


LITERACY AND INCLUSIVE PRACTICE
WHAT TO CONSIDER WHEN ASSESSING LITERACY SKILLS - KEY SKILLS UNDERLYING LITERACY DEVELOPMENT
The definition of dyslexia adopted by Renfrewshire Council clearly frames the child’s literacy development at the ‘word level’. Therefore the main areas which schools will be gathering information about would be in relation to the pupil’s reading, spelling and writing development, and their response to targeted intervention.
The following guidance notes show skill areas that are thought to be central to the development of reading and spelling skills, and some things to look for when assessing these skills (see also the checklists for additional information).  
READING SKILLS
	Phonological awareness               
	The pupil’s awareness and ability:
· to recognise that spoken words are made up of individual sound parts,
· to manipulate the sound parts in spoken language at different levels (word, syllable, phoneme). 

It is an umbrella term for a broad set of skills that vary in difficulty by:
· Size of the unit manipulated. For example, syllable or phoneme. 
· Judgement that is needed. For example, ‘Do these two words rhyme?’ or ‘What else rhymes with...?’).


	Phonic skills 
	The pupil’s knowledge of:
· letter/sound correspondence,
· awareness of single sounds,
· blending skills- CV, CVC, CVCC, CCVC,
· awareness of vowels and consonants,
· understanding of complex letter sound clusters e.g., recognition of consonant & vowel diagraphs, and consonant blends. 
        

	Word recognition from memory
	· Sight vocabulary 
· Knowledge of common words, 
· Is there is difference between the child’s automaticity with phonetically regular vs phonetically irregular words,
· Can they identify words outwith the context of their reading book?


	Reading behaviour
	· Strategies used to decode (word attack skills- sounding out, splitting words, using visual clues etc.), 
· Self-correcting, re-reading for clarity, accuracy, speed and meaning.
· Is there a difficulty associating letters and sounds, omission or confusion over small words? 
· Consistent confusion of letters similar in shape: b/d,/p/q; u/n/m/w. Reversals of words – ‘was’ for ‘saw’, ‘god’ for ‘dog’ etc.


	Automaticity
	Has the pupil’s learned skills become automatic or do they have to consciously apply these skills when reading or spelling (cf. learner and experienced driver).
Can be shown by:
· Reading rate.
· Pupil’s ability to fluently without hesitation and with expression.


	Reading Comprehension – where questions given verbally
                                       
	· The pupils’ ability to extract meaning from text, vocabulary knowledge 
· Establish whether the pupils’ difficulties are primarily related to vocabulary weakness or resulting from poor inferential reasoning versus a result of poor reading fluency i.e., does slow inaccurate word reading impact on the pupil’s understanding. 
· Is the pupils’ reading comprehension better with factual based texts vs. inferential information? 
· Is the pupils’ comprehension better when text and questions are read out to them?

	Auditory memory
	Is there any evidence of a limited ability to retain auditory information in short-term and working memory?




SPELLING SKILLS

	Phonic skills
	· Similar as in reading section.


	Common words
	· Difficulty spelling most common words which appear in high frequency within the English language e.g., said, they, with.
· Regular reversal of visually similar words – ‘was’ for ‘saw’, ‘god’ for ‘dog’ in writing.


	Sound – symbol correspondence
	· Limited knowledge of letter sounds 
· Consistent confusion of letters and numbers similar in shape: b/d,/p/q; u/n/m/w, 2/5, 6/9, 
· inconsistent use of upper and lower case letters, 
· spelling may be bizarre and hard to decipher or phonetically accurate but misspelt, 
· Slow writing speed; often does not complete written work; produces the bare minimum.


	Spelling strategies
	· Strategies used to learn words.
· Do these include multisensory strategies  e.g. incorporate sight, sound, tactile (written) as key strategies?


	Spelling rules and conventions

	· Is there evidence of gaps in learning e.g., knowledge of some spelling rules but not others? 
· Is there evidence of lack of understanding of the conventions of English spelling, e.g., letter Q usually always followed by u, letter v rarely found at the end of a word (unless it’s abbreviated word).


	Auditory memory
	· As in reading section
· Does the pupil retain spellings learned? 
· What strategies are used to consolidate learned information, i.e commit to memory?
 






