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Core Curriculum 
At Fairview School, learning begins as soon as children and young people arrive. Pupils develop essential communication and life skills through planned learning, daily routines, interactions, play and shared activities. These everyday experiences provide rich opportunities for learning and must be recognised and used intentionally.
Learners are supported through active, personalised experiences, not passive participation. The core curriculum outlines how learning within these routines supports the development and application of personal, social and functional skills, preparing pupils for life beyond school. 
The aim is to support each young person to achieve their highest level of functional independence and to become the best they can be.
Learning intentions are intentionally broad and flexible. They support practitioner thinking and planning rather than acting as a checklist. Progress is individual and may not always be linear; pupils may deepen skills, increase independence, or generalise learning over time. Progress can therefore be demonstrated within a single learning intention as well as across areas. 
Assessment is supported by national guidance, including Education Scotland’s ‘Milestones to support learners with complex additional support needs’, recognising small steps of progress and individual learning pathways.
Learning is supported through progression pathways within the Skills Tracker, where each area is mapped to Curriculum for Excellence Experiences and Outcomes, ensuring consistency in assessment, progression and recording of achievement. For learners in the senior phase, individual My Learning Plans may include specific qualifications and awards. While these may not be directly tracked through the Skills Tracker, the core curriculum continues to underpin learning and inform practice.
The core curriculum includes experiences that all pupils access across pathways:
• Daily routines including morning, end of day, snack and lunch 
• Personal care routines including hygiene and intimate care 
• Wider experiences including community walks, swimming, play and get togethers/ celebrations of success 
Within the Informal Pathway, the focus is on developing engagement, communication, regulation and early functional skills through exploration, sensory experiences and supported participation. Learning is process-led, with pupils supported to respond, interact and take part at their own developmental level.
All staff share responsibility for developing communication, independence and life skills through these experiences. This approach reflects Article 23 of the UNCRC, supporting pupils with disabilities to live with dignity, develop independence and take an active part in their community.
Curriculum Rationale 
At Fairview School, our curriculum is designed to meet the holistic needs of learners with severe and complex additional support needs. It is guided by Curriculum for Excellence, the Equals Framework, and a strong focus on wellbeing, regulation, and inclusion, ensuring every pupil can thrive as an individual.
Key Priorities
Individualised Learning - Personalised pathways based on each pupil’s strengths, needs, interests and aspirations, supported through My Learning Plans and multi-agency collaboration. 
Readiness to Learn & Regulation - Emotional and sensory regulation are prioritised as the foundation for engagement, recognising that pupils must feel safe and regulated to learn. 
Pupil Voice & Choice - As a Gold Rights Respecting School, pupils are supported to express their views, make choices, and influence their learning through daily opportunities and structured roles. 
Play-Based & Experiential Learning - Play is central to development, supporting communication, social interaction, creativity, and wellbeing through motivating and meaningful experiences. 
Functional Skills for Life - A strong emphasis on practical life skills, communication, and independence to support participation in daily life and future transitions.
Multi-Sensory Approaches - Learning is supported through sensory-rich, hands-on experiences tailored to individual sensory profiles and needs.
Communication & Social Development - Pupils are supported to communicate using speech, Makaton, AAC and total communication approaches, alongside structured opportunities for interaction. 
Collaborative Practice - An interdisciplinary approach ensures holistic support through teamwork between staff, families, and specialist services. 
Assessment & Progress Monitoring - Ongoing assessment informs teaching, ensuring learning is responsive, personalised, and measurable over time.
Community Engagement - Opportunities are provided for pupils to participate meaningfully in their community, supporting inclusion, confidence and life beyond school.  
Our Aim: Our curriculum empowers pupils to achieve their full potential, developing confidence, independence, and a sense of belonging as active members of their community.
Communication at the heart of everything we do!
At Fairview School, communication and literacy are central to all learning and underpin the core curriculum. The ability to communicate is a fundamental life skill which enables pupils to express themselves, make choices, and influence their environment. We recognise communication as a basic right, ensuring that every child can express their views, preferences and needs, and have these recognised and responded to.
Understanding the Learner
All pupils have an All About Me / Connect with Me profile, which provides key information about their communication stage, strengths and needs. Individual My Learning Plans identify next steps in communication development. These must be shared, understood and consistently applied by all staff and families supporting the child.
A Communication-Rich Environment
Every experience within the core curriculum is an opportunity to develop communication. Staff provide a responsive environment rich in:
Means – understanding each pupil’s preferred communication mode
Reasons – creating meaningful and motivating opportunities to communicate
Opportunities – ensuring frequent, consistent chances to communicate across contexts
Total Communication
We are committed to a Total Communication approach, where all methods of communication are recognised and valued. These may include:
Gesture, facial expression and vocalisation
Speech and spoken language
On-body and Makaton signing
Objects, photos and symbols
AAC (augmentative and alternative communication)
All staff have a shared responsibility to recognise, respond to, and model all forms of communication consistently.
Consistent Practice
At all times, staff must:
Allow appropriate processing time for pupils to respond (a Fairview non-negotiable)
Avoid speaking for pupils
Use clear, structured and visually supported approaches
Ensure pupils understand what is expected 
This approach reflects Article 12 and Article 13 of the UNCRC, supporting pupils to express their views and communicate freely.

Readiness to learn and regulation:
At Fairview School, our curriculum is designed to meet the unique needs of learners with severe and complex needs. A key priority is ensuring that every young person is supported to be ready to learn through effective regulation. This foundation enables access to meaningful learning experiences aligned with the Curriculum for Excellence and the Equals Framework, while recognising the importance of wellbeing as outlined in Maslow’s Hierarchy of Needs.
For many of our learners, engagement depends on feeling safe, secure and regulated. Before learning can take place, physiological and emotional needs must be met.
Our Priorities
• Safety and Security – predictable routines and consistent environments
• Physiological Needs – comfort, sensory regulation and health
• Belonging and Connection – trusting relationships with staff and peers
• Self-Regulation – developing strategies to manage emotions and sensory input
How We Support This in Practice
• Planned and responsive regulation strategies, including sensory diets, movement breaks, calming spaces and personalised supports
• Structured, low-arousal environments with clear routines and visual supports to promote predictability and reduce anxiety
• Skilled staff practice, with adults attuned to communication and emotional cues, using co-regulation to build independence
• An individual focus on readiness to learn, with next steps reflected in My Learning Plans where appropriate
Impact
When learners are regulated and ready:
• They can access meaningful learning experiences
• They develop communication, independence and emotional wellbeing
• They are supported to progress towards their individual goals

The importance of play
Vision - Play is a fundamental right and a vital part of learning, as recognised in the United Nations Convention on the Rights of the Child (Article 31). At Fairview School, play is not an optional extra — it is a core element of our curriculum across all ages and stages. Many of our learners are working at early developmental stages of play, regardless of age. Play progression is not age-related, and learners often revisit and consolidate early stages over time. Through play, pupils develop communication, social interaction, problem-solving and emotional regulation skills essential for lifelong learning, independence and wellbeing.
Why Play Matters -  Play is the primary way many of our learners explore, connect and make sense of the world. It supports development across the curriculum and is closely linked to engagement, motivation and readiness to learn. It also supports safety, belonging and self-expression, providing a key context for building relationships and understanding individual interests and motivations.
Key Elements of Play in Our Setting
Sensory Play
• Exploration through sight, sound, touch, movement and other sensory experiences
• Supports regulation, engagement and early exploration	Exploratory and Creative Play
• Opportunities to explore, repeat and experiment
• Supports curiosity, early problem-solving and self-expression	
Social Play
• Opportunities for shared experiences alongside and with others
• Builds communication, interaction and a sense of belonging		Structured and Supported Play
• Balance of adult-led and learner-led experiences
• Staff model, scaffold and extend play, using visual supports and predictable routines

Impact - Through play, learners:
• Develop early communication, engagement and interaction skills; Build confidence, resilience and emotional wellbeing
• Experience enjoyment and motivation, supporting readiness to learn; Access the curriculum in meaningful and personalised ways
• Develop relationships and enable staff to understand individual motivation and interests
Developmental Understanding - The Fairview Development Puzzle will be used consistently across the school and is expected to be completed for all learners. It supports a shared understanding of each pupil’s developmental stage, including early play development, and informs.
Functional Literacy – Informal Pathway
What Literacy Looks Like
Learners on the Informal Pathway develop early communication and emerging literacy skills through meaningful, motivating and highly supported experiences. Literacy is embedded across daily routines and focuses on developing intentional communication, shared attention and early symbolic understanding.
Literacy includes:
• Using gestures, signs, symbols or AAC to communicate needs, preferences and choices (e.g. requesting, refusing, indicating more or finished)
• Responding to familiar visual cues, objects of reference and simple symbol systems (e.g. now/next boards, photo schedules, routine cues)
• Developing shared attention and engagement with others in familiar routines (e.g. during play, snack, group time and community activities)
• Beginning to recognise and respond to familiar symbols, photos and environmental print (e.g. name symbols, class identifiers, toilet signs)
• Showing early reading behaviours (e.g. looking at pictures, matching objects to photos, early symbol discrimination)
• Exploring early mark-making and pre-writing skills through sensory and practical experiences (e.g. using paint, sand, foam, digital tools or switches)
• Communicating within familiar routines that provide rich literacy opportunities (e.g. morning group, snack, hygiene, end of day, swimming)
Teaching Approaches
• Total Communication is embedded across all routines
• Highly structured, predictable environments support understanding and engagement
• Literacy is developed through motivating, meaningful experiences within daily routines
• Staff model language at the learner’s level, creating frequent opportunities for communication (“means, reasons, opportunities”)
• Visual supports, symbols and objects of reference are consistently used to support understanding
• Low-arousal environments and regulation-first approaches ensure learners are ready to engage

Associated CfE / Equals
• Broadly aligned with Early Level CfE, particularly in listening, talking and early literacy development
• Progression reflects early developmental stages: Reacting; Responding; Initiating

 Linked to the Equals Framework, particularly:  Communication & Interaction; Literacy through Symbols
Functional Numeracy for Life – Informal Pathway
What Numeracy Looks Like
Learners on the Informal Pathway develop early numeracy skills through meaningful, practical and highly supported experiences embedded within daily routines. Numeracy focuses on developing understanding of quantity, sequence, pattern and early problem-solving through real-life contexts.
Numeracy includes:
Recognising and responding to familiar routines and simple sequences (e.g. first/next, now/next, predictable daily activities)
Exploring early concepts of quantity and change (e.g. more, finished, all gone)
Matching, sorting and grouping objects (e.g. by colour, shape, size or function)
Developing awareness of patterns and repetition (e.g. repeated actions, routines, songs and play)
Beginning to understand time through concrete experiences (e.g. recognising routine events such as snack time, swimming day or home time)
Using early numeracy language through communication systems (e.g. “more”, “finished”, “big”, “small” through gesture, symbols or AAC)
Engaging in counting experiences within meaningful contexts (e.g. songs, games, transitions and routines)
 Applying early numeracy within daily routines (e.g. sharing items, recognising empty/full, sequencing steps in routines)
Teaching Approaches
Numeracy is embedded within familiar daily routines and play-based experiences
Learning begins with concrete, real-life experiences before moving to symbols
Repetition and predictable routines support understanding and generalisation
Visual supports (e.g. timetables, now/next boards) support sequence and time awareness
Adults model early numeracy language and concepts consistently
Opportunities are created for early problem-solving through exploration and supported challenge
Environments are structured to reduce cognitive load and support engagement
Associated CfE / Equals
• Broadly aligned with Early Level CfE numeracy experiences, particularly early concepts of number, time and problem-solving 
• Assessment and progression are supported through Education Scotland’s ‘Milestones to support learners with complex additional support needs’, recognising small steps of development 
• Progression reflects early developmental stages within the Milestones framework: → Reacting → Responding → Initiating 
• Linked to the Equals Framework, particularly: → Functional Numeracy → Early Problem Solving 
What might the Learners’ Journey look like?

Within the Informal Pathway, learning is centred on early development, engagement and supported participation rather than independent application of skills. Every child is completely individual and learning within the core curriculum should be personalised based on identified profiles of need and assessment information which may involve a range of multi-agency partners.  Children will require differing levels and types of support in different areas and may progress further in some areas than in others depending on motivation, strengths and interests.  Engagement and relationships are key!
How do we create maximum agency and independence for all learners at all levels on the continuum? How do we create the optimal learning environment with the right factors to ensure all learners progress?  The following sets out what learning might look like in regard to the informal pathway at Fairview.
Informal Pathway
Our intent within this pathway is to ensure that the learning journey our pupils take through their education focuses on a process-based approach, enriched by exploration and play.  Each pupil will have control over the nature and pace of their own learning, facilitated by an experienced and ambitious staff team who understand the importance of providing repetition and offering variation in enabling learners to form new connections.   Aim for pupils to make positive connections with staff, and through these positive connections we hope that pupils will continue to develop their preferred method of communication – taking real ownership of their journey. Allowing them to be a happy, emotionally secure adult who can make supported choices and access a wide range of community projects with increasing independence.  This person will have the skills to contribute in a positive way within their community.
This pathway will enable the individual to:	Find a preferred means of communication	Discover their sensory needs and develop strategies to help them access a wide curriculum	Be given the opportunity to access a wider curriculum and change pathways	Experience everyday living activities	Have opportunity to independently interact with peers	Experience a differentiated curriculum that challenges their existing skills	Experience a working environment or community skills group	Have access to a creative curriculum to support learning for life	Use their skills out in the community such as park, library, shops, transport…	Have the opportunity to apply functional literacy and problem-solving skills	Have the opportunity to attend out of school activities and further awards/extra-curricular activities	Have their life skills achievements recognised individually.	Participate in a range of accredited programmes appropriate to each individual	Have awareness of strategies needed for regulation














High Quality Learning and Teaching – Informal Pathway
Focus
Developing engagement, communication and early functional skills through play-based, sensory and highly personalised learning experiences.

What High-Quality Learning Looks Like

• Calm, structured and low-arousal environments where pupils feel safe, regulated and ready to engage
• High levels of engagement, with pupils participating at their own developmental level with appropriate support
• Positive, responsive relationships where staff are attuned to pupils’ communication, emotional states and sensory needs
• Learning that is motivating, meaningful and linked to pupils’ interests, routines and prior experiences
• Opportunities for pupils to communicate, explore and make choices within all activities
• A strong emphasis on process over outcome, where progress is demonstrated through engagement, interaction and early skill development
• Flexible participation, where pupils can engage, withdraw or re-engage based on their needs

Teaching Approaches

• Total Communication embedded across all learning, using speech, signs, symbols, AAC and non-verbal communication
• Multi-sensory, play-based approaches to support access and engagement
(e.g. sensory exploration, movement, music, Tac-Pac, Bucket Time)
• Highly structured and predictable routines to support understanding and reduce anxiety
• Skilled use of modelling, prompting and planned waiting time to support communication and participation
• Opportunities for repetition and familiarity to support learning and confidence
• Careful observation of pupil responses to inform next steps and adapt learning in real time
• Use of visual supports, objects of reference and structured environments
• Collaborative working across staff to ensure consistency and shared understanding of pupil needs

Impact
Pupils:
• Develop early communication and interaction skills
• Increase engagement, attention and participation in learning experiences
• Begin to express preferences, needs and responses more consistently
• Develop early problem-solving, exploration and play skills
• Experience enjoyment, motivation and appropriate challenge within a supportive environment
• Make progress through small, meaningful steps aligned to individual learning pathways
Planning for Breadth, Progression and Achievement
At Fairview School, we strive to ensure all pupils are successful learners who enjoy learning, make progress and achieve. We support pupils to become confident individuals who live safe, healthy and happy lives, and active citizens who contribute positively to their community. All pupils experience a broad and balanced curriculum through meaningful routines, structured experiences and interdisciplinary learning (IDL). The core curriculum is delivered through these contexts and is not duplicated within planning. These routines apply across all pathways and reflect how learners engage at their own developmental level. Within ‘My Learning’, we retain six curricular domains which encompass the eight Curriculum for Excellence (CfE) areas, ensuring breadth across learning while reflecting how pupils experience learning in an integrated way.
Learning across CfE areas is delivered through the core curriculum and IDL, with additional experiences recorded within the relevant domain. Planning focuses on key priorities for each learner. Not all areas always require completion, reflecting a personalised approach. All pupils have a communication outcome to support engagement, expression and interaction. The table below outlines how the six domains align with CfE areas, ensuring breadth while recognising that learning is delivered through integrated experiences.
Domain	My Communication, Interaction & Literacy	My Wellbeing 	My Creativity, Independence & Vocational	My Play, Leisure & Choices	My Thinking, Problem Solving & Numeracy	My Community
Core CfE Areas	Literacy & English 
Technologies	Health & Wellbeing (HWB)	Health & Wellbeing (HWB) 
Technologies	Health & Wellbeing (HWB) 
Expressive Arts	Numeracy & Mathematics	Social Studies
Supporting Areas	Expressive Arts 
HWB	Science 
RME	Expressive Arts	Social Studies	Science 
Technologies	HWB 
RME


Senior Phase- Accreditation Pathways
Accreditation begins within the Broad General Education (BGE), including P7–S3, where pupils may work towards ASDAN Transition Challenge/ New Horizons as part of their wider learning. In the Senior Phase, learning continues to be underpinned by the core curriculum while supporting progression towards accreditation and future destinations. Pupils’ qualifications and pathways are recorded within ‘My Learning’ to reflect individual programmes and planned achievements. Pupils may work towards a range of recognised awards, including ASDAN, Duke of Edinburgh (DofE) from age 14, and Qualifications Scotland awards. These provide meaningful opportunities for learners to apply and demonstrate their skills in real-life and structured contexts, supporting independence, confidence and participation in their community.



Rights in Action: UNCRC Within Our Daily Routines


At Fairview, children’s rights are not taught in isolation—they are experienced through daily routines and interactions. The table below shows how our core routines naturally reflect the UNCRC, helping to make explicit the rights-based practice that already underpins our work.


Routine	UNCRC Article(s)	What this means for our pupils
Community Walk	Articles 15 & 19	Pupils access their community safely
End of Day	Articles 12 & 3	Pupils are supported through transitions
Get Together	Articles 12 & 29	Pupils share their voice and celebrate achievements
Hygiene	Article 24	Pupils experience care, comfort and wellbeing
Intimate Care	Articles 16 & 19	Pupils’ dignity, privacy and safety are protected
Lunch	Article 24	Pupils are supported with health and nutrition
Morning Routine	Articles 28 & 29	Pupils access education in a safe, supportive environment
Playtime	Article 31	Pupils have time to play, relax and explore
Snack / Breakfast	Articles 12 & 27	Pupils make choices and have their basic needs met
Swimming	Articles 31 & 24	Pupils access wellbeing and leisure opportunities






Developmental Progression and Core Routines – Informal
This progression framework reflects the Curriculum for Excellence and supports practitioners to understand how learners develop through regulation, engagement and early participation within core curriculum routines. It recognises progression from co-regulation and shared experiences through to sustained engagement, supported participation and the development of early independence.
Learners may demonstrate different levels of engagement across contexts and over time. Progress may not be linear and should be considered holistically, taking account of the level of support required, the learning environment, and individual sensory, communication and regulation needs.
Routine	Encounter (Co-regulation)	Awareness (Shared Regulation)	Engagement (Joint Attention & Early Participation)	Participation (Supported Engagement)	Active Involvement (Initiating & Early Independence)
Community Walk	Requires co-regulation to access environment; may feel unsettled.	Shows awareness of surroundings and familiar cues with support.	Responds to environmental stimuli and begins to attend to experiences.	Takes part in supported community experiences and shared routines.	Initiates responses, shows preferences and engages with environment with increasing independence.
End of Day Routine	Requires co-regulation during transitions; may need support to settle.	Shows awareness of end-of-day cues and familiar routines.	Responds to transition cues and begins to focus attention.	Takes part in end-of-day routines with support and familiar structure.	Initiates participation in transitions and communicates needs with increasing independence.
Get Together / Celebration of Success	Requires co-regulation in group setting.	Shows awareness of shared experiences (songs, people, cues).	Responds to familiar group routines and begins to engage with others.	Takes part in shared activities and group interactions with support.	Initiates responses and participates actively with increasing independence.
Hygiene	Requires co-regulation to tolerate sensory aspects of routine.	Shows awareness of hygiene routine and familiar cues.	Responds to sensory input and begins to engage in routine.	Takes part in key actions (washing, drying) with support.	Initiates participation and engages in hygiene routines with increasing independence.
Intimate Care	Requires full co-regulation; may resist or withdraw.	Shows awareness of familiar adults, routines and environment.	Responds to familiar cues and begins to engage.	Takes part in aspects of care routine with support.	Communicates needs or preferences and participates with increasing independence.
Lunch	Requires co-regulation in social and sensory environment.	Shows awareness of mealtime routine and setting.	Responds to familiar cues and begins to focus attention.	Takes part in shared mealtime routines and interactions with support.	Initiates interaction and participates with increasing independence.
Morning Routine	Requires co-regulation on arrival; may be unsettled.	Shows awareness of familiar people and routine cues.	Responds to greetings and routine cues; begins to attend.	Takes part in morning routines and shared interactions with support.	Initiates interaction and participates in routine with increasing independence.
Playtime	Requires co-regulation to access play environment.	Shows awareness of preferred activities or interactions.	Responds to play experiences and begins to engage.	Takes part in play activities and shared interactions with support.	Initiates play, explores and sustains engagement with increasing independence.
Snack / Breakfast	Requires co-regulation to remain engaged in routine.	Shows awareness of snack routine and familiar items.	Responds to food/drink and interaction; begins to attend.	Takes part in snack routine and makes simple choices with support.	Initiates requests, makes choices and participates with increasing independence.
Swimming	Requires co-regulation in changing and sensory environment.	Shows awareness of swimming routine and environment.	Responds to sensory input (water, movement) and begins to attend.	Takes part in supported routines (changing, entering water).	Initiates responses, shows preferences and participates with increasing independence.

The following routine plans demonstrate how learning within the core curriculum is developed through the progression framework for this pathway. The “I am learning…” statements reflect different stages within the progression model and are supported by the Skills Tracker to identify, record and monitor individual progress. Learners may be working at different stages of the progression framework across routines and contexts. Progress is not linear and is dependent on individual strengths, needs and levels of support.
Community Walk – Informal 
The community walk provides opportunities for learners to experience and engage with the wider environment through structured and supported activities. Through familiar routes and consistent routines, pupils develop awareness of their surroundings, respond to environmental cues and interact with others, while being supported to build autonomy and independence wherever possible. It enables learners to build confidence and tolerance in different environments, recognising that this may vary depending on their level of regulation. 
My Communication, Interaction & Literacy Skills 	My Wellbeing 		My Creativity, Independence & Vocational Skills 	My Play, Leisure & Choices 	My Thinking, Problem Solving & Numeracy Skills 	My Community 
I am learning to communicate my needs, choices and requests using my preferred method (e.g. speech, sign, symbols or AAC). Skills tracker – Communication & Interaction tab > Joint attention > Shares intentions to regulate the behaviour of others and Play & Social tab > Solitary > I can seek out a range of different play opportunities	I am learning to follow simple instructions that support my safety (e.g. stop, wait). Skills tracker – Communication & Interaction tab > Joint attention > Engages in reciprocal interaction/ Responds to bids for interaction 	I am learning to recognise familiar signs, symbols and cues in the community environment. Skills tracker – Communication & Interaction tab > Joint attention > Shares attention	I am learning to share my interest by drawing another person’s attention. Skills tracker – Communication & Interaction tab > Joint attention > Shares attention and Communication & Interaction tab > Joint attention > Shares experiences in reciprocal interaction	I am learning to wait with support at key points (e.g. stopping points, crossings). Skills tracker – Self‑Awareness & Regulation tab > Self & Emotions Regulation	I am learning to use adult support to help me stay calm in community environments. Skills tracker – Self‑Awareness & Regulation tab > Self & Emotions Regulation	I am learning to show when I need help or feel unsure. Skills tracker – Self‑Awareness & Regulation tab > Self & Emotions Awareness and Communication & Interaction tab > Joint attention > Shares intentions to regulate the behaviour of others			 	I am learning to take part in preparing for activities with support. Skills tracker – Dressing & Undressing tab > Self Organisation Skills > I can pack a bag for an event (transferrable skill)	I am learning to follow familiar parts of routines. Skills tracker – Self‑Awareness & Regulation tab > Interests, routines and processing > Transitions	I am learning to respond to simple challenges with adult support. Skills tracker – Self‑Awareness & Regulation tab > Self & Emotions Regulation	I am learning to take part in dressing for the weather with support. Skills tracker – Dressing & Undressing tab > Dressing and Undressing				I am learning to make simple choices with support. Skills tracker – Play & Social tab > Solitary > I can seek out a range of different play opportunities and Communication & Interaction tab > Joint attention > Shares intentions to regulate the behaviour of others		I am learning to show enjoyment and interest in my environment. Skills tracker – Play & Social tab > Solitary > I can seek out a range of different play opportunities and Skills tracker – Communication & Interaction tab > Joint attention > Shares attention		I am learning to engage with others during shared experiences. Skills tracker – Play & Social tab > Shared and Communication & Interaction tab > Joint attention > Engages in reciprocal interaction							I am learning to notice what is happening around me. Skills tracker – Communication & Interaction tab > Joint attention > Shares attention		I am learning to begin to anticipate what happens next. Skills tracker – Self‑Awareness & Regulation tab > Interests, routines and processing > Transitions		I am learning to begin to understand simple positional or directional language (e.g. stop, go). Skills tracker – Numeracy for Life tab > no direct match in tracker		I am learning to respond to environmental cues with support (e.g.  (e.g. crossings, signals).	Skills tracker – Communication & Interaction tab > Joint attention > Responds to bids for interaction and  Self‑Awareness & Regulation tab > Interests, routines and processing > Transitions				I am learning to take part in community experiences with adult support. Skills tracker – Self‑Awareness & Regulation tab > Interests, routines and processing > Transitions	I am learning to stay with the group for increasing periods of time. Skills tracker – Self‑Awareness & Regulation tab > Self & Emotions Regulation and Play & Social tab > Shared		I am learning to follow simple safety expectations with support (e.g. stopping, waiting). Skills tracker – Travel Training tab > walking independently in school/ community			I am learning to experience a range of people and places.	. Skills tracker – Community tab > awareness of people and places				















Routine	Encounter (Co-regulation)	Awareness (Shared Regulation)	Engagement (Joint Attention & Early Participation)	Participation (Supported Engagement)	Active Involvement (Initiating & Early Independence)
Community Walk	Requires co-regulation to access environment; may feel unsettled.	Shows awareness of surroundings and familiar cues with support.	Responds to environmental stimuli and begins to attend to experiences.	Takes part in supported community experiences and shared routines.	Initiates responses, shows preferences and engages with environment with increasing independence.




[bookmark: endofday]End of Day Routine – Informal
The end of day routine supports learners to transition from school to home in a calm and predictable way, promoting emotional regulation and a sense of closure. Through consistent and familiar routines, pupils develop awareness of the end of the day, respond to transition cues and communicate their responses, while being supported to build autonomy and independence wherever possible. It enables learners to feel secure and prepared for transition, recognising that this may vary depending on their regulation and emotional state. 
	My Communication, Interaction & Literacy Skills 
	My Wellbeing 

	My Creativity, Independence & Vocational Skills 
	My Play, Leisure & Choices 
	My Thinking, Problem Solving & Numeracy Skills 
	My Community 

	I am learning to communicate my needs, choices and preferences at the end of the day using my preferred method (e.g. speech, sign, symbols or AAC). Skills tracker – Communication & Interaction tab > Joint attention > Shares intentions to regulate the behaviour of others and Play & Social tab > Solitary > I can seek out a range of different play opportunities
I am learning to respond to simple instructions. Skills tracker – Communication & Interaction tab > Joint attention > Engages in reciprocal interaction/ 
Responds to bids for interaction
I am learning to join in shared interactions (e.g. song, story, goodbye routine). Skills tracker – Play & Social tab > Shared and Communication & Interaction tab > Joint attention > Engages in reciprocal interaction
I am learning to communicate with familiar people in simple social ways using my preferred method. Skills tracker – Communication & Interaction tab > Joint attention > Shares intentions for social interaction/ Engages in reciprocal interaction

	I am learning to become calm with adult support during transitions. Skills tracker – Self‑Awareness & Regulation tab > Self & Emotions Regulation/ Interests, routines and processing > Transitions
I am learning to accept adult support and co-regulation. Skills tracker – Self‑Awareness & Regulation tab > Self & Emotions Regulation
I am learning to use support to help me stay calm while I wait. Skills tracker – Self‑Awareness & Regulation tab > Self & Emotions Regulation
I am learning to manage changes in routines with support. Skills tracker – Self‑Awareness & Regulation tab > Self & Emotions Regulation/ Interests, routines and processing > Transitions


	I am learning to take part in getting ready to go home with support. Skills tracker – Dressing & Undressing tab > Self Organisation Skills > I can pack a bag for an event (transferrable skill)
I am learning to take part in dressing tasks with support. Skills tracker – Dressing & Undressing tab > Dressing and Undressing
I am learning to take part in simple responsibilities (e.g. tidying, packing away). Skills tracker – Dressing & Undressing tab > Self Organisation Skills > I can pack a bag for an event (transferrable skill)
I am learning to follow familiar part of the routine with support. Skills tracker – Self‑Awareness & Regulation tab > Interests, routines and processing > Transitions


	I am learning to choose a preferred activity (e.g. song, book, quiet space). Skills tracker – Play & Social tab > Solitary > I can seek out a range of different play opportunities and Communication & Interaction tab > Joint attention > Shares intentions to regulate the behaviour of others
I am learning to take part in enjoyable or calming activities while waiting. Skills tracker – Play & Social tab > Solitary > I can seek out a range of different play opportunities and Self‑Awareness & Regulation tab > Self & Emotions Regulation

I am learning to take part in shared activities with others. Skills tracker – Play & Social tab > Shared


	I am learning to notice when it is time to go home by responding to familiar cues (e.g. timetable, symbols). Skills tracker – Communication & Interaction tab > Joint attention > Shares attention and Communication & Interaction tab > Joint attention > Responds to bids for interaction
I am learning to begin to anticipate what happens next. Skills tracker – Self‑Awareness & Regulation tab > Interests, routines and processing > Transitions
I am learning to develop awareness of simple sequences in routines (e.g. ‘first’ and ‘next’). Skills tracker – Numeracy for Life tab > Time > I am learning to use simple sequencing language (e.g. first, then) 
I am learning to respond to what happens next with support. Skills tracker – Self‑Awareness & Regulation tab > Interests, routines and processing > Transitions


	I am learning to wait safely with support. Skills tracker – Self‑Awareness & Regulation tab > Self & Emotions Regulation
I am learning to move safely with adult support. Skills tracker – Self‑Awareness & Regulation tab > Interests, routines and processing > Transitions

I am learning to recognise familiar people who support me (e.g. staff, transport staff). Skills tracker – Communication & Interaction tab > Joint attention > Shares attention

I am learning to follow simple safety routines with support (e.g. stopping, staying with group). Skills tracker – Travel Training tab > walking independently in school

I am learning to take part in transitions with adult support. Skills tracker – Self‑Awareness & Regulation tab > Interests, routines and processing > Transitions













	Routine
	Encounter (Co-regulation)
	Awareness (Shared Regulation)
	Engagement (Joint Attention & Early Participation)
	Participation (Supported Engagement)
	Active Involvement (Initiating & Early Independence)

	End of Day Routine
	Requires co-regulation during transitions; may need support to settle.
	Shows awareness of end-of-day cues and familiar routines.
	Responds to transition cues and begins to focus attention.
	Takes part in end-of-day routines with support and familiar structure.
	Initiates participation in transitions and communicates needs with increasing independence.


[bookmark: gettogether]Get Together/ Celebration of Success –Informal
The get together or celebration of success routine provides opportunities for learners to engage in shared group experiences, promoting a sense of belonging, connection and achievement. Through familiar and structured activities, pupils develop awareness of others, respond to shared attention and communicate enjoyment or participation, while being supported to build autonomy and independence wherever possible. It enables learners to take part in group experiences at their own level and develop positive relationships within the learning environment.
	My Communication, Interaction & Literacy Skills 
	My Wellbeing 

	My Creativity, Independence & Vocational Skills 
	My Play, Leisure & Choices 
	My Thinking, Problem Solving & Numeracy Skills 
	My Community 

	I am learning to respond to greetings using my preferred communication. Skills tracker – Communication & Interaction tab > Joint attention > Responds to bids for interaction and Communication & Interaction tab > Joint attention > Shares intentions for social interaction
I am learning to share my message with others using my preferred method. Skills tracker – Communication & Interaction tab > Joint attention > Shares experiences in reciprocal interaction
I am learning to show my preferences and responses. Skills tracker – Communication & Interaction tab > Joint attention > Shares intentions to regulate the behaviour of others and Play & Social tab > Solitary > I can seek out a range of different play opportunities
 I am learning to engage in short, shared interactions with others. Skills tracker – Communication & Interaction tab > Joint attention > Engages in reciprocal interaction and Play & Social tab > Shared
	I am learning to show my feelings during shared experiences. Skills tracker – Self‑Awareness & Regulation tab > Self & Emotions Awareness and Skills tracker – Communication & Interaction tab > Joint attention > Shares experiences in reciprocal interaction
I am learning to feel safe and supported in group settings. Skills tracker – Self‑Awareness & Regulation tab > Self & Emotions Regulation and Play & Social tab > Shared
I am learning to use adult support to stay calm. Skills tracker – Self‑Awareness & Regulation tab > Self & Emotions Regulation
I am learning to respond positively to praise or recognition.  Skills tracker – Communication & Interaction tab > Joint attention > Responds to bids for interaction and Self‑Awareness & Regulation tab > Self & Emotions Regulation




	I am learning to take part in shared routines with support. Skills tracker – Self‑Awareness & Regulation tab > Interests, routines and processing > Transitions
I am learning to join in simple actions during group routines. Skills tracker – Play & Social tab > Shared and Communication & Interaction tab > Joint attention > Engages in reciprocal interaction
I am learning to use my body, voice or resources (e.g. instruments) to take part. Skills tracker – Play & Social tab > Solitary > I can seek out a range of different play opportunities and Communication & Interaction tab > Joint attention > Engages in reciprocal interaction
I am learning to take part in familiar parts of routines (e.g. beginning, middle, end). Skills tracker – Self‑Awareness & Regulation tab > Interests, routines and processing > Transitions


	I am learning to choose between activities or resources. Skills tracker – Play & Social tab > Solitary > I can seek out a range of different play opportunities and Communication & Interaction tab > Joint attention > Shares intentions to regulate the behaviour of others

I am learning to show enjoyment and interest in activities. Skills tracker – Play & Social tab > Solitary > I can seek out a range of different play opportunities and Communication & Interaction tab > Joint attention > Shares attention

I am learning to take part in shared activities with others. Skills tracker – Play & Social tab > Shared
I am learning to tolerate short waiting with support. Skills tracker – Self‑Awareness & Regulation tab > Self & Emotions Regulation


	I am learning to notice familiar routines and repeated activities. 
Skills tracker – Communication & Interaction tab > Joint attention > Shares attention
I am learning to recognise patterns in songs, actions and events. Skills tracker – Communication & Interaction tab > Joint attention > Shares attention/ Engages in reciprocal interaction and Play & Social tab > Shared
I am learning to begin to anticipate what happens next. Skills tracker – Self‑Awareness & Regulation tab > Interests, routines and processing > Transitions
I am learning to develop awareness of simple sequences (e.g.  start → activity → finish). Skills tracker – Numeracy for Life tab > Time > I am learning to order key events in my day



	I am learning to be part of group experiences. Skills tracker – Play & Social tab > Shared
I am learning to remain with a group for short periods of time. 
Skills tracker – Self‑Awareness & Regulation tab > Self & Emotions Regulation and Play & Social tab > Shared
I am learning to show awareness of others. Skills tracker – Communication & Interaction tab > Joint attention > Shares attention
I am learning to follow simple expectations with support. Skills tracker – Communication & Interaction tab > Joint attention > Responds to bids for interaction andSelf‑Awareness & Regulation tab > Interests, routines and processing > Transitions











	Routine
	Encounter (Co-regulation)
	Awareness (Shared Regulation)
	Engagement (Joint Attention & Early Participation)
	Participation (Supported Engagement)
	Active Involvement (Initiating & Early Independence)

	Get Together / Celebration of Success
	Requires co-regulation in group setting.
	Shows awareness of shared experiences (songs, people, cues).
	Responds to familiar group routines and begins to engage with others.
	Takes part in shared activities and group interactions with support.
	Initiates responses and participates actively with increasing independence.




[bookmark: hygiene]Hygiene –Informal
The hygiene routine provides opportunities for learners to participate in personal care experiences in a consistent and supportive environment, promoting comfort, dignity and wellbeing. Through familiar and repeated routines, pupils develop awareness of their bodies, respond to sensory experiences, and communicate their needs or preferences, while being supported to build autonomy and independence wherever possible. It enables learners to build tolerance, develop self-awareness and feel secure within predictable daily routines.
	My Communication, Interaction & Literacy Skills 
	My Wellbeing 

	My Creativity, Independence & Vocational Skills 
	My Play, Leisure & Choices 
	My Thinking, Problem Solving & Numeracy Skills 
	My Community 

	I am learning to follow simple instructions. Skills tracker – Communication & Interaction tab > Joint attention > Engages in reciprocal interaction and Communication & Interaction tab > Joint attention > Responds to bids for interaction
I am learning to respond to familiar cues (e.g. symbol, object or verbal prompt). Skills tracker – Communication & Interaction tab > Joint attention > Shares attention/ Responds to bids for interaction
I am learning to request help or indicate when I am ready using my preferred communication. Skills tracker – Communication & Interaction tab > Joint attention > Shares intentions to regulate the behaviour of others
I am learning to communicate if I feel uncomfortable. Skills tracker – Communication & Interaction tab > Joint attention > Shares intentions to regulate the behaviour of others and Self‑Awareness & Regulation tab > Self & Emotions Awareness
I am learning to engage in shared interaction with adults. Skills tracker – Communication & Interaction tab > Joint attention > Engages in reciprocal interaction and Play & Social tab > Shared
	I am learning to feel safe and supported. Skills tracker – Self‑Awareness & Regulation tab > Self & Emotions Regulation
I am learning to tolerate sensory experiences (e.g. water, soap, textures) with support. Skills tracker – Self‑Awareness & Regulation tab > Interests, routines and processing/ Self & Emotions Regulation
I am learning to accept adult support and co-regulation. Skills tracker – Self‑Awareness & Regulation tab > Self & Emotions Regulation
I am learning to use adult support to help me calm. Skills tracker – Self‑Awareness & Regulation tab > Self & Emotions Regulation
	I am learning to take part in activities with support. Skills tracker – Self‑Awareness & Regulation tab > Interests, routines and processing > Transitions
I am learning to take part in key actions (e.g. washing, drying). Skills tracker – Self‑Help & Care tab > various hygiene areas
I am learning to use tools and items (e.g. soap, towel, toothbrush). Skills tracker – Self‑Help & Care tab > various hygiene areas
I am learning to help tidy and put away items afterwards with support. Skills tracker – Dressing & Undressing tab > Self Organisation Skills > I can pack a bag for an event (transferrable skill)


	I am learning to show my preferences (e.g. towel, soap, toothpaste). Skills tracker – Communication & Interaction tab > Joint attention > Shares intentions to regulate the behaviour of others and Play & Social tab > Solitary > I can seek out a range of different play opportunities

I am learning to explore sensory experiences (e.g. water, bubbles, textures). Skills tracker – Play & Social tab > Solitary > I can seek out a range of different play opportunities and Communication & Interaction tab > Joint attention > Shares attention

I am learning to take part in shared activities alongside adults.
Skills tracker – Play & Social tab > Shared and Communication & Interaction tab > Joint attention > Engages in reciprocal interaction
I am learning to make simple choices with support. Skills tracker – Play & Social tab > Solitary > I can seek out a range of different play opportunities and Communication & Interaction tab > Joint attention > Shares intentions to regulate the behaviour of others
	I am learning to recognise familiar activities. Skills tracker – Communication & Interaction tab > Joint attention > Shares attention

I am learning to begin to anticipate what happens next. Skills tracker – Self‑Awareness & Regulation tab > Interests, routines and processing > Transitions

I am learning to be aware of simple sequences (e.g. wash → rinse → dry) with support. Skills tracker – Numeracy for Life tab > Time > I am learning to order key events in my day

I am learning to notice simple cause and effect (e.g. turn tap → water flows). Skills tracker – No direct match in current tracker




	I am learning to take part in shared activities within the school environment. Skills tracker – Play & Social tab > Shared
I am learning to follow simple expectations with support (e.g. washing hands before eating). Skills tracker – Communication & Interaction tab > Joint attention > Responds to bids for interaction and Self‑Awareness & Regulation tab > Interests, routines and processing > Transitions
 
I am learning to use facilities with support (e.g. sink, soap, hand towels). Skills tracker – Self‑Help & Care tab > various hygiene areas


 









	Routine
	Encounter (Co-regulation)
	Awareness (Shared Regulation)
	Engagement (Joint Attention & Early Participation)
	Participation (Supported Engagement)
	Active Involvement (Initiating & Early Independence)

	Hygiene
	Requires co-regulation to tolerate sensory aspects of routine.
	Shows awareness of hygiene routine and familiar cues.
	Responds to sensory input and begins to engage in routine.
	Takes part in key actions (washing, drying) with support.
	Initiates participation and engages in hygiene routines with increasing independence.



[bookmark: intimatecare]Intimate Care –Informal
The intimate care routine provides opportunities for learners to experience personal care in a safe, respectful and supportive environment, promoting dignity, comfort and trust. Through consistent and familiar interactions, pupils develop awareness of their body, communicate their needs or responses, and are supported to build autonomy and independence wherever possible. It enables learners to feel secure, valued and able to participate in essential care routines at their own level.
	My Communication, Interaction & Literacy Skills 
	My Wellbeing 

	My Creativity, Independence & Vocational Skills 
	My Play, Leisure & Choices 
	My Thinking, Problem Solving & Numeracy Skills 
	My Community 

	I am learning to respond to familiar cues (e.g. symbol, routine prompt, verbal instruction). Skills tracker – Communication & Interaction tab > Joint attention > Shares attention/ Responds to bids for interaction
I am learning to indicate my needs (e.g. toilet, help, finished) using my preferred communication. Skills tracker – Communication & Interaction tab > Joint attention > Shares intentions to regulate the behaviour of others
I am learning to communicate discomfort, refusal or preference. Skills tracker – Communication & Interaction tab > Joint attention > Shares intentions to regulate the behaviour of others and Self‑Awareness & Regulation tab > Self & Emotions Awareness
I am learning to engage in interaction with familiar adults. Skills tracker – Communication & Interaction tab > Joint attention > Engages in reciprocal interaction and Play & Social tab > Shared
	I am learning to feel safe and supported. Skills tracker – Self‑Awareness & Regulation tab > Self & Emotions Regulation
I am learning to tolerate sensory experiences (e.g. touch, cleaning, clothing changes) with support. Skills tracker – Self‑Awareness & Regulation tab > Interests, routines and processing and Self‑Awareness & Regulation tab > Self & Emotions Regulation
I am learning to accept adult support and co-regulation. Skills tracker – Self‑Awareness & Regulation tab > Self & Emotions Regulation
I am learning to use adult support to help me stay calm. Skills tracker – Self‑Awareness & Regulation tab > Self & Emotions Regulation
 
	I am learning to take part in activities with adult support. Skills tracker – Self‑Awareness & Regulation tab > Interests, routines and processing > Transitions
I am learning to take part in key actions (e.g. pulling clothing, wiping, flushing). Skills tracker – Self‑Help & Care tab > Toileting
I am learning to take part in parts of the activity with support. Skills tracker – Self‑Awareness & Regulation tab > Interests, routines and processing > Transitions
I am learning to manage clothing with support. Skills tracker – Dressing & Undressing tab > various areas

	I am learning to show my preferences (e.g. positioning, clothing, supports). Skills tracker – Communication & Interaction tab > Joint attention > Shares intentions to regulate the behaviour of others and Play & Social tab > Solitary > I can seek out a range of different play opportunities
I am learning to engage with items used during activities (e.g. wipes, clothing). Skills tracker – Play & Social tab > Solitary > I can seek out a range of different play opportunities and Communication & Interaction tab > Joint attention > Shares attention
I am learning to take part alongside adults in a calm way. 
Skills tracker – Play & Social tab > Shared Communication & Interaction tab > Joint attention > Engages in reciprocal interaction and Self‑Awareness & Regulation tab > Self & Emotions Regulation


	I am learning to recognise the routine of familiar activities. Skills tracker – Self‑Awareness & Regulation tab > Interests, routines and processing > Transitions
I am learning to begin to anticipate what happens next. Skills tracker – Self‑Awareness & Regulation tab > Interests, routines and processing > Transitions

I am learning to be aware of simple sequences (e.g. toilet → wipe → flush → wash). Skills tracker – Numeracy for Life tab > Time > I am learning to order key events in my day

I am learning to notice simple cause and effect (e.g. flushing toilet, water running). Skills tracker – No direct match in current tracker


	I am learning to take part in activities within the school environment. Skills tracker – Play & Social tab > Shared
I am learning to develop awareness of privacy with support. Skills tracker – Self‑Help & Care tab > Toileting > I can close the door when I use the toilet
I am learning to follow simple expectations with support (e.g. using the toilet space appropriately). Skills tracker – Communication & Interaction tab > Joint attention > Responds to bids for interaction and Self‑Awareness & Regulation tab > Interests, routines and processing > Transitions
I am learning to take part in activities that keep myself and others clean and safe. Skills tracker – Self‑Help & Care tab > various hygiene areas and Play & Social tab > Shared
















	Routine
	Encounter (Co-regulation)
	Awareness (Shared Regulation)
	Engagement (Joint Attention & Early Participation)
	Participation (Supported Engagement)
	Active Involvement (Initiating & Early Independence)

	Intimate Care
	Requires full co-regulation; may resist or withdraw.
	Shows awareness of familiar adults, routines and environment.
	Responds to familiar cues and begins to engage.
	Takes part in aspects of care routine with support.
	Communicates needs or preferences and participates with increasing independence.


[bookmark: lunch][bookmark: _Hlk214960326]Lunch –Informal
The lunch routine provides opportunities for learners to participate in a shared, meaningful experience in a supportive environment, promoting wellbeing, communication and social interaction. Through consistent and familiar routines, pupils develop awareness of mealtimes, respond to sensory experiences, and communicate their needs or preferences, while being supported to build autonomy and independence wherever possible. It enables learners to engage with others and participate in a functional life skill at their own level.
	My Communication, Interaction & Literacy Skills 
	My Wellbeing 

	My Creativity, Independence & Vocational Skills 
	My Play, Leisure & Choices 
	My Thinking, Problem Solving & Numeracy Skills 
	My Community 

	I am learning to respond to familiar cues for lunchtime (e.g. symbol, object, verbal prompt). Skills tracker – Communication & Interaction tab > Joint attention > Shares attention and Communication & Interaction tab > Joint attention > Responds to bids for interaction
I am learning to make choices about food and drink using my preferred communication. Skills tracker – Communication & Interaction tab > Joint attention > Shares intentions to regulate the behaviour of others and Play & Social tab > Solitary > I can seek out a range of different play opportunities
I am learning to indicate when I have finished.  Skills tracker – Communication & Interaction tab > Joint attention > Shares intentions to regulate the behaviour of others
I am learning to request help or more food and drink. Skills tracker – Communication & Interaction tab > Joint attention > Shares intentions to regulate the behaviour of others
I am learning to engage in shared interaction with others. Skills tracker – Communication & Interaction tab > Joint attention > Engages in reciprocal interaction and Play & Social tab > Shared
	I am learning to feel safe and supported. Skills tracker – Self‑Awareness & Regulation tab > Self & Emotions Regulation
I am learning to tolerate the sensory experiences (e.g. noise, smells, textures) with support. Skills tracker – Self‑Awareness & Regulation tab > Interests, routines and processing/ Self & Emotions Regulation
I am learning to sit with others for short periods of time. Skills tracker – Self‑Awareness & Regulation tab > Self & Emotions Regulation and Play & Social tab > Shared
I am learning to manage waiting with support. Skills tracker – Self‑Awareness & Regulation tab > Self & Emotions Regulation
I am learning to use adult support to help me stay calm (e.g. quieter space, movement break). Skills tracker – Self‑Awareness & Regulation tab > Self & Emotions Regulation
	I am learning to take part with support. Skills tracker – Self‑Awareness & Regulation tab > Interests, routines and processing > Transitions
I am learning to help collect and organise my items with support. Skills tracker – Dressing & Undressing tab > Self Organisation Skills > I can pack a bag for an event
I am learning to eat and drink with support. Skills tracker – Self‑Help & Care tab > Feeding
I am learning to help tidy my space after activities with support (e.g. clear plate, dispose of waste). Skills tracker – Dressing & Undressing tab > Self Organisation Skills > I can pack a bag for an event (transferrable skill)


	I am learning to choose where to sit or who to sit with when appropriate. Skills tracker – Play & Social tab > Solitary > I can seek out a range of different play opportunities and Communication & Interaction tab > Joint attention > Shares intentions to regulate the behaviour of others
I am learning to show enjoyment or interest in different foods. Skills tracker – Play & Social tab > Solitary > I can seek out a range of different play opportunities and Communication & Interaction tab > Joint attention > Shares attention

I am learning to take part in shared interactions with others. Skills tracker – Play & Social tab > Shared and Skills tracker – Communication & Interaction tab > Joint attention > Engages in reciprocal interaction

I am learning to tolerate short waiting periods with support. Skills tracker – Self‑Awareness & Regulation tab > Self & Emotions Regulation


	I am learning to recognise familiar routines. Skills tracker – Self‑Awareness & Regulation tab > Interests, routines and processing > Transitions
I am learning to begin to anticipate what happens next. Skills tracker – Self‑Awareness & Regulation tab > Interests, routines and processing > Transitions
I am learning to be aware of simple sequences (e.g. collect → eat → tidy up) with support. Skills tracker – Numeracy for Life tab > Time > I am learning to order key events in my day


I am learning to notice simple concepts such as more/less or full/empty. Skills tracker – Numeracy for Life tab > Number and Number Processes

	I am learning to take part in shared activities with others. Skills tracker – Play & Social tab > Shared
I am learning to follow simple expectations with support (e.g. sitting, waiting, sharing space). Skills tracker – Communication & Interaction tab > Joint attention > Responds to bids for interaction and Self‑Awareness & Regulation tab > Interests, routines and processing > Transitions
I am learning to take part in activities that help keep myself and others safe and comfortable (e.g. sharing space, tidying up). Skills tracker – Play & Social tab > Co‑operative and Skills tracker – Dressing & Undressing tab > Self Organisation Skills > I can pack a bag for an event (transferrable skill)













	Routine
	Encounter (Co-regulation)
	Awareness (Shared Regulation)
	Engagement (Joint Attention & Early Participation)
	Participation (Supported Engagement)
	Active Involvement (Initiating & Early Independence)

	Lunch
	Requires co-regulation in social and sensory environment.
	Shows awareness of mealtime routine and setting.
	Responds to familiar cues and begins to focus attention.
	Takes part in shared mealtime routines and interactions with support.
	Initiates interaction and participates with increasing independence.



[bookmark: morningroutine]Morning Routine –Informal
The morning routine supports learners to transition into the school day in a calm, predictable and supportive environment, promoting emotional regulation, security and readiness to engage. Through consistent and familiar interactions, pupils develop awareness of the start of the day, respond to routine cues, and communicate their needs or feelings, while being supported to build autonomy and independence wherever possible. It enables learners to feel safe, settled and ready to participate in learning at their own level.
	My Communication, Interaction & Literacy Skills 
	My Wellbeing 

	My Creativity, Independence & Vocational Skills 
	My Play, Leisure & Choices 
	My Thinking, Problem Solving & Numeracy Skills 
	[bookmark: _Int_5IWmd1UG]My Community 

	I am learning to respond to familiar cues (e.g. greeting, symbol, visual timetable). Skills tracker – Communication & Interaction tab > responding to cues
I am learning to greet staff and peers using my preferred communication method. Skills tracker – Communication & Interaction tab > Joint attention > Shares attention and Skills tracker – Communication & Interaction tab > Joint attention > Responds to bids for interaction
I am learning to share my preferences or simple information using my preferred method. Skills tracker – Communication & Interaction tab > Joint attention > Shares intentions for social interaction and Communication & Interaction tab > Joint attention > Responds to bids for interaction
I am learning to respond to simple cues and simple instructions. Skills tracker – Communication & Interaction tab > Joint attention > Engages in reciprocal interaction / Responds to bids for interaction 
I am learning to communicate with others with support if I am not understood. Skills tracker – Communication & Interaction tab > Joint attention > Shares experiences in reciprocal interaction
	I am learning to transition into the classroom with support. Skills tracker – Self‑Awareness & Regulation tab > Interests, routines and processing > Transitions
I am learning to manage waiting with support. Skills tracker – Self‑Awareness & Regulation tab > Self & Emotions Regulation
I am learning to use adult support to help me feel calm and ready (e.g. movement, quiet space). Skills tracker – Self‑Awareness & Regulation tab > Self & Emotions Regulation
I am learning to respond to familiar activities in a settled way. Skills tracker – Self‑Awareness & Regulation tab > Self & Emotions Regulation/ Interests, routines and processing > Transitions




	I am learning to take part in routines with support. Skills tracker – Self‑Awareness & Regulation tab > Interests, routines and processing > Transitions
I am learning to organise my belongings (e.g. coat, bag, equipment) with support. Skills tracker – Dressing & Undressing tab > Self Organisation Skills > I can pack a bag for an event (transferrable skill)
I am learning to help prepare what I need with support (e.g. bag, communication aid). Skills tracker – Dressing & Undressing tab > Self Organisation Skills > I can pack a bag for an event (transferrable skill)



	I am learning to make choices about activities using my preferred method. Skills tracker – Play & Social tab > Solitary > I can seek out a range of different play opportunities and Communication & Interaction tab > Joint attention > Shares intentions to regulate the behaviour of others

I am learning to engage in play or activities alongside others. Skills tracker – Play & Social tab > Shared and Communication & Interaction tab > Joint attention > Engages in reciprocal interaction

I am learning to take part in shared interactions with others. Skills tracker – Play & Social tab > Shared and Communication & Interaction tab > Joint attention > Engages in reciprocal interaction

I am learning to tolerate short waiting periods with support. Skills tracker – Self‑Awareness & Regulation tab > Self & Emotions Regulation






	I am learning to notice when activities are starting and respond to cues. Skills tracker – Communication & Interaction tab > Joint attention > Shares attention/ Responds to bids for interaction

I am learning to begin to anticipate what happens next. Skills tracker – Self‑Awareness & Regulation tab > Interests, routines and processing > Transitions

I am learning to be aware of simple sequences (e.g. arrive → organise → group → start learning) with support. Skills tracker – Numeracy for Life tab > Time > I am learning to order key events in my day
 
I am learning to notice simple time language (e.g. first, next). Skills tracker – Numeracy for Life tab > Time > I am learning to use the language of time in everyday contexts


	I am learning to take part as part of a group. Skills tracker – Play & Social tab > Shared

I am learning to follow simple expectations with support (e.g. sitting, listening, sharing space). Skills tracker – Communication & Interaction tab > Joint attention > Responds to bids for interaction and Self‑Awareness & Regulation tab > Interests, routines and processing > Transitions

I am learning to show awareness of others. Skills tracker – Communication & Interaction tab > Joint attention > Shares attention
 
I am learning to take part in shared activities that help the group (e.g. tidying, helping). Skills tracker – Play & Social tab > Co‑operative













	Routine
	Encounter (Co-regulation)
	Awareness (Shared Regulation)
	Engagement (Joint Attention & Early Participation)
	Participation (Supported Engagement)
	Active Involvement (Initiating & Early Independence)

	Morning Routine
	Requires co-regulation on arrival; may be unsettled.
	Shows awareness of familiar people and routine cues.
	Responds to greetings and routine cues; begins to attend.
	Takes part in morning routines and shared interactions with support.
	Initiates interaction and participates in routine with increasing independence.


[bookmark: playtime]Playtime –Informal
The playtime routine provides opportunities for learners to engage in supported and self-directed play, promoting exploration, enjoyment and interaction. Through familiar routines and motivating experiences, pupils develop awareness of resources, respond to activities and communicate preferences or choices, while being supported to build autonomy and independence wherever possible. It enables learners to explore, initiate and sustain engagement at their own level, recognising that this may vary depending on regulation. 
	My Communication, Interaction & Literacy Skills 
	My Wellbeing 

	My Creativity, Independence & Vocational Skills 
	My Play, Leisure & Choices 
	My Thinking, Problem Solving & Numeracy Skills 
	My Community 

	I am learning to make choices about play activities using my preferred communication. Skills tracker – Play & Social tab > Solitary > I can seek out a range of different play opportunities and Communication & Interaction tab > Joint attention > Shares intentions to regulate the behaviour of others
I am learning to communicate my needs (e.g. help, more, finished). Skills tracker – Communication & Interaction tab > Joint attention > Shares intentions to regulate the behaviour of others
I am learning to respond to communication from others. Skills tracker – Communication & Interaction tab > Joint attention > Responds to bids for interaction
I am learning to engage in shared interaction with adults and peers. Skills tracker – Communication & Interaction tab > Joint attention > Engages in reciprocal interaction and Skills tracker – Play & Social tab > Shared
	I am learning to feel safe and supported. Skills tracker – Self‑Awareness & Regulation tab > Self & Emotions Regulation
I am learning to use adult support to help me stay calm. Skills tracker – Self‑Awareness & Regulation tab > Self & Emotions Regulation
I am learning to tolerate changes and waiting with support. Skills tracker – Self‑Awareness & Regulation tab > Self & Emotions Regulation/ Interests, routines and processing > Transitions
I am learning to respond to adult modelling to explore new play activities. Skills tracker – Communication & Interaction tab > Joint attention > Responds to bids for interaction/ Engages in reciprocal interaction


	I am learning to take part in play with support. Skills tracker – Self‑Awareness & Regulation tab > Interests, routines and processing > Transitions
I am learning to help collect, use and return equipment with support. Skills tracker – Dressing & Undressing tab > Self Organisation Skills > I can pack a bag for an event (transferrable skill)
I am learning to help tidy and organise resources with support. kills tracker – Dressing & Undressing tab > Self Organisation Skills > I can pack a bag for an event (transferrable skill)


	I am learning to explore a range of play activities and spaces. Skills tracker – Play & Social tab > Solitary > I can seek out a range of different play opportunities and Communication & Interaction tab > Joint attention > Shares attention
I am learning to choose how I want to play (e.g. independently or with others). Skills tracker – Play & Social tab > Solitary > I can seek out a range of different play opportunities and Communication & Interaction tab > Joint attention > Shares intentions to regulate the behaviour of others
I am learning to play alongside others or with adult support. Skills tracker – Play & Social tab > Parallel/ Shared and Communication & Interaction tab > Joint attention > Engages in reciprocal interaction

I am learning to take turns for short periods with support. Skills tracker – Play & Social tab > Co‑operative and Self‑Awareness & Regulation tab > Self & Emotions Regulation
	I am learning to notice familiar play activities. Skills tracker – Communication & Interaction tab > Joint attention > Shares attention
I am learning to begin to anticipate what happens next. Skills tracker – Self‑Awareness & Regulation tab > Interests, routines and processing > Transitions
I am learning to explore cause and effect through play (e.g. pressing, building). Skills tracker – No direct match in current tracker
I am learning to be aware of simple sequences (e.g. choose → play → tidy). Skills tracker – Numeracy for Life tab > Time > I am learning to order key events in my day


	I am learning to take part in playtime as part of a shared experience. Skills tracker – Play & Social tab > Shared
I am learning to share space and resources with support. Skills tracker – Play & Social tab > Co‑operative and Self‑Awareness & Regulation tab > Self & Emotions Regulation

I am learning to follow simple expectations with support (e.g. safe play, staying in area). Skills tracker – Communication & Interaction tab > Joint attention > Responds to bids for interaction and Self‑Awareness & Regulation tab > Interests, routines and processing > Transitions
I am learning to play alongside others and begin to show awareness of them. Skills tracker – Play & Social tab > Shared and Communication & Interaction tab > Joint attention > Shares attention








	Routine
	Encounter (Co-regulation)
	Awareness (Shared Regulation)
	Engagement (Joint Attention & Early Participation)
	Participation (Supported Engagement)
	Active Involvement (Initiating & Early Independence)

	Playtime
	Requires co-regulation to access play environment.
	Shows awareness of preferred activities or interactions.
	Responds to play experiences and begins to engage.
	Takes part in play activities and shared interactions with support.
	Initiates play, explores and sustains engagement with increasing independence.





[bookmark: snackbreakfast]Snack/ Breakfast –Informal
The snack routine provides opportunities for learners to engage in a shared and meaningful experience in a calm and supportive environment, promoting communication, choice and social interaction. Through consistent and familiar routines, pupils develop awareness of snack time, respond to sensory experiences, and communicate their preferences or needs, while being supported to build autonomy and independence wherever possible. It enables learners to make choices and participate at their own level, recognising that this may vary depending on regulation. 
	My Communication, Interaction & Literacy Skills 
	My Wellbeing 

	My Creativity, Independence & Vocational Skills 
	My Play, Leisure & Choices 
	My Thinking, Problem Solving & Numeracy Skills 
	My Community 

	I am learning to make choices about food or drink using my preferred communication. Skills tracker – Play & Social tab > Solitary > I can seek out a range of different play opportunities and Communication & Interaction tab > Joint attention > Shares intentions to regulate the behaviour of others
I am learning to communicate my needs (e.g. more, finished, help). Skills tracker – Communication & Interaction tab > Joint attention > Shares intentions to regulate the behaviour of others

I am learning to request help when I need support. Skills tracker – Communication & Interaction tab > Joint attention > Shares intentions to regulate the behaviour of others
I am learning to engage in shared interaction with others. Skills tracker – Communication & Interaction tab > Joint attention > Engages in reciprocal interaction and Play & Social tab > Shared
	I am learning to feel safe and supported. Skills tracker – Self‑Awareness & Regulation tab > Self & Emotions Regulation
I am learning to wait for short periods with support. Skills tracker – Self‑Awareness & Regulation tab > Self & Emotions Regulation
I am learning to cope with changes with support (e.g. no preferred snack available). Skills tracker – Self‑Awareness & Regulation tab > Self & Emotions Regulation and Self‑Awareness & Regulation tab > Interests, routines and processing > Transitions
I am learning to use adult support to help me stay calm. Skills tracker – Self‑Awareness & Regulation tab > Self & Emotions Regulation


	I am learning to take part with support. Skills tracker – Self‑Awareness & Regulation tab > Interests, routines and processing > Transitions
I am learning to take part in hygiene activities with support (e.g. washing hands). Skills tracker – Self‑Help & Care tab > various hygiene areas
I am learning to eat and drink with support. Skills tracker – Self‑Help & Care tab > Feeding
I am learning to help tidy my space after activities with support (e.g. clear plate, dispose of waste). Skills tracker – Dressing & Undressing tab > Self Organisation Skills > I can pack a bag for an event (transferrable skill)


	I am learning to make choices (e.g. food, drink, where to sit). Skills tracker – Play & Social tab > Solitary > I can seek out a range of different play opportunities and Communication & Interaction tab > Joint attention > Shares intentions to regulate the behaviour of others

I am learning to show enjoyment or preferences for food and drink. Skills tracker – Play & Social tab > Solitary > I can seek out a range of different play opportunities and Communication & Interaction tab > Joint attention > Shares attention

I am learning to engage alongside others. Skills tracker – Play & Social tab > Shared


	I am learning to recognise familiar activities. Skills tracker – Self‑Awareness & Regulation tab > Interests, routines and processing > Transitions 
I am learning to begin to anticipate what happens next. Skills tracker – Self‑Awareness & Regulation tab > Interests, routines and processing > Transitions
I am learning to be aware of simple sequences (e.g. wash → eat → tidy) with support. Skills tracker – Numeracy for Life tab > Time > I am learning to order key events in my day
I am learning to notice simple concepts (e.g. full/empty, more/less). Skills tracker – Numeracy for Life tab > Number and Number Processes


	I am learning to take part in shared activities with others. Skills tracker – Play & Social tab > Shared
I am learning to share space with others with support. Skills tracker – Play & Social tab > Co‑operative and Skills tracker – Self‑Awareness & Regulation tab > Self & Emotions Regulation
I am learning to follow simple expectations with support (e.g. sitting, waiting, sharing). Skills tracker – Communication & Interaction tab > Joint attention > Responds to bids for interaction and Self‑Awareness & Regulation tab > Interests, routines and processing > Transitions
I am learning to show awareness of others. Skills tracker – Communication & Interaction tab > Joint attention > Shares attention













	Routine
	Encounter (Co-regulation)
	Awareness (Shared Regulation)
	Engagement (Joint Attention & Early Participation)
	Participation (Supported Engagement)
	Active Involvement (Initiating & Early Independence)

	Snack / Breakfast
	Requires co-regulation to remain engaged in routine.
	Shows awareness of snack routine and familiar items.
	Responds to food/drink and interaction; begins to attend.
	Takes part in snack routine and makes simple choices with support.
	Initiates requests, makes choices and participates with increasing independence.




[bookmark: swimming]Swimming –Informal
The swimming routine provides opportunities for learners to engage in a structured and supportive physical and sensory experience, including dressing, undressing and time in the water, promoting wellbeing, movement and confidence. Through consistent and familiar routines, pupils develop awareness of the sequence of events, respond to sensory input and communicate their needs or preferences, while being supported to build autonomy and independence wherever possible. It enables learners to participate in a meaningful life skill, developing confidence and self-care awareness at their own level.
	My Communication, Interaction & Literacy Skills 
	My Wellbeing 

	My Creativity, Independence & Vocational Skills 
	My Play, Leisure & Choices 
	My Thinking, Problem Solving & Numeracy Skills 
	My Community 

	I am learning to respond to cues that it is time for swimming (e.g. symbol, object, verbal prompt). Skills tracker – Communication & Interaction tab > Joint attention > Shares attention and Communication & Interaction tab > Joint attention > Responds to bids for interaction
I am learning to communicate my needs (e.g. help, stop, finished).  Skills tracker – Communication & Interaction tab > Joint attention > Shares intentions to regulate the behaviour of others
I am learning to request help when I need support (e.g. feeling unsure, cold, needing to leave the pool). Skills tracker – Communication & Interaction tab > Joint attention > Shares intentions to regulate the behaviour of others
I am learning to engage in shared interaction with adults and peers. Skills tracker – Communication & Interaction tab > Joint attention > Engages in reciprocal interaction and Play & Social tab > Shared
I am learning to respond to simple instructions. Skills tracker – Communication & Interaction tab > Joint attention > Engages in reciprocal interaction/ Responds to bids for interaction
	I am learning to feel safe and supported. Skills tracker – Self‑Awareness & Regulation tab > Self & Emotions Regulation
I am learning to tolerate the sensory environment (e.g. water, noise, temperature) with support. Skills tracker – Self‑Awareness & Regulation tab > Interests, routines and processing and Skills tracker – Self‑Awareness & Regulation tab > Self & Emotions Regulation
I am learning to use adult support to help me stay calm and engaged. Skills tracker – Self‑Awareness & Regulation tab > Self & Emotions Regulation
I am learning to cope with changes and transitions with support (e.g. entering/exiting the pool). Skills tracker – Self‑Awareness & Regulation tab > Self & Emotions Regulation/ Interests, routines and processing > Transitions
I am learning move on to the next activity with support. Skills tracker – Self‑Awareness & Regulation tab > Interests, routines and processing / Self & Emotions Regulation
	I am learning to take part with support. Skills tracker – Self‑Awareness & Regulation tab > Interests, routines and processing > Transitions
I am learning to take part in key actions (e.g. changing, drying, dressing). Skills tracker – Dressing & Undressing tab > various areas
I am learning to manage clothing with support (e.g. dressing and undressing). S Skills tracker – Dressing & Undressing tab > various areas
I am learning to help organise my belongings (e.g. bag, towel, equipment) with support. Skills tracker – Dressing & Undressing tab > Self Organisation Skills > I can pack a bag for an event (transferrable skill)
I am learning to return and organise belongings after activities with support. Skills tracker – Dressing & Undressing tab > Self Organisation Skills > I can pack a bag for an event (transferrable skill)
	I am learning to explore water-based activities and equipment (e.g. floats, toys). Skills tracker – Play & Social tab > Solitary > I can seek out a range of different play opportunities and Communication & Interaction tab > Joint attention > Shares attention
I am learning to make choices about activities or equipment. Skills tracker – Play & Social tab > Solitary > I can seek out a range of different play opportunities and Communication & Interaction tab > Joint attention > Shares intentions to regulate the behaviour of others
I am learning to take turns for short periods with support. Skills tracker – Play & Social tab > Co‑operative/ Turn-taking and Self‑Awareness & Regulation tab > Self & Emotions Regulation 


	I am learning to recognise familiar activities. Skills tracker – Self‑Awareness & Regulation tab > Interests, routines and processing > Transitions
I am learning to begin to anticipate what happens next. Skills tracker – Self‑Awareness & Regulation tab > Interests, routines and processing > Transitions
I am learning to be aware of simple sequences (e.g. change → swim → dry → dress) with support. Skills tracker – Numeracy for Life tab > Time > I am learning to order key events in my day
I am learning to explore cause and effect (e.g. kicking legs makes splashes). Skills tracker – No direct match in current tracker


	I am learning to take part as part of a group. Skills tracker – Play & Social tab > Shared

I am learning to follow simple safety expectations (e.g. walking, stopping) with support . Skills tracker – Communication & Interaction tab > Joint attention > Responds to bids for interaction and Self‑Awareness & Regulation tab > Interests, routines and processing > Transitions

I am learning to share space and equipment with support. Skills tracker – Play & Social tab > Co‑operative and Self‑Awareness & Regulation tab > Self & Emotions Regulation

I am learning to develop awareness of privacy with support. Skills tracker – Self‑Help & Care tab > Toileting > I can close the door when I use the toilet












	Routine
	Encounter (Co-regulation)
	Awareness (Shared Regulation)
	Engagement (Joint Attention & Early Participation)
	Participation (Supported Engagement)
	Active Involvement (Initiating & Early Independence)

	Swimming
	Requires co-regulation in changing and sensory environment.
	Shows awareness of swimming routine and environment.
	Responds to sensory input (water, movement) and begins to attend.
	Takes part in supported routines (changing, entering water).
	Initiates responses, shows preferences and participates with increasing independence.
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