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Rationale

At Heathfleld Primary School § Barly Years Centre, we ave committed to delivering the
South AYrshire Reads programmme. We base our reading instruction around the vesearch,
evidence and policy bncluded within SAR. Bach menber of staff should have a deep
understanding of The Sclence of Reading, ensuring that the bnstruction and
intervention is based around the 5 components of reading. All staff shoulol be able

to Lolentify our pupils’ barrers and strengths within the components of reading to ensure
progression and growth.

Forwara

This poLicg WiLL outline the guidance and e)qaectat’ww to allow for a consistent approach
across all ages and stages throughout Heathfield Primary School.

Alms

Our atms:

L Toprovide a clearly-structured, pedagogy for the teaching of phonics
LI Toprovide guidance on the tenching of encoding and decoding

O 70 encowrage a multi-sensory approach which is proven to appeal to all preferved
learning styles

LI 7o introduce the skills of blending and segmenting sounds tn words to help
chiloren to decode and encode

] To introduce all phonemes and thelr different representations

LI 7o help children become independent and confident readers and writers

L 7o ensure all staff are clear on the ey vocabulary to use during the teaching of
phonics




The Science of Reading

Five Pillars of Literacy
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South Ayrshire Reads & Components of Reading
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Heathfield Phonics quidelines

Grapheme § Phoneme

What is a What is a
phoneme? ?

A phoneme is the A is the
smallest unit of sound way we write a

inaword. , , phoneme. (g
—r o
= ) gr

Example: :@\\ Example: f

/k/ /k/ can be written 5 ways

c k ck qu ch

Ewncode § Decodle

segmenting

_encodirig
(wiifing/spelling)

phoneme ; < = grupht;me
(sound) .decodin (print)
“(reading)

blending

Segwmenting § Blending

Blending and segmenting are two different skills. Segmenting is
about breaking a word down tnto phonemes, while blending is
about combining phonemes to form words,
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Digraph/Trigraph

A digraph Ls two Letters (two vowels or two consonants or a vowel and a
consonant) which together make one sound. A tY’Lgm‘Ph ls a single sound that
Ls represented btd three letters,

Split pigraph § Magic e

wave shade

DN N
joke alone

line  inside

rule  duke

serene delete




Prefix/suffix

A suffix is added to
the end of a word to
make a new word.

Dlacritically wmarking

Diacritical Marking

mmmm Digraph or
Trigraph
Single

¢ Phoneme

S

' Split Digraph

Phonic fingers

oat

Prefixes

ago\"

A prefix is added to
the beginning of a word to
make a new word.

eee  ___,

A digraph is two lettersi

together !

respresenting one
sound.
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A trigraph is three |
letters together that :
spell one speech
sound.




SgLLabLes

dog
ap ple

ap

la dy bug
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Elkonin boxes

Tr'wkzg Cooe Words

Most ‘tricky code words’ cannot be sounded out using the most common
Phoetic code. However they ave part of the code but have to be explicitly taught.
For exameple ‘was’. The spelling ‘a’ for the sound /o/ Ls common to many other
words e.9. ‘what, want, swan, swap’.

Tricky Words

PHASE 5
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asked looked




Phonemic Awareness

Phonemic Awareness

Onset / Phoneme Phoneme Addition
Syllables Rime Blending & Deletion

Word Rhyme / Phoneme

Awareness : Alliteration Segmentation

Simplest

Alphabetic Codle

Alphabetic Code Chart
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Phownics in the class

ALl phonices Llessons should be planned using the learning and
teaching cche detatled below. This should Lnelude sgstemat’w,
explicit and direct teaching. Using decodable texts to align with
Phowntes putput.

Revisit/Review
prior learning

Reflection & Feedback

Application of
new & prior
learning to text

Explicit statement of
Learning Intention and
Success Criteria

Ln pmotioe

’

Explicit teaching of
Deliberate Practice L ) A new learning

GPC

Daitg pmctlce should Lnelude:

< Introduction of new phonene (expLLthLg taught)

* Review and vevisit of past phonemes (this can be done using
flash cards or tnteractive flips)

% Encoding and Decoding activities

< Access to decodable veaders
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EXa mpLes

decoding and encoding

Revisit & Review of prior learning: activities in this secfion
should be complefed af increasing speed.

ceiling relief piece

shriek receive protein blending/decading

Ln pmotice

perceive conceive achieve

Diacritically mark words using previous weeks' grapheme,
saying each sound as you go fo. Write the number of sounds
in the box. Top Tip: number of phonemes and graphemes will

always be the same.

’

root words ending in -que | root word + suffix

fatigued
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cataloguing

colleagues
segmenting/encoding

leagues

Teacher reads out 4 or 5 words containing previous grapheme, which
have an affix added. Learners to identify root word. Encourage use of
phoneme fingers to segment the root word, write then diacritcally mark.
Top Tip: don't show the words or learners will just copy.




o P1-2 whole class and struggling decoders in P3-7 should do speed sounds
B every day, ofien more than once.
Top Tip: We say ‘mmmm’ not ‘muh’ and llll' not ‘luh’ when teaching the

SN \ sounds. This r helps children when they learn to blend sounds together
\\Q_ eally helps y og

fo read words.

&/ blending/decoding

Speed Writing - similar fo speed sounds above but written rapidly on a mini-whiteboard as
teacher calls them out. In older classes, speed wrifing could be whole words or phrases
containing previously taught graphemes. When wrifing words, segmenting should be required.
Top Tip: although it is 'speed’ writing, this is not an excuse for sloppy handwrifing. Insist it must be
legible* or it doesn't count. *unless the child has a specific difficulty with fine motor

e

segmenting/encoding

Word sort using two/three or four graphemes (previously faught) which have the same phoneme
e.g. /ay/ /ai/ /a-e/ /a/. Have leamers draw veriical lines on a whiteboard to create 4 columns.
Write each sound at the top. Teacher fo call words containing the phoneme and learners place

in correct column. Insist upon use of sounding out/phoneme fingers to segment. Top Tip: don't
display the words to be sorted otherwise they will just be copying.

segmenting/encoding
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Word Relay - this goame can be played with any of the long vowel phonemes e.g. 0a, ow, o-e. Use os review
of previous phoneme ol beginning or plenary of end of lesson. Pul the pupls in three grovps and line them
up, Hove a shew! of paper (with differen! graphemeés) on e woll, each with a different colowed pencil/pen
Children lake furms 1o segment a woed conlaining thelr sound and write on Ihe wall foe 1 paint. Teocher to
Eme. Insist wpon diocritical marking o3 o methed to check their work - soying eoch sound as they maork
It.Discussion of wrongly placed words at the end. Top Tip: Group members may help with word suggestions if
@ pupil is stuck, bt the pupll wiling must sound it out and wrile #,
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segmenting/encoding

Hooray/Boo - using previcusly laugh! gropheme, leacher call oul real & nonsense words, Learners
segment each word and write it correclly on their T-chart. Diacricitally mark words, Top Tip: the use
ol nonsense words is one of the besl ways 1o assess whether learners are decoding/encoding using

letter/sound knowledge,

segmenting/encoding

pinner - use o free online randomiser, Add elther various graphemes or words containing a specific
gropheme, Children have to either say the phoneme out loud or sound out the word it lands on.
Extend this by asking them 1o write o word which contains the grapheme shown or a senfence
pniaining the word, For more able learners, challenge them by asking them to write o sentence with
he word but stipulate that the sentence must begin with an adverd or contain a specific conneclive
aic Top Tip: If being used a revision task, time each aclivity fo increase pace ond decrease
disengogement,
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Bingo Stand up - use alternative phonemes e.g. ai, ee, igh, ow. Give each learner a word containing
these phonemes. Ask them o go and sound/blend/diacrifically mark their word but not to show
anyone. Teacher then calls out a word. The pupil with that word stands up and sounds out the word
then blends. The rest of the class write the word on their board. Keep this moving quickly. Top Tip:
encourage pupils to say each sound as they write, this helps to orthographically map them.
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Bucket Game - teacher fo have 3 or 4 buckels or tubs with allerative graphemes written on them.
Pupils work in pairs, each pair with a different coloured pencil and small strips of paper. Teacher reads
out a word or even sentence containing one of the alternative graphemes. Leamers must segment the

word and write it using the comrect grapheme. Diacritcally mark, saying each sound as they do.
Teacher fimes this part, then calis 3,2,1 go - the pupils have 10 seconds to put their strip in the correct
bucket. Top Tip: using different coloured pencils allows you fo assess the pupils.
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segmenting/encoding

All these activities should be used only for revisit/review at the beginning of each lesson OR
as a plenary.

During explicit teaching of new learning or deliberate pracfice of new learning, as per the
learning & teaching cycle, tasks should be free of all the bells and whistles therefore
avoiding cognitive overioad. Leamers should be using the skills of blending and
segmenting during this stage of a lesson, to ensure they are orthographically mapping.
Blending and segmenting strafegies should then be fransferred to reading and writing
lesson e.g. if a child gets stuck on a word, encourage/support them to sound it out rather

than using mulfi-cueing or spelling it for them.




How we assess pupll progress tin

phonles

Assessment

Baseline assessment should be carvied out at the start of each year to
determine the classes starting point on the progression pathway).

Heathfield Phonics Progression

These assessments should thew be carried out termly to track and
mownlttor the progression of the Llearners.

Formative assessment shoulal be carvvied out throughout the term.
Assessments will 'LVL{D\/WL pLa nnling and tnterventions tn and out 0{
class.
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