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EXECUTIVE SUMMARY

A nurturing approach has been promoted as key to supporting mental health and wellbeing
and attainment in Scottish schools. It is also recognised as a way of supporting the needs of
children and young people who have experienced ACEs and trauma (Education Scotland,
2017). This Doctorate research forms part of the evaluation for Renfrewshire’s Nurturing
Relationships Approach (RNRA) which is a whole school nurturing approach developed by
Educational Psychologists in Renfrewshire Council.

A systematic review was carried out focusing on the impact of Nurturing Approaches on pupils
and schools. Findings suggest:
e Nurturing approaches can have a positive impact on:
o Pupils (social, emotional, behavioural needs and academic progress)
o Pupils in mainstream class/school
o Parents and home life (due to pupil social/emotional gains, more positive
parent/school interactions)
o Thewhole school (enhancing the support on offer across the school, enhancing
staff capacity and practice, school ethos, gains for pupils and staff)
e The length of time a nurturing approach is in place for has an impact on its
effectiveness. Nurture groups in place for more than two years were found to have a
greater impact than those in place for less than two years.

This provided part of the evidence base for developing and implementing RNRA

The second phase of the doctorate research was an empirical study with two research
questions:
e What is the impact of RNRA on school staff’s practice in the primary and secondary
sectors?
e Does RNRA have social, emotional and behavioural effects on pupils?

Pupils in Primary 2, Primary 4, Primary 5, Secondary 1, Secondary 2, and Secondary 3 were
tracked over two school years in four intervention (RNRA pathfinder) schools and four
comparison schools. Teacher, pupil and parent Strengths and Difficulties Questionnaires
(SDQs) (Goodman, 1997) and the Stirling Children’s Wellbeing Scale (Liddle & Carter, 2015)
were used to measure social, emotional and behavioural effects pre-intervention and at the
end of the second school session. Staff, pupil and parent focus groups were conducted at the
end of the second school session in the four intervention schools to measure the impact of
RNRA on staff’s practice and investigate if RNRA has social, emotional and behavioural effects
on pupils.

Findings suggest:
e RNRA had a positive impact on staff’s practice. This included:
o Changes in staff skills, knowledge and understanding
o Changes in staff mindset
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o Changes in staff practice through implementing new interventions as part of
RNRA

o Better relationships

o Changes in communication and language

e RNRA had positive social, emotional and behavioural effects on pupils in the primary
and secondary sector.

o Quantitative analysis suggests a statistically significant difference in Teacher
SDQ scores between the intervention and the comparison groups in the
primary sector, and a statistically significant difference in parent SDQ prosocial
scores between the intervention and the comparison group in the secondary
sector

o Positive social effects for pupils included: better relationships, better social
interactions and better understanding of other pupils’ needs

o Positive emotional effects for pupils included: pupils feeling better about
themselves (happier, more confident, less worried), improved self-regulation
skills, and changes in the way pupils reflect, understand, manage and express
emotions.

o Positive behavioural effects for pupils included: better behaviour, classes more
settled and getting more work done, less conflict.

Working points for each individual pathfinder school and next steps for RNRA are discussed.
RNRA illustrates the significant and unique role that Educational Psychologists can have in
developing evidenced based approaches that support pupil wellbeing to large scale
interventions at the local authority level.
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WHY A NURTURING APPROACH?

A nurturing approach has been promoted as key to supporting mental health and wellbeing
and attainment in Scottish schools. It is also recognised as a way of supporting the needs of
children and young people who have experienced ACEs and trauma (Education Scotland,
2017).

Renfrewshire’s Nurturing Relationships Approach (RNRA) emphasises that relationships are
at the heart of nurturing approaches and provides an implementation process for
establishments to develop nurturing relationships across schools, Early Learning and
Childcare Centres (ELCCs) and communities (REPS, 2020).

WHAT IS RENFREWSHIRE’S NURTURING
RELATIONSHIPS APPROACH?

RNRA has the following four aims:

e

To promote an understanding of the key
principles of nurturing practice and support
schools to embed these at a whole school

level.
Aims of RNRA

To introduce an approach to implementation
which is evidence-based and therefore has
To support practices which will improve the best chance of delivering a sustainable
wellbeing for children and young people. approach for establishments and children and
young people. (Meyers, Durlak, &
Wandersman, 2014

Through providing staff training for establishments and using a coach/consult model, RNRA
supports staff to embed the Nurture Principles across their establishment and measure the
impact this has had on the school community. As of January 2020, there are 10 Secondary
Schools, 43 Primary Schools, 12 Early Learning and Childcare Centres, 2 Specialist Provisions
and 4 Partnership Nurseries involved in developing RNRA (REPS, 2020).
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EVALUATION

The RNRA evaluation has three strands which link to the aims of the intervention:

LSchooI seIf-evaIuationJ L Process evaluation J L Doctorate evaluation J

School self-evaluation
Educational Psychologists from Renfrewshire Educational Psychology Service (REPS) support
school and ELCC staff to self-evaluate their nurturing relationships approach through
developing RNRA action plans and using approaches such as Quality Improvement (Ql) to
evaluate change ideas.

Process evaluation

RNRA processes are constantly evaluated to allow REPS staff to improve the intervention on a
termly basis. Processes such as: EP support to establishment staff, training, and action
planning are all evaluated. The process evaluation allows REPS staff to identify what’s working
and what needs to be adapted in order for the intervention to meet its aims.

Doctorate evaluation

The doctorate evaluation focuses on the impact of RNRA on staff practice and pupil wellbeing
which links mainly to the third RNRA aim. This summary paper focuses on the doctorate
evaluation.

DOCTORATE EVALUTAION

This part of the evaluation was carried out by the author as part of her Doctorate research at
the University of Dundee.

The research consisted of two phases:

/What is known about\ /What is the impact\ Does RNRA have
the impact of of RNRA on school social, emotional,
Nurturing staffs practice in and behavioural
Approaches on pupils the primary and effects on pupils?
K and schools? J ) 4 secondary sectors?
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SYSTEMATIC LITRATURE REVIEW

What is known about the impact of Nurturing

Approaches on pupils and schools?

An extensive literature search was carried out to investigate what the research says about the
impact of nurturing approaches on pupils and schools. It was hoped that this research would
influence RNRA and ensure the intervention was evidence based. To the authors knowledge
this systematic review was the first of its kind on whole school nurturing approaches. It was
presented at the European Congress of Psychology in Moscow in July 2019.

The main findings of the systematic review include:

*Pupils (social, emotional, behavioural needs and academic
progress)

Nurturing > = )
*Pupils in mainstream class/school
approaches ) L : :
h eParents and home life (due to pupil social/emotional gains,
can _a_ve a more positive parent/school interactions
positive *The whole school (enhancing the support on offer across the

impact on: school, enhancing staff capacity and practice, school ethos,
gains for pupils and staff)

The length of time a

nurturing approach isin eNurture groups in place for more than two years

. were found to have a greater impact than those in
place for has an impact  place for less than two years.

on its effectiveness

This systematic review highlighted implications for future practice and future research, by
identifying the following gaps in the literature:

e Better quality and more robust research is needed in this area
e More research needed on whole school nurturing approaches

e More research needed in the secondary context

The second phase of the doctorate research, the empirical study, aimed to address these gaps.
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EMPIRICAL STUDY

The second phase of the doctorate research was an empirical study with two research
questions:

e What is the impact of RNRA on school staffs practice in the primary and secondary
sectors?

e Does RNRA have social, emotional, and behavioural effects on pupils?

What is the impact of RNRA on school staffs

practice in the primary and secondary sectors?

Three primary schools and one secondary school who were piloting RNRA took part in
research. These schools were known as pathfinder schools. Separate pupil, parent and staff
focus groups were conducted in each of these pathfinder schools, twelve focus groups in
total. Each focus group lasted approximately one hour. The focus groups were audio
recorded and transcribed word for word. Each transcript was thematically analysed according
to the research question above and these were collated together.

Findings indicate:

¢ changes in staff skills, knowledge and
RN RA had a understanding

e changes in staff mindset

pOSItIVG e changes in staff practice through
implementing new interventions as part

ImpaCt on of RNRA
Staff pra Ctice * Better relationships

¢ Changes in communication and language

These findings were triangulated with school self-evaluations and the process evaluations.

Quotes from pupils, parents and school staff on the following page illustrate some of the
wider themes identified.
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Does RNRA have social, emotional, and

behavioural effects on pupils?

The second research question investigates the impact of RNRA on pupils social, emotional and
behavioural wellbeing.

Participants

In the Primary sector pupils from P2, P4, P5, and in the Secondary sector pupils from S1, S2,
and S3 were tracked over two school sessions in four pathfinder and four comparison schools.
These schools were matched to comparison schools by looking at school roll, SIMD,
geographical areas and general school statistics.

Procedure

Quantitative measures were taken from pupils, parents and staff at both the pathfinder and
comparison schools. The Strengths and Difficulties Questionnaire (Goodman, 2001) and the
Stirling Wellbeing Questionnaire (Liddle & Carter, 2015) were used as pre/post measures over
two school sessions. This quantitative data was triangulated with 12 pupil, parent and staff
focus groups in pathfinder schools. The focus groups were carried out at the end of the
pathfinder period which was two academic years. Each focus group lasted approximately one
hour. The focus groups were audio recorded and transcribed word for word. Each transcript
was thematically analysed according to the research question above and these themes were
collated together.

Results

Highlights from findings suggest that RNRA had positive social, emotional and behavioural
effects on pupils in the primary and secondary sector. Highlights from quantitative and
qualitative results are reported in the tables 1 and 2 below.

Table 1: Quantitative results

Primary Sector Secondary Sector

= There was a significant difference in = There was a significant difference in the
Teacher SDQ total difficulties scores Parent SDQ pro social score between the
between the pathfinder and comparison pathfinder and comparison school.
schools. Teachers mean scores reported Parents mean scores suggest that
a reduction in difficulties in the children in the pathfinder group
pathfinder schools and an increase in displayed significantly more pro social
difficulties in the comparison schools. behaviours than children in the

= There was a significant difference in comparison school.

Teacher SDQ pro social scores between
the pathfinder and comparison schools.
Teachers mean scores reported
significantly more pro social behaviours
in the pathfinder schools than the
comparison schools.
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Table 2: Qualitative Results

Qualitative Results

Positive Social Effects Positive Emotional Effects Positive Behavioural Effects
* Better relationships * Pupils feeling better ¢ Better behaviour
* Better social interactions about themselves — ¢ Classes more settled,
* Better understanding of happier, more confident, getting more work done
other pupils’ needs listened to, less worried ¢ Less conflict
* Improved self-regulation
skills

* Changes in the way
pupils reflect,
understand, manage
and express emotions

Working points were identified for each individual pathfinder school. These include:
e More explanation required for parents about new behaviour system and its rationale
(1 school)
e More work with pupils on their understanding and tolerance of other children’s social,
emotional and behavioural needs (1 school)
e Supporting transitions as a next step (1 school)
e C(larity needed about interventions implemented as part of RNRA (2 schools)

Additionally, results suggest that more support needed for establishments with Action Plans
and self-evaluation.

Quotes from pupils, parents and school staff on the following page illustrate some of the
wider themes identified.
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NEXT STEPS

Several next steps have been identified. These include:

e Providing a research summary paper for each of the four pathfinder schools who took
part in the research.

e Supporting pathfinder schools with individual working points.

e Increasing the number of schools in Renfrewshire who are implementing RNRA.

e Supporting all RNRA establishments to measure the impact of RNRA in their
establishment by adapting the action plan format, providing additional training, use of
Ql, and organising RNRA network meetings.

e Utilising RNRA Accreditation to recognise the positive contribution staff have made to
pupils wellbeing, maintaining the fidelity of RNRA and supporting the sustainability of
the intervention.

e Disseminate the research through publication and presentations.

RNRA illustrates the significant and unique role that EPs can have in developing evidenced
based approaches that support pupil wellbeing to large scale interventions at the local
authority level.
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