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	[bookmark: _Int_h7Fz8Utl]AIR Submission Date
	Submission Focus Area
	Progress towards improvement priorities

	6th October 2023
	QIs 3.1 & PEF Update
	Internal only. No submission necessary.

	8th December 2023
	[bookmark: _Int_ODoV4zvd]QI 1.3 and 3.2 & PEF Update
	Internal only. No submission necessary.

	22nd March 2024
	QI 2.3 & PEF Update
	Internal only. No submission necessary.

	14th June 2024
	Full submission:
All QIs & Overall Summary of PEF plan/impact.
	Submission required – A summary of progress towards identified priorities.

	Mid-term submission should be emailed to QISSIP-SIR@northlan.gov.uk.
The final report will be collected using a GLOW form and the link will be sent prior to the final submission date, in June 2024.








Section 1:  Establishment Details
	Establishment Improvement Report

	Context of the school:
[bookmark: _Int_WxH4Ewlh]This section should be used to give brief background information in relation to the type of establishment, location, its management structure and staffing, the school community etc. It should also include some or all of the following: the school’s vision, values and aims; local contextual issues; factors affecting progress (e.g., staffing changes/issues); 

[bookmark: _Int_NOuJpMpi]Key information such as SIMD, FME, school roll, PEF allocation, self-evaluation grades and outcomes of external inspection, will be collected via the Glow form used to support submission of the AIR, therefore there is no requirement to include this information here. Schools will also be asked to identify main focus areas for new priorities on the Glow form.

	Calderbridge Primary School and Nursery Class is a large, non-denominational, co-educational facility that was established on 19th April 2010 to serve the local community of Coltness, near Wishaw. 
 
Our catchment area consists of private and council housing, with accommodation owned or rented. Some of our pupils live in private rented accommodation that distorts our SIMD information. Our SIMD ranges 1- 8. 23% of our pupils live in SIMD 1 and 2. 19.2% are entitled to free meals and 20.2% are in receipt of the clothing grants. (to be updated)
 
During session 2023/2024 our roll was 319. Classes were created based on mixed ability groupings and relationships with peers. Staff were selected based on their teaching style and nurturing approach. One new teacher joined the team where an experienced member of staff mentors the probationer. There are 11 teaching bases, a playroom and a Nursery Class that provides early years education for 40 children. There is a nurture room to support the HWB of some of our most vulnerable children including looked after and accommodated pupils and young people who require additional support in developing their social, emotional, and mental wellbeing needs. On average around 40 pupils receive additional input termly. It is common for pupils to graduate from the Cosy Cove after an intervention. Pupils who graduate are ready to face challenges of learning and life as significant improvements in how children understand their emotions, manage their reactions, and interact positivity with others are visible. Skills taught continue to be developed and supported in their everyday life. 
 
Our teaching complement within the primary school is: 
  
Head Teacher, Depute Head, Principal Teacher, PEF Principal Teacher, 11 Class Teachers and 1 PEF nurture teacher, 0.5 PEF attainment teacher, 3 x NCC teacher (part time timetable), 1 CAT teacher (Mat leave Dec), 1 lead practitioner, 4 early years practitioners, 2 support workers. 
 
[image: C:\Users\StaffUser\AppData\Local\Microsoft\Windows\INetCache\Content.MSO\90801B4B.tmp]Our aspiration at Calderbridge PS and NC is to be a school of happiness. We aim to achieve our aspirations through our school vision and values. 
[bookmark: _Int_BNapFHqo]
Our whole school community is committed to our vision and values. Pupils and staff aim to be ready, respectful, and safe and this has contributed to a positive, caring, and welcoming ethos within our school. Almost all of our pupils are ready to learn. Additional support is provided by the leadership team and the nurture teacher for children who require time and space to settle in the morning and prepare for learning within their classroom.   

	Attendance and Exclusion Information: (Evidence of strategies employed to improve attendance and reduce exclusions)
Attendance
Daily, weekly, monthly monitoring of attendance. CT, Clerical and SLT
Communication to families where attendance falls below 95%
Invitation to discuss barriers to attendance.
Partnership working to support families where mental health is impacting parents’ ability to get child/ren to school from within and across the cluster.

Exclusion
Alternatives to exclusion including alternative learners’ spaces within school
Strong relationship and behaviour policy which ensures all children has an adult who knows them well and who is their safe person.
A safe space for targeted children who are overwhelmed with emotions and need an area to destress.


	Details of consultation: Pupils/Parents/carers/staff/stakeholders

Questionnaire through Microsoft form
Parent council group
Parents meetings
Responsive to concerns raised and solutions found which inform future areas of improvement












Section 2: What progress have you made in closing any poverty related attainment gap?
(Submission Dates:  6th October 8th December 22nd March and 14th June 2024.)
	Equity Plan
[bookmark: _Int_6Mws2fBn]Please write a brief summary (500 words max.) of your approach to ensuring equity and the progress you have made. The following key questions could be considered:
Focus on short/medium/long term outcomes. What has improved/changed for young people affected by poverty? What difference did your approach make to the wider tackling poverty agenda? In what ways are you reducing the poverty-related attainment gap? To what extent are you considering long-term sustainability as part of your planning and reporting process? What are your next steps?

	At mid-term review submissions – please highlight any significant challenges to PEF plan and any significant underspends so this can be discussed with your EFM and/or a member of the SAC team.

	October Update
[bookmark: _Hlk132212448](Consider planned intervention, impact and evidence)

PEF funding has enabled the HT to invest in additional staffing to support the development of children from disadvantaged backgrounds. Increasing the leadership team and teaching staff has increased the school’s capacity to tackle the poverty related attainment gap, improve social, emotional, and mental wellbeing and additional challenges children are facing. 

[bookmark: _Int_ys2unJmH]As from 0ctober 2023, 33 children (42% SMID 1 and 2) are provided with additional support from the senior leadership team. Adults selected for individual children are based on who has/likely to have a positive relationship and what skills are in hand to meet the needs of children. 1-1 support is increasing children’s self-esteem as engagement has improved. Children’s self-regulation skills are developing as almost all children are engaging with check-ins and seeking help when required. Restorative mediation is embedded, and children are learning to be solution orientated. As relationships with peers is continuously improving the learning environment for all is a happier place to learn and grow.

The nurture space (Cosy Cove) is led by CT and ASNA. A range of interventions are provided for different groups of children across all ages and stages. LIAM, Seasons for Growth, Forest Schools, Emotion Works are just a few of the interventions on offer. Currently 31 children attend the Cosy Cove (29% SIMD 1 and 2). 11 RfA are to be considered (55% SIMD 1 and 2). Progress and ability to transfer skills will determine the pupils who will graduate from the service. It is predicted 6 children will graduate in October as they have learned how to self-regulate, interact positively with others, resolve issues, and engage in their learning in the classroom.

Additional staffing has ensured the leadership team has increased management time. This has enabled senior and middle leaders to drive forward change (detailed within the improvement plan) and continue to improve the quality of leaning and teaching across the school and nursery using a mentoring and coaching approach. Calderbridge is data smart and systems inform where support is required. Early results are showing improvements in attainment in literacy and numeracy because of changes and reduction in the poverty related attainment gap. 

Next steps
Early intervention in identifying barriers to learning and further develop tailored programmes which will be shaped by PEF PT (advised by Literacy Base) and CT taking account of learners learning style and readiness to learn. Programme to be delivered by CT to prevent interruption to learning. PEF PT to develop, support and work in partnership to monitor impact of changes. Last session colourful semantics approach improved writing attainment in the early years and for children who required targeted support. How will the Talk for Writing make a positive impact and in what way will standards rise?


	December Update
(Consider planned intervention, impact and evidence)
[bookmark: _Int_xSNAscSf]Our aspiration is for Calderbridge to be a school of happiness. Additional PEF and SAC funding have empowered school leaders and the staff team to turn this vision into a reality. It is our aim for all children to arrive at the school doors ready and eager to learn. This is not always possible, and this is a result of many social and economic factors. However, the team approach to providing a nurturing, welcoming, safe space to regulate; where breakfast and snacks are available, have enabled the needs of our children to be well met. Children are happier, have identified key adults to care for them and support when needed and almost all are engaging well in learning within the classroom. Overall attainment for our most vulnerable children continues to improve.

Additional staffing is the key to success at Calerbridge, but that is only because remits are well thought out and are in response to the individual and ever-changing needs of our children.  Calderbridge is a bright, welcoming, warm, and nurturing place for all the school community to learn and grow. Class teachers are ready to receive their children and ensure they are well planned and equipped to meet the diverse needs of children. Attainment is improving in literacy and numeracy. All children who require support with their mental, social, and emotional wellbeing have additional support within the school and for a few, from what is available within the cluster. More time is needed to examine the data to assess if the attainment gap is closing.
 
Staff absence had the potential to interrupt interventions provided by PEF teacher, where children are extracted for targeted support. This has reinforced the value of a differentiated, tailored approach within the classroom which has been adopted within the last 4 years. Children who require additional, targeted support for reading and writing could have been paused because essential cover was required, and budget does not allow cover out with the school for 21 days. Creative approaches are therefore required. The class teacher and PEF teacher work closely together to fully understand needs which informs planning and interventions. All interventions have been tailored to allow the CT to provide when necessary. This has ensured our children continue to make progress and are not at risk of missing out. This also encourages and shows value of peer learning visits to ensure consistently in provision if absence were an issue.

Counselling for senior pupils, Play Therapy for middle learners are well received by children and families. The counselling is making a positive impact for our young people in coping strategies, overcoming issues with friends, families, and teachers. Play therapy has engaged our targeted learners well. Time is too early to report on impact as we are in the infancy stages. 




	March Update
(Consider planned intervention, impact and evidence)
As a school it was agreed through data analysis, P3 and P4 writing attainment required improvement. PEF money was invested in an additional teacher who would target groups of learners who were not on track with their writing. A tailored programme was devised by PEF PT and CT in response to individual needs, including gaps and barriers to learning. All children’s writing is now improving, presentation, spelling and sentence structure. The intervention will continue in the new financial year with the aim of reducing the attainment gap. Progress to date is positive. 

PEF funding was also used to release a CT who would support and improve the wellbeing of children who were not thriving. The Cosy Cove was able to continue, and the safe space was further developed to support the mental, emotional and social wellbeing of children across the school with a particular focus on self-regulation and positive social interactions with peers. To date this session 41 children have received input, all are making positive progress, and most can use self-regulation strategies when emotions are overwhelming, reducing conflict.  5 children have graduated and are on track.

The authority agreed to PEF match fund school contributions increasing staffing. This released PTs allowing them the support children who have significant social and emotional challenges, and who are at risk of being excluded alongside SLT. Almost all children’s wellbeing has improved. Targeted children’s attendance, engagement and attainment continues to improve. Additional funding has provided SLT with more time to lead and drive forward change across the cluster, nursery and school.  Monitoring activities prove the quality of learning and teaching in writing (attainment improved on average by 5%) and numeracy (attainment improved on average by 5%) is continuing to improve.  Digital technology curriculum is now embedded, and all teachers are able to provide children with high quality computing science experiences. Children who are most at risk, are being provided with appropriate interventions across the cluster which is making a positive difference in attending school and improving engagement within the classroom.

Next – collate poverty related attainment gap data in May when final TPJ are made and compare with last sessions data to report on how much the gap has closed.

	End of Session Update (June 2024)
Consider overall impact of PEF plan and evidence.
At Calderbridge PS, we are committed to raising the attainment of children living in deprived areas to close the attainment gap. We were awarded £73,300 through Pupil Equity Funding. The money was invested to increase staffing across the school with the aim of improving health and wellbeing outcomes for our children in addition to improving attainment in literacy and numeracy with a relentless drive to close the attainment gap.

Increasing the number of class teachers through Pupil Equity Funding enabled HWB/Nurture space (Cosy Cove) to continue. It also enabled the HT to increase management time for PTs and DHT which accelerated school improvements and increased capacity to support all children in realising their full potential. 

The Cosy Cove, led by a CT who is trained in delivering several wellbeing interventions is well supported by ASNA. The Cosy Cove is a safe place for children who require additional support in improving their social, emotional and mental wellbeing. All children, almost all of the time, are included, engaged and involved. The offering is tailored to individuals needs to help them break down barriers to learning and learn transferable skills for life.  Seasons for Growth, LIAM programme and Emotion Works are some of the interventions in place for our children. 

Children who are granted a place are normally identified as having HWB need through pupil progress and tracking meetings.  This session, 43 pupils across the school were targeted (10 who lived in SIMD 1 and 2). 11 children graduated (3 SIMD 1 and 2); 13 new referrals were accepted. Pupils who graduate show they are ready to face challenges of learning and life as significant improvements in how children understand their emotions, manage their reactions and interact positivity with others are visible. Skills taught continue to be developed and supported within class, across school and for some at home.  Many parents report on the positive impact additional HWB support has made to their child’s life, including making school more desirable to attend.

The additional staffing through PEF has strengthened the senior leadership team’s capacity and approach in improving outcomes for children and in driving forward change. The SLT have developed a chat and check in system for learners who are disengaged and/or unable to regulate emotions within the classroom environment. All learners targeted have made positive progress and are able to learn within their classroom and play safely within the playground on almost all occasions.  Strengthening relationships and working 1-1 has created a climate of trust, allowing high quality assessments to take place informing individual planning. Behaviour, relationships, learning and teaching and attainment and achievement levels have improved. 53 children received additional support from the SLT. 17 children (32% SIMD 1 and 2). 30 children, 57% graduated from this service. 19 children continued to receive 1-1 support from SLT June 2023 which will continue in the new session. 12, P7 children who have transitioned to Coltness. These children received enhanced transition opportunities and needs are known to the Coltness Team. 4 have been identified as requiring additional support in regulating emotions.

In addition to improving the social and emotional wellbeing of learners who face challenge, the expanded leadership team have increased our capacity to drive forward improvements in the nursery, across the school and throughout the cluster. All improvements have improved outcomes for learners as detailed within the improvement report below.











[bookmark: _Hlk102417516]Section 3: Summary of Impact of Annual Improvement Plan Priorities (Submission June 2024)
	Cluster Priority (Long Term Outcome):
	1

	(Please insert the relevant information below) 
To identify needs of learners and young people early through reliable and valid assessment
information. As a cluster we will provide, all targeted children with additional support needs high quality targeted support. We will ensure parents and partners work in partnership to support children and young people. Well planned interventions are leading to positive outcomes for children with additional support needs

	NIF Priority: 1,2,3
	NIF Driver:1,3,4

	NLC Priority: 3
	QI:   1.3,1.5, 2.4, 2.7, 3.1,3.2


	If you used any aspect of your PEF fund to support this priority; please detail the expenditure here:
SAC teachers. HWB targeted offer. Teen Talk offer

	RATIONALE: ?) Why have you identified this as priority?  What data did you have to support this?
Several children across the cluster are not achieving their full potential because of poor mental wellbeing. All schools have a system to track children and young people's attainment and achievement levels and have identified learners who require additional support from within the cluster to break down barriers to learning. The children identified have an additional support plan and have exhausted supports within the school

	OUTCOMES: To improve wellbeing of children, enabling them to engage in learning

	EXPECTED IMPACT: Improved attainment and achievement levels

	Summary of Progress and Impact: (based on outcomes for learners): (How are you doing? How do you know? What action was taken and what was the impact?)

Cluster working is of a good standard and is improving outcomes for most targeted children. The formal process is improving the work's effectiveness, and with time this will continue as members become more familiar with the improvement model. The key to Coltness cluster success is our partnership working, where our values are based on respect and trust and the needs of our learners remain at the heart of our work.

Almost all of the children's referrals were granted across the cluster and interventions were able to begin from a range of services available. 1 child was unable to access the support as CLD did not feel their service was the right fit. Further work is required with partners to fully understand their offering and how they can support families in partnership with the school, particularly families who are impacted by poor mental health.  Inhouse school support provided help in the interim to overcome barrier to the child attending school.

The majority of children have made positive progress following cluster support and there are noticeable improvements in their wellbeing and relationships. The targeted group’s attendance continues to improve for most and most could participate in the sessions provided. All parents/guardians were in support of the offers and gave permission. Their engagement was very good. 

Some interventions did not have the predicted impact as children selected were not ready to engage; address their problems and learn strategies to support their wellbeing. Inhouse school supports were sourced and have made some impact in developing key relationships, a safe space to self-regulate and repair relationships. More time is needed for children to be ready to share their stories and find the desire to receive help. Further advice from Educational Psychologist and Health is now required to better understand how to help children get to this point.

Well planned interventions led to positive outcomes for most children with additional support needs during this cycle of improvement. The interventions available this session was:

Play Therapy
Prior to intervention being selected 5 children were assessed using Outcome Star format to better understand factors impacting progress. Results indicated play therapy would be the appropriate support. All children are engaged with the service. For the majority of children, the intervention has made a positive impact in the initial stages.

CLD
Attendance of one pupil highlighted child unable to fulfil potential and attainment gap. Commitment and creative approaches to engage parents revealed underlying issues impacting parent's ability to get the child to school. RfA CLD to engage was deemed by the service as not appropriate. SW deemed the service inappropriate. FESA referral deemed not appropriate SIMD 1 and 2. Short term; member of school staff picked up the child and brought him to school. This worked for a brief time until parents disengaged, informing staff did not require any more. Attendance for pupils declined again. Explore at wellbeing cluster meeting. Family support referral required. Health and Education require us to work together.

Counselling
8 children attended almost all sessions. All children's lives were impacted by trauma and all children struggled socially, building positive relationships with peers and or adults. All children struggled to participate fully in learning within the classroom.  25% of children were disengaged and were not ready to address emotional issues and explore solutions. 75% of children are fully engaged, graduating from the service, and have developed positive relationships with their peer group and/or adults. 75% of children who were engaged were ready to share their experiences, explore emotions and open to the therapist to help them resolve issues. 25% of children who disengaged were not open to sharing their story, exploring barriers to their progress. More time is required to build trust. The children who thrived within the sessions had previously developed trusting relationships with key adults in the school.

CST
[bookmark: _Int_u8Lw2EJN]This intervention has been the longest and made a positive impact. Daily support has developed positive relationships between the cluster teacher and the children. One child is now reading simple texts, using decoding skills and enjoys demonstrating new skills. The child is sharing emotions and seeking support. One child's vocabulary and play skills is developing. Both children will continue to receive additional support.

CAT
CAT made a positive impact raising attainment for most children. Her approach was tailored around the children's learning styles. Children could engage in nurture input, which made a positive difference in teaching children self-regulation strategies which are transferable.





	Next Steps: (What are we going to do now?)
Outcome star is a useful assessment tool for children who have a trusting relationship with the key adult and are ready to talk, share stories and feelings. This assessment will direct the need and allow us to plan for effective planning. 

Children who do not share their emotions verbally are not ready for counselling. Alternative therapy, e.g. play therapy, is required. This allows the therapist to support children's inner conflicts, explore emotions and speak in their own language. Share NLC findings and explore which therapy is offered to which year groups as 2 P7 children would have benefited from this intervention but it is ringfenced for P4 and P5 learners.

Play therapy will continue for 2 children who have complex needs. They are currently displaying distressing and aggressive behaviour in their interactions with their peers and adults more frequently than prior to the intervention. One child's needs were then discussed at the wellbeing meeting but did not meet the threshold for RfA or CP. The family are referred to Parent Support Service to provide outdoor experiences for the child after school, which the family are unable to offer. The child often talks of not wanting to go home as he sits alone in his room on his ipad.

This CAR has indicated our next step as a cluster is to further reach out to our vulnerable families in partnership with the 3rd sector to better understand family circumstances and minimise impact of poverty, mental health in the first instance. As a cluster we have agreed to improve our family learning offer; early intervention and prevention.




	
	

	Priority 1 (Long Term Outcome):
	Writing

	(Please insert the relevant information below)
To put in place a cohesive writing programme that is based on the principles of how children learn, identifies children’s next steps in learning, and ensures progression for every child. Almost all children will make progress from their prior levels of attainment.
Attainment over time continues to improve for all.



	NIF Priority: 5 -To improve attainment for all, particularly in literacy and numeracy
	NIF Driver:2,4

	NLC Priority:1
	QI: QI 3.2, 2.2,2.3,1.1& 1.2

	If you used any aspect of your PEF fund to support this priority; please detail the expenditure here:


	RATIONALE: Self-evaluation activities have shown that the teaching and learning of writing needs to improve. Assessment of learners writing highlights a need for staff to upgrade children’s sentence structures and language skills. Success in using Colourful Semantics, and research into the principles of how children learn have identified that children must first internalise the language structures needed to write. Research has led to the identification of the Talk for Writing methodology which shows that where this is applied systematically across a setting, attainment is of a significantly higher standard than the national average. In session 22/23, Literacy working party have piloted some aspects and are reporting early improvements in the quality of writing against the benchmarks.  

	OUTCOMES: To ensures almost all children make good progress from their prior levels of attainment.
Attainment over time continues to improve.


	EXPECTED IMPACT: Attainment data will improve for each year group

	Summary of Progress and Impact: (based on outcomes for learners): (How are you doing? How do you know? What action was taken and what was the impact?)
Following the successful launch of Talk4Writing, led by PEF PT, all staff members participated fully in the training sessions. All classes now follow the Talk 4 writing programme which has improved almost all children’s narrative writing. Teachers are now becoming more responsive to learners' needs, which is positively impacting writing quality. 
Learning and engagement
 All staff are following the guidance in how to create an engaging context and stimulus for writing which is inspiring children to write creatively within the classroom; this includes children who are reluctant writers. For a few children, they are now choosing to write for enjoyment in their free time. 
In the infant stages, all children have benefitted from ‘deepening their understanding’ of the model texts and almost all have been able to retell the story and then create their own. Colourful Semantics continues to work well alongside Talk for writing in Primary 1 to develop the core skills alongside the vocabulary and creative ideas for storytelling.
The innovative approaches to learning and teaching of writing, is improving the quality of language used by almost all children. Children can use the story structures well as a frame to write cohesively. The talking and planning element is supporting children to develop and extend their ideas, including those who are not on track.

Quality of teaching
Data analysed highlights improvements in the quality of learning and teaching in writing in most classes.  All class teachers are incorporating talk for writing experiences within their literacy programme. The talk for writing approach is improving staff confidence in teaching writing. 

They feel that short burst writing allows all pupils to focus better on targets and improve the quality of writing and that using model texts and boxing up gives all pupils improved structure and confidence when transferring to their own writing. For children who are not on track, all teachers noted that the structure is a very useful support which helps all children to achieve success.

Effective use of assessment
All staff are using assessment information to identify learners' next steps and to monitor progress in writing. Most teachers are providing explicit next steps linked to success criteria and a few are ensuring children’s learning builds on agreed targets. Assessment continues throughout short burst writing activities and progress is demonstrated through ‘Hot Tasks’.

Learning conversations show that almost all children understand what they are learning and can demonstrate their success and improvements in using descriptive language and story structures. Most children are more confident and excited about writing. They are proud and can talk about their learning.

Planning, tracking and monitoring
Teacher’s daily planning has improved as it better matches the principles of how children learn as outlined within Talk 4 Writing approach. Teachers' confidence in their writing professional judgment have increased following cluster moderation activities for children who are on track. Feedback shows that staff have a better understanding of agreed standards and professional judgements are more accurate for children who are on track.

As a result of this change, attainment across the school has improved:


Percentage of children on track & increase by year group 2022/2023-2023/2024
	
	P1
	P2
	P3
	P4
	P5
	P6
	P7

	2022/23
	 No Data
	81%
	63%
	57%
	76%
	72%
	74%

	2023/24
	78%
	89%
	68%
	65%
	77%
	77%
	86%

	Change
	 N/A
	+8%
	+5%
	+8%
	+1%
	+5%
	+12%



[image: ]


	Next Steps: (What are we going to do now?)
We will ensure that learning experiences are matched to all individual children’s ability levels. First, teachers will be data informed and develop a sound knowledge of their new class attainment levels to allow them to plan learning effectively. 

The working party will refresh core and genre targets to include T4W toolkits which will improve class teachers understanding of standards and make clear what is expected from all learners.

A literacy year plan will be introduced to reinforce the importance of a consistent, balanced approach in the learning and teaching of literacy, and which will provide guidance as to what this looks like at Calderbridge.

Regular informal learning walks with a monthly focus on learning, teaching and assessment will take place to ensure learners receive high quality learning experiences. Non-fiction writing training events will be led by PEF PT to improve the quality of learning, teaching and assessment.

To further improve practitioners understanding of progress and achievement of a level in writing, particularly for children who are not on track, staff will continue to work with colleagues inhouse and across the cluster on moderation of non- fiction writing.


	
	

	Priority 2 (Long Term Outcome):
	

	(Please insert the relevant information below)
To develop children’s skills in digital learning. Our curriculum will include digital pathways and a digital environment to facilitate the develop of new skills which will also be explored in the classroom.  We are going to increase staff’s confidence in digital pedagogies leading to sustainable change in digital learning.

	NIF Priority: 4
	NIF Driver:2, 4

	NLC Priority:4
	QI: 1.1, 1.3, 2.2

	If you used any aspect of your PEF fund to support this priority; please detail the expenditure here:


	RATIONALE:  Medium term plans, staff evaluations and discussions during staff meetings have identified that many aspects of the digital skills and computing science curriculum are not being explicitly taught.  We will improve our children’s skills in digital literacy and computing science by increasing staff’s confidence in digital pedagogies and the teaching and learning of digital literacy and computing science. Last session the new NL digital literacy and computing science pathways were introduced with a focus on CRIS.  This session we will extend our knowledge and understanding of these pathways to increase staff’s confidence, improve our digital curriculum and develop our children’s skills in digital literacy and computing science.

	OUTCOMES: Children’s knowledge and understanding of Computing Science has increased. Children’s confidence with Computing Science outcomes has increased.  Teacher’s knowledge and understanding, and confidence of Computing Science and the NL pathways has increased.  A Digital Policy has been created to ensure a shared understanding and a consistent approach to Digital Learning.

	EXPECTED IMPACT:
· Learning experiences planned will be appropriate for all learners and reflect children’s skills and abilities. Planning clearly identifies what is to be learned and assessed.
· Children will receive improved learning and teaching experiences as all staff will be provided with professional learning activities to teach computing science and digital literacy effectively.
· Learners will develop their digital skillset as the curriculum has been refreshed in line with current education thinking. Staff will work with the digital team to improve creative and innovative approaches to digital learning and teaching.
· Learners will be empowered to champion digital literacy and computing science within our school.

	Summary of Progress and Impact: (based on outcomes for learners): (How are you doing? How do you know? What action was taken and what was the impact?)

All staff's confidence and skill in teaching computing science has increased following CLPL training sessions.
[image: ]

[image: ]

[image: ]

Quality assurance activities validate very good improvements in the learning, teaching and assessment of computing science for example medium-term plan monitoring shows all staff are planning appropriately to meet learners' needs; learning visits confirm staff are delivering high-quality lessons on computing science and children's skills and confidence levels have increased.   Learning conversations confirm most children know their strengths and next steps in learning.  All children could share something they had been learning about and all children were able to share an aspect of Computing Science that they had been successful at. Some children showed imagination and wanted to explore learning taught to make new codes. The majority of teachers have extended digital learning through other curricular areas, and report children are excited to demonstrate their new learning e.g  Children translated their written story to a code, bringing their character to life.


P4/3 confidence level pre and post learning using Scratch Jr
 [image: ]
  
Successful outcomes with the working party have helped with the creation of a whole school progressive planner which is at the early stages of being rolled out across the school. A draft Digital Policy has been created and evaluated by parents, our children, and our working party.

	Next Steps: (What are we going to do now?)
The class teachers will continue to embed Computing Science skills during weekly focused lessons and through the teaching and learning across the curriculum.

A digital policy will be introduced including relevant suggestions from feedback from parents, children and staff.  This will provide guidance as to what digital learning looks like at Calderbridge.

Digital Literacy training events will be led by PT to improve the quality of teaching and learning of Digital Literacy.

To gain recognition for our digital journey, the PT will work with the digital working party to complete the digital self-evaluation toolkit and the PT will apply for the digital school's award.

	
	

	Priority 3 (Long Term Outcome):
	

	(Please insert the relevant information below) 
To improve planning to include NLC early level planners for literacy and numeracy. Ensure planned experiences are developmentally appropriate and tailored to meet all children’s individual learning needs. Practitioners use imaginative and appropriate ways to involve children in planning learning. Learning experiences planned ensure continuous improvement for children in literacy and numeracy.


	NIF Priority: 1, 3, 5
	NIF Driver: 1, 4, 5

	NLC Priority: 1, 3, 5
	QI: 1.1, 2.2, 2.3, 3.2

	If you used any aspect of your PEF fund to support this priority; please detail the expenditure here:


	RATIONALE:
Self evaluation activities have identified the need for improved pathways which staff can use to plan for of all learners, ensuring continuous progress within and beyond the playroom for all children.
 Pre learning visit discussions indicated a need for staff to improve their knowledge of experiences and outcomes, pathways and benchmarks. How the Es and Os inform learning experiences for children including those who have additional support needs and those requiring challenge. Planning should reflect the needs and progression of all learners.
NLC pathways show progression across Early Level and discussions look favourable in improving learning and teaching experiences for children.


	OUTCOMES: Learning experience match ability level
Attainment will improve for all groups of learners

	EXPECTED IMPACT:
· Curriculum framework is well matched to the stages of development for our young children
· Learning experiences planned will be a result of children's interest and prior learning to ensure continuous progress within and beyond the playroom
· Children’s literacy and numeracy skills will develop as all practitioners will take responsibility for planning experiences, ensuring continuity and progression
· Our approach to capturing and recording children’s progress and achievements at key points in time provides reliable evidence which leads to significant improvement to learning and developmental outcomes for children
· All staff have a shared understanding of children’s progress and achievements through talking together with parents/carers and colleagues within and beyond our setting,

	What does the data tell us about the impact of this change/intervention?  What does it tell us in relation to our aim?

Planning, tracking, and monitoring
Planning within the early years has improved for literacy and numeracy as all staff now use NLC planners which include progressive pathways. The lead practitioner supports staff with their planning ensuring children’s experiences and outcomes are matched to the stages of development for our children. SLT monitoring activities indicate all staff have capability in planning experiences which are developmentally appropriate and tailored to meet their children’s individual learning needs. All staffs' views were gathered post training and show improvements in how they plan and how they translate experiences from paper to the playroom, taking account of children’s interests and disposition. 

Through a mentoring and coaching approach, all staff engaged and contributed to tracking and monitoring of pupils' progress, setting targets to secure improved outcomes for all children. All children have made progress and attainment for pre-school children has improved as follows:

	Area/Stage
	Reading
	Writing
	L&T
	Number

	Ante pre school
	60%
	55%
	65%
	65%

	Pre school
	83%
	83%
	78%
	83%


 

Staff planned literacy and numeracy interventions for children who faced barriers to learning. 6 children received targeted support which improved outcomes for all children. The attainment gap for this group has closed by 12 months and experiences are now planned for Literacy and Numeracy using NLC Pathway 1 for Early Level.


Learning and engagement
Staff provide a warm, nurturing environment for children to learn through play. All staff are learning to plan, deliver and assess daily adult-led experiences in the playroom and outdoors, responding to engagement level and curiosity. Most staff better understood their groups of learners and their individual needs during focused sessions. Children made good progress using this approach.  This approach was further developed to ensure free flow of play was not interrupted, and staff began exploring new ways of engaging learners to ensure continuous improvement.

Effective use of assessment
SLT playroom visits and Peer observations have identified good practice, strengths and development needs.
Staff carry out observations naturally through everyday activities and interactions. Observations record focused and responsive learning opportunities, allowing practitioners to make judgements about the progress being made by the children. These also allow practitioners to identify the need for interventions. The approach helps to support transition from session to session and to Primary school. Nursery staff involve children, parents/carers and outside agencies in decisions about progress, learning and any support required. Communication is strong and improves outcomes for learners.


	Next Steps: (What are we going to do now?)

 Staff will carry out regular learner conversations. Children will be involved in the assessment of learning, where they will demonstrate their new learning and know their next steps.


Staff will further develop their skills in using a range of formative and summative assessment strategies to build up an accurate picture of strengths, gaps and areas for further development. This will include high quality assessments.


Staff will be involved in the creation of the assessment strategy and use effectively to plan high quality learning experiences for all children.

Staff will explore different ways of gathering information on children’s progress aiming to improve the quality of observations during everyday activities and interactions.


DHT will provide staff with opportunities to track and monitor children’s progress is well-understood and used effectively to secure improved outcomes for all children.


Develop staff confidence in assessment through a mentoring and coaching approach to improve practitioners' judgements about children’s progress and respond quickly to ensure learning opportunities meet the needs of individuals




















[bookmark: _Hlk102417787]






Section 4: Key strengths/successes linked to Quality Indicators
[bookmark: _Hlk102417942](NB: establishments should continue to ensure that their own self-evaluation calendar reflects a cyclical coverage of all quality indicators.)
Using the information gathered through ongoing self-evaluation processes, including discussions in family groups, please briefly outline key strengths/successes in relation to each of the core QIs, and next steps. (QIs should not exceed 500 words.) 
Please refer to submission information, on page 1, which outlines required submission dates for the core Q.I.s, when completing this document. 



How good is our leadership and approach to improvement?
	[bookmark: _Hlk31115022]QI 1.3 Leadership of change

	Developing a shared vision, values and aims relevant to the school and its community
	Strategic planning for continuous improvement
	Implementing improvement and change

	Please identify relevant NIF details and highlight links to SIP/PEF Plans.  Please record specific PEF evaluations in blue.

	NIF Priority:1

	NIF Driver:1, 2, 6

	UNCRC: 3, 13

	RECR (if appropriate):

	Linked SIP/PEF Priority (if applicable):

1

	[bookmark: _Int_ooTZ6wkV]How well are you doing?  What’s working well for your learners?

	Theme 1: Developing a shared vision, values and aims relevant to the school and its community 
· All staff and pupils believe in the school vision, values, and aims. The shared vision drives forward continuous improvement and encourages commitment, purpose and focus for the whole school community. Our values guide our children in their interactions with others and their preparation for learning. Our aims set out a framework for children to learn skills for learning, life, and work.

Theme 2: Strategic planning for continuous improvement and Theme 3: Implementing improvement and change
· The HT believes in the benefits of change which leads to improvements for our children. She facilitates time, space, and opportunities for all staff within the school to be involved in leading change. All staff are part of a working party and lead changes within their class and across the school which is detailed within the SIP using the CAR (Collaborative Action Research) approach. All staff participate in the process where they examine current arrangements, make changes based on evidence, monitor the impact of these changes and refine and adapt them as appropriate. This leads to continuous improvements at Calderbridge. 

	[bookmark: _Hlk39830112]How do you know? What evidence do you have of positive impact on learners?

	Theme 1: Developing a shared vision, values and aims relevant to the school and its community 
· The school vision, values and aims were created in partnership with the school community. The ethos within the school is incredibly positive and nurturing and enables the school to regularly achieve the aspiration of being a school of happiness. Children have learned strategies to manage their emotions including seeking support when overwhelmed. Restorative approaches are embedded and have empowered almost all children in understanding problems and finding solutions where mistakes are rarely repeated. All staff and all children have positive relationships which has created a calm environment for children to thrive. Attainment continues to improve over time and the needs of almost all learners are well met. 

Theme 2: Strategic planning for continuous improvement and Theme 3: Implementing improvement and change 
· Changes are making a positive difference for our learners. The quality of writing is improving, raising attainment. All children are experiencing the technology curriculum, upskilling their digital skills. Our most vulnerable learners are being well supported through the wellbeing support available across the cluster.

	What are you going to do now? What are your improvement priorities in this area?

	Theme 1: Developing a shared vision, values and aims relevant to the school and its community 
· Review the vision, values, aims and values of the school with parents, children, and staff. This will be led by the school captains to ensure all our school community have ownership and inform if any changes are required.
Theme 2: Strategic planning for continuous improvement and Theme 3: Implementing improvement and change 
· Ensure inset days are used to evaluate progress and inform next steps consistently. This will improve staff knowledge of strengths and development needs across all priorities.



How good is the quality of care and education we offer?
	QI 2.3 Learning, teaching, and assessment

	Learning and engagement
	Quality of teaching
	Effective use of assessment
	Planning, tracking, and monitoring

	Please identify relevant NIF details and highlight links to SIP/PEF Plans.  Please record specific PEF evaluations in Blue.

	NIF Priority: 1, 2, 3

	NIF Driver: 1, 2,3,4,6

	UNCRC:12, 3

	RECR (if appropriate):

	Linked SIP/PEF Priority (if applicable): 1

	[bookmark: _Int_EQ5dBbZB]How well are you doing? What’s working well for your learners? ￼

	How do you know? What evidence do you have of positive impact on learners? ￼

	Theme 1: Learning and engagement.
We are Silver Rights Respecting school and are progressing towards gold accreditation. Children’s happiness is Calderbridge PS goal, and all staff strive to develop positive relationships with all children, their parents and partners to ensure all children can grow in their learning journey within our school. Positive relationships strategy is embedded, staff have high expectations of all learners and all learners who have an identified need are provided with additional support to break down barriers. Attainment over time for almost all learners continues to improve.

Theme 2: Quality of teaching
All staff show their commitment to improving the quality of learning and teaching through professional learning and collegiate working which is improving outcomes for learners. Writing attainment has been an improvement focus for 2 years; on average writing attainment has increased by 5% across the school. All staff share the purpose of the learning and steps to success. This has ensured children know what they are learning and why. Almost all children observed are making progress in their writing and digital learning journey. Almost all children can talk about their learning, demonstrate how to be successful and identify their next steps. 

Theme 3: Effective use of assessment
Assessment strategy in place, which is supporting children’s learning, promoting learner’s engagement and ensuring appropriate support. Staff use a range of assessments as part of ongoing learning and teaching, periodic and at transitions. The information gathered is used for reporting on children’s progress and achievement where parents are advised how to support their children’s learning. Across our cluster we are moderating writing and have an increased understanding of standards across all levels.

Theme 4: Planning, Tracking and Monitoring
All staff follow NLC CfE planning framework, which identifies what is to be learned and assessed. SLT monitor planning to ensure it meets the needs of learners. Tracking systems in place are embedded and are effective in providing a clear picture of children’s learning journey, including learners who face challenges and interventions planned. Impact of interventions are included and inform next steps. Quality assurances activities are well planned, and results inform strengths and development needs, ensuring continuous improvement for all learners. This information is shared with staff and informs all where further support and training is required.

	What are you going to do now? What are your improvement priorities in this area?

	Theme 1: Learning and engagement.
Look for opportunities for children to be involved within the wider community. Understand the needs of the community through consultation and what role children could play to improve their neighbourhood.

Theme 2: Quality of teaching
Positive mindset is a part of our vision. Evaluate children, staff and parent’s understanding and if there is a need to further develop this area within our wellbeing curriculum.

Theme 3: Effective use of assessment
Continue to improve practice of moderation across the cluster with the view of embedding approaches to develop sound judgments through sharing standards.

Theme 4: Planning, Tracking and Monitoring
Ensure learners are fully involved in planning. Share good practice across the school and create opportunities for colleagues to learn from each other.



How good are we at improving outcomes for all our learners?

	QI 3.1 Ensuring wellbeing, equality, and inclusion

	Wellbeing
	Fulfilment of statutory duties
	Inclusion and equality

	[bookmark: _Int_Lr602FMQ]Please identify relevant NIF details and highlight links to SIP/PEF Plans.  Please record specific PEF evaluations in Blue.

	NIF Priority: 1,2

	NIF Driver:1,2,3

	UNCRC: 2, 3

	RECR (if appropriate):

	Linked SIP/PEF Priority (if applicable): Cluster, 1

	[bookmark: _Hlk31115505][bookmark: _Int_Z189cHuo]How well are you doing? What’s working well for your learners? ￼

	Theme 1: Wellbeing
· Our children aspire to live by the school values and respond well to others who demonstrate them. The school relationship strategy is strong as it continuously evolves over time to reflect the needs of learners and provide guidance to staff in how they can improve outcomes for learners.
· At Calderbridge, all children have an identified adult who knows them well. Time is protected for children who require support in addressing and understanding issues which are impacting their wellbeing. The staff team have a nurturing and restorative approach which is empowering our children to learn from mistakes, find solutions and repair relationships. We are moving towards achieving Gold Status as a Rights Respecting School.
Theme 2: Fulfilment of statutory duties
· Children are well supported within school as PEF finances have been used to increase staff capacity to support learners whose wellbeing is impacting success. Improved wellbeing has improved engagement within the classroom and beginning to show improvements in attainment in literacy and numeracy.
· All staff are GTC registered and are involved in the PRD process which refreshes their understanding of Professional Standards and Code of Conduct. 
Theme 3: Inclusion and equality
· [bookmark: _Int_wkVtLG1X]Children’s strengths, development needs and barriers to learning are discussed regularly through pupil progress and target setting meetings. Support is identified ensuring all children have the opportunity to succeed. 

	How do you know? What evidence do you have of positive impact on learners? ￼

	Theme 1: Wellbeing
· Dangers of social media and outside influences on our children are well supported and addressed within the school environment which has empowered young people to tackle online trolling.
· [bookmark: _Int_dl2WFwra]Behaviour and relationships have improved across the school as children seek support in repairing relationships. Almost all children are honest, taking responsibility for actions and work with key adults to find a resolution. Supports in place are working well. Children can take a break for an agreed time, self-regulate, and return to class which has reduced disruptions for others.
Theme 2: Fulfilment of statutory duties
· Our identified children who are facing challenges in their life are all making progress. Targeted support provided by key adults who know them well has improved wellbeing, as have all children’s engagement within the classroom. Early signs show improvements in attainment.
· All staff engage in CPD which is improving learning and teaching experiences for children and communicate regularly with parents on children’s progress, achievements, and next steps.
Theme 3: Inclusion and equality
· Children’s achievements are tracked and are monitored to target any child at risk of missing out. The Sports Committee plan clubs for target groups who do not have access to activities out with school. All children will be provided with an opportunity through this system to achieve success and celebrate within the school.


	What are you going to do now? What are your improvement priorities in this area?

	Theme 1: Wellbeing
· Achieve Rights Respecting Gold Status through involving the whole school community to have an improved understanding of wellbeing and children’s rights through parent engagement sessions.
Theme 3: Inclusion and equality
· Further develop RME curriculum to include racism and religious intolerance




How good are we at improving outcomes for all our learners?

	QI 3.2 Raising attainment and achievement

	Attainment in literacy and numeracy
	Attainment over time

	Overall quality of learners’ achievement
	Equity for all learners

	[bookmark: _Int_rT0cM56X]Please identify relevant NIF details and highlight links to SIP/PEF Plans.  Please record specific PEF evaluations in Blue.

	NIF Priority:1,2

	NIF Driver:1,2,3,4,6

	UNCRC:29

	RECR (if appropriate):

	Linked SIP/PEF Priority (if applicable): 1

	[bookmark: _Int_0q7p4Euk]How well are you doing? What’s working well for your learners? ￼

	Theme 1: Attainment in literacy and numeracy
· [bookmark: _Int_aTLAz1RL]Almost all learners are making satisfactory progress from their prior levels of attainment in literacy and numeracy. Attainment overtime for most year groups continues to improve.

Theme 2: Attainment over time
· Calderbridge has a robust tracking system which is accessible to all staff. There are 3 formal meetings a year to discuss progress to date and next steps for all children. The team know all children well, noting strengths and development needs. Barriers to learning are identified and interventions planned for. When a child is not making progress as planned, a meeting takes place to discuss next steps. Staff are proactive in ensuring barriers to learning are removed or at the very least minimised.

Theme 3: Overall quality of learners’ achievements
· The variety of clubs during school and after meet the diverse interests and needs of our children. It is led by the Sport’s committee which includes NLC Actie Schools Coordinator. Learners' achievements are tracked and where a child/group of children is at risk of missing out, further opportunities are planned for and offered. This has been well received with families. 

Theme 4: Equity for all learners
· We respond well to the diversity within our school and actively promote equity in the classroom to remove barriers to learning enabling all with the opportunity to succeed, with the resources they need.



	How do you know? What evidence do you have of positive impact on learners? ￼

	Theme 1: Attainment in literacy and numeracy 
· As a school we have simple and effective system in place, which is accessible to all teaching staff to analyse progress and inform CfE level. This system shows clearly where children are in their learning journey and include factors which may pose as a barrier to progress. Interventions are also included, and impact of support noted. 

Theme 2: Attainment over time
· [bookmark: _Int_l412VMJP]Staff show a commitment to following our assessment strategy and make effective use of assessments. Their understanding of standards is good through moderation activities and TPJ is increasingly more accurate. Staff are growing in confidence in assessing writing and using findings to inform next steps. Quality of writing is improving for almost all learners.

Theme 3: Overall quality of learners’ achievements
· All children could be successful learners, responsible citizens, effective contributors, and confident individuals through the wide variety of opportunities on offer through the 4 contexts of learning. This is tracked and recorded within teachers planning tile.

Theme 4: Equity for all learners
· [bookmark: _Int_ChO2EsMA]All children have access to additional resources (PEF PT, Nurture, PEF SfL, Cluster support) to be successful. All children are making progress and almost all are using strategies taught which will empower them when faced with challenges in the future and skills which will enable them to arrive at a positive destination. 


	What are you going to do now? What are your improvement priorities in this area?

	Theme 4: Equity for all learners 
· Look for opportunities for children to apply and increase their achievements within their local community. Seek out other businesses and organisations and form a partnership where children can use their free time to engage with each other positively in addition to learning a new skill.




Section 5: NIF Quality Indicators: Summary (Submission June 2024)
This information will be collected via a Glow form and therefore head teachers can decide whether to complete this section for internal use or record this information via the GLOW form only.
	Assigning levels using quality indicators
[bookmark: _Int_7ydu4J4R]School/centres should evaluate aspects of their work using the following core Quality Indicators (QIs).  Levels should be assigned using the national 6-point scale. Where there has been a recent (post- August 2016) HMIE inspection, the levels awarded should also be included. Please note that the level should relate to the entire QI and not a specific theme.

	Quality indicator
	School self-evaluation
	HMIE Inspection evaluation (if appropriate)

	1.3 Leadership of change

	Good
	

	[bookmark: _Int_W8oE11pg]2.3 Learning, teaching and assessment

	Good
	

	[bookmark: _Int_vJIvtqDg]3.1 Ensuring wellbeing, equity and inclusion

	Good
	

	3.2 Raising attainment and achievement

	Good
	



	Key priorities for improvement planning next session
This section should articulate with the school improvement plan for the forthcoming session or plan cycle. It should focus on a small number of key improvement priorities which will be expressed as outcomes for learners (as they will appear on the strategic overview of the new improvement plan).

	Cluster
To better understand our individual family’s needs and provide effective interventions which will improve families' circumstances.  We will work with partners to help parents minimise financial hardship to ensure all children are not at risk of missing learning experiences session 2024/2025.

School Priority 1
Learners will make very good progress from their prior writing attainment. All staff will provide children with regular opportunities to write in a variety of forms, ensuring core and genre target are well met. Attainment will imrpove for all year groups

School Priority 2
To develop children’s skills in Digital Literacy. Our curriculum will include digital pathways and a digital environment to facilitate the develop of new skills which will also be explored in the classroom.
We are going to increase staff’s confidence in digital pedagogies leading to sustainable change in digital.
Literacy this session.

Nursery Priority
All practitioners will report on children’s progress accurately. Staff will engage in CLPL sessions across the year to improve their approaches to capturing and recording children’s progress and achievements at key points of time. This will improve outcomes for children this session.
















Appendix 1
SCHOOL BASED COUNSELLING MONITORING FORM (One submission per cluster)
(Submission Dates: Dates:  6th October 18th December 22nd March and 14th June 2024.)
[bookmark: _Int_HN3pqv2N][bookmark: _Int_Z38YkQbq][bookmark: _Int_TXyQMCVL]THIS SECTION SHOULD ONLY BE SUBMITTED BY THE CLUSTER CHAIR/SECONDARY HEAD TEACHER ON BEHALF OF THEIR CLUSTER.  ONE COPY OF THIS FORM SHOULD BE SUBMITTED, IN LINE WITH AIR SUBMISSION DATES – 6TH OCTOBER 2023, 8TH DECEMBER AND 22ND MARCH, 14TH OF JUNE 2024, TO THE QISSIP-SIR@northlan.gov.uk MAILBOX.  Please also copy Merle Lang langmerle@northlan.gov.uk  into your return.
[bookmark: _Int_I5ncxtVn][bookmark: _Int_u24N5Hq3]THESE SUBMISSION WILL SUPPORT FINANCIAL PLANNING AND FACILITATE GOOD PRACTICE FOR AUDITING PURPOSES.  SUBMISSIONS WILL ALSO ALLOW FOR TARGETED SUPPORT TO ENSURE EQUITABLE CLUSTER PLANNING AND PROVIDE A VEHICLE FOR COLLECTING OBSERVATIONAL EVIDENCE OF THE IMPACT OF THE SERVICE.  (AN EXEMPLAR OF THIS FORM IS AVAILABLE ON THE HEAD TEACHER SHAREPOINT.)
Cluster Name:
Counselling in Schools Monitoring Sheet Session: 2023-24
Term _____  		Submission Date___________
	[bookmark: _Int_vc5ECGRg]2023-24 SG Funded Allocation
	£__________ 

	Projected spend
	£___________

	Fund Balance  
	£_______


Financial Summary



	Provider
	Start date
	End date
	Number of days per week
	Total Cost
	Notes

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	TOTAL
	
	£

	BALANCE
	
	£



INTERVENTION SUMMARY
	INTERVENTION
	IMPACT
(Please include the following: planning, distribution throughout cluster, impact to date (initial observations & assessments) 
	SUMMARY

	
	
	

	
	
	

	
	
	

	
	
	




	Current Legered spend
	£

	Completed by 
	

	Date 
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Our Vision at Calderbridge Primary School and Nursery Class is for our children to:

1. Have a positive mind-set
“Believe in Themselves”

Value the benefits of working and learning from others

P

3. Know anything is possible. when you dream big!

“Believe in Each Other”

“Believe in their Future”
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When considering your Cluster and School Improvement Priorities, you are asked to provide links to the following, as well as the Quality Indicators within

HGIOS4 and HGIOELC:

UNCRC

HGIOS 4 & HGIOELCC

National Improvement

Framework: priorities and drivers

Article 1 - definition of the child

Article 2 - non-discrimination

Article 3 - best interests of the child

Article 4 - implementation of the Convention

Article 5 - parental guidance and child's evolving capacities
Article 6 - life, survival and development

Article 7 - birth registration, name, nationality, care

Article 8 - protection and preservation of identity

Article 9 - separation from parents

Article 10 - family reunification

Article 11 - abduction and non-return of children

Article 12 - respect for the views of the child

Article 13 - freedom of expression
Article 14 - freedom of thought, bel
Article 15 - freedom of association
Article 16 - right to privacy

Article 17 - access to information from the media
Article 18 - parental responsibilities and state assistance

1.1
1.2:
1.3:
1.4:
1.5:
2.1
2.2:
2.3:
2.4:
2.5:
2.6:
2.7:
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3.2
3.3:

Self-evaluation for self-improvement
Leadership for learning

Leadership of change

Leadership and management of staff
Management of resources to promote equity
Safeguarding and child protection
Curriculum

Learning teaching and assessment
Personalised support

Family learning

Transitions

Partnerships

equalityand inclusion
Raising attainment and achievement
Increasing creativity and employability

Specific to HGIOELC

3.2
3.3:

Securing children’s progress
Developing creativity and skills for life

NIF Priorities

Placing the human rights
and needs of every child
and young person at the
centre of education
Improvement in children
and young people’s health
and wellbeing;

Closing the attainment
gap between the most
and least disadvantaged
children and young
people;

Improvement in skills and
sustained, positive school
leaver destinations for all
young people
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Article 19 - protection from violence, abuse and neglect
Article 20 - children unable to live with their family
Article 21 — adoption

Article 22 - refugee children

Article 23 - children with a disability

Article 24 - health and health services

Article 25 - review of treatment in care

Article 26 - social security

Article 27 - adequate standard of living

Article 28 - right to education

Article 29 - goals of education

Article 30 - children from minority or indigenous groups
Article 31 - leisure, play and culture

Article 32 - child labour

Article 33 - drug abuse

Article 34 -sexual exploitation

Article 36 - other forms of exploitation

Article 37 - inhumane treatment and detention
Article 38 - war and armed conflicts

Article 39 - recovery from trauma and reintegration
Article 40 - juvenile justice

Article 41 - respect for higher national standards
Article 42 - knowledge of rights
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PEF INTERVENTIONS

Early intervention and prevention

Social and emotional wellbeing

Promoting healthy lifestyles

Targeted approaches to literacy and numeracy
Promoting a high quality learning experience
Differentiated support

Using evidence and data

Employability and skills development
Engaging beyond the school

. Partnership working
. Professional learning and leadership
. Research and evaluation to monitor impact

Education and Families Priorities

Improvement in attainment, particularly literacy
and numeracy

Closing the attainment gap between the most and
least disadvantaged children

Improvement in children and young people’s
health and wellbeing with a focus on mental
health and wellbeing

Improvement in employability skills and sustained,
positive school leaver destinations for all young
people

Improved outcomes for vulnerable groups

5. Improvementin
attainment, particularly in
literacy and numeracy.

NIF Drivers

1. School and ELC Leadership

2. Teacher and Practitioner
Professionalism

3. Parent/Carer Involvement
and Engagement
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6. Performance Information
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Developing In Faith
Roman Catholic Schools are required to provide links within their SIP and SIR to the themes contained within ‘Developing in Faith’, as requested by the Bishops’ Conference of Scotland.

Honouring Jesus Christ as the Way, the Truth and the Life
Developing as a community of faith and learning
Promoting Gospel Values

Celebrating and Worshiping

Serving the common good.
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