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Driving Equity and Excellence

Improvement Report 

Session 2025-26

	School:
	Calderbridge PS

	Cluster:
	Coltness

	Head Teacher:
	Diana Osborne


	

	AIR Submission Date
	Submission Focus Area
	Progress towards improvement priorities

	10th October 2025
	QIs 3.1 
	Please update your progress towards your priorities (and include nursery progress, if appropriate)

	5th December 2025
	QI 1.3 and 3.2 & PEF Update
	Please update your progress towards your priorities (and include nursery progress, if appropriate)

	20th March 2026
	QI 2.3 
	Please update your progress towards your priorities (and include nursery progress, if appropriate)

	12th June 2026
	Full submission:
All Qis & PEF Update
	Please update your progress towards your priorities (and include nursery progress, if appropriate)

	Submissions should be emailed to QISSIP-SIR@northlan.gov.uk and the link EFM.
A Microsoft Form will also be completed with the final submission in June 2026, with a link sent nearer the time.  






Section 1:  Establishment Details
	Establishment Improvement Report

	Context of the school:
This section should be used to give brief background information in relation to the type of establishment, location, its management structure and staffing, the school community etc.  It should also include some or all of the following: the school’s vision, values and aims; local contextual issues; factors affecting progress (e.g., staffing changes/issues).  
School Context and Structure
Calderbridge Primary School and Nursery Class is a primary school and nursery serving a diverse community that includes both privately owned and council housing. Our families come from a wide range of backgrounds, enriching our school community. Pupils live across SIMD deciles 1–8, with around 21% living in deciles 1 and 2, the most deprived. Overall, our SIMD profile sits around decile 4, reflecting a broad social mix.
Currently, 42% of pupils have an Additional Support Need (ASN), 25% are entitled to Free School Meals (FSM), and 27% receive a School Clothing Grant. These figures highlight the range of needs across our community, and we are proud of the inclusive, nurturing ethos that ensures all children are supported to achieve their best.
Our school is committed to being a “School of Happiness”, underpinned by our core values: Ready, Respectful, Safe. Our aims encourage everyone to: Believe in Ourselves, Believe in Each Other, and Believe in Our Future. Our motto, “Anything can happen if you let it!”, reflects the hope we inspire in all learners and encourages them to dream big, embrace possibilities, and reach their full potential.
Management and Staffing
The school roll of 296 pupils is supported by a dedicated team, including:
· Head Teacher
· Depute Head Teacher
· Principal Teacher
· PEF Principal Teacher
· 10 Class Teachers (including one job share)
· 1 PEF-funded Nurture Teacher
· 1 NCC Teacher (0.6 FTE, part-time)
· 0.6 Class Resource Teacher (CRT)
· 0.6 Cluster Resource Teacher (CST)
· 1 Lead Practitioner (Nursery)
· 4 Early Years Practitioners
· 2 Support Workers
Recent staffing changes include a teacher commencing maternity leave and a newly qualified teacher returning to lead learning in P7/6, ensuring continuity of high-quality teaching and leadership. This staffing structure allows for targeted learning support, nurture provision, and wellbeing interventions, ensuring every child is known, valued, and encouraged to achieve their full potential.
School Spaces
Calderbridge offers a range of spaces to support learning, wellbeing, and inclusion:
Together, these spaces reflect our commitment to creating an inclusive, nurturing, and engaging environment where all pupils can thrive academically, socially, and emotionally, despite any challenges related to deprivation, Additional Support Needs, or other factors affecting progress.
· Nursery Class: A welcoming, stimulating environment where children explore, play, and develop early learning skills.
· Learning Bases: Pupils engage in class, group, and independent learning across the curriculum in a nurturing and inclusive environment.
· Health and Wellbeing Space: Supports pupils’ social, emotional, and mental wellbeing, helping them feel safe, supported, and ready to learn.
· Break-out Spaces: Provide opportunities for pupils to self-regulate, reflect, and return to learning calmly, supported by senior leaders.
· Sensory Room: A calm, supportive space for pupils with sensory needs to self-soothe and regulate.
· Multi-purpose Room: Supports pupils and families through multi-agency working and additional learning, wellbeing, and community opportunities.
· Forest School: Outdoor learning experiences that develop confidence, resilience, teamwork, and practical skills.
· STEM Den: Delivers discrete science lessons and practical activities, building pupils’ skills, knowledge, and curiosity in science, technology, engineering, and mathematics.
· Digi-Den: Provides access to digital learning, developing technology skills and creative exploration.
· Library: Encourages reading for pleasure, research skills, and independent learning.
· Open Classroom: A flexible space for collaborative learning, group projects, and cross-curricular activities.
· PE Hall: Supports physical education, fitness, and active learning, promoting health, wellbeing, and teamwork.

	

	Attendance and Exclusion Information: (Evidence of strategies employed to improve attendance and reduce exclusions.  Please include % of current attendance and exclusion levels.)
Attendance at Calderbridge Primary School currently stands at 96%, reflecting our positive ethos, nurturing environment, and strong partnership with families. We use a range of preventative and relational strategies to support regular attendance, including daily wellbeing check-ins, a soft start for pupils who find transitions challenging, access to a Breakfast Club, leadership monitoring of attendance, and proactive contact from our clerical team. A clear attendance policy ensures consistency and early engagement with families.
Exclusions remain very low. Our focus is on inclusion, prevention, and positive relationships, using early intervention and restorative approaches to support pupils in reflecting, repairing relationships, and re-engaging with learning. Staff work closely with pupils, families, and support teams to address underlying needs, with exclusion used only as a last resort alongside clear reintegration and pastoral support plans.
Our nurturing approach, supported by spaces such as the Cosy Cove and the Health and Wellbeing Spaces, has been key to sustaining positive relationships and minimising time out of learning.

	Details of consultation: Pupils/Parents/carers/staff/stakeholders.
At Calderbridge Primary School and Nursery Class, the School Improvement Plan (SIP) is shaped collaboratively with pupils, parents/carers, staff, and partners to ensure it meets the needs of all learners.
· Pupils share their views through learning conversations, leadership groups, surveys, and class discussions.
· Parents and carers provide feedback via surveys, Parent Council meetings, family learning events, and informal discussions.
· Staff contribute through meetings, collegiate sessions, working parties, and surveys, using evidence to identify priorities.
· Partners and stakeholders, including CLD, Health, and Educational Psychology, support initiatives that promote wellbeing, inclusion, and engagement, helping children and families overcome barriers to learning.
Impact: This collaborative, evidence-based approach ensures the SIP directly improves outcomes for learners by raising attainment, supporting wellbeing, enhancing engagement, and enabling all children to achieve their full potential.














Section 2: What progress have you made in closing any poverty related attainment gap?
(Submission Dates:  5th December and 12th June 2026)
	Equity Plan
Please write a brief summary (500 words max.) of your approach to ensuring equity and the progress you have made. The following key questions could be considered:
Focus on short/medium/long term outcomes. What has improved/changed for young people affected by poverty? What difference did your approach make to the wider tackling poverty agenda? In what ways are you reducing the poverty-related attainment gap? To what extent are you considering long-term sustainability as part of your planning and reporting process? What are your next steps?  
There is no requirement to submit PEF/Equity Plans during session 2025-26; random sampling will continue throughout the academic session.

	At mid-term review – please highlight any significant challenges to PEF plan and any significant underspends and discuss this with your EFM and/or a member of the SAC team.

	December Update
(Consider planned intervention, impact and evidence)







	June Update
(Consider planned intervention, impact and evidence)












[bookmark: _Hlk102417516]Section 3: Summary of Impact of Annual Improvement Plan Priorities (Submission June 2026)
	Priority 1 (Long Term Outcome): To raise attainment and engagement in writing for all pupils, with a targeted focus on improving access, progress, and enjoyment for pupils with Autism through inclusive teaching strategies and personalised support
	

	(Please insert the relevant information below)

	NIF Priority: 3,5

	NIF Driver: 1,2,3,4,6

	NLC Priority:1,2,5

	QI: 1.1, 1.3, 1.5, 2.4, 2.3

	If you used any aspect of your PEF fund to support this priority; please detail the expenditure here:


	RATIONALE:
This priority has been identified in response to attainment data, learning conversations, and classroom observations, which indicate a gap in writing outcomes and engagement, particularly for pupils with ASD. Many pupils with additional needs face barriers to writing, including difficulties with language processing, sensory regulation, and task initiation.
Tracking data shows lower progress rates in writing compared to reading and maths, while feedback from pupils with ASD highlights a lack of confidence and enjoyment in writing tasks. By focusing on inclusive strategies and personalised support, we aim to remove barriers, improve access, and raise both achievement and enjoyment in writing for all learners.


	OUTCOMES:
Pupils with Additional Support Needs, particularly those with ASD, will make measurable progress in writing attainment and show increased confidence and engagement in writing. Inclusive and sensory-aware strategies will reduce barriers to participation, enabling all learners to engage more fully. Practitioners will develop greater confidence in delivering differentiated writing experiences, leading to improved progress and more positive pupil attitudes towards writing.

	EXPECTED IMPACT:
· Clear picture of strengths/gaps; ASD learners identified for targeted support by August 2025 and updated June 2026
· Increased participation and reduced writing anxiety for identified pupils by June 2026
· Increase staff confidence and consistency in supporting all learners by June 2026
· Identified pupils will have increased motivation and improved outcomes in writing
· Identified pupils will have improved structure, fluency, and independence in writing
· Positive shift in attitudes towards writing, especially for ASD pupils
· Clear evidence of progress and narrowing of attainment gaps for identified pupils by June 2026


	Summary of Progress and Impact: (based on outcomes for learners): (How are you doing? How do you know? What action was taken and what was the impact?)
How Are We Doing?
PT PEF has completed an audit of the current writing provision and identified pupil barriers, including those experienced by pupils with ASD. The number of ASD pupils within the target group has been identified, and feedback has been gathered from almost all of them on how accessible and enjoyable writing feels to them. This has provided valuable insight into pupil experiences.
Class teachers have been collecting baseline assessment data, which is currently being analysed. This process is improving our understanding of individual pupil strengths and barriers. Early feedback shows that pupils are eager to share their views, and this has helped highlight both challenges and existing supports that are already proving beneficial in the classroom including the structure of the Talk for Writing program which was introduced in the last two years.
Staff confidence in supporting all learners have been identified as an area for development. PT PEF aims to address this by June 2026 through targeted professional development.
How Do We Know?
· Pupil voice has been gathered through surveys with targeted ASD pupils, providing first-hand insight into the accessibility and enjoyment of writing.
· Baseline assessments are being conducted by class teachers and are currently under analysis to further inform planning.
· Teacher CPD surveys have been used to gauge current confidence and perceived competence in supporting diverse learners.
· Staff PRDs have revealed that many teachers are choosing inclusive writing support as a personal development focus.

What Action Was Taken?
· A full audit of writing provision and pupil barriers was completed.
· Pupil feedback was gathered from the target ASD group to understand their experiences with writing.
· Baseline assessment data collection began across classes.
· CPD surveys were conducted to evaluate staff needs and guide further training.
· Professional dialogue was initiated with Educational Psychology to determine key training areas and areas for research.
· A Literacy Working Party was established, consisting of staff who identified this focus through their PRD and work directly with target pupils.
· Collaborative work with Educational Psychology and inclusion support services has begun, including engagement with professional reading and research into inclusive strategies.
· Parental consultation has begun, with a focus group being formed to explore how families can best support writing development at home. This collaborative approach aims to strengthen the link between school and home learning, ensuring strategies used in class are reinforced and celebrated within family contexts.

Impact so far:
· The audit and pupil voice have enabled a clearer understanding of current strengths and areas for development in writing provision.
· Feedback from pupils has validated some existing strategies and highlighted new areas for support.
· The baseline assessments are laying the groundwork for more tailored and effective interventions.
· Staff engagement through CPD surveys and PRDs indicates growing ownership and commitment to inclusive practice.
· The Literacy Working Party provides a structure for piloting strategies, closely monitoring progress, and refining next steps.
· Collaboration with Educational Psychology is already shaping future staff training and informing the selection of inclusive, evidence-based interventions.
· Parent consultations have strengthened home–school links, with families expressing a strong desire to help their children and become more actively involved in supporting writing at home



	Next Steps: (What are we going to do now?)
·  Pilot a range of inclusive and sensory-aware writing strategies identified through the Literacy Working Party and Educational Psychology collaboration. Monitor impact on pupil engagement, confidence, and attainment, using baseline and follow-up assessment data to measure progress.
·  Develop the parent focus group into an active partnership, providing practical workshops and resources to help families support writing at home. Gather feedback from parents and pupils to evaluate the impact of home–school collaboration on learner confidence and enjoyment.

	
	

	Priority 2 (Long Term Outcome): To improve the quality, consistency, and engagement of science teaching and learning, with a specific focus on developing pupils’ skills in scientific enquiry and investigative thinking as part of a broader STEM curriculum.


	(Please insert the relevant information below) 

	NIF Priority: 3, 5

	NIF Driver: 2,5

	NLC Priority:4

	QI:1.1, 1.2, 1.2, 2.2, 2.3

	If you used any aspect of your PEF fund to support this priority; please detail the expenditure here:


	RATIONALE: Last session, the successful introduction of the North Lanarkshire Digital Literacy Pathways provided a strong foundation for digital learning. However, medium-term planning, staff evaluations, and staff discussion have identified that many areas of STEM—particularly Science and Scientific Enquiry—are not being explicitly taught.

Staff have reported low confidence in STEM pedagogies and highlighted that science resources are outdated or insufficient. In addition, pupil consultation revealed that learners are often unmotivated in science and do not always recognise when they are being taught science or engaging in enquiry.
This session, we will address this gap by building staff confidence in delivering high-quality STEM learning, with a particular focus on Science and Scientific Enquiry. We will strengthen our understanding and use of the NL Science pathways, improve the quality and consistency of science teaching, and ensure pupils experience engaging, practical science learning that develops their investigative thinking and skills for life.

	OUTCOMES:
· Staff confidence and competence in teaching Science and Scientific Enquiry will increase through effective use of the NL Science Pathways.
· Pupils will experience more engaging, hands-on science lessons that develop curiosity, investigative thinking, and problem-solving skills.
· Science teaching will become more consistent and visible across the school, helping learners recognise and articulate their progress in STEM.


	EXPECTED IMPACT:
· Almost all learners will develop and apply their digital literacy skills through meaningful cross-curricular learning experiences.
· Almost all learners will experience more consistent, structured science teaching with opportunities for enquiry-based learning.
· All children will be provided with the opportunity to progressively build enquiry skills, and the ability to apply scientific thinking to real-life contexts.
· Almost all learners experience high-quality, consistent science lessons where they are actively involved in hands-on investigations.
· Learners will be more engaged and motivated through hands-on science investigations that develop enquiry skills.
· Improved resources will support participation in investigations, boosting understanding, and enquiry skills for almost all learners
· Pupil STEM Leaders will promote a positive attitude to science, increase participation in enquiry, and build leadership and confidence across the school. Most learners can identify their progress, evaluate their success, and set next steps using agreed success criteria.
· Most learners can identify their progress, evaluate their success, and set next steps using agreed success criteria.
· Targeted learners will improve their spatial reasoning skills, leading to stronger numeracy and mathematics attainment and enhanced readiness for future STEM learning.


	Summary of Progress and Impact: (based on outcomes for learners): (How are you doing? How do you know? What action was taken and what was the impact?)
How we are doing:
Initial surveys highlighted that confidence among class teachers in relation to Science teaching and learning was low. No teachers felt confident or very confident in their knowledge and understanding of the North Lanarkshire (NL) Science Pathways, nor in using these pathways to plan learning experiences. Fewer than half of teachers felt confident or very confident in their understanding of Science outcomes related to Scientific Enquiry, and only a few felt confident in planning and teaching this aspect of Science.
What action has been taken:
In response, all class teachers have participated in CLPL focused on Scientific Enquiry to strengthen their understanding and pedagogical approaches. Almost all class teachers are now beginning to use the NL Science Pathways to plan for learning experiences. This term, teachers have planned to conduct learning conversations with pupils to explore their understanding and confidence in Scientific Enquiry. In addition, almost all staff intend to introduce a science investigation this term to support practical, enquiry-based learning.
An audit of science resources has been completed to identify gaps, and grant applications have been submitted to enhance the quality and range of resources available for Science teaching. To promote pupil engagement and leadership, a pupil STEM Ambassadors Committee has been launched, providing opportunities for pupil voice and ownership in developing Science and STEM across the school.
How we know:
Evidence has been gathered through the initial staff confidence survey, staff discussions during CLPL sessions, planning documentation, and early examples of Science planning using the NL pathways. The creation of the STEM Ambassadors Committee and the outcomes of the science resource audit provide further evidence of tangible progress in this area.
Impact so far:
Staff confidence and understanding of Scientific Enquiry and the NL Science Pathways are beginning to improve, with  a few teachers reporting some improvement around progression and expectations. The planned pupil learning conversations and class investigations are expected to further enhance pupil engagement, curiosity, and understanding of scientific processes. The establishment of the STEM Ambassadors Committee has already increased pupil voice and enthusiasm for Science, while improvements to resources will support high-quality, hands-on Science learning experiences across the school.

	Next Steps: (What are we going to do now?)
·  Create a STEM Den:
 Establish a dedicated STEM space to support hands-on, enquiry-based learning and collaborative projects.
· Improve Resource Management:
 Complete an inventory and organise storage of science and STEM resources to ensure easy access and effective use in planning and teaching.
· Build Staff Confidence:
 Continue targeted CLPL to strengthen staff confidence and consistency in delivering high-quality Science and STEM learning.
· Develop STEM Ambassadors:
 Empower the STEM Ambassadors Committee to lead school-wide initiatives, promote pupil voice, and inspire enthusiasm for STEM across all stages.


	
	

	Priority 3 (Long Term Outcome): To improve children’s ability to sustain and extend their learning across different areas of the nursery by enhancing transitions within play, strengthening practitioner responsiveness, and creating a coherent, connected learning environment indoors and outdoors


	(Please insert the relevant information below)

	NIF Priority: 4,5

	NIF Driver:

	NLC Priority: HGIOELC

	QI: 1.1, 2.2, 2.3, 2.4, 3.2 and 3.3

	If you used any aspect of your PEF fund to support this priority; please detail the expenditure here:


	RATIONALE: This priority was identified to ensure all children develop knowledge, understanding, and skills across all curricular areas. Observations, practitioner feedback, and engagement data highlighted inconsistencies in how children sustained and extended their learning across the nursery. By strengthening transitions within play, enhancing practitioner responsiveness, and creating a more connected and coherent environment, we aim to support deeper, continuous learning—maximising engagement, independence, and progress for all children.



	OUTCOMES:
Children will extend their learning  across different areas of the nursery, demonstrating deeper understanding, curiosity, and creativity in several curricular areas. 
Practitioners will confidently use responsive and intentional interactions to build on children’s ideas, ensuring learning experiences are continuous and connected across the environment. 
As a result, the nursery will provide a more coherent and engaging learning journey where all children make steady progress in their knowledge, skills, and confidence across the  curriculum.

	Expected Impact:
· The majority of children will transition more independently and smoothly across different areas, maintaining engagement in play.
· Most practitioners will confidently extend and scaffold learning through timely, responsive interactions.
· Learning will be more continuous and coherent, enabling most children to revisit, build upon, and deepen ideas over time
· Increased levels of involvement and engagement will be observed across the nursery environment.


	Summary of Progress and Impact: (based on outcomes for learners): (How are you doing? How do you know? What action was taken and what was the impact?) 

How We Are Doing
Practitioners are making good progress in supporting children to explore and sustain their learning across different areas of play. The majority of children are showing increasing confidence to move between areas, both indoors and outdoors, developing curiosity, creativity, and key skills for learning through interest-led experiences.
 
What Action Has Been Taken
Practitioners have focused on encouraging children to engage with a wider range of play areas to broaden their learning experiences.
Collegiate discussions and focused observations have been used to build consistency in how practitioners' scaffold and extend learning.
The learning environment has been reviewed and enhanced to strengthen indoor–outdoor connections and create more open-ended, continuous play spaces based on pupils' interests.

How We Know
Evidence from daily observations, practitioner reflections, and learning journals shows that most children are exploring a range of areas of play. Practitioner discussions highlight increased consistency in responsive interactions and a clearer understanding of how to extend learning in the moment.

Impact So Far
Practitioners are responding more effectively to children’s interests, supporting deeper learning across curricular areas. Early evidence indicates progress towards a more coherent and continuous learning environment, with improved flow of play and increased levels of involvement across the nursery.













[bookmark: _Hlk102417787]

Section 4: Key strengths/successes linked to Quality Indicators
[bookmark: _Hlk102417942](NB: establishments should continue to ensure that their own self-evaluation calendar reflects a cyclical coverage of all quality indicators.)
Using the information gathered through ongoing self-evaluation processes, including discussions in family groups, please briefly outline key strengths/successes in relation to each of the core QIs, and next steps. (QIs should not exceed 500 words.) If your establishment has a nursery, please also include nursery key strengths/successes within each QI.
Please refer to submission information on page 1, which outlines required submission dates for the core Q.I.s, when completing this document. 


How good is our leadership and approach to improvement?
	[bookmark: _Hlk31115022]QI 1.3 Leadership of change

	Developing a shared vision, values and aims relevant to the school and its community
	Strategic planning for continuous improvement
	Implementing improvement and change

	Please identify relevant NIF details and highlight links to SIP/PEF Plans.  Please record specific PEF evaluations in blue.

	NIF Priority:

	NIF Driver:

	UNCRC:

	RECR (if appropriate):

	Linked SIP/PEF Priority (if applicable): Priority 1,2 and Nursery

	How well are you doing?  What’s working well for your learners?

	

	[bookmark: _Hlk39830112]How do you know? What evidence do you have of positive impact on learners?

	

	What are you going to do now? What are your improvement priorities in this area?

	



How good is the quality of care and education we offer?

	QI 2.3 Learning, teaching and assessment

	Learning and engagement
	Quality of teaching
	Effective use of assessment
	Planning, tracking and monitoring

	Please identify relevant NIF details and highlight links to SIP/PEF Plans.  Please record specific PEF evaluations in Blue.

	NIF Priority:

	NIF Driver:

	UNCRC:

	RECR (if appropriate):

	Linked SIP/PEF Priority (if applicable):

	How well are you doing? What’s working well for your learners?	

	· 

	How do you know? What evidence do you have of positive impact on learners?	

	· 

	What are you going to do now? What are your improvement priorities in this area?

	· 



How good are we at improving outcomes for all our learners?

	QI 3.1 Ensuring wellbeing, equality and inclusion

	Wellbeing
	Fulfilment of statutory duties
	Inclusion and equality

	Please identify relevant NIF details and highlight links to SIP/PEF Plans.  Please record specific PEF evaluations in Blue.

	NIF Priority:1,2

	NIF Driver: 2,6

	UNCRC: 2,3

	RECR (if appropriate): N/A

	Linked SIP/PEF Priority (if applicable):1 and 2

	[bookmark: _Hlk31115505]How well are you doing? What’s working well for your learners?	


	How Well Are We Doing
At Calderbridge Primary School and Nursery Class, we are performing very well in ensuring that wellbeing, equality, and inclusion are central to our ethos and daily practice. Our consistent, relationship-centred approaches are rooted in our shared values of being ready, respectful, and safe.
Almost all pupils feel safe, included, and respected. They are confident in identifying a trusted adult who will listen to them and offer support when needed, helping to build strong, trusting relationships across the school community.
Staff consistently model caring and connection-based approaches that promote belonging and inclusion. Targeted and universal wellbeing supports are making a measurable difference in pupils’ confidence, emotional regulation, and engagement in learning.
Children are increasingly confident in challenging and reporting discrimination when they encounter it, demonstrating understanding of fairness, kindness, and equality.
Overall, evidence shows that almost all learners are happy, confident, and engaged, benefiting from a nurturing environment where wellbeing, equality, and inclusion are embedded in everyday practice.

What’s Working Well for Our Learners
· Universal Wellbeing Supports: Daily Soft Start routines, Wellbeing Check-ins, and the Worry Box provide consistent opportunities for pupils to share their feelings, seek help, and start the day feeling calm and ready to learn.
· Circle Time and Team Building: Explicit Circle Time sessions and purposeful team-building activities help pupils develop empathy, cooperation, and positive peer relationships, fostering a sense of belonging and shared responsibility.
· Targeted Support for Vulnerable Learners: Interventions such as Cosy Cove and Chat and Check-ins effectively support pupils affected by poverty, trauma, or Additional Support Needs to build emotional literacy, self-regulation, and resilience, improving learning engagement.
· Pupil Voice and Leadership Opportunities: Learners play an active role in school improvement through leadership committees, learning conversations, informal drop-ins, and fundraising initiatives. These opportunities empower pupils to influence decisions, share responsibility, and strengthen community identity as the Calderbridge Crew.
· Outdoor Learning and Forest School: Forest School approaches provide meaningful outdoor learning experiences that support wellbeing, confidence, and teamwork, particularly benefiting our most vulnerable learners.
· Equity of Access: Financial and social barriers are reduced through initiatives such as free school meals, targeted support for trips and clothing, and universal offers like the Breakfast Club, ensuring that every child can fully participate in school life.


	How do you know? What evidence do you have of positive impact on learners?	


	We gather a wide range of qualitative and quantitative evidence to evaluate the effectiveness of our wellbeing, equality, and inclusion practices. This evidence demonstrates that most learners feel safe, valued, and supported, and that our targeted and universal approaches are having a positive impact.
· Pupil Wellbeing Data: Regular wellbeing check-ins and learning conversations indicate that the majority of pupils report feeling happy, safe, and ready to learn. Feedback highlights that pupils know who to speak to if they are worried or upset.
· Observations and Engagement: Learning visits, learning walks, show that almost all pupils are settled, engaged, and demonstrate positive relationships with staff and peers. 
· Pupil Voice Evidence: Learning conversations, observations, committee minutes, and Circle Time discussions show that most learners are confident in expressing opinions and see their ideas acted upon, reinforcing a sense of ownership and belonging.
· Attendance and Participation Data: Attendance levels are strong, and participation in clubs, trips, and leadership roles is high across all groups, including those facing financial hardship or other barriers.
· Targeted Support Records: Tracking of interventions such as Cosy Cove and Chat and Check-ins shows measurable improvements in emotional regulation, classroom engagement, and peer interaction for identified pupils.
· Staff and Parent Feedback: Evaluations and informal feedback indicate that parents and carers feel their children are well supported and that communication with the school is positive and responsive. Staff report confidence in using nurturing and restorative approaches.
· Transitions and Inclusion Monitoring: Successful transitions between nursery, primary, and secondary demonstrate effective planning, ensuring continuity of care and support for all learners, particularly those with Additional Support Needs.
Overall, this evidence confirms that our wellbeing, equality, and inclusion strategies are highly effective and embedded across all aspects of school life. They contribute directly to improved outcomes for learners—emotionally, socially, and academically.

	What are you going to do now? What are your improvement priorities in this area?

	· We will work together to plan, try out, and review changes using a collaborative action research approach, helping pupils and staff learn what works best for our school community.
· Work in partnership with the Sports Committee and Active Schools to design and deliver experiences that are interest-based, inclusive, and accessible to all learners.
· Monitor and evaluate the impact of participation on wellbeing, attendance, and attainment to ensure approaches effectively raise achievement.
· Share the progress and achievements of committees through school newsletters and assemblies to celebrate success, keep families informed, and promote pupil leadership across the school.



























How good are we at improving outcomes for all our learners?

	QI 3.2 Raising attainment and achievement

	Attainment in literacy and numeracy
	Attainment over time

	Overall quality of learners’ achievement
	Equity for all learners

	Please identify relevant NIF details and highlight links to SIP/PEF Plans.  Please record specific PEF evaluations in Blue.

	NIF Priority:

	NIF Driver:

	UNCRC:

	RECR (if appropriate):

	Linked SIP/PEF Priority (if applicable):

	How well are you doing? What’s working well for your learners?	

	· 

	How do you know? What evidence do you have of positive impact on learners?	

	· 

	What are you going to do now? What are your improvement priorities in this area?

	· 

















Section 5: NIF Quality Indicators: Summary (Submission June 2026)
	Assigning levels using quality indicators
School/centres should evaluate aspects of their work using the following core Quality Indicators (QIs).  Levels should be assigned using the national 6-point scale. Where there has been a recent (post- August 2016) HMIE inspection, the levels awarded should also be included. Please note that the level should relate to the entire QI and not a specific theme.

	Quality indicator
	School self-evaluation
	HMIE Inspection evaluation (if appropriate)

	1.3 Leadership of change

	
	

	2.3 Learning, teaching and assessment

	
	

	3.1 Ensuring wellbeing, equity and inclusion

	
	

	3.2 Raising attainment and achievement

	
	



Early Years – HMIe & Care Inspectorate (from September 2025)
	Quality indicator
	Establishment self-evaluation
	HMIe evaluation

	1 Leadership 

	
	

	2 Children thrive and develop in quality spaces
	
	

	3 Children play and learn

	
	

	4 Children are supported to achieve

	
	



	Key priorities for improvement planning next session
This section should articulate with the school (and nursery, if appropriate) improvement plan for the forthcoming session or plan cycle. It should focus on a small number of key improvement priorities which will be expressed as outcomes for learners (as they will appear on the strategic overview of the new improvement plan).

	· 







Appendix 1
	UNCRC
	HGIOS 4 
	National Improvement Framework

	Article 1 - definition of the child
Article 2 - non-discrimination
Article 3 - best interests of the child
Article 4 - implementation of the Convention
Article 5 - parental guidance and child's evolving capacities
Article 6 - life, survival and development
Article 7 - birth registration, name, nationality, care
Article 8 - protection and preservation of identity
Article 9 - separation from parents
Article 10 - family reunification
Article 11 - abduction and non-return of children
Article 12 - respect for the views of the child
Article 13 - freedom of expression
Article 14 - freedom of thought, belief and religion
Article 15 - freedom of association
Article 16 - right to privacy                                 
Article 17 - access to information from the media
Article 18 - parental responsibilities and state assistance
Article 19 - protection from violence, abuse and neglect
Article 20 - children unable to live with their family
Article 21 – adoption
Article 22 - refugee children
Article 23 - children with a disability
Article 24 - health and health services
Article 25 - review of treatment in care
Article 26 - social security
Article 27 - adequate standard of living
Article 28 - right to education
Article 29 - goals of education
Article 30 - children from minority or indigenous groups
Article 31 - leisure, play and culture
Article 32 - child labour
Article 33 - drug abuse
Article 34 -sexual exploitation
Article 35 - abduction, sale and trafficking
Article 36 - other forms of exploitation
Article 37 - inhumane treatment and detention
Article 38 - war and armed conflicts
Article 39 - recovery from trauma and reintegration
Article 40 - juvenile justice
Article 41 - respect for higher national standards
Article 42 - knowledge of rights
Article 14 - freedom of thought, belief and religion
Article 15 - freedom of association
Article 16 - right to privacy                                 
Article 17 - access to information from the media
Article 18 - parental responsibilities and state assistance

	1.1: Self-evaluation for self-improvement
1.2: Leadership for learning
1.3: Leadership of change
1.4: Leadership and management of staff
1.5: Management of resources to promote equity
2.1: Safeguarding and child protection
2.2: Curriculum
2.3: Learning teaching and assessment
2.4: Personalised support 
2.5: Family learning
2.6: Transitions
2.7: Partnerships 
3.1: Ensuring wellbeing, equality and 	inclusion 
3.2: Raising attainment and achievement 
3.3: Increasing creativity and employability


PEF INTERVENTIONS
1. Early intervention and prevention
2. Social and emotional wellbeing
3. Promoting healthy lifestyles
4. Targeted approaches to literacy and numeracy
5. Promoting a high quality learning experience
6. Differentiated support
7. Using evidence and data
8. Employability and skills development
9. Engaging beyond the school
10. Partnership working
11. Professional learning and leadership
12. Research and evaluation to monitor impact

EDUCATION AND FAMILIES’ PRIORITIES
1. Improvement in attainment, particularly literacy and numeracy
2. Closing the attainment gap between the most and least disadvantaged children
3. Improvement in children and young people’s health and wellbeing with a focus on mental health and wellbeing
4. Improvement in employability skills and sustained, positive school leaver destinations for all young people
5. Improved outcomes for vulnerable groups

A QUALITY FRAMEWORK FOR ELC

1 Leadership 
1.1 Leadership and management of staff and resources 
1.2 Staff skills, knowledge, values and deployment 
1.3 Leadership of continuous improvement

2 Children thrive and develop in quality spaces
2.1 Children experience high quality spaces

3 Children play and learn
3.1 Play and learning
3.2 Curriculum
3.2 Learning Teaching and Assessment

4 Children are supported to achieve
4.1 Nurturing care and support
4.2 Wellbeing, inclusion and equality
4.3 Children’s progress 
4.4 Safeguarding and child protection  
	NIF Priorities
1. Placing the human rights and needs of every child and young person at the centre of education;
2. Improvement in children and young people’s health and wellbeing; 
3. Closing the attainment gap between the most and least disadvantaged children and young people; 
4. Improvement in skills and sustained, positive school leaver destinations for all young people ;
5. Improvement in attainment, particularly in literacy and numeracy.

NIF Drivers
1. School and ELC Leadership
2. Teacher and Practitioner Professionalism
3. Parent/Carer Involvement and Engagement
4. Curriculum and Assessment
5. School and ELC Improvement
6. Performance Information

NIF Outcomes
1. A globally respected, empowered, and responsive education system with clear accountability at every level that supports children, young people, and adult learners to thrive. The system enables the development of their knowledge, skills, values, and attributes that give them the best opportunity to succeed and contribute to Scotland’s society and economy.
2. Young people experiencing the benefit of schools and early years settings working in excellent partnerships with wider children’s services and other partners, families, and communities, in line with the GIRFEC approach.
3. Inclusive and relevant curriculum and assessment which gives young people the knowledge and skills necessary to contribute to society, and shape a sustainable future, while celebrating and supporting progression for all.
4. High levels of achievement across the curriculum for all learners, with action to close the poverty-related attainment gap
5. Highly skilled teachers and school-leaders driving excellent learning, teaching and assessment for all, especially those with additional support needs
6. Improving relationships and behaviour, and attendance, with increased engagement in learning and a culture of dignity and respect for all.
7. An education system engaging in digital technology to enhance all aspects of learning and teaching, supported by a digitally skilled workforce and tackling digital inequality.


	Developing In Faith
Roman Catholic Schools are required to provide links within their SIP and SIR to the themes contained within ‘Developing in Faith’, as requested by the Bishops’ Conference of Scotland.

	1.	Honouring Jesus Christ as the Way, the Truth and the Life
2.	Developing as a community of faith and learning
3.	Promoting Gospel Values
4.	Celebrating and Worshiping
6.	Serving the common good.
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