[bookmark: _Hlk68774778][image: MacFiles1:Corporate ID 2001:NLC Logos Final:NLC Logo Gradient Final.tif]




Driving Equity and Excellence

Improvement Action Plans

Session 2026-27

	Establishment:
	Netherton Family Learning Centre

	Empowered Cluster:
	Clyde Valley High School

	Head of Establishment:
	Angie Ross


	

	Improvement Plan Summary

	Priority 1:
	By June 2027 All senior leaders will be visible and provide a strong strategic guidance and direction in the playroom to ensure early years pedagogy and practice are of the highest quality. 

	Priority 2:
	All practitioners across the centre will have an increased knowledge of Children’s Rights (UNCRC), achieving silver accreditation of Rights Respecting Nursery by June 2027.


	Priority 3:

	

	Nursery Priority:

	



	Key Date
	Focus Area

	12th June 2026
	Submit AIP to EFM and QISSIP-SIR@northlan.gov.uk

	4th December 2026
	Complete RAG status in AIP (Including PEF RAG status)
(No submission, EFM discussion only)

	19th March 2027
	Complete RAG status in AIP 
(No submission, EFM discussion only)

	18th June 2027
	Full submission of AIR: Summary of progress toward priorities, all QIs & PEF update



Establishment Vision and Values
Netherton Family Learning Centre is a purpose-built establishment located in the community of Netherton, Wishaw in a SIMD decile 3 area. The service operates from 8.00 am to 6.00 pm over 48 weeks of the year. It is registered for a maximum of 40 children operating a mixed model of early learning and childcare for children aged 3-5 years attending 1140 hours per year. We are currently at the end of the sixth year of operation having been established for the Early Learning and Childcare Expansion.  
The centre is a single-story stand-alone establishment with a secure entrance from the front of the building, with a large secure outdoor play space. The service is currently staffed by an:

· Early Learning and Childcare Head of Centre
· 2 Early Learning and Childcare Depute Head of Centre (1X21hours and 1X14hours)
· Lead Early Learning and Childcare Practitioner
· 4 Early Learning and Childcare Keyworkers (2X37hours, 1X18hours and 1X30hours)
· 2 Early Learning and Childcare Support Workers (30hours). Our team has mixed skills and experience working in early learning and childcare which can impact on the learning opportunities and practice within the centre
















The SMT support staff development through playroom mentoring, role modelling and tasks completed during CPDL


At Netherton Family Learning Centre we aim to support and challenge our children to grow as learners. We are aware of the varying and changeable needs and barriers to learning for our children experience and endeavour to provide a safe, inclusive and respectful environment where children can grow and flourish under a nurturing and empathetic ethos. We ensure our children’s needs are met through support and challenge which we recognise and target to meet their individual needs. We strive to meet children’s emotional and social needs and to ensure they grow in self-esteem and emotional resilience. We understand the importance of community and work with key stakeholders to broaden our children’s opportunities in the wider community

We are committed to providing smooth transitions from home to early years and early years to school. We work in partnership with a variety of primary schools in the local area and have an effective transition programme across all feeder schools. This enables our children and parents to become familiar with progression through Curriculum for Excellence

Our committed staff are passionate about their continuous learning both professionally and personally. We strive to develop and build a partnership which enables staff to confidently nurture and extend each child to ensure smooth and well-supported transitions. We support each child’s development at their unique pace by following a process-orientated, sensory and play-based curriculum. We celebrate and recognise children’s achievements and honour these within the setting. We strive to create an ethos where children are respected and appreciated, and their values are reflected in our nursery promise. We monitor and develop the Centre’s indoor and outdoor areas to provide a rich environment where children can assess risks and challenges

Care Inspectorate carried out an unannounced, full inspection on 19 April 2022. The service was graded as:
Quality of care and support – 4 (Good)
Quality of environment – 4 (Good)
Quality of Staffing – 4 (Good)
Quality of management and leadership – 5 (Very Good)





Aims

· To provide an environment that is safe, inclusive and secure with rich and stimulating opportunities indoors and outdoors
· To provide a curriculum that will provide fun and play based learning that is developmentally appropriate. This will enable all children to develop independence, confidence and achieve their potential
· To ensure high-quality leadership at all levels
· To ensure effective partnership working with other agencies and our communities to promote the welfare of our children
· To create a centre that values and empowers our children and staff by recognising and celebrating successes and achievements
















Audit and Consultation

In arriving at our improvement priorities, the establishment has taken account of Education and Families’ priorities, an audit of the previous year’s improvement plan and engagement with parents/carers and learners. 
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Vision, Values and Aims

Vision
Our vision is to provide a welcoming, caring, fun, safe and stimulating environment where children can be active and achieve their best potential. We support children’s holistic development through play and encourage each child to have a positive self-image to develop their ability to communicate confidently and to value and show respect for others.

Values
· Creativity
· Happiness
· Inspiratation
· Love and Leadership
· Respect
· Equity among all
· Nurturing Minds











Details of consultation (pupils, parents/carers, partners)

CHILDREN

· Children consulted on what they have been given for snack and lunches using thumbs jars, followed by what snack foods would they like next, including taking the children to the shop to buy the produce before evaluating
· Children will join practitioners to be included in posting learning journal observations as well as including children’s agency
· Children use the thumbs up/down strategy to evaluate learning within the centre on the learning walls
· Children’s voice is included in the floor books
· Children engage in Personal Learning Plan & GIRFMe plans and targets
· Children carrying out outdoor risk assessments
· Staff encourage discussions with children to recall learning
· Staff listen to children and use their feedback to influence the service they receive
· Staff consulting with children to plan for next steps in learning

PARENTS

· Parent/Carer issued Questionnaires/Microsoft Forms to gather views
· Parent/Carers issued Monthly newsletter to inform and invite parents to nursery events
· Self-Evaluation Question of the Month put to parents/carers to evaluate aspects of the service 
· Parent//Carer voice recorded within Personal Care Plans/GIRFMes
· Parent/Carer comments on their child’s online Learning Journals
· Parent/Carer shares their child’s learning from home via online Learning Journals
· Parent/Carer consultation meetings to discuss the child’s progress
· Parent/Carer informal discussion at drop-off/collection times
· Staff undertake routine meetings with parents/carers
· Staff undertake daily professional observations of children during play and learning and feedback to parent/carers
· Staff plan for children’s interests and responsive/intentional learning alongside parent/carers.
· Parents invited to Stay and Play sessions
· Parents attend service-related meetings – review policies, self-evaluation
· Parents invited to attend Literacy, Numeracy and Health & Wellbeing workshop

PARTNER AGENCIES

· Partner agencies attend meetings with Senior Management Team to discuss changes and improvement to the service
· Partner agencies report on children’s progress via professional observations/assessment/TAC dialogue
· Partner issued with annual questionnaires to support the annual improvement report and plans












If your annual improvement priorities are part of a wider, longer term, 3-year strategic plan, please use the template below to outline your longer-term plan.  (This overview is optional and does not need to be completed but will provide an overview of your improvement journey.)

	
	Priority 1
	Priority 2
	Priority 3

	
Year 1: Session 2026 - 2027
	By June 2027 All senior leaders will be visible with a minimum of 60% floor committed and provide a strong strategic guidance and direction in the playroom to ensure early years pedagogy and practice are of the highest quality. 
	All practitioners across the centre will have an increased knowledge of Children’s Rights (UNCRC), achieving silver accreditation of Rights Respecting Nursery by June 2027.

	

	Year 2: Session 2027 - 2028
	By June 2028, all keyworkers will deliver quality and consistency of learning, teaching and assessment by developing their knowledge and understanding of the curriculum, ensuring this is effectively embedded in practice, and strengthening approaches to planning for children’s next steps.
	By June 2028 we will have developed and implemented a robust, consistent and effective tracking and monitoring system across early years setting, with a specific focus on literacy, numeracy and Health & Wellbeing. The system will enable 100% of keyworkers to accurately track children’s individual progress over time, identify strengths and areas for development, and provide targeted support in line with early years progression.


	

	Year 3: Session 2028 - 2029
	
	
	



Guidance for Nursery Classes


When identifying improvement priorities, Head Teachers should ensure that nursery classes are fully and appropriately reflected. This can be achieved either by setting a distinct improvement priority (or priorities) specifically for the nursery class, or, where analysis of data and self‑evaluation indicate that the priority applies to the whole establishment, by including at least two expected outcomes that are explicitly focused on early years. 

In all cases, improvement planning should be rooted in robust self‑evaluation and written to reflect approaches and actions that will deliver the best possible outcomes for children, taking account of developmental stage, pedagogy and the unique context of early learning and childcare. Within the checkpoints, all evaluative statements must also reflect the journey of improvement in early years.

2026-27 Improvement Plan

	Priority 1:  Long Term Outcome
What do you hope to achieve? What is going to change? For whom? By how much? By when?
	By June 2027, all senior leaders will be visible with a minimun of 60% floor committed and provide strong strategic guidance and direction in the playroom to ensure early years pedagogy and practice are of the highest quality.

	Person(s) Responsible  
Who will be leading the improvement?
	Angie Ross




	(Please insert the relevant codes which can be found in Appendix 1)

	NIF Priority: Placing the human rights and needs of child and young person at the centre of education

	NIF Outcome(s): Highly skilled teachers 

	NLC Priority: Improvement in attainment, particularly literacy & numeracy

	QI: 1.3 - Leadership for Continuous Improvement 

	Developing in Faith/UNCRC: Article 3 – Best interests of the child


	Rationale (Why?) Why have you identified this as a priority?  What data did you have to support this?

In June 2026 we issued self-evaluation for quality improvement questionnaires in line with quality indicators to staff and parents. Less than half 30% of the families that completed the questionnaire indicated a lower grade for ‘Leadership of Continuous Improvement’, whilst analysing the questionnaires this was recognised as a trend in the data. To strengthen pedagogical leadership, we will work collaboratively as a senior leadership team to develop robust self-evaluation and improvement planning processes. Through regular professional dialogue, shared reflection and evidence-based decision-making, we will ensure a consistent approach to identifying strengths and areas for development.  This collaborative leadership model will drive targeted improvements in practice, enhance outcomes for children and families, as well as support a culture of continuous improvement across the centre.


	Resources: Please include costs and, where relevant, state where cost is being met from, specifically if using PEF.  Please denote PEF/or colour code if preferred, to indicate where PEF spend aligns with targets.      

· Self-Evaluation for Continuous Improvement Data Training
· Professional Learning on Play Pedagogy





	Expected Impact
(Short Term Outcomes)
	Interventions/Actions to Support Improvement: How?

	How Will You Track Progress?
Measures
	Checkpoint 1
December
	Checkpoint 2 
March

	What will be the benefit for learners (be specific)?
	What are you going to do to make the change?  What key actions are required?
	What ongoing information will demonstrate progress? (Qualitative, Quantitative – short/medium/long term data)
	RAG Status
Tick progress toward outcomes
	RAG Status
Tick progress toward outcomes

	
	
	
	
	
	
	
	
	

	Senior leaders (LELP and DHOC’s) will have a regular and visible presence within the playroom environment, with clear expectations for high-quality early years pedagogy and practice communicated to all staff. This will enhance staff knowledge, skills and confidence in delivering effective early learning experiences which will lead to improved outcomes for children in areas such as language & communication.



	· Develop a leadership rota to ensure regular time is spent in the playroom observing practice, modelling interactions, and engaging with children and staff.
· Co-create and communicate a shared understanding of high-quality pedagogical practice ensuring consistency across the team.
· Provide targeted professional learning such as play pedagogy, high-quality interactions and language and communication.
· LELP to access Self-Evaluation for improvement training to support with measuring and data collection.
· Develop a specific QA calendar for the LELP & DHOC.
· Coaching & mentoring both through in the moment conversations and support and discussion meetings.


	· Leadership Rota
· Records of coaching and mentoring sessions
· Staff feedback on leadership support and visibility through questionnaires and professional dialogue
· Children have agency and describe how DHOC and LELP support their learning.
· Observations demonstrate an increase in highly effective pedagogy, with a greater proportion judged to be good or very good in line with good practice illustrations. 
· Staff self-evaluation and professional dialogue reflect increased confidence and consistency in applying the centre agreed pedagogical approaches. 

	
	
	
	
	
	

	Senior leaders actively using national guidance ‘A quality improvement framework’ and evidence-based research ‘Froebel’ about how children learn to inform our pedagogy, practice and improvements.

	· Use national guidance and evidence-informed approaches to strengthen high-quality learning.
· Deliver targeted interventions for children identified through attainment, wellbeing, and engagement data, ensuring support is tailored to individual needs.
· Use formative assessment strategies, high-quality feedback, and responsive learning to identify and address gaps.
· Engage families and partner agencies where appropriate to provide additional support and improve outcomes for children.
· Regularly review the effectiveness of interventions, adapting provision in response to evidence of impact.

	· Teaching Talking Profiles
· Progression Pathways Tracking Data.
· Participation and engagement measures ‘Leuven Scale’
· Progress against individual GIRFMe targets and Personal learning plans.
· Learning walk audit
· Observations of practice (Termly)
· Professional dialogue and moderation sessions.
· Children's voice through surveys and learning conversations documented in floor books.
· Parent and carer feedback.
· Staff self-evaluation and reflective practice.
· Samples of children's work, learning journals, and profiles demonstrating progress over time.
· Impact Statements 

	
	
	
	
	
	

	Senior leaders engage in routine observations, learning walks, and professional dialogue with staff. 100% of Staff will also receive targeted coaching and mentoring sessions with feedback linked to the improvement priorities, embedding a culture of continuous improvement with staff and leaders working together to raise standards.


	· Schedule focused observations linked to agreed improvement priorities.
· Provide timely, strengths-based feedback coaching to practitioners, with agreed next steps and follow up support.


	· The number of learning walks and observations completed, observation notes, professional dialogue, examples of improved practice.  
· PRD reviews.
· Percentage of {staff} focus observations completed, number of agreed actions implemented, improvements identified through monitoring over time.
· Staff reflections, coaching records, practitioner evaluations, professional learning conversations. 
· Completion of coaching cycles, staff confidence survey results, uptake of professional learning opportunities. 
· Moderation discussions, self-evaluation evidence, peer observations.
· Feedback from staff, examples of changes to practice, case studies of improvement. Number of peer observations completed, attendance at professional learning sessions, implementation of agreed strategies.
· Children’s voice, parent feedback, environmental audits, photographs and learning stories. 
· Leadership evaluations, staff feedback, child and family feedback, reflective discussions. 
· Tracking of improvement plan.
	
	
	
	
	
	

	SLT will monitor and quality assure systems to strengthen the evidence to inform next steps. We will continue with ongoing critical reflection and robust self-evaluation, progressing to sustained improvement leading towards excellence within the centre provision.



	· Establish a robust self-evaluation cycle, through regular monitoring, including learning walks, observations, children’s work, professional dialogue to identify strengths and areas for development
· Senior leaders will review evidence from observations, staff feedback, children’s experiences, and outcomes to measure progress against the improvement priorities.
· Use evidence-informed approaches to evaluate the quality of learning experiences identifying targeted actions that will have the greatest impact on children’s wellbeing and progress.
· Share the vision for high-quality playroom practice with families to gather their feedback.
· Ensure children’s voices are central by involving the children in evaluating their experiences and using their feedback to shape improvements.
· Evaluate practice using challenge questions. 
	· Quality assurance calendar
· SLT meetings
· Improvement reports
· Coaching and mentoring meetings with SLT
· Observations of practice (All staff and SLT)
· Challenge questions responses. 
· Action plans from self-evaluation meetings. 
	
	
	
	
	
	

	Deliver training aligned to identified needs, such as play pedagogy, high-quality interactions, communication and language development and effective observations and assessment.





	· Introduce regular opportunities for staff to reflect on their practice, evaluate their practice, and to identify next steps for improvement (VERP).
· Engage staff in professional learning based on current early years research, national guidance, and self-evaluation findings.
· Facilitate regular practitioner meetings to share effective practice, discuss research, analyse children’s learning, and collaboratively solve challenges.
· Encouraging staff & SLT to observe excellent practice within the setting and across partner establishments to share practice.
	· Participation numbers in professional learning.
· Staff self-evaluation and confidence questionnaires
· Professional learning floorbook
· Professional Review and Development (PRD) records showing progress against individual targets.
· Evidence of professional learning being applied in practice
· Coaching and mentoring reviews
· Observations of practice
· Curriculum wall
· Training calendar
· Meeting calendar to prioritise self-evaluation, care and welfare, planning and AOB. 
	
	
	
	
	
	

	Positive Outcomes for Children



	· Implement new planning, recording and evidencing learning from August 2026.
· Increased levels of children’s wellbeing and involvement in line with Leuven scale observations. 
· Tracking data to show the progress in key developmental and learning areas
· Increased levels of engagement, independence, and sustained play observed during learning walks. 
· New Personal Learning plans implemented August 2026.
· Evidence from children’s learning journals and observations demonstrating high-quality learning experiences.
	· Leuven scale
· Learning Journals
· Observation of practice records
· Peer observation
· Holistic Tracker
· Learning Journals
· Tracking and Monitoring
· Planning wall
· Floorbooks
	
	
	
	
	
	

	Checkpoint 1 Progress Evaluation Statement (December)

	






	Checkpoint 2 Progress Evaluation Statement (March)

	







2026-27 Improvement Plan

	Priority 2:  Long Term Outcome
What do you hope to achieve? What is going to change? For whom? By how much? By when?
	All practitioners across the centre will have an increased knowledge of Children’s Rights (UNCRC), achieving silver accreditation of Rights Respecting Nursery by June 2027.

	Person(s) Responsible  
Who will be leading the improvement?
	SMT and all practitioners. 




	(Please insert the relevant codes which can be found in Appendix 1)

	NIF Priority: Placing the human rights and needs of every child and young person at the centre of education.
	NIF Outcome(s): School and ELC Improvement

	NLC Priority: Improvemetn on children’s health and wellbeing with a focus on mental health and wellbeing. 
	QI: Children are supported to achieve: Wellbeing, inclusion and equality. 

	Developing in Faith/UNCRC: Article 3: Best interests of the child. Article 4: Knowledge of the rights. 

	Rationale (Why?) Why have you identified this as a priority?  What data did you have to support this?

This priority has been identified through robust self-evaluation and professional dialogue. In February 2026, the management team completed the Early Years 360° Environment Audit to evaluate the quality of our learning environment from multiple perspectives. The audit identified that, although children's voice was evident, it was at the early stages of influencing change and shaping the day-to-day life of the nursery. This highlighted the need to strengthen a whole-setting, rights-based approach where children are recognised as active participants in decisions that affect them.

In response, the management team delivered an Introduction to Children's Rights professional learning session in May 2026, with almost all (91%) practitioners participating. Pre- and post-training evaluations provided valuable baseline and impact data, allowing us to identify learning gained and inform next steps. 
Following the training, all practitioners reported that they were somewhat confident in supporting and implementing children's rights-based experiences within the setting. This represents significant progress from the pre-training evaluation, where the majority (71.4%) of practitioners reported that they were not confident and the remaining staff (28.6%) reported they were somewhat confident. 

Evaluation of practitioners' understanding also demonstrated positive practice already in place. Almost all (91%) practitioners identified rights-based approaches within planning, including SPARK planning, observations and floor books. However, less than half (27%) recognised how children's rights are embedded more broadly through our vision, values, daily interactions, language and wider nursery culture. This evidence demonstrates that, while practitioners have developed confidence and understanding, there is now a need to embed children's rights consistently across all aspects of nursery life, ensuring that they become an integral part of our ethos rather than solely a feature of planning documentation. This growing confidence and commitment enabled us to submit our application for the Rights Respecting Nursery Award in June 2026. 

Our next step is to build on this strong foundation by embedding the principles of the UNCRC across the setting and working towards achieving Silver Rights Respecting Nursery Accreditation by June 2027. This priority also aligns with Realising the Ambition: Being Me, which states that: "Children's rights must be realised in all aspects of practice and provision." By continuing our Rights Respecting journey, we will create a safe, inclusive and inspiring learning environment where children's rights are understood and respected enabling every child to participate, contribute and thrive.
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	Resources: Please include costs and, where relevant, state where cost is being met from, specifically if using PEF.  Please denote PEF/or colour code if preferred, to indicate where PEF spend aligns with targets.
Adequate staffing, allocated time during In-Service days, Quality Assurance calendar to complete actions, Protected time for report completion, training and necessary progress updates. Purchase: Talking about rights with young children books. RRSA Starter Pack


	Expected Impact
(Short Term Outcomes)
	Interventions/Actions to Support Improvement: How?

	How Will You Track Progress?
Measures
	Checkpoint 1
December
	Checkpoint 2
March

	What will be the benefit for learners (be specific)?

	What are you going to do to make the change?  What key actions are required?
	What ongoing information will demonstrate progress? (Qualitative, Quantitative – short/medium/long term data)
	RAG Status
Tick progress toward outcomes
	RAG Status
Tick progress toward outcomes

	
	
	
	
	
	
	
	
	

	Children's voices will be actively encouraged and developed in developmentally appropriate ways, enabling children to communicate their views about their wellbeing and participate in decisions that affect them.

	· Create and make use of Talking Mats
· Children’s voice awareness session for all practitioners
· Child-friendly area audits
· Child-friendly questionnaires
· Child-led displays
· Child-led nursery charter
· Interactions training for all practitioners
· Children’s voice extended within planning for learning e.g. interventions, responsive and intentional planning. 
· Use of Teaching Talking strategies
· Use of VERP
	· Pre and Post Professional Learning questionnaires 
· Child-Friendly Questionnaires  
· Photographs 
· Completed Audits 
· Floorbooks 
· Impact statements and Reflections 
· Action Plans  
· Learning Walks  
· Leuven Scale Observations
· Teaching Talking profiles 
· Verp Observations
	
	
	
	
	
	

	Children will develop an increased understanding of their rights through consistent rights-based approaches across the nursery, supported by practitioners with an identified Children's Rights Champion who promotes high-quality practice.

	· Identify a RRSA Coordinator within the management team.
· Identify a RRSA Champion. 
· Develop a Nursery Charter, Staff Charter and Family Charter. 
· Establish time for RRSA coordinator and champion to meet termly to create evaluate progress and support needs. 



	· Action plan records 
· RRSA coordinator and champion displayed on charter. 
· Displays will reflect progress within children’s rights. 
· Learning walks
· Signed charters (Quantitave) 
· Meeting Minutes
	
	
	
	
	
	

	Children will increasingly take on leadership roles in promoting and modelling Children's Rights, developing confidence, responsibility and respect while contributing to decisions that influence their learning and nursery community.

	· Create a nursery rights group/intervention made up of children attending the service. (Rights Ambassadors)
· Champion to lead children’s rights group time encouraging children to make decisions and action these alongside children. 
· Liaise with local school to discuss children’s rights within the community. 



	· Photographs
· Children’s display 
· Action plans
· Leuven Scale observations
	
	
	
	
	
	

	Children and families will have a shared understanding of Children's Rights and our Rights Respecting Nursery journey, strengthening partnerships and ensuring rights are recognised, valued and promoted within the nursery community.

	· Establish children, family and staff charter. 
· Children’s Rights launch Learning Journal post for all children. 
· Develop a RRSA section within our bi-monthly newsletter for regular updates. 
· Include RRSA actions within the parents committee agenda for meetings. 
· Children’s rights books added to the lending library as a home link. 
· Add UNCRC article linkage to updated PLP format.
· Gather parental and agency views in line with self-evaluation processes.  
· Article of the month. 


	· Family feedback forms; comments from children and parents
· Digital engagement data for Learning Journal Intro to rights launch.
· Analysis of trends within child and family questionnaires. 
· Parent Committee Agenda
· Learning Journal parent contributions
· Learning walks 
	
	
	
	
	
	

	Children will benefit from practitioners' increased knowledge, confidence and understanding of Children's Rights through ongoing professional learning, resulting in rights-based approaches being embedded in everyday interactions, experiences and learning.

	· RRSA Bronze application form to be completed alongside Silver award action plan. 
· All staff will have opportunities to attend training the will promote professional learning. 
· Most practitioners will take part in further rights training sessions. 
· All practitioners will complete the e-learning materials available. 


	· Data from RAG progress on Silver action plan. 
· Feedback from RRSA professional adviser. 
· Training calendar
· Staff and family Questionnaire findings
· Displays
· Learning Walks
· Peer observations
· Management observations of experiences
	
	
	
	
	
	

	Children will experience an inclusive environment where practitioners regularly use self-evaluation and reflective practice to identify strengths and improve how children's rights, wellbeing, inclusion and participation are promoted.

	· Use of UNCRC Self-Evaluation Tool-kit
· Use of Silver action plan and evaluation form to identify development needs in line with strengths and weaknesses.  



	· Feedback from RRSA professional adviser. 
· Data from RAG (Bronze application, silver evaluation)
· Staff meetings and minutes
· Champion/Coordinator meetings and minutes
· Professional dialogue
	
	
	
	
	
	

	Checkpoint 1 Progress Evaluation Statement (December)

	









	Checkpoint 2 Progress Evaluation Statement (March)

	















2026-27 Improvement Plan

	Priority 3:  Long Term Outcome
What do you hope to achieve? What is going to change? For whom? By how much? By when?
	


	Person(s) Responsible  
Who will be leading the improvement?
	




	(Please insert the relevant codes which can be found in Appendix 1)

	NIF Priority: 
	NIF Outcome(s):

	NLC Priority:
	QI:

	Developing in Faith/UNCRC:

	Rationale (Why?) Why have you identified this as a priority?  What data did you have to support this?




	Resources: Please include costs and, where relevant, state where cost is being met from, specifically if using PEF.  Please denote PEF/or colour code if preferred, to indicate where PEF spend aligns with targets.



	Expected Impact
(Short Term Outcomes)
	Interventions/Actions to Support Improvement: How?

	How Will You Track Progress?
Measures
	Checkpoint 1
December
	Checkpoint 2
March 

	What will be the benefit for learners (be specific)?
	What are you going to do to make the change?  What key actions are required?
	What ongoing information will demonstrate progress? (Qualitative, Quantitative – short/medium/long term data)
	RAG Status
Tick progress toward outcomes
	RAG Status
Tick progress toward outcomes

	
	
	
	
	
	
	
	
	

	1. Insert short term target here.
	
	
	ü
	
	
	ü
	
	

	2. 
	
	
	
	
	
	
	
	

	3. 
	
	
	
	
	
	
	
	

	4. 
	
	
	
	
	
	
	
	

	5. 
	
	
	
	
	
	
	
	

	6. 
	
	
	
	
	
	
	
	

	Checkpoint 1 Progress Evaluation Statement (December)

	






	Checkpoint 2 Progress Evaluation Statement (March)

	







2026-27 Improvement Plan

	Nursery Priority: Long Term Outcome
What do you hope to achieve? What is going to change? For whom? By how much? By when?
	


	Person(s) Responsible  
Who will be leading the improvement?
	




	(Please insert the relevant codes which can be found in Appendix 1)

	NIF Priority: 
	NIF Outcome(s):

	NLC Priority:
	QI:

	Developing in Faith/UNCRC:

	Rationale (Why?) Why have you identified this as a priority?  What data did you have to support this?




	Resources: Please include costs and, where relevant, state where cost is being met from.



	Expected Impact
(Short Term Outcomes)
	Interventions/Actions to Support Improvement: How?

	How Will You Track Progress?
Measures
	Checkpoint 1
December
	Checkpoint 2 
March

	What will be the benefit for learners (be specific)?
	What are you going to do to make the change?  What key actions are required?
	What ongoing information will demonstrate progress? (Qualitative, Quantitative – short/medium/long term data)
	RAG Status
Tick progress toward outcomes
	RAG Status
Tick progress toward outcomes

	
	
	
	
	
	
	
	
	

	1. Insert short term target here. 
	
	
	ü
	
	
	ü
	
	

	2. 
	
	
	
	
	
	
	
	

	3. 
	
	
	
	
	
	
	
	

	4. 
	
	
	
	
	
	
	
	

	5. 
	
	
	
	
	
	
	
	

	6. 
	
	
	
	
	
	
	
	

	Checkpoint 1 Progress Evaluation Statement (December)

	




	Checkpoint 2 Progress Evaluation Statement (March)

	











PEF ALLOCATION: 

£












[image: ]NORTH LANARKSHIRE COUNCIL
EDUCATION & FAMILIES
Pupil Equity Fund Plan 2026-27
(Random sampling of PEF Plans 
will continue throughout the session).

	RATIONALE FOR PEF PLAN

	
Please detail below the poverty related gap which you are addressing and the data which supports your rationale.



	
What is Your Poverty Related/Equity Gap? (Q1 v Q5 or other poverty marker)

Select From: attainment & achievement, attendance, inclusion, participation, engagement.
	
Intended Outcome/Impact

Please describe your planned use of PEF allocation and what you intend to achieve.


	
Evidence/Measures

Please indicate what pre and post assessment measures you will use to evidence impact.


	
Detailed Costings

	
December Checkpoint 


RAG Status
Tick progress toward outcomes

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	Total PEF Spend
	£
	
	
	





Appendix 1:
When considering your School Improvement Priorities, you are asked to provide links to the following, as well as the Quality Indicators within HGIOS4 and HGIOELC:
	UNCRC
	HGIOS 4 
	National Improvement Framework

	Article 1 - definition of the child
Article 2 - non-discrimination
Article 3 - best interests of the child
Article 4 - implementation of the Convention
Article 5 - parental guidance and child's evolving capacities
Article 6 - life, survival and development
Article 7 - birth registration, name, nationality, care
Article 8 - protection and preservation of identity
Article 9 - separation from parents
Article 10 - family reunification
Article 11 - abduction and non-return of children
Article 12 - respect for the views of the child
Article 13 - freedom of expression
Article 14 - freedom of thought, belief and religion
Article 15 - freedom of association
Article 16 - right to privacy                                 
Article 17 - access to information from the media
Article 18 - parental responsibilities and state assistance
Article 19 - protection from violence, abuse and neglect
Article 20 - children unable to live with their family
Article 21 – adoption
Article 22 - refugee children
Article 23 - children with a disability
Article 24 - health and health services
Article 25 - review of treatment in care
Article 26 - social security
Article 27 - adequate standard of living
Article 28 - right to education
Article 29 - goals of education
Article 30 - children from minority or indigenous groups
Article 31 - leisure, play and culture
Article 32 - child labour
Article 33 - drug abuse
Article 34 -sexual exploitation
Article 35 - abduction, sale and trafficking
Article 36 - other forms of exploitation
Article 37 - inhumane treatment and detention
Article 38 - war and armed conflicts
Article 39 - recovery from trauma and reintegration
Article 40 - juvenile justice
Article 41 - respect for higher national standards
Article 42 - knowledge of rights
Article 14 - freedom of thought, belief and religion
Article 15 - freedom of association
Article 16 - right to privacy                                 
Article 17 - access to information from the media
Article 18 - parental responsibilities and state assistance

	1.1: Self-evaluation for self-improvement
1.2: Leadership for learning
1.3: Leadership of change
1.4: Leadership and management of staff
1.5: Management of resources to promote equity
2.1: Safeguarding and child protection
2.2: Curriculum
2.3: Learning teaching and assessment
2.4: Personalised support 
2.5: Family learning
2.6: Transitions
2.7: Partnerships 
3.1: Ensuring wellbeing, equality and 	inclusion 
3.2: Raising attainment and achievement 
3.3: Increasing creativity and employability

Quality Improvement Framework for ELC 

Leadership 
 Leadership and management of staff and resources 
Staff skills, knowledge, values and deployment 
 Leadership of continuous improvement

Children thrive and develop in quality spaces
Children experience high quality spaces

Children play and learn
 Play and learning
Curriculum
Learning Teaching and Assessment

Children are supported to achieve
Nurturing care and support
Wellbeing, inclusion and equality
Children’s progress 
Safeguarding and child protection  

PEF INTERVENTIONS
1. Early intervention and prevention
2. Social and emotional wellbeing
3. Promoting healthy lifestyles
4. Targeted approaches to literacy and numeracy
5. Promoting a high quality learning experience
6. Differentiated support
7. Using evidence and data
8. Employability and skills development
9. Engaging beyond the school
10. Partnership working
11. Professional learning and leadership
12. Research and evaluation to monitor impact

EDUCATION AND FAMILIES’ PRIORITIES
1. Leadership
2. Attainment and Achievement
3. Wellbeing and Inclusion
4. Attendance and Engagement

	NIF Priorities
1. Placing the human rights and needs of every child and young person at the centre of education;
2. Improvement in children and young people’s health and wellbeing; 
3. Closing the attainment gap between the most and least disadvantaged children and young people; 
4. Improvement in skills and sustained, positive school leaver destinations for all young people ;
5. Improvement in attainment, particularly in literacy and numeracy.


NIF Outcomes
1. A globally respected, empowered, and responsive education system with clear accountability at every level that supports children, young people, and adult learners to thrive. The system enables the development of their knowledge, skills, values, and attributes that give them the best opportunity to succeed and contribute to Scotland’s society and economy.
2. Young people experiencing the benefit of schools and early years settings working in excellent partnerships with wider children’s services and other partners, families, and communities, in line with the GIRFEC approach.
3. Inclusive and relevant curriculum and assessment which gives young people the knowledge and skills necessary to contribute to society, and shape a sustainable future, while celebrating and supporting progression for all.
4. High levels of achievement across the curriculum for all learners, with action to close the poverty-related attainment gap
5. Highly skilled teachers and school-leaders driving excellent learning, teaching and assessment for all, especially those with additional support needs
6. Improving relationships and behaviour, and attendance, with increased engagement in learning and a culture of dignity and respect for all.
7. An education system engaging in digital technology to enhance all aspects of learning and teaching, supported by a digitally skilled workforce and tackling digital inequality.


	Developing In Faith
Roman Catholic Schools are required to provide links within their SIP and SIR to the themes contained within ‘Developing in Faith’, as requested by the Bishops’ Conference of Scotland.

	1.	Honouring Jesus Christ as the Way, the Truth and the Life
2.	Developing as a community of faith and learning
3.	Promoting Gospel Values
4.	Celebrating and Worshiping
6.	Serving the common good.



image1.png
North .
Lanarkshire

Council




image2.png
Allyoung people in North
Lanarkshire can achieve
their full potential, They

have the tools to make
their way in life through
quality, exciting, and
challenging learning. That
means improving
attainment and closing the
poverty-related attainment
gap.

Leamers of all ages have
the skills to take advantage
of the employment
‘opportunities our growing
‘economy brings. We have
aflexible, resilient and
skilled workforce for the
tuture.

Everyone has access to
quality learing and
teaching. We make sure
our schools are inclusive,
energetic places which

needs of all our young
people. Young people have
experiences which lasta
lifetime and a voice in their
own learning.
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2. How confident were you in supporting and implementing children's rights based experiences within the setting? More details
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