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Driving Equity and Excellence

Improvement Action Plans

Session 2026-27

	Establishment:
	St Bernard’s Primary School

	Empowered Cluster:
	St Andrews & St Ambrose

	Head of Establishment:
	Kelly Anne Dunn


	

	Improvement Plan Summary

	Priority 1:
Learning, Teaching and Assessment – Improving Writing Through Feedback


	By June 2027, the percentage of pupils achieving expected CfE levels in writing will increase from a baseline of 68% to 73%, with the attainment gap between SIMD 1-2 learners and their peers reducing by at least 5 percentage points through consistent, high-quality feedback approaches across taught and daily writing.


	Priority 2:
Play and Enquiry Pedagogy
	By June 2027, 90% of learners in P1-P7 will demonstrate increased engagement in learning through high-quality play and enquiry approaches, as evidenced through learner conversations, observations and school quality assurance evidence, with all classes achieving at least good in identified indicators within St Bernard's Play and Enquiry Framework


	Priority 3:
Attendance

	By June 2027, the attendance of the identified group of persistent and low attenders (below 90%) will increase from a baseline of 82% to at least 86%, contributing to an overall school attendance rate of 93%, with the number of pupils attending below 85% reduced by 25%.




	Key Date
	Focus Area

	12th June 2026
	Submit AIP to EFM and QISSIP-SIR@northlan.gov.uk

	4th December 2026
	Complete RAG status in AIP (Including PEF RAG status)
(No submission, EFM discussion only)

	19th March 2027
	Complete RAG status in AIP 
(No submission, EFM discussion only)

	18th June 2027
	Full submission of AIR: Summary of progress toward priorities, all QIs & PEF update







Establishment Vision and Values

At St Bernard's Primary School, our vision is:
"Learning in a family of faith and love to be all we can be."

Established in 2023 through consultation with pupils, parents, staff, parish and the wider school community, our vision reflects our commitment to providing a nurturing, inclusive and ambitious learning environment where every child is known, valued and supported to achieve their full potential.
Our vision is underpinned by our core values of:
· Kindness – showing care, compassion and empathy towards others.
· Respect – valuing ourselves, others and the world around us.
· Aspiration – striving to achieve our best and embracing opportunities to learn and grow.
· Faith – living out Gospel values and developing our relationship with God.
· Fun – fostering enjoyment, curiosity and enthusiasm for learning.

These values are central to the life and work of the school and are embedded across our curriculum, relationships and daily interactions. They guide our decision-making, shape our school culture and support our commitment to ensuring that every child is included, engaged and empowered to succeed.
As a Catholic school community, we work in partnership with families, the parish and the wider community to nurture children spiritually, socially, emotionally and academically, enabling them to become confident, successful and responsible citizens who contribute positively to the common good.


Audit and Consultation

In arriving at our improvement priorities, the establishment has taken account of Education and Families’ priorities, an audit of the previous year’s improvement plan and engagement with parents/carers and learners. 
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Details of consultation (pupils, parents/carers, partners)

Improvement priorities have been identified through a range of consultation and self-evaluation activities undertaken throughout Session 2025-26.

· Parents and carers were consulted through Microsoft Forms questionnaires (58 returns), Parent Council meetings and ongoing informal feedback. Improvement priorities and school performance information were shared and discussed through Parent Council agenda items, with opportunities provided for parents to contribute views on future priorities.
· Learner voice was gathered through pupil questionnaires, class discussions, Pupil Council, Rights Respecting Schools groups, Missio, Sports Leaders and other pupil leadership groups. Learners identified engagement in learning, opportunities for leadership and participation, and support for wellbeing as important areas for continued development.
· Staff consultation was undertaken through Microsoft Forms, collegiate professional dialogue, self-evaluation activities, attainment meetings and improvement planning discussions. Staff identified continued development of play and enquiry pedagogy, improving attainment in writing through effective feedback and strengthening attendance and engagement as key priorities.
· Consultation also included feedback from partners including Educational Psychology, Active Schools, the Virtual School, parish partners and cluster colleagues. 

Evidence from school quality assurance activities, attainment data, attendance data, learner conversations and stakeholder feedback was used to inform and validate the final improvement priorities.









If your annual improvement priorities are part of a wider, longer term, 3-year strategic plan, please use the template below to outline your longer-term plan.  (This overview is optional and does not need to be completed but will provide an overview of your improvement journey.)

	
	Priority 1
	Priority 2
	Priority 3

	
Year 1: Session 2026 - 2027
	LTA Year 3 – High Quality Feedback
	Play and Enquiry Pedagogy
Year 2
	Attendance Year 1 for specific priority

	Year 2: Session 2027 - 2028
	
	
	

	Year 3: Session 2028 - 2029
	
	
	



Guidance for Nursery Classes


When identifying improvement priorities, Head Teachers should ensure that nursery classes are fully and appropriately reflected. This can be achieved either by setting a distinct improvement priority (or priorities) specifically for the nursery class, or, where analysis of data and self‑evaluation indicate that the priority applies to the whole establishment, by including at least two expected outcomes that are explicitly focused on early years. 

In all cases, improvement planning should be rooted in robust self‑evaluation and written to reflect approaches and actions that will deliver the best possible outcomes for children, taking account of developmental stage, pedagogy and the unique context of early learning and childcare. Within the checkpoints, all evaluative statements must also reflect the journey of improvement in early years.

2026-27 Improvement Plan

	Priority 1:  Long Term Outcome
What do you hope to achieve? What is going to change? For whom? By how much? By when?
	By June 2027, the percentage of pupils achieving expected CfE levels in writing will increase from a baseline of 68% to 75%, with the attainment gap between SIMD 1-2 learners and their peers reducing by at least 10 percentage points through consistent, high-quality feedback approaches across taught and daily writing.


	Person(s) Responsible  
Who will be leading the improvement?
	K Dunn & John Finnon




	(Please insert the relevant codes which can be found in Appendix 1)

	NIF Priority: 
3. Closing the attainment gap between the most and least disadvantaged children and young people

5, Improvement in attainment, particularly in literacy and numeracy

	NIF Outcome(s): 
4. High levels of achievement across the curriculum for all learners, with action to close the poverty-related attainment gap

5. Highly skilled teachers and school leaders driving excellent learning, teaching and assessment for all, especially those with additional support needs

	NLC Priority: 2. Attainment and Achievement
	QI: 
2.3 Learning, Teaching and Assessment
3.2 Raising Attainment and Achievement
1.2 Leadership for Learning
1.3 Leadership of Change

	Developing in Faith/UNCRC: 2. Developing as a community of faith and learning and 3 Promoting Gospel Values
Article 28 – Right to Education
Article 29 – Goals of Education
Article 12 – Respect for the Views of the Child
Article 23 – Children with a Disability

	Rationale (Why?) Why have you identified this as a priority?  What data did you have to support this?
Improving attainment in writing has been identified as a key priority through analysis of ACEL data, school tracking information, moderation activities and ongoing quality assurance. Whilst attainment across the school remains broadly positive, writing continues to be the weakest literacy organiser in comparison to listening and talking and, in several stages, reading.
Current ACEL data highlights variation in writing attainment across the school. 
· At Early Level, 63% of learners achieved the expected level in writing compared to 67% in reading and 84% in numeracy. 
· At First Level, 73% of learners achieved the expected level in writing compared to 75% in reading and 84% in numeracy. 
· At Second Level, 68% of learners achieved the expected level in writing compared to 67% in reading and 71% in numeracy. 
School tracking data further identifies specific groups of learners who require targeted support to improve progress and attainment in writing, particularly those impacted by poverty-related barriers to learning.
Analysis of ACEL data by stage identifies particular areas for development within Primary 2, and Primary 6, where writing attainment is below expected school stretch aims. Although attainment has remained relatively stable over time, there is a need to accelerate progress to ensure more learners achieve expected Curriculum for Excellence levels and to reduce attainment gaps for identified groups.

Quality assurance activities, including learning visits, jotter monitoring, moderation activities and professional dialogue, indicate variability in the consistency and effectiveness of feedback provided to learners. Evidence also highlights the need to further develop opportunities for pupils to understand, respond to and apply feedback independently within both taught and daily writing activities. Strengthening high-quality feedback approaches across the school will support learners to identify next steps, improve the quality of their writing and develop greater ownership and language of their learning.



	Resources: Please include costs and, where relevant, state where cost is being met from, specifically if using PEF.  Please denote PEF/or colour code if preferred, to indicate where PEF spend aligns with targets.
· NLC Learning, Teaching and Assessment Programme; 
· Education Scotland National Improvement Hub; 
· HGIOS 4 QI 2.3 and 3.2; 
· Shirley Clarke formative assessment resources; 
· Dylan Wiliam formative assessment materials; 
· whole-school feedback and assessment framework; 
· peer and self-assessment toolkits
· School assessment overview




	Expected Impact
(Short Term Outcomes)
	Interventions/Actions to Support Improvement: How?

	How Will You Track Progress?
Measures
	Checkpoint 1
December
	Checkpoint 2 
March

	What will be the benefit for learners (be specific)?
	What are you going to do to make the change?  What key actions are required?
	What ongoing information will demonstrate progress? (Qualitative, Quantitative – short/medium/long term data)
	RAG Status
Tick progress toward outcomes
	RAG Status
Tick progress toward outcomes

	
	
	
	
	
	
	
	
	

	By June 2027, 90% of learners will be able to identify and articulate at least one strength and one next step in their writing, demonstrating increased ownership of improvement.

	· Develop and implement a whole-school feedback strategy for writing. 

· Establish clear expectations for effective feedback across taught and daily writing activities.


	· Learner conversations
· pupil surveys 
· learning visits
· writing jotter monitoring 
· QA evidence.
	ü
	
	
	ü
	
	

	By June 2027, 90% of learners in p2-7 will regularly use feedback to improve and edit their writing with growing independence

	· All teachers will engage in Year 3 of the North Lanarkshire Learning, Teaching and Assessment Programme with a specific focus on effective feedback and responsive teaching. 

· All teachers will participate in professional learning and collegiate dialogue opportunities focused on improving feedback


	· Learning visits, 
· teacher self-evaluation, feedback 
· audits, 
· moderation evidence
· staff surveys.
· Pupil focus groups
	
	
	
	
	
	

	
	
	
	
	
	

	Almost all learners will benefit from more accurate assessment and targeted next steps, resulting in improved attainment in writing.
		· Facilitate planned moderation activities within school and across the St Andrew's Cluster. 

· Engage with exemplification materials and professional dialogue.



	



	· Moderation records, 
· attainment meetings, 
· teacher feedback, 
· cluster moderation evaluations.
	
	
	
	
	
	

	By June 2027, writing attainment across the school will increase from 68% to 75%, with the poverty-related attainment gap reducing by at least 10 percentage points.
	· Embed high-quality feedback approaches, consistent assessment practices and robust moderation processes across the school. 
· Monitor impact through ongoing quality assurance activities.
· Implement a strategic whole-school calendar for writing assessment, including agreed high quality assessment tasks 
· Planned moderation opportunities throughout the session.
	· School tracking data, 
· ACEL data, 
· writing moderation evidence, 
· quality assurance calendar, 
· attainment analysis.
	
	
	
	
	
	

	By June 2027, almost all learners will demonstrate increased confidence in Peer & Self Assessment, leading to increased understanding of learning and targets for improvement
	· All staff will participate in professional learning on effective peer and self-assessment 
· Develop a shared whole-school approach to Peer and Self Assessment linked to Learning Intentions and Success Criteria.
· Introduce and embed age-appropriate self and peer assessment tools across all stages.
· Use modelling and exemplification to support pupils in providing meaningful feedback..
· Monitor implementation through learning visits, professional dialogue and sampling of learner evidence.
· Share effective practice through collegiate sessions and moderation activities.
	· Learner questionnaires and pupil focus groups will indicate increase in confidence in peer and self-assessment strategies. 
· Learning visit will focus on peer and self-assessment strategies . 
· Staff self-evaluation surveys will measure confidence in using assessment approaches. 
· Evidence from jotters, demonstrates effective use of peer and self-assessment. 
· Pupil focus groups can articulate: 
What they are learning. 
How well they are doing. 
What they need to do next to improve. 
· Moderation activities confirm consistent use of success criteria and feedback approaches across the school. 

	
	
	
	
	
	

	Checkpoint 1 Progress Evaluation Statement (December)

	




	Checkpoint 2 Progress Evaluation Statement (March)

	








2026-27 Improvement Plan

	Priority 2:  Long Term Outcome
What do you hope to achieve? What is going to change? For whom? By how much? By when?
	By June 2027, 90% of learners in P1-P7 will demonstrate increased engagement in learning through high-quality play and enquiry approaches, as evidenced through learner conversations, observations and school quality assurance evidence, with all classes achieving at least good in identified indicators within St Bernard's Play and Enquiry Framework


	Person(s) Responsible  
Who will be leading the improvement?
	K Dunn




	(Please insert the relevant codes which can be found in Appendix 1)

	NIF Priority: 
1. Placing the human rights and needs of every child and young person at the centre of education
1. Improvement in children and young people's health and wellbeing

1. Closing the attainment gap between the most and least disadvantaged children and young people

	NIF Outcome(s):
· 3. Inclusive and relevant curriculum and assessment which gives young people the knowledge and skills necessary to contribute to society, and shape a sustainable future, while celebrating and supporting progression for all
4. High levels of achievement across the curriculum for all learners, with action to close the poverty-related attainment gap
5. Highly skilled teachers and school leaders driving excellent learning, teaching and assessment for all, especially those with additional support needs


	NLC Priority:
· 2. Attainment and Achievement
· 3. Wellbeing and Inclusion

	QI:
· 2.2 Curriculum
· 2.3 Learning, Teaching and Assessment
· 2.4 Personalised Support
· 3.1 Ensuring Wellbeing, Equality and Inclusion
· 3.3 Increasing Creativity and Employability


	Developing in Faith/UNCRC:
Developing in Faith:
· 2. Developing as a Community of Faith and Learning
3.Promoting Gospel Values
6.Serving the Common Good

UNCRC:
· Article 12 – Respect for the Views of the Child
· Article 23 – Children with a Disability
· Article 28 – Right to Education
· Article 29 – Goals of Education
· Article 31 – Leisure, Play and Culture
· Article 42 – Knowledge of Rights


	Rationale (Why?) Why have you identified this as a priority?  What data did you have to support this?
This priority has been identified through ongoing self-evaluation, quality assurance activities and stakeholder consultation. Over the past two sessions, St Bernard's Primary School has successfully developed play pedagogy within P1-P3 and enquiry-based learning across P4-P7. Learning visits, learner conversations and staff evaluations indicate a positive impact on learner engagement, participation and motivation. As the school enters Year 3 of play pedagogy and Year 2 of enquiry-based learning, the focus will be on embedding, refining and sustaining high-quality practice across all stages.

The school continues to experience increasing levels of additional support needs, requiring more inclusive, responsive and engaging approaches to learning. Evidence from classroom observations, learner voice and attainment data demonstrates that learners are most successful when learning is active, meaningful and tailored to their needs and interests.

This priority aligns with North Lanarkshire Council's commitment to high-quality learning, teaching and assessment and supports National Improvement Framework priorities relating to raising attainment, improving wellbeing and reducing inequity. Through continued professional learning and the development of high-quality play and enquiry environments, including the Discovery Classroom and dedicated Social, Discovery and Creative Zones, learners will experience increased opportunities to develop independence, creativity, collaboration and problem-solving skills, leading to improved engagement and outcomes for all.




	Resources: Please include costs and, where relevant, state where cost is being met from, specifically if using PEF.  Please denote PEF/or colour code if preferred, to indicate where PEF spend aligns with targets.
· Education Scotland Realising the Ambition and Play Pedagogy resources.
· NLC Play Pedagogy Framework and professional learning opportunities.
· St Bernard's Play and Enquiry Framework.
· Leuven Scale observation materials.
· Discovery Classroom, Social Zone, Discovery Zone and Creative Zone resources.
· Loose parts, STEM resources, creative materials and digital technologies.
· learner observation templates.
· Learner voice surveys, environment audit tools and tracking systems.
· Leuven Scale resources


	Expected Impact
(Short Term Outcomes)
	Interventions/Actions to Support Improvement: How?

	How Will You Track Progress?
Measures
	Checkpoint 1
December
	Checkpoint 2
March

	What will be the benefit for learners (be specific)?

	What are you going to do to make the change?  What key actions are required?
	What ongoing information will demonstrate progress? (Qualitative, Quantitative – short/medium/long term data)
	RAG Status
Tick progress toward outcomes
	RAG Status
Tick progress toward outcomes

	
	
	
	
	
	
	
	
	

	1. 
2. 
	


By June 2027, 90% of learners will demonstrate high levels of engagement during play and enquiry learning experiences.
	· All teaching and support staff will participate in high-quality professional learning focused on play pedagogy, enquiry-based learning and learner engagement.
· Environmental audit to support and enhance practice
	· Leuven engagement observations,
· learning visits, 
· learner conversations,
· staff observations,
· QA calendar evidence.
	ü
	
	
	ü
	
	

		By June 2027, almost all of learners will be able to articulate what they are learning, why they are learning it and how they are being successful within play and enquiry experiences.



	




	· Develop consistent approaches to planning, facilitating and evaluating play and enquiry across all stages.
·  Embed agreed whole-school expectations and play/enquiry framework and embed within school curriculum rationale.
	· Learner conversations, 
· pupil focus groups, 
· classroom observations
· quality assurance evidence.
	
	
	
	
	
	

		Learners will demonstrate increased independence, creativity and problem-solving skills through regular opportunities to access and engage with high-quality play and enquiry environments.




	· Develop the Discovery Classroom and establish purposeful Social, Discovery and Creative Zones which promote collaboration, curiosity, investigation and creativity.
· Audit existing provision and create progressive opportunities for learners to lead, collaborate and make decisions within play and enquiry contexts
		


· Observations, 
· learner profiles, 
· wider achievement evidence,
· teacher assessments, 
· learner voice surveys.

	
	
	
	
	
	

	Learners across P1-P7 will access high-quality play and enquiry experiences consistently, resulting in improved participation and engagement in learning.

	· Implement a programme of learning visits, peer observations and professional dialogue to support consistent practice across all classes
	· Learning visit evidence
· planning scrutiny
· QA calendar
· staff self-evaluation.
	
	
	
	
	
	

		


All classes will achieve at least ‘Good’ against identified indicators within the St Bernard’s Play and Enquiry Framework, resulting in consistently high-quality learning experiences for all learners.


	· Audit, monitor and evaluate the quality of learning environments, including the use and impact of the Discovery Classroom, Social Zone, Discovery Zone and Creative Zone. Use findings to inform continuous improvement.
		



	· Play and Enquiry Framework evaluations, 
· environment audits, 
· QA evidence, learner feedback,
· attainment and engagement data.



	
	
	
	
	
	

	Checkpoint 1 Progress Evaluation Statement (December)

	




	Checkpoint 2 Progress Evaluation Statement (March)

	








2026-27 Improvement Plan

	Priority 3:  Long Term Outcome
What do you hope to achieve? What is going to change? For whom? By how much? By when?
	By June 2027, the attendance of the identified group of persistent and low attenders (below 90%) will increase from a baseline of 82% to at least 88%, contributing to an overall school attendance rate of 94%, with the number of pupils attending below 85% reduced by 15%.


	Person(s) Responsible  
Who will be leading the improvement?
	John Finnon




	(Please insert the relevant codes which can be found in Appendix 1)

	NIF Priority: 

1. Placing the human rights and needs of every child and young person at the centre of education
1. Improvement in children and young people's health and wellbeing

1. Closing the attainment gap between the most and least disadvantaged children and young people

	NIF Outcome(s):

2. Young people experiencing the benefit of schools and early years settings working in excellent partnerships with wider children's services and other partners, families and communities, in line with the GIRFEC approach
4. High levels of achievement across the curriculum for all learners, with action to closethe poverty-related attainment gap
6. Improving relationships and behaviour, and attendance, with increased engagement in learning and a culture of dignity and respect for all


	NLC Priority:
3. Wellbeing and Inclusion
4. Attendance and Engagement


	QI:
· 2.4 Personalised Support
· 2.5 Family Learning
· 2.7 Partnerships
· 3.1 Ensuring Wellbeing, Equality and Inclusion
· 3.2 Raising Attainment and Achievement


	Developing in Faith/UNCRC:
Developing in Faith:
· 2. Developing as a Community of Faith and Learning
· 3.Promoting Gospel Values
· 6.Serving the Common Good
· 
UNCRC:
· Article 2 – Non-discrimination
· Article 3 – Best Interests of the Child
· Article 12 – Respect for the Views of the Child
· Article 23 – Children with a Disability
· Article 28 – Right to Education
· Article 29 – Goals of Education


	Rationale (Why?) Why have you identified this as a priority?  What data did you have to support this?

This priority has been identified through analysis of attendance data, wellbeing evidence, learner voice and ongoing self-evaluation. Current school attendance is 92.3%, below the North Lanarkshire average of 93.2%, with a small number of learners accounting for a disproportionate amount of absence. Analysis of attendance data demonstrates that persistent absence is impacting engagement, participation, wellbeing and attainment for a number of learners.

Evidence gathered through learner conversations, attendance reviews and staged intervention processes indicates that attendance concerns are often linked to wider barriers including additional support needs, social and emotional wellbeing, family circumstances and difficulties engaging with learning. As the number and complexity of additional support needs continues to increase, there is a need to strengthen approaches which ensure all children feel included, engaged and involved in school life.

This priority aligns with the principles outlined within HGIOS4: Included, Engaged and Involved and supports North Lanarkshire Council and National Improvement Framework priorities relating to improving attendance, wellbeing, inclusion and equity. Through targeted intervention, strengthened partnerships with families and increased opportunities for participation and achievement, the school aims to improve attendance, reduce persistent absence and ensure all learners experience a strong sense of belonging and engagement within the school community.


	Resources: Please include costs and, where relevant, state where cost is being met from, specifically if using PEF.  Please denote PEF/or colour code if preferred, to indicate where PEF spend aligns with targets.

· SEEMiS attendance tracking system and BI Dashboard attendance reports.
· Attendance monitoring and tracking tools, including individual attendance plans and attendance review documentation.
· Attendance Matters display and attendance promotion materials.
· Family engagement resources and communication systems to strengthen home-school partnerships.
· Team Around the Child (TAC) and staged intervention documentation.
· Attendance celebration and recognition materials.
· Quality assurance calendar, attendance review templates and attainment meeting documentation (Fact, Story, Action).
· Pupil voice and learner survey tools to gather feedback on engagement, wellbeing and school connectedness.
· Pupil Equity Fund-supported interventions for identified learners and families where attendance is impacted by poverty-related barriers.


	Expected Impact
(Short Term Outcomes)
	Interventions/Actions to Support Improvement: How?

	How Will You Track Progress?
Measures
	Checkpoint 1
December
	Checkpoint 2
March 

	What will be the benefit for learners (be specific)?
	What are you going to do to make the change?  What key actions are required?
	What ongoing information will demonstrate progress? (Qualitative, Quantitative – short/medium/long term data)
	RAG Status
Tick progress toward outcomes
	RAG Status
Tick progress toward outcomes

	
	
	
	
	
	
	
	
	

	By June 2027, overall school attendance will increase from 92.3% to at least 93.5%.

	· Implement a whole-school attendance strategy, including robust monitoring, early intervention and targeted support for identified pupils and families.


	· Monthly SEEMiS attendance reports, 
· Analysis of BI dashboard attendance tracking data 
· termly attendance reviews
	ü
	
	
	ü
	
	

	By June 2027, the attendance of learners currently attending below 90% will increase by at least 5 percentage points from their individual baseline.By June 2027, the attendance of learners currently attending below 90% will increase by at least 5 percentage points from their individual baseline.
	· Identify all pupils below 90% attendance and implement individual attendance plans. Regular meetings with families and partner agencies where appropriate.

	· Individual attendance trackers, SEEMiS data, 
· attendance plans and review meetings.
	
	
	
	
	
	

	By June 2027, the number of pupils attending below 85% will reduce by at least 15%.


	· Introduce targeted interventions for persistent non-attenders, including attendance support meetings, nurture supports, family engagement and multi-agency planning

	· Attendance data
· staged intervention records
· Team Around the Child meetings
· attendance reviews.
	
	
	
	
	
	

	Learners identified as persistent absentees will report an increased sense of belonging, engagement and connection to school.

	· Develop targeted wellbeing and inclusion supports, including nurture approaches, 
· Increased wider achievement opportunities and pupil voice activities.

	· SHANARRI wellbeing indicators and What I Think tool
· learner conversations, 
· Parent/pupil surveys
· attendance case studies.
	
	
	
	
	
	

	By June 2027, attendance for the identified group of SIMD 1 and School Clothing Grant learners will increase from a baseline of 88.0% to at least 90.0%, reducing the gap from 4.5% to 2.5%

	· Monitor attendance of identified groups through termly attainment and attendance meetings. 
· Implement targeted family support where required (CLD).

	· Attendance data by cohort,
· SIMD analysis, 
· intervention records 
· Monthly attendance reviews.
	
	
	
	
	
	

	Families will demonstrate increased engagement with attendance improvement strategies, resulting in improved attendance and reduced absence.

	Strengthen home-school partnerships through attendance meetings, family support, regular communication and celebration of improved attendance.

Include attendance updates on every newsletter

Develop attendance Matters display in communal school area
	Attendance meeting records, parental engagement data, attendance awards and SEEMiS attendance reports.
	
	
	
	
	
	

	Checkpoint 1 Progress Evaluation Statement (December)

	




	Checkpoint 2 Progress Evaluation Statement (March)

	
















PEF ALLOCATION: 

£42,875












[image: ]NORTH LANARKSHIRE COUNCIL
EDUCATION & FAMILIES
Pupil Equity Fund Plan 2026-27
(Random sampling of PEF Plans 
will continue throughout the session).

	RATIONALE FOR PEF PLAN

	
Please detail below the poverty related gap which you are addressing and the data which supports your rationale.



	
What is Your Poverty Related/Equity Gap? (Q1 v Q5 or other poverty marker)

Select From: attainment & achievement, attendance, inclusion, participation, engagement.
	
Intended Outcome/Impact

Please describe your planned use of PEF allocation and what you intend to achieve.


	
Evidence/Measures

Please indicate what pre and post assessment measures you will use to evidence impact.


	
Detailed Costings

0.5FTE August-August
£35,605


	
December Checkpoint 


RAG Status
Tick progress toward outcomes

	
	
	
	
	
	
	

	Attendance - School attendance data highlights a clear poverty-related attendance gap. 
· Pupils living in SIMD deciles 1 and 2 have an attendance rate of 90.0%, compared to the school average of 92.3%. 
· Pupils living in SIMD deciles 5 and 6 have attendance of 93.4%, creating a gap of 3.4 percentage points between the most and least advantaged learners. 
· Attendance is also lower for pupils entitled to Free School Meals (91.1%) compared to their peers (92.6%). 
Closing this attendance gap remains a key priority to improve equity and ensure all children can fully engage in learning and achieve their potential.
	PEF funding will contribute towards the cost of an additional 1.0 FTE teacher, enabling the Principal Teacher to be released from class to lead attendance improvement work. 
· Increased leadership capacity will support robust tracking and monitoring of attendance, ensuring concerns are identified at the earliest stage. 
· Pupils at risk of persistent absence will be identified promptly and supported through targeted, personalised attendance interventions. 
· Enhanced engagement with families will strengthen home-school partnerships and improve attendance outcomes. 
· Individual attendance support plans will be developed and reviewed regularly for identified learners. 
· Targeted support will focus on pupils affected by poverty, particularly those living in SIMD 1 and 2 and those with attendance below 90%. 
· The Principal Teacher will work collaboratively with families and partner agencies to address barriers to attendance and engagement. 
· Improved attendance will increase access to learning, teaching and wider achievement opportunities. 
· The poverty-related attendance gap will reduce through improved attendance rates for identified learners. 
· Improved attendance will contribute to better attainment, wellbeing, participation and engagement for children affected by poverty.
	Baseline Measures
· Whole school attendance data (92.3%) 
· Attendance of SIMD 1 and 2 pupils (90.0%) 
· Attendance of pupils entitled to Free School Meals (91.1%) 
· Number and percentage of pupils attending below 90% 
· Number and percentage of pupils attending below 85% 
· Individual pupil attendance profiles 
· Parental engagement records and attendance meeting notes 
Progress and Impact Measures
· Monthly attendance tracking and analysis 
· Attendance intervention plans and review records 
· Attendance meeting logs
· BI dashboard attendance reports 
· Tracking of targeted pupils' attendance rates 
· Pupil voice and wellbeing discussions regarding engagement with school 
Success Measures (June 2027)
· Attendance of targeted SIMD 1 and 2 pupils increased from 90.0% to at least 92% 
· Overall school attendance increases from 92.3% to 93.5% 
· Number of pupils attending below 90% reduced by at least 15% 
· Number of pupils attending below 85% reduced by at least 25% 
· Reduction in the attendance gap between SIMD 1 and 2 pupils and their peers 
· Improved engagement, participation and readiness to learn for identified pupils.

	The full PEF allocation of £42,875 has been committed. This includes £35,605 for 0.5 FTE additional teacher staffing, a £2,383 carry-forward commitment from the previous financial year, the £1,715 PEF administration charge, and a remaining £3,172 contingency which will be retained to provide flexibility for staffing cost increases arising from pay awards and inflation, or to respond to emerging needs identified through ongoing tracking and monitoring.
	
	
	

	Attainment and Achievement -Analysis of Progress and Achievement data identifies a poverty-related attainment gap in Literacy and Numeracy. 

· Internal school data highlights a significant attainment gap in Writing between Q1 learners and their peers (2-5) at Primary 1 (current Primary 2). 
· External benchmarking shows that SIMD 1 learners continue to attain below North Lanarkshire Quintile 5 learners across several curriculum areas. 
· The most significant gaps are evident in: 
· Numeracy: 17% differential
· Writing: 15 % differential
· Reading: 7 % differential

Although attainment outcomes for learners affected by poverty compare positively with peers within St Bernard's in several areas, a wider poverty-related attainment gap remains when compared to the highest attaining groups across the local authority. 
· Literacy and Numeracy continue to be priority areas requiring targeted intervention and support. 
· Closing the poverty-related attainment gap remains a key improvement priority to ensure all learners achieve equitable outcomes regardless of socioeconomic background. 
· Targeted support is required to accelerate progress, improve attainment and increase achievement for identified learners affected by poverty
	· Pupil Equity Funding will be used to provide an additional 1.0 FTE teacher to deliver targeted literacy and numeracy interventions and support smaller teaching groups. This additional staffing allocation will increase capacity for early intervention, targeted support and in-class differentiation, with a particular focus on learners affected by poverty and those at risk of not achieving expected Curriculum for Excellence levels.
· The additional staffing will also enable the Principal Teacher to be released from class to deliver evidence-based literacy, numeracy and attendance interventions, monitor progress closely and provide responsive support where required.
· By June 2027:
· The attainment gap between SIMD 1 learners and Quintile 5 comparators will reduce in Literacy and Numeracy.
· The proportion of identified learners achieving expected Curriculum for Excellence levels in Reading, Writing and Numeracy will increase.
· Attainment in Writing for P2 will improve through targeted intervention and enhanced classroom support.
· Learners affected by poverty will demonstrate accelerated progress from their individual baselines.

	Baseline Measures
· June 2026 Progress and Achievement data
· June 2026 ACEL data
· Q1 vs Q2-5 attainment analysis in St Bernards
· Q1 vs NLC Quintile 5 benchmarking data
· SNSA data (where applicable)
· Literacy and Numeracy tracking data
· Individual intervention baseline assessments
Impact Measures
· Termly Progress and Achievement tracking
· June 2027 ACEL data
· Standardised assessment data (SNSA, SEAL and intervention assessments)
· Pre- and post-intervention assessment data
· Tracking of targeted learners through pupil progress meetings
· Teacher professional judgement and moderation activities
· Analysis of Q1 attainment compared to NLC Quintile 5 benchmarks
· Evaluation of individual learner progress and attainment over time
Success Measures
· The attainment gap in writing between identified Q1 learners and their peers in the current P2 cohort will reduce by at least 25%. 
· At least 85% of identified learners participating in targeted writing interventions will make expected or better progress against writing milestones. . 
· Evidence from moderation activities will demonstrate increased confidence and accuracy in teacher professional judgement in writing. 
· At least 90% of learners receiving targeted support will be able to identify a strength and next step in their writing.

	
	
	
	

	Engagement, Attainment and Achievement - analysis of Progress and Achievement and ACEL data indicates that attainment in Literacy and Numeracy remains below that of North Lanarkshire Quintile 5 learners, particularly in Numeracy and Writing. 
· External benchmarking highlights a poverty-related attainment gap, with the most significant differences evident in: 
· Numeracy – 17 percentage points 
· Writing – 15 percentage points 
· Reading – 7 percentage points 
· While there is no significant attainment gap between Q1 learners and their peers within St Bernard’s Primary School, over 60% of pupils live in SIMD 1 and 2, placing a high proportion of learners at risk of poverty-related barriers to learning. 
· School data demonstrates a need to improve attainment across the whole school, particularly in Writing and Numeracy, to ensure all learners achieve expected CfE levels. 
· Poverty continues to impact attainment, attendance and engagement for some learners, requiring continued targeted support and intervention. 
· An enhanced universal offer, alongside timely targeted interventions, is required to accelerate progress and improve outcomes for learners affected by poverty. 
· (See SIP Priority 2 attainment targets and measures.) 
	· Pupil Equity Funding will be used to provide an additional 1.0 FTE teacher, increasing staffing capacity across the school. 
· The additional staffing allocation will support smaller class sizes, enabling increased individualised support, challenge, feedback and high-quality learning experiences for all learners. 
· Smaller class sizes will strengthen the universal offer and support improved attainment, particularly in Writing and Numeracy. 
· The additional teacher will enable the Principal Teacher to be released from class to deliver targeted interventions for learners affected by poverty. 
· Targeted literacy interventions will focus on improving attainment in Writing, with a particular focus on identified learners requiring additional support. 
· Targeted numeracy interventions will support learners to develop confidence, knowledge and skills, leading to improved attainment and progress. 
· Enhanced tracking and monitoring will ensure interventions are responsive and targeted to identified need. 
· By June 2027, the percentage of pupils achieving expected Curriculum for Excellence levels in Writing and Numeracy will increase across the school. 
· Identified learners affected by poverty will demonstrate accelerated progress, contributing to a reduction in the poverty-related attainment gap. 
· Improved attainment, engagement and participation will ensure learners have equitable opportunities to achieve success. 
.
	Baseline Measures:
• June 2026 Progress & Achievement data
• June 2026 ACEL data (Literacy and Numeracy)
• SNSA data (where applicable)
• Literacy and Numeracy tracking data
• Attendance data for identified learners

Impact Measures:
• Termly Progress & Achievement data reviews
• ACEL data (June 2027)
• Standardised assessment data (NSA, PIRA, PUMA SEAL assessments)
• Tracking and monitoring of targeted intervention groups
• Attendance data for identified learners
• Teacher professional judgement and moderation activities
• Learner engagement and participation data gathered through tracking meetings and pupil progress discussions

Success measures. 
· The percentage of pupils achieving expected Curriculum for Excellence levels in Writing will increase from the June 2026 baseline by at least 10%
· The percentage of pupils achieving expected Curriculum for Excellence levels in Numeracy will increase from the June 2026 baseline by at least 10 percentage points. 
· At least 85% of learners participating in targeted literacy interventions will make expected or better progress in Writing, as evidenced through Progress and Achievement data and teacher professional judgement. 
· At least 85% of learners participating in targeted numeracy interventions will make expected or better progress in Numeracy. 
· The attainment gap between St Bernard's SIMD 1 learners and North Lanarkshire Quintile 5 learners will reduce from: 
· 17%to 12% or less in Numeracy 
· 15% to 10%or less in Writing 
· 7% to 5% or less  in Reading 
· The proportion of identified learners affected by poverty achieving expected Curriculum for Excellence levels in Literacy and Numeracy will increase from the June 2026 baseline. 
· Evidence from moderation activities will demonstrate increased confidence and consistency in teacher professional judgement across Writing and Numeracy. 

	
	
	
	

	
	
	Total PEF Spend
	£42,875
	
	
	





Appendix 1:
When considering your School Improvement Priorities, you are asked to provide links to the following, as well as the Quality Indicators within HGIOS4 and HGIOELC:
	UNCRC
	HGIOS 4 
	National Improvement Framework

	Article 1 - definition of the child
Article 2 - non-discrimination
Article 3 - best interests of the child
Article 4 - implementation of the Convention
Article 5 - parental guidance and child's evolving capacities
Article 6 - life, survival and development
Article 7 - birth registration, name, nationality, care
Article 8 - protection and preservation of identity
Article 9 - separation from parents
Article 10 - family reunification
Article 11 - abduction and non-return of children
Article 12 - respect for the views of the child
Article 13 - freedom of expression
Article 14 - freedom of thought, belief and religion
Article 15 - freedom of association
Article 16 - right to privacy                                 
Article 17 - access to information from the media
Article 18 - parental responsibilities and state assistance
Article 19 - protection from violence, abuse and neglect
Article 20 - children unable to live with their family
Article 21 – adoption
Article 22 - refugee children
Article 23 - children with a disability
Article 24 - health and health services
Article 25 - review of treatment in care
Article 26 - social security
Article 27 - adequate standard of living
Article 28 - right to education
Article 29 - goals of education
Article 30 - children from minority or indigenous groups
Article 31 - leisure, play and culture
Article 32 - child labour
Article 33 - drug abuse
Article 34 -sexual exploitation
Article 35 - abduction, sale and trafficking
Article 36 - other forms of exploitation
Article 37 - inhumane treatment and detention
Article 38 - war and armed conflicts
Article 39 - recovery from trauma and reintegration
Article 40 - juvenile justice
Article 41 - respect for higher national standards
Article 42 - knowledge of rights
Article 14 - freedom of thought, belief and religion
Article 15 - freedom of association
Article 16 - right to privacy                                 
Article 17 - access to information from the media
Article 18 - parental responsibilities and state assistance

	1.1: Self-evaluation for self-improvement
1.2: Leadership for learning
1.3: Leadership of change
1.4: Leadership and management of staff
1.5: Management of resources to promote equity
2.1: Safeguarding and child protection
2.2: Curriculum
2.3: Learning teaching and assessment
2.4: Personalised support 
2.5: Family learning
2.6: Transitions
2.7: Partnerships 
3.1: Ensuring wellbeing, equality and 	inclusion 
3.2: Raising attainment and achievement 
3.3: Increasing creativity and employability

Quality Improvement Framework for ELC 

Leadership 
 Leadership and management of staff and resources 
Staff skills, knowledge, values and deployment 
 Leadership of continuous improvement

Children thrive and develop in quality spaces
Children experience high quality spaces

Children play and learn
 Play and learning
Curriculum
Learning Teaching and Assessment

Children are supported to achieve
Nurturing care and support
Wellbeing, inclusion and equality
Children’s progress 
Safeguarding and child protection  

PEF INTERVENTIONS
1. Early intervention and prevention
2. Social and emotional wellbeing
3. Promoting healthy lifestyles
4. Targeted approaches to literacy and numeracy
5. Promoting a high quality learning experience
6. Differentiated support
7. Using evidence and data
8. Employability and skills development
9. Engaging beyond the school
10. Partnership working
11. Professional learning and leadership
12. Research and evaluation to monitor impact

EDUCATION AND FAMILIES’ PRIORITIES
1. Leadership
2. Attainment and Achievement
3. Wellbeing and Inclusion
4. Attendance and Engagement

	NIF Priorities
1. Placing the human rights and needs of every child and young person at the centre of education;
2. Improvement in children and young people’s health and wellbeing; 
3. Closing the attainment gap between the most and least disadvantaged children and young people; 
4. Improvement in skills and sustained, positive school leaver destinations for all young people ;
5. Improvement in attainment, particularly in literacy and numeracy.


NIF Outcomes
1. A globally respected, empowered, and responsive education system with clear accountability at every level that supports children, young people, and adult learners to thrive. The system enables the development of their knowledge, skills, values, and attributes that give them the best opportunity to succeed and contribute to Scotland’s society and economy.
2. Young people experiencing the benefit of schools and early years settings working in excellent partnerships with wider children’s services and other partners, families, and communities, in line with the GIRFEC approach.
3. Inclusive and relevant curriculum and assessment which gives young people the knowledge and skills necessary to contribute to society, and shape a sustainable future, while celebrating and supporting progression for all.
4. High levels of achievement across the curriculum for all learners, with action to close the poverty-related attainment gap
5. Highly skilled teachers and school-leaders driving excellent learning, teaching and assessment for all, especially those with additional support needs
6. Improving relationships and behaviour, and attendance, with increased engagement in learning and a culture of dignity and respect for all.
7. An education system engaging in digital technology to enhance all aspects of learning and teaching, supported by a digitally skilled workforce and tackling digital inequality.


	Developing In Faith
Roman Catholic Schools are required to provide links within their SIP and SIR to the themes contained within ‘Developing in Faith’, as requested by the Bishops’ Conference of Scotland.

	1.	Honouring Jesus Christ as the Way, the Truth and the Life
2.	Developing as a community of faith and learning
3.	Promoting Gospel Values
4.	Celebrating and Worshiping
6.	Serving the common good.
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