in January 2025, most
teachers are now using this information szect'wz\.g to Ld.ent’tfg gaps in learners’ u.nd.ersto.ndmg. However, this practice is not yet fullg consistent across the school,
and there remains scope to maximise the impact of this tracking system.

Collaborative working across the Prestwick Cluster has supported the establishment of working groups to streamline (‘de-clutter’) aspects of the Ea.v-lg, First and
Second Level mathematics curriculum. This work is beginning to support greater clarity and progression in learning pathways. All teachers involved in this work
have found it to be useful and subsequently shared this with this colleagues to ensure consistency for planning.

All teachers were pv-ovid.ed. with opportunities fo engage in peer observation d.u,rlng Term L, wurk’mg within established adaptive tzach’mg pairs. This activity was
allgned, to the school’s strategic focu.s on the provision of approprlatdg challmgmg learning experiences. Us’mg a lesson stu,d.g approach, practitioners observed
learning and teaching with a specific evaluative question: Learning through a real-world context increases learner engagement and provides sufficient challenge
to deepen uﬂdersz‘andmg and support reasoning “ Observers were required to evaluate this using a ‘ges', o’ or ‘meurtlal‘ response. This approach supported
professional dialogue and reflection on effective practice, particularly in relation to learner engagement and the provision of challenge within mathematics.
Overall, a ma jority of teachers answered ‘gas' with a few answering ‘part'w.llg'. This indicates that there is a degree of impact From work done this session
around ensuring challenge for able learners. There is now scope to sharpen the focus of this work next session by providing greater clarity with teaching staff
about how and when to use real-life contexts for maths.

Quality assurance evidence of the mental maths programme (Big Maths) highlights inconsistencies in approach across the school. This is partly due to changes in
sta.fﬁng since its initial metammtanon, alungslde a reduced Jcocu.s on numeracy within recent school improvement priorities. Cu.rrmtlg, onlg . majority of
teachers report confidence in delivering the programme effectively. As a result, the impact on learners’ progress in mental maths is not yet consistent across all
classes. Targeted investment has been allocated from the school budget to support a renewed focus on this area. in the forthcoming session. This will support the
development of a more consistent and effective approach to the teaching of mental maths across the school.




NEXT STEPS New Priority

EYC

SCHOOL
v
v
v

Increase the oj:fzr of CLPL around use of concrete materials with a clear focuts on the Jcmu‘ operations and gap tasks issued to support teachers to

increase their use in class
Fuug review the use of Btg Maths and ensure greater consistency of approach across the school, with increased focus on the plannmg, assessment,

tracking and monitoring of this
Consider processes for ensuring teachers j:eel Lonﬁdmt in using raaL—lsz contexts fcr maths T:hrou.gh holistic assessments




PRIORITY 3 — Ensure wellbeing, equality and inclusion for all.
LINKS TO HGIOSL-?/HGIOELCC:

NIF Drivers: .2 Leadership of Learning

School Leadership 2.1 Safeguarding and. Child Protection

Teacher professionalism 2.2 Curriculum

Parental engagement 2.3 Learning, Teaching and Assessment

Assessment of children’s progress 2.5 Family Learning

School Improvement 2.7 Partnerships

Performance Information 3.1 Ensuring Wellbeing, Equality and Inclusion

PROGRESS AND IMPACT

Building Resilience

Across the session, the school has taken a strategic and progressive approach to d.zvelop’mg learners” resilience,
drawing on national guidance and research-informed practice. Through the support of the South Ayrshire
Learns team, almost all staff engaged in high-quality professional learning focused on supporting learners,
including explicit input on The Learning Pit and the understanding that perseverance through difficulty is an
essential feature of effective learning. This has led to greater consistency in pedagogical approaches and a
shared Langu.aga across the school for d.LscussLng cha.llenge, effort and resilience. This has enabled children to
recognise, name and begin to manage their emotions with increasing independence. In early years classes, the
celebration of ‘Magmﬁc@nt Mistakes™ has promoted a positive and. open mindset towards learning errors,
supporting children to view mistakes as opportunities for growth and deeper understanding. Targeted
interventions have been successful in building resilience within friendships and social interactions. Small groups
of children in the infant department and upper school have benefited from structured interventions such as
Lego Therapy and Circle of Friends, resulting in improved communication, confidence and peer relationships.

Staff observations indicate that these pupils now demonstrate increased independence in resolving minor
conflicts and greater confidence when navigating social challenges. All pupils in PI-P7 completed four units of
the Building Resilience Year | programme, including ‘Be Resilient’, chep Connected’, Be Yourself” and ‘Change Your Mindset’, ensuring a coherent and progressive
experience across the school. Throu.gh the Bu.'leLn,g Resilience programme, the ma jority of families zngaged. with four structured homework tasks - ‘Ovzrcommg a
Challmge', ‘Mg Back-Up Team', | Am and | Can’, and ‘Mistakes Are Evergthm,g'. Engagement from families reinforced consistent resilience messages beyond the
classroom. Responding directly to parental feedback, the school collaborated with Scottish Action for Mental Health (SAMH) to deliver workshops to P5, P6 and P7
pu.les, and a small number of P6 parents, Jcocu.s’mg on u.nd.arstand.mg fazl'mgs, managing stress and anxiety, and coping with transitions. In addition, the Educational
Psychologist delivered the Ways to Wellbeing programme to all P7 pupils, equipping them with cognitive-behavioural strategies to understand and manage negative
thoughts and emotions as thag prepare for transition. As a result of these universal and targetad. interventions, there is clear evidence of meroved. emotional [Ltara.cg,
greater perseverance in leam’m,g and increased wellbeing across the school. Learners show a stronger capacity to manage challmge, increasing independence in
se[j:—regutatlon, and a more positive attitude towards overcoming mistakes. This has contributed signiﬁcanﬂg to improved readiness to learn, enhanced interpersonal
rela.tlonsths and. a more resilient, confident school community

Rights Respecting School Award, (Silver Accreditation)

The award of Silver Rights Respecting School Accreditation reflects the strong and developing
rights-respecting culture at Kingcase Primary School. Almost all children demonstrate an
understandmg of children’s rLghts and can Ld.mtlfg a range of Articles within the UNCRC,
with the ma jority able to explain how these rights impact their own lives and the lives of
children locally and globally. Most children understand that rights are universal and
unconditional and recognise that some children experience barriers in accessing their rights.
A consistent and, well-planned Right of the Month approach, delivered through weekly
Huddles and su.pportzd. bg shared assamblg slides, has ensured that all children engage
regularly with children’s rights. Almost all children can describe what it looks like when
rlghts are realised and when thag are not, ma.k’m.g links to school life, wider society and
gtobal current events. Rights-based language is visible across the school, with all classes

d.Lsplag’mg class charters linked to speclﬁc UNCRC Articles, created collabomtivdg and
revisited throughout the year.

Strong alignment between children’s rights and the Kingcase Values ensures coherence across learning and relationships. Most children can describe how school values
and rules support their rights, particularly in relation to Articles 28 and 29. A sustained focus on equity has improved understanding of how individuals are supported
dif ferently to ensure fairness.

A nurturing, rLghts—based. a.pproa.ch to wellbeing has resulted in positive outcomes. Almost all children report :ful'm,g safe, valued and able to seek help from a trusted
adult. Most staff use rights-respecting language consistently during learning, routines and restorative conversations. Whole-staff professional learning has increased
undarstandmg of children’s rlghts and wellbemg, contribu,tmg to a reduction in exclusions, restraints and behavioural incidents over time.

Pupil participation is a clear strength at Kingcase Primary School. Through Kingcase Action Groups, the Junior Leadership Team and structured consultation processes,
all children in P4—P7, have meanlngful opportunities to influence decisions about their school. This has led to tangible improvements in plaggrou.nd. provision, school
policies and learning approaches. Most children feel their views are listened to and taken seriously.

Children are increasingly empowered to take action to promote rights beyond the school. Many children have participated in local and global campaigns through Rota
Kids, Dgslex‘w, Ambassadors and Fairtrade groups, a,ddrzssmg health, education and inclusion. These experiences have stmngthmed children’s u.nderstandmg of
duty-bearers and their role as active, responsible citizens.

Overall, Silver Accreditation provides clear evidence that almost all children experience their rlghts in practice at ngcasz Primarg School. Reflective sel f-evaluation
and identified next steps, including Further d.avelopmmt of pupil-led campaigning and progression of leadership opportunities, support the school’s continued Journey
towards Cold Accreditation.




Cold. Sports Award
At the time of writing this report, the team of staff workmg on the Gold Sports Award were in the process of collectlng data.
Sel f-evaluation of sporting activities indicated that more work was required to promote girls in sport. As such practical steps were taken, such as setting up a hockey team

for gLrLs with a new link set up with V\/ell‘mgton School, Agr

Kingcase took part in almost all activities offered by Active Schools this session.

NEXT STEPS New Priority

PRIORITY 4 — Develop approaches to pedagogy and learning
LINKS TO HGIOSL?/HGIOELCC:

NIF Drivers: 1.2 Leadership of Learning

School Leadership 2.3 Learning, Teaching and Assessment

Teacher professionalism 2 L+ Personalised Support

Assessment of children’s progress 3.1 Ensuring Wellbeing, Equality and Inclusion

School Improvement 3.2 Raising attainment and, achievement
Performance Information 3.3 Increasing creativity and employability

PROGRESS AND IMPACT

BYC

In Au,gust, the format for planning changed from being a teacher led model to a skills based model which requires the entire team to have input. This change came
about in response to the reduction of teacher time in the EYC. Most of the team have now developed an understanding of the principles behind planning with a. key
Focus on skills. There is now scope to ensure all staff have an understanding of this approach as we move towards a concept and skills based curriculum

One member of the team has piloted the use of Learning Journals (online) this session which has been a great success and we are now ready for the entire team to
implement this. This is also in response to parental feedback. The team are now ready to develop a stronger knowledge of child led planning.

SCHOOL .

Adaptive Teaching
All teaching staff have taken part in the South Agrshlre Learns, Adaptive Tmchmg programme.
Baseline data showed a need to strengthen whole-school consistency in learning and teaching. Staff
confidence and understanding of adaptive teaching varied: 63% of staff could accurately define
adaptive teaching, and fewer than half (+5%) demonstrated a secure understanding of adaptive
leam’mg environments. Confidence in proactive and in-lesson adaptations was similarly mixed, with
averages sitting around 7.2-74/10. Learner feedback also hlghli,ghted uneven experiences of support,
challenge, and independence, with 74:% reporting work was “just right,” while 1% found it too hard
and 16% too easy. These patterns created a strong rationale for engaging in the Adaptive Teaching
Programme to build shared understanding, coherent routines, and more consistent learner experiences
across the school.
Across the year, learners experianced clearer routines, more predlcta,ble structures and meroved

access to learning at the right level. Survey data shows that the proportion of learners reporting

their work as jusl‘ r{q/zz"mcrmsad. from 66% to 72%, while those ﬁnd‘mg work ‘foo easy'lel from 23% to 16%, indicating more accurate pitch and strengthened
adaptive practice. Focus-group comments reinforce this, with older learners describing how they choose between Headquarters, Hive and lvestigation Station depending
on whether they need, challenge, peer support or teacher input: You get to choose at every lesson rather than waiting to move up a group. “

Learners also reported, feeling more supported through scaffolding and clearer explanations. The proportion of learners who said their teacher “always or “most of the
time " shared learning intentions and, success criteria rose from 87% to 90%, meeting the target and strengthening clarity and purpose. Focus-group pupils echoed this
shift, noting that teachers “ask more qu.estions", “help me understand”, and "9Lve me harder work which is a challmge“v

Next steps involve zmbzddmg the work from this session, whilst ensuring the agreed approaches are written into school frameworks, policies and Qu.alitg Assurance check-
lists.




Play-based Learning

Significant steps have been taken by the Pl team to find a format for play-based learning which does not compromise high expectations of learning in literacy and
numeracy. Effective use of spaces have been used in the infant department to create rich play experienced which develop meta-skills as well developing key learning.

Baseline evidence identified a need to develop play-based learning within Primary |. Initial audits of the open area and
lmmmg environments, with a partlcu.lar focus on numeracy and mathematics, thhnghtzd that spaces were not
sufficiently numeracy-rich. Leuven Scale observations also indicated low levels of child engagement across the cohort
These findings, alongside professional dialogue, highlighted inconsistent practice and provided a clear rationale for

prioritising play pedagogy to improve both engagement and learning experiences

Throu.ghou.t the session, staff engaged in profzssLonal leu.m‘mg throu.gh collaborative enquiry, anlu.d.mg a visit to a
local primary school with a similar context and strong outcomes in play-based learning. This informed the development
of a targeted action plan, based on approaches aligned to the school’s values and attainment agenda. As a result,
ngnLﬁcant changas have been made to the lmmi.ng environment to support thh—qualLtl:j pl.a.l:j, with a balance of adult-
led, adult-initiated and child-led experiences. Environments now offer a. broader range of stimulating and purposeful
areas and contexts, anlu.d.mg block pla,g, home area., role plag (linked to Lntzrd.Lsz:LpLLnav-g leu.m‘mg), creativity and J‘u.nk
mod.dlmg, rea.d.mg nooks, an pu.rposej:u.l writing area., and tuff trays with varied provocations and loose parts. While
there was a clear focus on improving numeracy, care has been taken to ensure that rich literacy opportunities are also
embedded across all areas of pla.g. All adults work’mg in Prlmarg |, anlu.d.i.ng an Ea.rlg Years Practitioner, have
demonstrated a strong commitment to sel f-evaluation and continuous improvement.

Follow-up Leuven observations demonstrate a. significant improvement in learner engagement. All

children increased their engagement scores when accessing play-based learning, with almost all
achlevmg a level B, Lndlcatmg thh levels of involvement and sustained concentration. This suggests
that improved, environments and more consistent pedagogical approaches have had a positive impact
on engagement and participation in Lea.m'mg. Throu.gh these pla.g experiences, children are
anrmsmg\.g dzvalopmg meta-skills such as Lnd.apmd.mce, problem solvmg, collaboration and resilience,
as they plan, negotiate and reflect within their play. A follow-up numeracy audit also identified
significant improvements in the quality and range of numeracy experiences across learning
environments, with a number of areas now meeting expected standards. A small number of aspects
have been identified as priorities for further d.eve\.opmmt, ensuring continued progression and
consistency

Next steps will focus on strzngthenmg staff confidence in cbservmg and raspond.m,g to pla.g, partlcu.la.rlg in i.d.mt’tfglng when to scaffold and how to extend children’s
learning. There is also a need to consider how high-quality play opportunities can be developed within Primary 2 to ensure continuity and progression.

NEXT STEPS New Priority

EYC:
v Support all staff to use Learning Journals for profiles (online).

Increase opportunities for Froebelian creativity

SCHOOL.:

v" Consider P2 and P3 approach to learning, teaching and assessment with elements of play to ensure coherence in approach




Evaluation Summary

1.3 Lwd/u‘shl,p Across the school and EYC, senior leaders continue to drive forward change is a well managed pace.
oj: ch.un.gz Almost everyone in the K’mgcase is hlghl.g committed to Lmdmg continuous clrw.ngz, with a clear focus on improving outcomes for all children.
Lmd.ershtp at all levels is evident across the school and EYC, with almost all staff (Inclusion. Team, EYC and teach‘mg sta.ff) takmg on
areas of leadership. All teachers have had opportunities to share their practice widely with cluster schools this session. This has been in
relation to our work on Adaptive Teaching. A small number of teachers have shared their innovative practice widely across the Local
Authority, for example how we use the beach as a context for learning. Senior Leaders are also involved in leading aspects of work at
Au,thorltg level. For zxo.mple, our DHT is work‘mg with collea.gu.es to devzlop a refreshed Vision and Values for Education Services, as well
as be’mg a member of worki.ng groups Focused on ADHD. The Head Teacher supports student teachers throu.gh UWS, as well as lmdmg
aspects of the LA's Leadership Development Programme.  Teaching and. support staff have engaged. in looking outwards in order to improve
our own understanding of creative pedagogical approaches. This has inspired a significant few teachers to be creative with their learning
and teaching approaches. As a school we are well placed to begin the work of curriculum reform.

A highly structured process to assess the quality of the work of the school and EYC is in place and continues to evolve to involve an ever
wider group of stakeholders. For axampLe, our- most recent survey of Parents/Carers is used to highlight kag strangths as well as slfw.rmg
agreed next steps, which are discussed with all staff at in-service training.

Qur children are actively involved in leading change across a range of KAGS (Km,gcasz Action Oroups)v Groups, such as RotaKids are
instrumental in qu.ndraLsLng for charities at a school, local and international level. Qur Junior Lzad.ershtp Qrou.p have helped to lead work
on eva\.u.a.tmg our curriculum offer, as we embark on curriculum reform.

Quality School Self Evaluation
Indicator
2.3 Lmrn.i,ng, Relationships between adults and children are very positive across the school and EYC. Where a few children require enhanced. support to
Teaching and meet their emotional and social needs, staff are becoming increasingly more skilled to support this.
Assessment Almost all children are generally very respectful of each other, and have a very good understanding of the school values in action. Behaviour

has significantly improved this session as our highly consistent and structured approach to behaviour is becoming fully embedded.

Teacher led approachas to d.eveloping consistency across lzarnlng, tmchmg and. assessment this session has been successful. Almost all teachers
are confidently co-constructing what success in learning looks like with their children.

An investment in u.pda.tzd. techn.olcgg in 2024/2025, has given a re-focus to the use of dlglto.l tzchnoLogg to support and enhance lmrn'mg.
Children with barriers to learning use digital tools and resources well to support their learning. A group of targeted children are making very
good progress in their learning as a result of this.

Our teachers hold a wealth of assessment information about children’s learning and are beginning to use this with greater confidence to
create individual learning pathways. There is now scope to further develop this work across the entire school in order to benefit all children
with barriers to learning and indeed for children who are attaining beyond expected levels.

Teachers continue to use a range of environments to support lmrn.Lng. For exa.mplz, ‘Beach School for P7 is an effective way to d.evelop keg
aspects of the P7 science curriculum. This work has been shared across the Local Authority.

Less than half of teachers are piloting the use of using an Integrated Day to teach. This work has come as a result of looking outward to
innovative practice happening in other schools. Although at an earlg stage, there are positive signs of this approach lead’mg to greater learner
independence and higher levels of engagement.

Almost all teachers have developed approaches to teaching mathematics and numeracy which foster pupil autonomy and impendence in
assessing their own learning. The introduction across the school of Hive, HQ and lwvestigation Station’ in maths lessons is already showing
positive signs of improving pupil mindset in maths. This approach is now used, consistently across Pb-P7.

In Pl, Teachers are utilising an age and stage approach to their pedagogy. A balances approach of teacher led instruction, independent work
and exploration is supporting all children to make good progress in their learning. There is now scope to develop this approach further across
a. wider range of curriculum areas.

In the EYC, children’s learning is very well supported by skilled practitioners. Interactions and observations are well documented and learning
needs are quLcklg identified, with support put in place.
Across the school and EYC, there is now scope to consider how we actively involve a wider range of children in leading their own learning.
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Quality

Indicator
3.1 Ensuring
wellbeing, equity

and inclusion

School Self Evaluation

Supporting the emotional and social wellbeing of all children continues to be a focus for us at Kingcase across our EYC and school. We work
with parents/carers and, partner agencies to provide intense support to a small group of children who require enhanced support.

Our Nurture Class (The Rainbow Room) continues to provide highly structured support for a group of children who require enhanced support.
Our “Seasons for Growth’ group has led to improved outcomes for a group of targeted children who have been supported emotionally through
periods of significant life change

All children across the school and EYC are actively engaged in a wide range of activities to support their wellbeing. This includes bespoke
tennis lessons for all school children, bLkeabLlLtg for P5 and P6 children and outdoor leammg opportunities for targeted groups, and classes
across the school

We actively track wider-achievements at Kingcase and celebrate success with children through the Head Teacher award scheme.

Qur engagement with Social Work and other agencies continue to increase as have our numbers of children on Staged Intervention. Improved
processes mean that children requiring Staged Intervention are placed on this sooner. We are also actively increasing our numbers of children
identified with dgslleo.. Where children are identified thzg become part of a ta.rgeted group with our Cluster Su,pport Teacher, and their
parents and take part in ‘Mission DgsL@x’La" where they learn about what it means to be a dyslexic learner.

Across the school, there are ample opportunities for children to take part in pzrformance related activities. This includes nativity performancz,
school shows, P7Burn’s Supper, and other pupil led assemblies. All these activities nurture the natural talents of our children whilst increasing
their confidence.

Attendance:

We continue to work hard to ensure our overall attendance rate remains high. Further steps have been taken this session to sustain high pupil
attendance figures. This has included:

——Wuk\.g Attendance Sna.pshot shared with parents/ carers. This details the overall school attendance, as well as attendance ﬁngs for each
year group

-Information for Parents/Carers about what acceptable attendance looks like

~Celebration of success around improved punctuality and attendance with Parents/Carers to acknowledge their efforts in improving their

child’s attendance record.

202l-/2025 2025/2026
Overall Whole School Attendance 6% las of 19 June 2025) 945.5% (as of 30/6/2026)/
Attendance of children in receipt of Free 43% a2.3%
School Means

Attendance of our Care Experienced a5 5% a5 L%
Children

This year our consistent approa.chas to positive behaviour, as well as stran.gthened rzla.tlonshlps with keg partners, within the local a.u.thorltg
such as Family First Forum has reduced our formal exclusions of pupils due to behaviour. Pupil Equity Funding has always been strategically
used, to support this. Note: Exclusion is always a last resort.

2023/2024 2024+/2025 2025/2026

Rate of exclusion incidents per
1,000 pupils by characteristic
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3.2 Raising Attainment in Literacy and Numeracy
attainment and Improving attainment in Literacy and Numeracy are priorities on our School Improvement Plan.
achievement

In EYC at June 2026 children have achieved between 8-10 of their developmental milestones as follows:

Stage Communication & Language Numeracy Health and Wellbeing
EYC 86% 100% A6%
CFE ACHEVEMENT OF A LEVEL — SESSION 2025/2026
EARLY —P.I FIRST — Pl SECOND - P.7

READING 88% 85% 86%

WRITING 81% 83% 82%
LISTENING & TALKING a3% 88% 88%
NUMERACY 86% 0% a40%

In almost all areas our attainment is above the South Ayrshire and National Average.

Attainment Over Time

Tracking of attainment in literacy and mathematics is rigorous. Staff are becoming increasingly more confident in using a range of assessment
data and the national benchmarks to support their judgements. There is scope to further increase staff's knowledge and skills in using the
national benchmarks to support their _jwdgemm‘f of achievement of a level through increased opportunities for moderation, particularlg in writing.
This will be su.pportzd. bg strea.mlmlng approachas to assessment, to ensure that evidence gathemd bg practitioners is fu.lll_.j inline with national
expectations. Across stages and levels, staff moderate and discuss data. At Pupil Progress Meatm,gs, class teachers use data and assessment
information to ana.\.gse, make pradlctions and set targets. Staff know the data or their class and stage and therefore staff are able to i.d.Zn.ti.Jcl_.j
targated pupils who need further support. The tmckmg system along with class based interventions and support, ensure we are continuously
striving to improve progress for all learners. As a. result of greater analgsis of attainment trends over the past few years, we have identified
that moderation against CfE benchmarks will further support accuracy of CHE levels being declared. Improved processes around Staged Intervention
Planning has resulted in more children being identified as having a barrier to learning.

Tables below show that attainment is being maintained or increased at key stages from Pl to Pt or Pl to P7.

CURRENT P4 2223 25-26 CURRENT P7 1920 | 2223 | 2526

pil  pa P P4 .7
Reading 82% 85% Reading 88% 87% 88%
Writing 82% 83% Writing 88% | 83%  88%
Listening & Talkin 87% | ee% Listening & Talking o3 | 9% 94%

Literacy 83% 87%
Numeracy 91% 85% 88%

Literacy

Overall Quality of Learners’ Achievements

Our pupils en joy sharing their wider achievements at school with their class and SLT. Children’s personal achievements both in and out of
school are monitored and tracked at class and school level. In school, we recognise children’s achievements through certificates and our SLT
award system. Pupils achievements are tracked within the SLT award scheme. We are now tracking the engagement of children in Quantile |
in wider achievements. We use our private Facebook groups for the EYC and School, to share celebrations with our school community. Our
pupils are compassionate and contribute to the life of the school, wider community and as global citizens. Our pupils often suggest fundraising
activities, both as part uf pupll groups or to class teachers Pules value opportunities to exercise responsiblg in real lljfa contexts, to ensure theg
continue to build on skills for learning, life and work. Almost all Ple-7 children lead a Kingcase Action Group (KAG) and fully contribute to
the leadership of aspects of the school. The children leading these KAGS routinely survey the thoughts of children in PI-3.

Qur curriculum offer is also rich and involves many opportunities for children to en joy success in the Arts and Sports. We do this through
school shows and taking part in many sporting festivals.

Equity for All Learners

Qur pupils, most vulnerable or at risk of being disadvantaged due to financial circumstances are quickly identified and effective systems are in
place to track successes and achievements. Staged Intervention and targeted use of Pupil Equity Funding ensure that pupil needs are met. Pupil
Progress Meetings allow for teachers and SLT to discuss interventions and supports for pupils and families. Led by the Pupil Support Coordinator,
Families can be signposted to relevant supports either within school, the authority or the voluntary sector such as Barnardo’s.

ALthou,gh we continue to face concerns around the diagnosis of neurodiversity with children, due to CAMHS waiting lists, we continue to do our
vest best to support our most vulnerable children and families living with the challenges they face.
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A group of children who have barriers to learning are making very good progress in their learning as a. result of interventions such as NESSIE

spelling and reading.

School June 2026 Early Years Centre

1.3 — Leadership of Change Very Cood Leadership of Continuous Very Good

Improvement
2.3 — Learning, Teaching Very Cood Curriculum Ciood,
and Assessment
3.1 — Wellbeing, Equality and Very Good Learning, Teaching and Ciood
Inclusion Assessment
3.2 — Raising Attainment Very Good Children’s progress and Very Good
and Achievement achievements

What are the key priorities for improvement in 2026/20277

In line with gu.'Ld.a.nce from the National |mprovzmmt Framework, the keg priorities for KLngcasa Prtmarg and Ea.r\.g Years Centre for session 2026-2027 are to
continue to strive to close the attainment gap whilst stretching our more able pupils through continual improvements in:

. Further increase attainment in Rmd.mg, V\/rLthg and Maths. In rza.dmg we will focus on embedding all d.eveLopmmts which have been introduced over
the past three years. In writing, we will focus on increasing attainment of targeted children as well as supporting teachers to feel more confident in
the pedagogy of writing. In Maths and Numeracy we will continue to focus on embedding thinking routines as well as re-visiting the aims of our
approach to mental Maths.

. Continue to foster creative and innovative approo.ches to lea.mmg, tza.chmg and assessment.
. Ensure all teachers are confident in their baseline knowledge of the Curriculum Improvement Cycle.
. Increase opportunities for creativity across the school, with a focus on develop'mg the curriculum and assessment of Music and Art and Dzsign.

What is the capacity for improvement?

Staff within the EYC and school have the desire and are committed to further improving outcomes for all children. Our child-centred aspirational vision continues
to give a clear focus and a shared purpose. Staff have a very good knowledge of children and their individual needs. Our positive engagement with HGIOELCC/HGIOS
is well established.  This information helps us to identify our key strengths and next steps on our journey of improvement. Leadership at all levels has been a. key
strength of our school and helps to support and drive forward developments within our School Improvement Plan. Our strong partnership with parents is a key
strength which we will continue to value and drive forward. Our school community knows its strengths and areas for development. We relish the opportunity to
strive forward and deal with the new session in a united and supportive manner to continue to ensure best outcomes for our young people and build on the many

strengths of Kingcase.

As we move into 2026/2027 we are taking a pragmatic and creative approach to school improvement. This means that we will continue to focus on key areas
which were identified through robust self-evaluation involving all stakeholders as well as areas which were part of a three year strategic plan. However, we are at
an exciting point in Scottish Education as we embark on a wholesale curriculum refresh. Already, teachers at Kingcase are trialling creative and innovative
pedagogies which will help us prepare for teaching using a concept based curriculum. This innovation and desire for change will allow us to enter 2026/2027
with a clear vision and mandate for change. It will continue to be the job of the SLT to sensitively manage this change by further strengthening quality assurance

and. self-evaluation processes to ensure the pace of change is well managed and that whole school consistency remains a priority



