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Alloway Primary School   

Differentiation Statement  
  

 

Tomlinson (2014) conveys that differentiation is a teacher’s 

proactive response according to pupil learning needs, interests, 

readiness. 

 

Kormos and Smith (2012) highlight that effective differentiation 

can be achieved by considering four dimensions: materials, task, 

expectation and support. 
 

 

Learners learn at different rates and in different ways, each bringing to the classroom different 

life experiences, knowledge and abilities, each requiring different levels of support and 

challenge. Alloway Primary School is a Gold Rights Respecting School and we believe in an 

inclusive learning environment, where every learner has the capacity and opportunity for 

success across the curriculum and beyond.   
  

In different subject areas, learners may find learning easy or difficult; they might experience 

confidence or anxiety.   
 

Differentiation is the process by which teachers identify and respond to how learners learn 

and experience levels of difficulty in a lesson. The varying needs of individual learners are 

accounted for in order to achieve an outcome.   
  

Important factors around differentiation in our lessons are:  

• starting points and destinations - identify key concepts, skills and content; we are 

certain of the steps required in between and which learners might require challenge or 

support at those steps  

• support – ensure all learners know what scaffolding, prompts or resources work best for 

them; where appropriate, use peers to support other learners; foster independence and 

resilience  

• challenge – ensure all learners feel challenged appropriately; all learners should be 

thinking; expectations of achievement and success remains high for all learners; 

providing “overlearning” or enrichment opportunities can push learners beyond the 

common core  

• pace – appropriately paced teaching helps ensure learners are engaged and thinking 

throughout  

• mindsets – at any point any learner can be stuck but it is important not to stay stuck; 

ensure learners know where to access help and how to use it; learners have 
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opportunities to reflect on learning; we aim to build resilience and develop learners as 

Confident Individuals with a growth mindset  
  

Differentiation is easier when you ask yourself 4 questions: 

• What do my pupils need? 

• How do I know? 

• What will I do to meet their needs? 

• How do I know if what I’m doing is working? 

 

Effective differentiation leads to; 

• Better focus and engagement 

• Improved attainment 

• Improved enjoyment  

• Appropriate support 

• Pace and challenge 

• Better peer and teacher relationships 

• More harmonious classroom environment 

 

 

DIFFERNTIATION TECHNIQUES 

 

Ensure learners understand any techniques being used.  

• know your learners  

• check previous knowledge and understanding  

• collaborative learning and/or think, pair, share  

• learner choice within a task  

• learner choice of task  

• learner choice of product to demonstrate skills, knowledge and understanding  

• learner choice of level of task, e.g. chilli challenges 

• use digital technologies  

• working with individuals, pairs or groups to support or challenge  

• open-ended questioning (verbal or written)  

• ongoing assessment, including AifL techniques (see list) and adapt teaching to 

the results  

• personalise support materials, e.g. table squares, word mats  

• varying the type of task  

• tools such as “How challenged are you feeling?” (see Appendix 2)  

• scaffolding round the room, e.g. mnemonics, writing prompts to avoid cognitive 

overload  

• layout of environment  

• focus on skills  

• learning grids: use of dice grids to select tasks, give information or demonstrate 

learning (see Appendix 3)  

• opportunities for practice and application of skills in real-life or new contexts  
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• opportunities for critical thinking and/or problem-solving   

• explain your learning/be the teacher (peer teaching)/try three before me/ Brain, 

Book, Buddy, Boss (teacher)  

• giving personalised feedback  

• “teacher-learner meetings/interviews”  

• STINT paperwork and targets 

• reflecting on learning  

• gather parent/carer feedback  

• gather learner feedback on lessons  

• learners create their own questions or problems  

• learner use of Bloom’s vocabulary in statements about own learning  

• use of visual organisers, e.g. spider charts, cause and effect bridging diagram, 

X charts, priority grids  

• free study or research within a context  

• mix ability groups  

• vary teacher assessment styles  

• vary amount or type of structure in lesson  

• vary timings and number of steps required  

• revisit learning and practise  

• encourage self-reliance, self-direction  

• metaphors for learning, e.g. The Learning Pit  

• provide modelled examples  

• “teach backwards” – be sure of the desired outcome  
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iPad Apps for Additional Support Needs 
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Inclusive Learning Resources  
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Professional Learning - Differentiation – Recommended Reading 

Books 

• Tomlinson (2014) The differentiated classroom, 2nd edition (Revised) 

• Tomlinson (2017) How to Differentiate Instruction in Academically Diverse 
Classrooms 

• Cowley (2018) The Ultimate Guide to Differentiation: Achieving Excellence for 
All 

• Sousa & Tomlinson (2018) Differentiation and the Brain: How Neuroscience 
Supports the Learner-Friendly Classroom (Use Brain-Based Learning and 
Neuroeducation to Differentiate Instruction) 

• Sobel & Alston (2021) The Inclusive Classroom: A new approach to 
differentiation 
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