[image: ][image: MacFiles1:Corporate ID 2001:NLC Logos Final:NLC Logo Gradient Final.tif]




Driving Equity and Excellence

Improvement Report 

Session 2025-26

	School:
	St Ignatius’ Primary School & Nursery Class

	Cluster:
	St Aidan’s High School

	Head Teacher:
	Colette Lambie


	

	AIR Submission Date
	Submission Focus Area
	Progress towards improvement priorities

	10th October 2025
	QIs 3.1 
	Please update your progress towards your priorities (and include nursery progress, if appropriate)

	5th December 2025
	QI 1.3 and 3.2 & PEF Update
	Please update your progress towards your priorities (and include nursery progress, if appropriate)

	20th March 2026
	QI 2.3 
	Please update your progress towards your priorities (and include nursery progress, if appropriate)

	12th June 2026
	Full submission:
All Qis & PEF Update
	Please update your progress towards your priorities (and include nursery progress, if appropriate)

	Submissions should be emailed to QISSIP-SIR@northlan.gov.uk and the link EFM.
A Microsoft Form will also be completed with the final submission in June 2026, with a link sent nearer the time.  



Section 1:  Establishment Details
	Establishment Improvement Report

	Context of the school:

	St Ignatius’ Primary School and Nursery Class is a vibrant, inclusive, faith-based learning community located in the heart of Wishaw, North Lanarkshire. The school shares a modern PPP (Public Private Partnership) campus with Wishaw Academy Primary School, fostering collaboration and mutual support across both establishments. We are proud to be part of a nurturing and forward-thinking educational environment.
The school is rooted in Catholic values and committed to nurturing the whole child. We promote high standards of attainment and achievement through a broad and balanced curriculum aligned with the principles of Curriculum for Excellence. Our ethos is built on the core values of honesty, faith, inclusion, achievement, and respect, which underpin all aspects of school life.
St Ignatius’ Primary School caters for children from Primary One to Primary Seven and includes a nursery class for 48 children aged 3–5. The current school roll stands at 181 pupils in the primary sector. Pupils typically transfer to St Aidan’s High School between the ages of 11.5 and 12.5 years.
The staffing structure in the school is comprised of a Head Teacher, an Acting Depute Head Teacher (PEF-funded), a Principal Teacher, 7.46 FTE class teachers, and a 0.5 FTE match-funded PEF teacher. The teaching team is supported by a dedicated group of support staff, including two learning assistants and clerical staff. The nursery is led by a Lead Practitioner, 4 1FTE Key workers and 3 part time key workers – overseen by the Hear Teacher. Staff across the nursery and primary sectors work collaboratively to ensure consistency and continuity in learning and care.
Currently, 54% of pupils reside in quintile 1, with 23% in receipt of free school meals and 28% in receipt of clothing grants. 14% of children have English as an Additional Language and 35% have a recorded Additional Support Need.
There is a strong emphasis on play pedagogy and enquiry-based learning, particularly in the early and first levels, to foster curiosity, creativity, and independence in learners. 
Transitions from nursery to school are carefully planned and supported to ensure children feel safe, confident, and ready to learn. A strong transition programme is in place, involving joint activities, shared learning experiences, and close communication between nursery and primary staff.
St Ignatius’ Primary promotes active, independent learning and embraces the four capacities of Curriculum for Excellence to ensure pupils become: Successful Learners; Responsible Citizens; Effective Contributors and Confident Individuals
We offer a range of extra-curricular activities which vary termly depending on staff availability and pupil interest. These may include sports, arts, languages, and digital learning opportunities.
Strong parental engagement is a key feature of our school  and nursery community. We maintain effective communication through a weekly school blog, social media, and our school website. Parents are invited to participate in school performances, workshops, and learning events. An active Parent Council supports fundraising and school improvement initiatives.	Comment by Marie-Claire Hendry: Nursery?
St Ignatius’ Primary School has received recognition for its commitment to children's rights and wellbeing, including:
· Rights Respecting Schools Award – Silver Level (April 2025) – currently working towards Gold
· Attachment and Trauma Sensitive Schools Award – Silver Level
· Positive HMIe Inspection (January 2024)
o QI 2.3 – Very Good
o QI 3.2 – Very Good
At St Ignatius’, we strive to create a welcoming and motivating learning environment where every child is valued and supported to reach their full potential.


	Attendance and Exclusion Information: (Evidence of strategies employed to improve attendance and reduce exclusions.  
School attendance is currently 91.8% (May 2026) which is 0.5 % below North Lanarkshire Average of 92.3%.  This is 2% lover than in session 2025-2026 and slightly lover (0.4%) than 2024-2025. There are currently no exclusions.  Dashboard data has identified a higher than authority percentage of unauthorised absences (NL 3%, St Ignatius’ 4%) and 30% of learners are persistent absentees (below 90% attendance). 	Comment by Marie-Claire Hendry: How does this compare to previous years, what is the trend?
We use a range of Universal and targeted approaches to improving school attendance:

	Universal Supports
	Targeted Supports

	· Relational, nurturing culture
· Engaging approaches to learning and teaching
· Trauma informed practice
· Consistent daily processes to record absences
· Regular communication via weekly newsletter – importance of ‘Why’ good attendance matters.
· Promotion of importance of good attendance at pupil assemblies.
· Monthly attendance tracking with follow up communication to families.
· Weekly text message when attendance falls below 90%
	· Use of wellbeing cards to identify root causes
· Early support meeting with parents/carers followed by regular target progress meetings
· Family Engagement Support Assistant (FESA)
· RfA (Request for Assistance) to partner agencies i.e. CL&D, Social Work, Families Here and Now, where appropriate






	Details of consultation: Pupils/Parents/carers/staff/stakeholders.
All stake holders are regularly consulted throughout the school year in a variety of ways such as:
	Pupils
	Parents

	· Learner Conversations
· House captain surveys
· Personal learning planning
· Shanarri Questionnaires
· Various pupil groups

	· 5 quick questions weekly HGIOS surveys
· Parents’ evening evaluation feedback.
· Learning logs home twice yearly.
· Parent group consultation
· PEF funding consultation
· Policy consultations
· Focus group meetings

	Staff
	Other Stakeholders

	· HGIOS self-evaluation
· Collegiate planning time 1 hour weekly
· Staff meetings
· SRG WTA meetings
· Forward plan/assessment meetings
· Classroom observations & dissemination of good practice 
· PEF & SAC intervention evaluation and next steps
· AIP/AIR consultation
· Power BI Dashboard Information sharing
	· How was your visit surveys (QR code)







Section 2: What progress have you made in closing any poverty related attainment gap?
(Submission Dates:  5th December and 12th June 2026)
	Equity Plan


	October Update
[bookmark: _Hlk132212448](Consider planned intervention, impact and evidence)
PEF DHT: August 2025 – 06.10.25

1. Well-Being DHT Remit: Through analysis of June 2025 Leuven Scale results for Well-being, we have identified activities focused on improving well-being and engagement (link to Priority 2) which include:

· Whole school music lessons (Universal)
· From August to October 2025, all pupils (P2-7) engaged in weekly music lessons with PEF DHT with a focus on reading musical notation, playing tuned percussion and developing a greater understanding of musical theory and history. 
· This was reinforced for pupils in P5-7 who engage with the St Aiden’s Bagpipe group: organised by PEF DHT/PT for Music St Aiden’s and peripatetic instructor. The number of children requesting to audition continues to grow.
· Forest Club Group (Additional)
· P2 (Quintile 1: 6 pupils)
· P3 (Quintile 1: 3 pupils)
· P7 (Quintile 1: 7 pupils) 

· The forest club has yet to commence due to significant time spent by PEF DHT providing responsive individualised supports.
· Update to forest club plan: 4 x P2 pupils and 3 x P1 pupils will now form the group along with PEF DHT commencing January 2026 if post reinitiated. 

· Absence Monitoring (Universal)
· Attendance support for a few targeted families

2. PEF DHT: Enquiry Based Learning
· All pupils and staff (Stages P4-7) will continue to develop enquiry-based learning (EBL) pedagogy to enhance pupil agency, engagement, and critical thinking. 

· Planning: P4-7 have provided EBL activities during STEM week and continue to develop planning into Term 2. Outdoor learning has been incorporated into EBL planning also. 

· Budget assigned - Furniture and Resources: EBL classroom under development for activities not appropriate to open-plan setting. Current shared ICT suite will be utilised, in agreement with WAPS HT. Currently a significant range of EBL technology resources and storage furniture have been purchased and are in the process of being organised by staff.

· CLPL: P6 & P7 staff have enrolled in NLC EBL (4 sessions)
· CLPL: P4 teacher has enrolled in Play Continuum – Enquiry and Collaborative Play course

· Evidence of impact for learners: Simpson scale will be implemented to support whole class observations and development of focus pupil observations to support assessment. Block 1 and 2 Simpson and Leuven scales completed by all staff (all pupils)
· EBL TEAM: created to store photos, lesson plans and resources created, allowing staff to share materials and evidence of ongoing progress.

· Next steps: 
· Pupil EBL surveys January 2026: to coincide with opening of EBL room
· Room naming competition
· Further development of EBL planning within classroom/across curricular areas and with increased frequency
· Continue development of resources and organisation of EBL room
· Whole school Leuven/Simpson scales: Block 3 to be completed

	December Update
(Consider planned intervention, impact and evidence)
PEF DHT Contract removed 06/10/25

	March Update
	PEF funding has been used for staffing to allow PT and DHT (PEF) to lead improvement initiatives out of class.

	PEF DHT Differential Aug-Oct 2025
	3665

	PEF DHT Differential March – Aug 2026
	8,702

	0.5 PEF Match Funded Class teacher Aug – March 2025
	22,047

	0.5 PEF Match funded Class Teacher April – Aug 2026
	12,639



This has built capacity within the school to deliver a variety of targeted and universal supports to raise attainment and achievement for all and to close the poverty related attainment gap.  


	Intervention
	Desired Outcome
	Measure
	Impact

	Forest club – targeted pupils
· Q1:  - 75%
· FSME:  - 36%
· CG:  - 50%

	To build self-esteem, resilience and develop social and emotional skills for targeted group of children.
	Leuven and Simpson Scales.

ACEL data.

Observations against set criteria.


	Wellbeing improved by 62.5% from January to March, rising further to 75.0% overall.
Involvement improved by 54.8% (Jan–March) and 66.7% overall.
Engagement rose by 50.2% (Jan–March) and 55.6% overall.
Attainment increased by 52.6% (Jan–March) and 59.6% overall.
Observed progress made by all 8 Forest Club pupils across 13 observation criteria.


	Music sessions
(Universal)

	To improve wellbeing and achievement and aspiration of all pupils.

	Learner Conversations and feedback
	Music provision has led to measurable gains in pupil confidence and skills, with 70% reporting increased confidence reading treble clef notation, 93% confident clapping and reading rhythms, and over half identifying composition as their favourite learning outcome, demonstrating strong engagement and progression in both practical performance and creative music-making.






	Read Write Inc – 
13 pupils
Q1: 46%
FSME: 38%
CG :31%

	To improve reading accuracy and speed for identified target pupils.
	Pre/Post YARC Assessment

	TBC

	Seasons for Growth
Q1 – 50%
FSM – - 33%
CG – 33%

	To improve health and wellbeing of targeted pupils who have experienced loss.
	Glasgow wellbeing scale.

	TBC

	Enquiry based learning
(Universal)

	To continue to develop enquiry-based learning (EBL) pedagogy to enhance pupil agency, engagement, and critical thinking. 
Through pupil-led investigations supported by high-quality pedagogical approaches, all staff will encourage increased motivation and curiosity while continuing to achieve high levels of attainment across the curriculum.
	Leuven Scale/Simpson Scale

Learner Conversations

Staff self-evaluations
	See Priority 2 update and QI 2.3


What has improved/changed for young people affected by poverty? 
· Improved attainment and progress
· Targeted, evidence-based interventions delivered by PTs (e.g. literacy support) have led to increased attainment for identified learners
· Greater engagement and inclusion in learning
· Enquiry-based learning has created a more engaging, relevant and inclusive curriculum, increasing participation and pupil agency
· Improved wellbeing and readiness to learn
· Targeted support for pupils experiencing dysregulation and disengagement has resulted in better emotional regulation, relationships and classroom engagement
· Stronger application of GIRFEC ensures timely identification of need and appropriate wellbeing planning
· Enhanced support for families and reduced barriers
· Partnership working with third sector organisations (e.g. Tackling Poverty Group, Families Here and Now, CLD) has improved access to holistic support, strengthening family engagement and stability
· More effective early intervention and coordinated support
· Increased leadership capacity has improved early identification, tracking and multi-agency working, leading to more consistent and joined-up support for children affected by poverty

What difference did your approach make to the wider tackling poverty agenda? 
· Targeted support (RWI, Forest School, Seasons for Growth) addressed both attainment and wellbeing barriers for SIMD Q1 and FSME learners
· High proportion of targeted pupils from disadvantaged groups (e.g. Forest School 75% Q1; RWI 46% Q1) ensured equity-focused resource allocation
· Friday Forest School targeting improved engagement and addressed identified attendance issues
· Universal approaches (music, EBL) provided inclusive, non-stigmatising opportunities for all learners
· Increased staff understanding of poverty-related barriers and need for holistic support

In what ways are you reducing the poverty-related attainment gap? 
· Read Write Inc (13 pupils) improved reading accuracy and fluency for targeted learners (46% Q1; 38% FSME)
· Forest School improved attendance, engagement and emotional regulation, supporting readiness to learn
· Seasons for Growth reduced emotional barriers for learners affected by loss (50% Q1)
· Enquiry-Based Learning (EBL) increased engagement, pupil agency and motivation across all learners
· Music (universal) supported wellbeing, confidence and aspiration
· Ongoing tracking and monitoring ensured targeted interventions were responsive and impactful

To what extent are you considering long-term sustainability as part of your planning and reporting process? 
· Developed staff capacity in RWI, nurture approaches and EBL pedagogy
· Embedded EBL as a whole-school approach to sustain engagement and attainment
· Forest School skills/outdoor learning embedded into wider practice throughout the school
· Focus on universal approaches (music, EBL) to maximise long-term impact
· Use of data and evaluation to inform sustainable planning and resource allocation

What are your next steps?  
· Extend and refine RWI targeting and tracking
· Further develop and potentially widen Forest School provision
· Continue targeted Friday interventions to improve attendance
· Expand Seasons for Growth in response to need
· Develop consistent approached to EBL across first and second levels
· Strengthen data analysis to measure impact on closing the gap
· Continue developing staff expertise in equity, inclusion and wellbeing



	
End of Session Update (June 2026)
Consider overall impact of PEF plan and evidence.
1. Forest Club:
· Forest club – targeted pupils
· Q1:  - 75%
· FSME:  - 36%
· CG:  - 50%

Forest Club - Progress Summary (Leuven and Simpson Scales)
	Measure
	Jan
	March
	May
	Change (J-Mar)
	% Gain (J-Mar)
	% Gain (J-May)


 
Leuven Scale: Average Group Scores
	Wellbeing
	2.0
	3.25
	3.5
	+1.25
	62.5%
	75.0%

	Involvement
	2.1
	3.25
	3.5
	+1.15
	54.8%
	66.7%


 
Simpson Scale: Average Group Scores
	Engagement
	2.25
	3.38
	3.5
	+1.13
	50.2%
	55.6%

	Attainment
	2.13
	3.25
	3.4
	+1.12
	52.6%
	59.6%







RAG Analysis of Observation Criteria Checklist (Whole Group)
· Observed progress made by all 8 Forest Club pupils across 13 observation criteria. 
· Group average measured in January, March and May 2026 using RAG rating system. 

	Period
	+ score (%)
	= score (%)
	- score (%)

	January
	11.5
	34.6
	53.8

	March
	31.7
	56.7
	11.5

	May
	38.5
	57.7
	3.8

	Gain/Loss
	+27%
	+23.1%
	-50.0%



	Key Improvements
· Secure behaviours (+) increased from 11.5 to 38.5 (+27)
· Areas for development (-) reduced from 53.8 to 3.8 (-50)
· There is a clear upward trend across all pupils with most moving into developing and secure categories.
	Next Steps
· Focus should now shift to converting developing (=) outcomes into secure (+) through targeted consolidation and increased independence.


Summary
· Across all three data collection points, pupils demonstrate strong and sustained improvement. The proportion of outcomes assessed as Secure (+) rose from 11.5% to 38.5%, while Areas for Development (-) reduced from 53.8% to just 3.8%, representing a 93% reduction in identified concerns. By May 2026, 96.2% of observations were evaluated as either Developing (=) or Secure (+), compared with 46.1% in January. This demonstrates a significant positive shift in learners' skills, confidence and participation, with almost all pupils now consistently demonstrating positive progress across the observed criteria.
· Improvements in wellbeing and involvement were associated with a 50.1 percentage point increase in positive outcomes (46.1% to 96.2%) and a 27 percentage point increase in secure progress against observed criteria (11.5% to 38.5%). By May 2026, almost all observations demonstrated pupils who were engaged, participating and making progress within sessions.
· RAG analysis shows a full shift from red to predominantly green indicators, evidencing increase in independent learning behaviours, appropriate interactions and ability to complete tasks with resilience, cooperation and focus. 
· Next steps: Observation of behaviours within class lessons and comparison with Forest Cub data (Session 2026-27)

2. Music (Universal) 

· This session, music provision at St Ignatius’ Primary School has demonstrated clear progress in pupil engagement, enjoyment, confidence and musical skill development. Learning experiences were closely aligned with Curriculum for Excellence First and Second Level outcomes, providing pupils with opportunities to perform, compose, read notation and develop instrumental skills through singing, percussion and glockenspiel work.

· Pupil voice evidence highlights high levels of enjoyment and participation, particularly in creative composition activities. The majority of learners identified composing their own music as their favourite aspect of music lessons, demonstrating growing creativity, independence and confidence in expressing musical ideas. Almost all pupils valued opportunities to create, perform and listen back to their own compositions, indicating increased ownership of learning and deeper engagement with musical concepts.

· Significant progress was evident in musical literacy and performance skills. Most pupils reported increased confidence in reading treble clef notation compared with the beginning of the year, while almost all pupils successfully developed their ability to read and perform rhythms. All learners demonstrated understanding of key concepts such as major and minor scales and were increasingly able to identify these through listening activities. Almost all pupils also showed resilience in learning the glockenspiel, recognising that regular practice and improved note-reading skills supported their progress.

· A range of teaching approaches, including teacher modelling, collaborative learning and practical performance opportunities, supported positive learner outcomes. Most pupils responded particularly well to demonstrations, teamwork and active music-making experiences. Requests for additional opportunities, including guitar, keyboard, drumming, band activities and more frequent music lessons, further reflect the enthusiasm and value pupils place on music within the curriculum.

· Overall, evidence suggests that music has become a highly engaging and enjoyable area of learning, with increased participation, confidence and musical understanding across the school. Continued development of instrumental opportunities and creative composition experiences has strong potential to further improve attainment, deepen musical literacy and support learners in achieving higher levels of performance and creativity in the future.

3. Enquiry Based Learning: P4-7 (Universal)
Outcomes and Improvements
Simpson Scale: All P4-7 staff completed Simpson Observation Scales for Engagement at the end of all 4 terms session 2025-26.

· Simpson Engagement Scale data shows a 9% increase in pupils achieving the highest levels of engagement (scores 5-6), demonstrating greater participation, motivation and ownership of learning as Enquiry Based Learning has become embedded across P4-7.
· The proportion of pupils demonstrating medium levels of engagement decreased by 31.5%, indicating that more learners are moving from passive participation towards sustained and active involvement in their learning.
· There was a 7.5% reduction in pupils recording the lowest engagement scores, suggesting that targeted learning and teaching approaches are successfully supporting previously disengaged learners.
· Overall, the combined reduction of 39% across low and medium engagement categories demonstrates a significant shift towards higher levels of learner engagement and increased consistency in participation.
· Compared with June 2025, the proportion of pupils demonstrating high engagement increased by 8 percentage points, providing strong evidence that Enquiry Based Learning is having a positive impact on learner outcomes, independence and the quality of learning experiences across the school.

Next Steps

· Share Leuven Involvement and Simpson Engagement data at collegiate meetings to inform professional dialogue and next steps.
· Use SMT and peer observations to support reflective practice and improve EBL consistency; include termly pupil observations using a new pro-forma.
· Refine planning to align clearly with Experiences & Outcomes and Benchmarks, ensuring progression, depth and consistent EBL skills development across stages.
· From 2026/27, maximise use of The Discovery Den and continue to review and purchase resources to support EBL.
· Strengthen explicit teaching of Critical and Higher Order Thinking Skills within planning and pupil self-assessment to deepen learning and real-life application.
· Development of ‘Discovery Den’ - EBL Room

What has improved/changed for young people affected by poverty?
· Improved attainment and progress 
Targeted interventions (e.g. literacy) increased attainment for identified learners.	Comment by Marie-Claire Hendry: Can you quantify?
· Greater engagement and inclusion
 EBL created a more relevant, inclusive curriculum, boosting participation and pupil agency.
· Improved wellbeing and readiness
 Targeted support improved regulation, relationships and engagement; stronger GIRFEC ensured timely support.
· Enhanced family support
 Partnership working improved access to holistic support and strengthened family engagement.
· More effective early intervention
 Improved leadership enabled earlier identification and more coordinated multi-agency support.

What difference did your approach make?
· Targeted support
 Interventions (RWI, Forest School, Seasons for Growth) addressed attainment and wellbeing barriers for disadvantaged learners.
· Equity-focused resourcing
 High proportions of SIMD Q1/FSME pupils ensured targeted impact.
· Improved engagement
 Friday Forest School supported attendance and engagement.	Comment by Marie-Claire Hendry: Can you quantify?
· Inclusive universal approaches
 Music and EBL provided non-stigmatising opportunities for all.
· Increased staff awareness
 Greater understanding of poverty-related barriers and need for holistic support.

How are you reducing the attainment gap?
· Targeted literacy support
 RWI improved reading for targeted pupils (Q1/FSME).
· Wellbeing and engagement
 Forest School and Seasons for Growth reduced barriers to learning.
· High-quality universal learning
 EBL and music improved engagement, confidence and motivation.
· Robust tracking
 Ongoing monitoring ensured responsive, impactful interventions.

Sustainability of approach
· Staff capacity
 Developed expertise in RWI, nurture and EBL.
· Embedded practice
 EBL and outdoor learning integrated across the school.
· Universal provision
 Focus on inclusive approaches for long-term impact.
· Data-informed planning
 Evaluation used to guide sustainable resourcing.

Next steps
· Refine RWI targeting and tracking
· Extend Forest School provision
· Continue Friday attendance interventions
· Expand Seasons for Growth
· Improve EBL consistency across levels
· Strengthen impact data analysis
· Continue developing staff expertise in equity and wellbeing













[bookmark: _Hlk102417516]Section 3: Summary of Impact of Annual Improvement Plan Priorities (Submission June 2026)
	Priority 1 (Long Term Outcome):

	Priority 1: Drive for Social Justice – Inclusion & Diversity/Wellbeing
Universal: All learners will benefit from improved staff understanding and approaches to Neuro-Diversity, mental health support and inclusion through a focus on trauma-informed practice. 
Through targeted professional learning and inclusive curricular approaches, we aim to strengthen the health and wellbeing of all pupils. This priority will ensure that every learner feels valued, understood, and empowered to achieve their full potential.
Additional: All staff will enhance their understanding of neurodiversity, including autism spectrum disorder (ASD), to foster a more inclusive and supportive learning environment.

	NIF Priority: 
1. Closing the attainment gap between the most and least disadvantaged children and young people
2. Improvement in children and young people’s health and wellbeing
	NIF Driver:
1. School Leadership – Strong leadership to drive change and improvement
2. Teacher Professionalism – High-quality teaching and professional learning
3. Parental Engagement – Involving families in learning and school life
4. Assessment of Children’s Progress – Using assessment to support learning
5. School Improvement – Strategic planning and self-evaluation for improvement
Performance Information – Using data to inform decisions and track progress

	NLC Priority:
NLC Priority:
1. Support all children and young people to realise their full potential
– Ensuring inclusive, equitable, and high-quality learning experiences for every learner.
2. Remove barriers to achievement and ensure excellence and equity for all
– Addressing the needs of neurodiverse learners, those with ASN, and children affected by trauma or disadvantage.
Promote wellbeing, resilience, and care
– Embedding trauma-informed and nurturing practices across all educational settings.
	QI:
· 1.3 Leadership of Change – Strategic vision for inclusion and wellbeing embedded in school culture.
· 2.1 Safeguarding and Child Protection – Robust systems in place to support mental health and trauma-informed responses.
· 2.4 Personalised Support – Enhanced support for neurodiverse learners and those experiencing trauma.
· 3.1 Ensuring Wellbeing, Equality and Inclusion – Whole-school commitment to equity and nurturing relationships.
3.2 Raising Attainment and Achievement – Improved outcomes for all learners, particularly those requiring additional support.

	If you used any aspect of your PEF fund to support this priority; please detail the expenditure here:


	RATIONALE: In response to a marked increase in the number of pupils presenting with mental health challenges, neurodiverse profiles—including a significant rise in diagnoses of Autism Spectrum Disorder (ASD) and the growing complexity of trauma-related behaviours, St Ignatius’ Primary School will continue to be committed to embedding a whole-school approach to inclusion and wellbeing in line with our School Vision and Values. This priority aligns with our moral imperative to ensure equity and excellence for all learners, particularly those requiring additional support.
We recognise that to meet the needs of our increasingly diverse school community, we must strengthen our universal, targeted, and intensive support frameworks. This will be achieved through a sustained focus on trauma-informed practice, inclusive pedagogy, and professional learning that enhances staff understanding of neurodiversity and mental health.
By fostering a nurturing, inclusive environment where every child feels safe, valued, and empowered, we aim to remove barriers to learning and promote positive outcomes for all.

	OUTCOMES: 
· Staff demonstrate improved confidence in trauma-informed and neurodiverse practice
· Learners experience increased inclusion, engagement and emotional regulation
· Targeted pupils show improved readiness to learn and participation


	EXPECTED IMPACT:
· Reduced barriers to learning for neurodiverse and vulnerable learners
· Improved wellbeing and equity, leading to better attainment and achievement
· Consistent inclusive practice embedded across the school

	Summary of Progress and Impact: (based on outcomes for learners): (How are you doing? How do you know? What action was taken and what was the impact?)

	How Are we Doing?/ How do we know?/Actions/Impact?

	· How are we doing?
 The school has made good progress in improving inclusion, wellbeing and support for neurodiverse learners. This is evidenced by a clear upward trend in wellbeing and involvement, with average Leuven scores increasing from 3.6 to 4.1 (wellbeing) and 3.4 to 4.0 (involvement) across the school. 
Overall, 67.4% of pupils demonstrated measurable gains, rising to 79.8% in P4–P7, indicating particularly strong impact in the upper school. 
How do we know?
· Quantitative data shows: 
· From August 2025-June 2026, 120 out of 178 pupils (67.4%) improved in wellbeing and/or involvement as a result of a blend of play/enquiry based learning, nurturing approaches and inclusive practice. 	Comment by Marie-Claire Hendry: Is this from last session?  And what is this as a result of?
· Highest gains in P4 (89.3%) and P5 (86.4%)
· Lower gains in early stages, with one class improvement only 42.9%, identifying an area for improvement
· Staff self-evaluation highlights improvements in: 
· engagement, calmness, emotional regulation and inclusion following trauma-informed and neurodiversity training.pdf)
· GIRFEC parent survey shows: 
· Almost all parents agree or strongly agree their child is well supported via GIRFMe planning and that support has improved wellbeing and learning
· Strong parental confidence in communication, involvement and support systems.
What action was taken?
· Delivered targeted professional learning on Attachment, Trauma and Neurodiversity (including ASD)
· Embedded trauma-informed approaches across classrooms (consistent routines, regulation strategies, adapted communication)
· Developed more inclusive learning environments and relationships
· Strengthened GIRFEC processes and parental engagement

What has been the impact?
· Majority of learners show improved wellbeing and engagement, with almost two-thirds making measurable gains
· Upper stages demonstrate very strong impact (nearly 80% improving), indicating effective inclusive practice
· Learners are more engaged, settled and able to participate in learning, with improved sense of safety and belonging
· Staff demonstrate increased confidence in supporting neurodiverse learners
· Parents report high levels of satisfaction and trust in the school’s support

	Next Steps: (What are we going to do now?)
· 
 Continue to improve consistency of practice across all stages, with a particular focus on first level (especially P3) and pupils who are not yet showing progress (32.6%), ensuring all learners benefit equally from inclusive and trauma-informed approaches.

	
	

	Priority 2 (Long Term Outcome):
	

	Drive for Excellence - Curricular Reform & Pedagogy

All pupils and staff (Stages P4-7) will continue to develop enquiry-based learning (EBL) pedagogy to enhance pupil agency, engagement, and critical thinking. 
Through pupil-led investigation supported by high-quality pedagogical approaches all staff will encourage increased motivation and curiosity while continuing to achieve high levels of attainment across the curriculum. 
All pupils will be tracked using a combination of TPJ data, supported by Leuven and Simpson scale information.

	NIF Priority: 
1. Improvement in attainment, particularly in literacy and numeracy
2. Closing the attainment gap between the most and least disadvantaged children and young people
3. Improvement in employability skills and sustained, positive school-leaver destinations


	NIF Driver:
1. School Leadership – Supporting strategic direction, professional learning, and a shared vision for enquiry-based pedagogy.
2. Teacher Professionalism – Enhancing staff capacity through professional learning and reflective practice.
3. Parental Engagement – Strengthening home-school partnerships to support pupil motivation and engagement.
4. Assessment of Children’s Progress – Using data (TPJ, Leuven, Simpson) to monitor and support pupil progress and attainment.
5. School Improvement – Driving evidence-informed change to improve learning experiences and outcomes.
Performance Information

	NLC Priority:
1. Improve outcomes for all learners
2. Reduce inequalities and close the poverty-related attainment gap
3. Improve children and young people’s health and wellbeing
4. Empower children and young people to have a voice and take an active role in their learning


	QI:
· 1.2 Leadership of Learning – Empowering staff and pupils to lead learning through enquiry.
· 2.2 Curriculum – Ensuring breadth, depth, coherence, and relevance through enquiry-based approaches.
· 2.3 Learning, Teaching and Assessment – Promoting high-quality pedagogy that supports active engagement and progression.
3.2 Raising Attainment and Achievement – Maintaining high levels of attainment while improving engagement and equity.

	If you used any aspect of your PEF fund to support this priority; please detail the expenditure here:


	RATIONALE: Current practice shows variability in pupil agency, challenge and depth of learning across P4–P7. There is a need to move towards more active, enquiry-based approaches to improve engagement, independence and higher-order thinking.

	OUTCOMES: 
· Staff confidently deliver enquiry-based learning (EBL)
· Learners demonstrate increased agency, curiosity and critical thinking
· Learning experiences provide greater challenge, choice and collaboration


	EXPECTED IMPACT:
· Learners are more engaged, motivated and independent
· Improved depth of understanding and participation
· More consistent high-quality learning and teaching across P4–P7

	Summary of Progress and Impact: 
The school is making good progress in developing enquiry-based learning (EBL) across P4–P7. There is clear evidence of increased pupil engagement, motivation, and participation, particularly in active and pupil-led learning contexts. However, practice is not yet fully consistent across all classes.  
How Do We Know?
Learner Conversation – Focus Group (P4–P7)
· All children within focus group report high enjoyment of practical, hands-on and enquiry-based learning, such as experiments, model-making and research projects [2.3 Learne...tion P4-P7 | Word]
· Pupils value: 
· choice and ownership (selecting topics, deciding how to present learning)
· opportunities to collaborate and investigate
· When asked directly whether they feel involved, learners responded positively, indicating regular opportunities to participate actively and meaningfully during enquiry tasks. They were encouraged to lead their learning by generating their own enquiry This suggests a generally inclusive learning environment where pupils see themselves as contributors.[2.3 Learne...tion P4-P7 | Word]
· However: 
· Experiences of EBL are not yet consistent (e.g. limited or irregular access to EBL spaces)
· Some learners struggle to articulate progress and next steps, indicating gaps in assessment and metacognition [2.3 Learne...tion P4-P7 | Word]
Parent survey (Engagement in Learning)
· Very strong positive responses: 
· Almost all parents agree or strongly agree their child: 
· enjoys school
· is motivated and interested
· experiences meaningful and engaging learning [HGIOS -QI...n Learning | Excel]
· Qualitative feedback highlights strong impact of: 
· play-based and enquiry learning
· outdoor learning and practical tasks
· real-life contexts (e.g. class economy, STEM activities) [HGIOS -QI...n Learning | Excel]
Staff Confidence Survey (March 2026)
· Majority of staff report being confident in play and enquiry-based learning, with most selecting confident or slightly confident [St Ignatiu...March 2026 | Excel]
· Strengths identified: 
· Opportunities for child-led enquiry, collaboration and problem-solving are already embedded
· Staff recognise strong alignment with Curriculum for Excellence
· Key development needs: 
· Planning high-quality enquiry experiences
· Assessing learning within enquiry contexts
· Understanding skills progression
Leuven Scale (Engagement Evidence)
· 67.4% of pupils showed increased wellbeing and/or involvement across the year
· This rises to 79.8% in P4–P7, indicating strong impact in the target stages for this priority
· Data supports that improvements to pedagogy are contributing to increased engagement and participation, although a minority of pupils remain passive or plateauing


	Next Steps: (What are we going to do now?)

· In- house CLPL using Simon Breakspear teaching sprints model,t o strengthen approaches to planning, implementing and assessing high quality EBL experiences and develop greater consistency of practice.
· Develop learner meta-cognition by embedding Skills Development Scotand Metaskills Framework into 
· Use of practitioner enquiry to ensure approaches are research informed and evidence led.
· Negotiation with campus partner has secured additional access to EBL room to support consistent practice.

	

	Priority 3 (Nursery): 

	Embedding Vision, Values, and Pupil Voice into Learning Culture
To re-establish and embed a shared vision and values across the nursery community while strengthening pupil voice and leadership to enhance engagement, ownership, and meaningful learning experiences.


	NIF Priority: 
1.Placing the human rights and needs of every child and young person at the centre of education;
	NIF Driver: 
1. School and ELC Leadership

	NLC Priority:
3.Improvement in children and young people’s health and wellbeing with a focus on mental health and wellbeing

	QI:
1.  Leadership

	If you used any aspect of your PEF fund to support this priority; please detail the expenditure here:


	RATIONALE: 
A co-constructed and clearly embedded vision promotes a nurturing, inclusive, and aspirational environment. Engaging children, families, and staff in revisiting this vision ensures it reflects current needs and supports a consistent ethos for high-quality learning.
Promoting pupil voice and leadership upholds children’s rights under the UNCRC and the Curriculum for Excellence. By enabling children to express their views, make choices, and take on leadership roles, we foster agency, engagement, and a strong sense of belonging.
This priority ensures the nursery remains a child-centred space where values are actively lived and children’s voices shape their learning experiences.

	OUTCOMES:  A shared vision is embedded in daily practice, with children actively expressing their views and making choices.

	EXPECTED IMPACT: Children are more confident, independent and engaged, with a strong sense of belonging and ownership of their learning.

	Summary of Progress and Impact: (based on outcomes for learners): (How are you doing? How do you know? What action was taken and what was the impact?)
Embedding Vision, Values and Pupil Voice
Learning observations provide clear evidence of progress in embedding the nursery’s vision, values, and aims across practice. The vision, values and aims are now clearly visible within the learning environment, ensuring that they are accessible to children, families and staff. This has supported a consistent and shared understanding of the setting’s ethos.
SLT observations further demonstrate that adult–child interactions are increasingly rooted in UNCRC principles. All staff consistently model respectful communication, support children to express their views, and promote inclusion and fairness. As a result, almost all children are developing confidence in sharing their thoughts and are experiencing a nurturing environment where their rights are recognised and upheld.	Comment by Marie-Claire Hendry: Can you quantify?	Comment by Marie-Claire Hendry: Can you quantify?
There has been a notable increase in opportunities for children to express their opinions and make choices throughout the nursery day. For example:
· The introduction of “Loving Lunches” daily feedback allows children to share their views and preferences, ensuring their opinions inform practice.
· Children are now able to independently access paint and craft materials, promoting autonomy and creativity.
· Children are supported to independently label their work using pre-printed name labels, encouraging ownership and independence.
These examples demonstrate that the vision and values are increasingly embedded in everyday practice, with children’s voice and agency becoming a consistent feature of the learning environment.
An audit of staff CLPL identified gaps in knowledge and confidence in some aspects of practice. While targeted professional learning has been planned, staff attendance at courses has been impacted by staffing shortages, limiting the pace of progress in this area. This remains an identified area for further development.
There is evidence of meaningful consultation with both children and parents at key points of change. For instance:
· Feedback gathered contributed to the removal of morning group time, allowing for more responsive, child-led starts to the day.
· Consultation also informed the decision to reduce the number of adults present during morning transitions, supporting children’s independence and confidence.
· Staff report that the removal of morning group time allows a more child-centered and flexible approach to supporting children.
Overall, the setting is making very good progress towards creating a child-centred environment where the vision and values are lived daily. Children are increasingly empowered to influence their experiences, and there is a growing culture of participation and respect. Continued focus on staff professional learning will further strengthen consistency and sustainability of this practice.
Strengthening Planning, Assessment and Targeted Support
Learning walks show strong responsive practice across the setting. Practitioners effectively adapt experiences to meet children’s needs, with high-quality interactions extending learning. Children are fully engaged, motivated and supported within calm, well-resourced environments.
Planning and Assessment
Staff are developing approaches to focused pupil observations and this is strengthening practitioner confidence in responsive planning, leading to clearer identification of next steps. However, recording responsive planning and assessment remains inconsistent.
Challenges
The use of floor books has not progressed due to:
· Leadership changes
· Staffing pressures
· Practical limitations (time to print/record evidence)
· Concerns about impact versus workload



[bookmark: _Hlk102417787]
Section 4: Key strengths/successes linked to Quality Indicators
[bookmark: _Hlk102417942](NB: establishments should continue to ensure that their own self-evaluation calendar reflects a cyclical coverage of all quality indicators.)
Using the information gathered through ongoing self-evaluation processes, including discussions in family groups, please briefly outline key strengths/successes in relation to each of the core QIs, and next steps. (QIs should not exceed 500 words.) If your establishment has a nursery, please also include nursery key strengths/successes within each QI.
Please refer to submission information on page 1, which outlines required submission dates for the core Q.I.s, when completing this document. 


How good is our leadership and approach to improvement?
	[bookmark: _Hlk31115022]QI 1.3 Leadership of change

	Developing a shared vision, values and aims relevant to the school and its community
	Strategic planning for continuous improvement
	Implementing improvement and change

	Please identify relevant NIF details and highlight links to SIP/PEF Plans.  Please record specific PEF evaluations in blue.

	NIF Priority: 1,3 & 4

	NIF Driver: 1,2,3,5

	UNCRC: 12, 28

	RECR (if appropriate):

	Linked SIP/PEF Priority (if applicable):

	How well are you doing?  What’s working well for your learners?

	[bookmark: _Hlk39830112]How well are we doing?

· Our school has established a strong, inclusive ethos built on co-created vision and values. These are embedded across all classrooms and shared widely with the community, fostering a sense of belonging and purpose. All staff work collaboratively with external agencies, the parish, and the Parent group to provide holistic support for all learners. Robust systems for tracking, monitoring, and professional dialogue ensure that interventions are timely and effective.

What’s working well for learners?

· Inclusive culture: All pupils are supported to take ownership of the school vision, strengthening engagement and motivation.
· Effective partnerships: Strong links with parish, charities, and agencies enrich learning and wellbeing.
· Targeted support: Use of tracking tools and scales ensures interventions meet individual needs.
· Smooth transitions: Structured support for P1 and high school transitions builds confidence and resilience.
· Staff development: Collegiate time and CPD opportunities enhance teaching practice and innovation.
· Sustainable change: New initiatives introduced gradually, ensuring quality and consistency.
· Improved engagement and wellbeing: Co-created vision and values has continued to increase pupil voice and sense of belonging.
· Better outcomes for identified learners: Targeted interventions informed by robust tracking have led to measurable improvements in attainment and wellbeing.
· Increased parental involvement: Parents’ Group initiatives have supported equity and enriched learning experiences.
· Enhanced staff confidence and capacity: Practitioner enquiries, CPD and collegiate time have driven innovative approaches and improved learner outcomes.
· Positive culture of continuous improvement: Regular evaluation through quality assurance calendar ensures planning, including interventions remain effective and responsive.


	How do you know? What evidence do you have of positive impact on learners?

	
Engagement with Vision, Values and Aims
Evidence:
· All learners participate in planned activities (class, whole-school, home learning) linked to vision and values.
· 95% of parents (Forms Questionnaire) confirm awareness of vision and values.
· Children can articulate vision statements and show enthusiasm for leadership roles and improvement groups.
Impact:
· Strong sense of belonging and shared purpose among pupils.
· Increased pupil voice and ownership of school ethos.

Attendance and Inclusion
Evidence:
· Attendance improved from 89% (2021–22) → 96.4% (Oct 2025). There has been an identified recent decline however which will be addressed using strategic universal and targeted interventions next session.
· Exclusion rate: 0%, with successful inclusion for all pupils.
Impact:
· Pupils feel safe, supported, and motivated to attend school regularly.
· Inclusive practices ensure equity and wellbeing for all learners.

Attainment and Learning
Evidence:
· P1 TPJ for reading, literacy and numeracy as of October 2025 77%–86%, showing strong early progress.
· Attainment across the school remains consistent, with almost all children making progress at their level
· Simpson and Leuven scales used universally to monitor engagement and wellbeing, results recorded in tracking system. 

Impact:
· Consistent high quality of literacy skills evidenced in pupils’ work.
· Enhanced pupil engagement and wellbeing, particularly for focus pupils.

Wellbeing and Pupil Voice
Evidence:
· Leuven Scale data shows improved involvement and wellbeing for focus pupils.
· Pupils actively join groups to improve school community and take on leadership roles.

Impact:
· Increased confidence, resilience, and sense of responsibility among learners.

 Parental Engagement
Evidence:
· Learning logs, literacy and numeracy jotters monitored by SMT and shared with parents for feedback.
· High attendance at Meet the Teacher, Parents’ evening and transition events.

Impact:
· Strengthened home-school partnerships and shared responsibility for learning.

Summary Statement
· We know we are making a positive impact because quantitative data (attendance, attainment, exclusion rates) and qualitative evidence (parent feedback, pupil voice, wellbeing scales) have consistently show improvement in engagement, achievement, and inclusion, with high levels now being maintained. 



	What are you going to do now? What are your improvement priorities in this area?

	
· Continuing to evolve our vision, values, and aims through planned class, whole-school, and home learning activities.
· Maintaining strong parental engagement through learning logs, transition events, and feedback opportunities.
· Continue with effective use of whole school tracking systems, as well as Simpson and Leuven scales to monitor attainment, engagement, and wellbeing.
· Familiarisation with new NL data dashboard
· Sustaining trauma- and nurture-informed approaches across all learning contexts, which links to this session’s improvement priority 1. 
· Ongoing CPD and practitioner enquiry to improve pedagogy and outcomes for learners, with continued focus on EBL across stages P4-P7
· Enquiry-Based Learning: Support 4 staff members engaged in Practitioner Enquiry (NLC) to share findings and impact.
· Introduction of specified space, resources and furniture for EBL to accommodate more active sessions across P4 – P7. Due to open plan layout, this space has been identified for louder active planned sessions which require more flexible use of space.  EBL remains a focus within day-to-day planning and timetabled outdoor learning slots.
· Promoting pupil leadership and voice through school improvement groups and community initiatives.
· Refine and sustain current approaches to vision, values, and inclusive practice.
· Mathematics Priority (Session 2026–27): Update Curriculum Rationale to reflect progression and pedagogy.
· Family Engagement: Develop and strengthen partnerships through a newly branded Parents’ Group.
· Rights Respecting Schools Award (RRSA): Achieve Gold Award status.
· Distributed Leadership: Further develop staff leadership roles to enhance capacity and sustainability.





How good is the quality of care and education we offer?

	QI 2.3 Learning, teaching and assessment

	Learning and engagement
	Quality of teaching
	Effective use of assessment
	Planning, tracking and monitoring

	Please identify relevant NIF details and highlight links to SIP/PEF Plans.  Please record specific PEF evaluations in Blue.

	NIF Priority:1, 3, 5

	NIF Driver:2, 4

	UNCRC: Articles 28,29, 31

	RECR (if appropriate): Developing as a community of Faith and Learning

	Linked SIP/PEF Priority (if applicable): Priority 2

	How well are you doing? What’s working well for your learners?

	Learning and Engagement
· Formal and informal classroom observations and playroom show high levels of engagement in almost all classes and for almost all learners.  
· Leuven scale observations by teachers show an overall gain in engagement (+ 0.4) and wellbeing (+0.3) from term 1 to term 3. Learner conversations highlighted play and enquiry-based pedagogies as a key attributing factor.
Children in P3 benefit from an engaging and inclusive play-based curriculum balancing teacher led – teacher initiated and pupil led experiences.  Pupils in P4-P7 are benefiting from an emerging enquiry-based approach to inter disciplinary learning, using wonder questions to lead learning.
· Learner conversations with randomly sampled pupils in P1-P3 highlighted that learners respond positively to active, hands-on experiences, indicating strong engagement through play and games. Children value choice and exploration, consistent with play-based pedagogy.
· Learner conversations with pupils in P4-7 demonstrated that learners feel motivated when they have space to research their chosen aspects during enquiry time. They describe being able to decide who to research, what information to include, and how to present it (e.g., PowerPoints, posters). They express excitement when a topic captures their interest, indicating regular opportunities to participate actively and meaningfully during inquiry tasks. This suggests a generally inclusive learning environment where pupils see themselves as contributors.
· Consultation with staff highlighted that play based pedagogy was more established at P1-3 whilst enquiry-based approaches were developing in P4-P7. 
· Consultation with parents (21% response) highlighted that almost all parents think that their child: enjoys coming to school; talks about learning at home; is motivated and interested in their learning; enjoys a variety of relevant engaging and meaningful learning experiences. 
· Many parents commented on opportunities for learning through STEM, numeracy, construction tasks, play-based/ hands on learning and that children particularly value outdoor learning.
Quality of Teaching
· Formally observed lessons highlight that almost all staff use a range of effective teaching approaches that support learners’ needs and create positive learning environments.
· Almost all observed lessons demonstrate appropriate pace/challenge and differentiation with clear explanations and modelled examples/think alouds used to scaffold understanding.
· Quality Assurance of pupil jotter work demonstrates high expectations of learners in almost all classrooms, with regular verbal and written feedback. All pupils are encouraged to self/peer assess work against success criteria in line with Learning and Teaching policy.
· Digital technology is used effectively in all classrooms to enhance learning and develop digital literacy.
· 1 hour weekly additional collegiate time has strengthened consistency of effective practice and supported staff development.
· Parent consultation (48% response) highlighted that almost all parents feel that their child is known well by their teacher and that children are encouraged to think independently.  Most parents felt that their child was well supported to learn and that expectations of children were clear,

Effective Use of Assessment
· All staff use a wide range of assessment data to evaluate children’s learning and plan for next steps.
· Formative assessment strategies are used effectively in all classes, supporting teachers to adapt learning and teaching in the moment.
· Universal standardised assessments are administered at set points throughout the year to inform and strengthen teacher professional judgement and identify school trends/attainment gaps.
· Targeted assessments are used effectively and timeously to provide a diagnostic assessment of pupil progress, measure impact of interventions and inform the literacy consultation process.
· High quality assessments are used effectively at all stages, to plan, implement and assess connected Es and Os across several organisers and within relevant and engaging contexts.
· Children at all stages enjoy opportunities to demonstrate their learning via multi-modal evidence i.e. photos, videos, models, PowerPoints.
· Floor books are used effectively in most classes, to evidence learning; allow children to reflect on their learning over time and record pupil voice
· Consultation with parents (19% response) highlighted that a majority of parents see assessment being used to identify strengths/next steps. A majority feel well‑informed across the year and perceive that learners know their next steps.  Assessment-and-Interventions-A-Guide-for-Parents-and-Families.pdf created as a direct result of feedback.

Planning, Tracking and Monitoring
· A robust whole school tracking system is in place across the school and nursery. This has been highlighted by HMIe as a model of highly effective practice.
· School and Nursery Self-Evaluation calendar in place to ensure manageable and timely audits of practice.
· The school’s tracking system provides a clear overview of attainment and progress in literacy, numeracy and health & wellbeing and tracks any interventions/supports /standardised assessments.
· Power BI dashboard used to track whole school data against authority average and virtual comparator schools, to identify trends and inform improvement priorities.
· Termly tracking meetings support staff to identify gaps early and plan timely interventions.
· Standardised assessment data is used appropriately to inform planning and identify trends at class, stage and whole‑school level, directing interventions and school improvement priorities.
· Leuven scale tracking has been introduced at all stages to measure the impact of play/enquiry-based learning on pupil engagement and wellbeing with measured value added for all classes.

	How do you know? What evidence do you have of positive impact on learners?

	· Staff collaborative self-evaluation.
· Learner Conversation – P1-P3
· Learner Conversation P4-P7
· Parent surveys
· Termly Leuven Scale tracking 
· Tracking and Monitoring progress across the curriculum
· Dashboard data – ACEL trends/ Attendance data
· Jotter Monitoring
· Classroom Observations
· Floor book sampling

	What are you going to do now? What are your improvement priorities in this area?

	· Introduce focused observations during play and enquiry sessions in school and nursery classrooms, to support high quality assessment and feedback and promote higher order thinking.
· Launch whole school meta-skills framework and use resources from Skills Development Scotland to teach, track and develop skills across the curriculum.
· Identify LTA coach for school and engage in learning sprints to improve an agreed aspect of practice following self-evaluation.
· Engage in Cluster moderation planned from planning stage through to evidence/feedback to support consistency of practice at all stages.
· Develop more accurate teacher professional judgement through cluster validation and moderation activities.
· All teaching staff to engage in at least one practitioner enquiry project per academic session.
· Include peer observations in quality assurance calendar, linked to agreed aspect of practice/ collaborative enquiry.
· Further development of EBL room and Happy hub to support play/ enquiry.
· Early identification of children in nursery class demonstrating difficulties with speech and language development.  Add to tracker.
· Use of Wellcom GL assessment to assess speech and language difficulties and identify appropriate interventions. Track and monitor impact.
· Enhance nursery playroom environment and outdoor space, to promote rich opportunities for literacy and numeracy development.
· Engage in cluster ELC link visits to share best practice.



How good are we at improving outcomes for all our learners?

	QI 3.1 Ensuring wellbeing, equality and inclusion

	Wellbeing
	Fulfilment of statutory duties
	Inclusion and equality

	Please identify relevant NIF details and highlight links to SIP/PEF Plans.  Please record specific PEF evaluations in Blue.

	NIF Priority: Improvement in children and young people’s HWB

	NIF Driver:
 
· School leadership
· Teacher professionalism
· Assessment of children’s progress
· Performance Information


	UNCRC:

Article 3
Article 12
Article 14
Article 15
Article 19
Article 29
Article 30


	RECR (if appropriate):

	Linked SIP/PEF Priority (if applicable):

· Early intervention and prevention
· Social and emotional wellbeing
· Differentiated support
· Using evidence and data
· Partnership working
· Professional learning and leadership


	[bookmark: _Hlk31115505]How well are you doing? What’s working well for your learners?	

	Wellbeing:

· Almost all staff have a firm grasp of their roles and responsibilities in supporting learner’s HWB. However, in order to meet the needs of an increasing number of pupils presenting with social and emotional well-being needs, HWB is now a focus for AIP 2025-2026. The priority was formed in response to:

· Changing staff: Priority to review and update staff training within Nurture and Trauma informed practice to previous levels pre-inspection 
· Increased range of challenging behaviours presenting within August 2024 and August 2025 Primary 1 cohorts:

1. Transition visits (small & large group visits)
2. SMT Nursery visits
3. TPR exercise
4. Increased use of Psychological Services/CL&D/Social Work
5. Parental requests for access to Teen Talks, Mind Marvels, Miracle Foundation and other forms of counselling services


· Tracking and Monitoring: 
1. Increased necessity for parental review meetings where pupil well-being needs are a focus (Currently: 27 pupils across Nursery and School: Reviewed Aug – Sept 2025)
2. Increased percentage of Focus Pupils where HWB is impacting attainment
(Overall: 2024/25: 37% increased to 43% session 2025/26 which can be described as a SIGNIFICANT MINORITY and thus requiring attention)
3. Increased percentage of pupils across Nursery and School currently within NDPT (18 pupils) and LCP process (8 pupils)
· Developing understanding of the effects of Covid upon specific cohorts and individuals across the school

· All pupils complete HWB survey 2 times per year – October & May

Scores show percentage of pupils with a positive understanding of the HWB indicators

	Whole School
	Safe
	Healthy
	Achieving
	Nurtured
	Active
	Respected
	Responsible
	Included

	May 2025
	92.7%
	94.6%
	97.6%
	93.9%
	96.7%
	92%
	94.7%
	96.3%



· Respected/Safe: Analysis – All staff to continue to focus planning in this area
· Other indicators maintained or increased level of understanding
· HWB indicators are promoted during assemblies and during HWB lessons across All classes
· HWB indicators displayed throughout the school
· HWB indicators featured in All jotters

· TIOF and Play Back Ice HWB resources support robust planning to explore diversity, faith issues, racism and intolerance
· CfE Foundations Milestones used by All nursery staff & SMT when planning for children with ASN in nursery (One child in P1) (GIRFMe Planning)
· Introduction of Meta-Skills within GIRFMe planning in school

· Leuven Scale: All pupils x 4 terms
· Simpson Scale: introduced August 2023 - All pupils x 4 terms
· Seasons for Growth: TBC
· Teen Talks: 2 pupils (P6) and P7 HS Transition Group Term 4 2024/25
· Outdoor Learning to promote HWB across All classes and through focus groups
· P7/P1: Forest Club
· Nursery Forest Club: 2 members of staff have completed Forest Club CLPL
· P5 Clyde in the Classroom
· P5 Swimming

Fulfilment of statutory duties:
· Almost all staff have a sound working knowledge of local and national documents, guidance and GIRFEC processes
· All staff engage in Care and Welfare processes
· All staff have completed CP annual training
· All staff engaging in NAIT Training supported by Educational Psychologist: 2/5 sessions completed
· All staff working with focus pupils engage in additional assessments within HWB including:
· Leuven Scale
· Simpson Scale
· Teaching Talking where required 

· All staff are actively engaged in CLPL and promotion of UNCRC

Inclusion and equality:
· Almost all staff have a working knowledge of GIRFEC procedures
· School Vision and Aims/Core Values promoted in All classes, awards given at weekly assemblies across All stages
· Parent Communication: 
· All staff completed ‘The Promise’ familiarisation and NLC modules: Term 3 2024/25
· Care-experienced pupils tracked within One Journey Tracker
· Vulnerable Families (V1-V6 System) – recorded in One Journey Tracker
· Teen Talks
· GIRFMe planning parent feedback
· Review process
· TPR process
· Pupil awards
· Weekly blog
· PTFA/Parent council 
· Attainment/HWB Tracker Year 4: Literacy, Numeracy, HWB and interventions


	How do you know? What evidence do you have of positive impact on learners?	

	· GIRFMe planning
· Leuven Scale: Involvement and HWB
· Simpson Scale
· Review Process
· WITT
· Request for Assistance tracking
· CP Tracking
· Wellbeing App
· Analysis of Attainment/HWB Tracking and planning for next steps
· HWB Questionnaire
· Social Stories: Nursery – P7 
· Boardmaker visuals: increased use
· Classroom monitoring: classroom environment and organisation – Focus on NAIT
· Care & Welfare Pastoral notes 
· HWB Questionnaire – Children results are consistent and show a good understand of the indicators
· Parent/Carer Questionnaire – Feedback from parents and carers highlights strong communication, inclusive practices, a caring and welcoming ethos, engaging learning experiences, and a safe environment where children feel supported and encouraged.


All pupils will continue to be tracked using a range of sources, which is then collated and analysed through the STIG One Journey Tracking System. Information will continue to be used to allocate resources, staff and track assessment data. All staff will continue to develop their knowledge of the tracking system as they continue to make use of information to support planning and evaluation.

To track and monitor evidence, we will continue to collect Leuven, Simpson Scale scores, increasing the use of these for prioritised pupils. 

GIRFMe planning evaluations will continue to be a significant source of evidence for evaluation of interventions, support resources and additional teaching provision.


	What are you going to do now? What are your improvement priorities in this area?

	·  All staff continue to:
· Further develop use of tracking system to support classroom planning, monitoring, tracking and analysis. Further development sessions planned 
· Gold RRSA: continue to develop whole school understanding of HWB and Children’s Rights
· Outdoor Learning/EBL: In response to recent research outlining the benefits to All Children, timetabled sessions discussed with All Staff and will be implemented October onwards 2025/26 (this will be incorporated into daily planning and no longer a stand-alone week)
· Develop use of Meta-skills to support planning
· TBC: Pupil-friendly update for all current policies in response to RRSA planning





























How good are we at improving outcomes for all our learners?

	QI 3.2 Raising attainment and achievement

	Attainment in literacy and numeracy
	Attainment over time

	Overall quality of learners’ achievement
	Equity for all learners

	Please identify relevant NIF details and highlight links to SIP/PEF Plans.  Please record specific PEF evaluations in Blue.

	NIF Priority: 3, 4

	NIF Driver :2, 4, 6

	UNCRC: 28

	RECR (if appropriate):

	Linked SIP/PEF Priority (if applicable):

	How well are you doing? What’s working well for your learners?	

	Current Practice and Strengths

· Differentiation across almost all stages to meet individual learner needs.
· Variety of approaches (Play-based learning, Enquiry-Based Learning) to motivate pupils.
· Consistent understanding of what constitutes high-quality feedback.
· Higher-order thinking skills embedded throughout learning and further supported by introduction of meta skills across all stages
· Meta-skills actively used to inform planning and next steps where and when appropriate eg GIRFMe plans, EBL planning
· Strong pupil voice through UNCRC steering group.
· Effective use of data to inform supports and next steps.
· Celebration of wider achievements within classes and across the school.
· Regular sharing of pupil progress through parents’ evenings, jotter comments, Meet the Teacher, and learning logs.
· High-quality assessments and cluster-wide writing moderation.

Impact on Learners

Attainment in Literacy and Numeracy
· Almost all learners have made progress in literacy and numeracy within individual working levels with most children making expected working level.
· Focused interventions and PEF-funded supports ensure almost all pupils, especially those just below expected levels, make gains.

Attainment Over Time
· Consistent improvement or maintained levels of attainment across core areas.
· Effective use of assessments and professional dialogue ensures accurate judgements and appropriate next steps by almost all staff.
· St Ignatius’ Tracking Attainment system enables comprehensive tracking of attainment, interventions, and engagement with external agencies.
· “Story of the child” approach supports planning, assessment, and reporting. 
Overall Quality of Achievement
· Achievements tracked and celebrated across school and parish.
· Pupils develop confidence, take on roles of responsibility, and contribute to wider school life.

Equity for All Learners
· Planning and monitoring systems promote equity and a focus on raising attainment across all quintiles.
· Session 2025-26: Gap has increased slightly especially in P1 between Quintile 1 and Quintiles 2-5 learners; this will continue to be monitored closely with interventions put in place where appropriate. 
· Significant gap in Primary 7 where almost all learners in Quintile 1 are inconsistent in all areas and slightly below expected level. Again, this is being addressed with support in place to ensure most of these learners achieve 2nd level by the end of session 2025-26.


	How do you know? What evidence do you have of positive impact on learners?	

	Monitoring and Tracking

· Weekly evaluations using Leuven and Simpson scales to monitor engagement and wellbeing.
· Literacy/numeracy assessments systematically updated in trackers; next steps agreed through triangulation of data with SMT and Educational Psychologist for targeted referrals and interventions.

Learner Engagement
· Almost all pupils can articulate their learning goals and demonstrate awareness of their current working levels.
· Consistent access to classroom supports (visual prompts, table resources) to promote independence.
· Pupil and parent surveys strengthen home-school communication and inform improvement priorities.

Pedagogy and Curriculum
· Meta-skills embedded in planning and play-based/experiential learning, fostering autonomy and resilience.
· Almost all staff demonstrate a clear understanding of E&Os, Benchmarks, and provide high-quality feedback.
· Higher-order thinking skills integrated across learning experiences to deepen understanding.

Assessment and Moderation
· Robust assessment practices supported by cluster-wide writing moderation.
· CLPL initiatives have demonstrable impact on pedagogy, evidenced through observations, jotter monitoring, and planning meetings.
· Moderation feedback indicates growing staff confidence in planning for breadth, challenge, and progression.

Parental Engagement
· Regular sharing of pupil progress through parents’ evenings, learning logs, jotter comments, and Meet the Teacher events.
· SMT and teaching staff maintain visible presence at school gates, promoting open dialogue with families.



	What are you going to do now? What are your improvement priorities in this area?

	· Continue with CLPL sessions to strengthen staff confidence and ensure consistency in curriculum delivery.
· Complete Year 4 AIP on EBL and embed enquiry-based approaches across all curricular areas to promote learner autonomy and critical thinking. (priority 2)
· Further develop understanding and application of play-based and enquiry-based learning across all curricular areas, ensuring these approaches are clearly reflected in planning documentation.
· Re-examine current numeracy strategies and interventions, including the implementation of Number Box and SEAL approaches to improve attainment and confidence.
· Maintain effective practice in applying Es & Os and Benchmarks to inform planning and assessment.
· Ensure feedback remains appropriate, relevant, and of high quality to support learner progression.

















Section 5: NIF Quality Indicators: Summary (Submission June 2026)
	Assigning levels using quality indicators
School/centres should evaluate aspects of their work using the following core Quality Indicators (QIs).  Levels should be assigned using the national 6-point scale. Where there has been a recent (post- August 2016) HMIE inspection, the levels awarded should also be included. Please note that the level should relate to the entire QI and not a specific theme.

	Quality indicator
	School self-evaluation
	HMIE Inspection evaluation (if appropriate)

	1.3 Leadership of change

	Very good
	

	2.3 Learning, teaching and assessment

	Very good
	Very good

	3.1 Ensuring wellbeing, equity and inclusion

	Very good
	

	3.2 Raising attainment and achievement

	Very good
	Very Good



Early Years – HMIe & Care Inspectorate (from September 2025)
	Quality indicator
	Establishment self-evaluation
	HMIe evaluation

	1 Leadership 

	
	

	2 Children thrive and develop in quality spaces
	
	

	3 Children play and learn

	
	

	4 Children are supported to achieve

	
	



	Key priorities for improvement planning next session
This section should articulate with the school (and nursery, if appropriate) improvement plan for the forthcoming session or plan cycle. It should focus on a small number of key improvement priorities which will be expressed as outcomes for learners (as they will appear on the strategic overview of the new improvement plan).

	· 















Appendix 1
	UNCRC
	HGIOS 4 
	National Improvement Framework

	Article 1 - definition of the child
Article 2 - non-discrimination
Article 3 - best interests of the child
Article 4 - implementation of the Convention
Article 5 - parental guidance and child's evolving capacities
Article 6 - life, survival and development
Article 7 - birth registration, name, nationality, care
Article 8 - protection and preservation of identity
Article 9 - separation from parents
Article 10 - family reunification
Article 11 - abduction and non-return of children
Article 12 - respect for the views of the child
Article 13 - freedom of expression
Article 14 - freedom of thought, belief and religion
Article 15 - freedom of association
Article 16 - right to privacy                                 
Article 17 - access to information from the media
Article 18 - parental responsibilities and state assistance
Article 19 - protection from violence, abuse and neglect
Article 20 - children unable to live with their family
Article 21 – adoption
Article 22 - refugee children
Article 23 - children with a disability
Article 24 - health and health services
Article 25 - review of treatment in care
Article 26 - social security
Article 27 - adequate standard of living
Article 28 - right to education
Article 29 - goals of education
Article 30 - children from minority or indigenous groups
Article 31 - leisure, play and culture
Article 32 - child labour
Article 33 - drug abuse
Article 34 -sexual exploitation
Article 35 - abduction, sale and trafficking
Article 36 - other forms of exploitation
Article 37 - inhumane treatment and detention
Article 38 - war and armed conflicts
Article 39 - recovery from trauma and reintegration
Article 40 - juvenile justice
Article 41 - respect for higher national standards
Article 42 - knowledge of rights
Article 14 - freedom of thought, belief and religion
Article 15 - freedom of association
Article 16 - right to privacy                                 
Article 17 - access to information from the media
Article 18 - parental responsibilities and state assistance

	1.1: Self-evaluation for self-improvement
1.2: Leadership for learning
1.3: Leadership of change
1.4: Leadership and management of staff
1.5: Management of resources to promote equity
2.1: Safeguarding and child protection
2.2: Curriculum
2.3: Learning teaching and assessment
2.4: Personalised support 
2.5: Family learning
2.6: Transitions
2.7: Partnerships 
3.1: Ensuring wellbeing, equality and 	inclusion 
3.2: Raising attainment and achievement 
3.3: Increasing creativity and employability


PEF INTERVENTIONS
1. Early intervention and prevention
2. Social and emotional wellbeing
3. Promoting healthy lifestyles
4. Targeted approaches to literacy and numeracy
5. Promoting a high quality learning experience
6. Differentiated support
7. Using evidence and data
8. Employability and skills development
9. Engaging beyond the school
10. Partnership working
11. Professional learning and leadership
12. Research and evaluation to monitor impact

EDUCATION AND FAMILIES’ PRIORITIES
1. Improvement in attainment, particularly literacy and numeracy
2. Closing the attainment gap between the most and least disadvantaged children
3. Improvement in children and young people’s health and wellbeing with a focus on mental health and wellbeing
4. Improvement in employability skills and sustained, positive school leaver destinations for all young people
5. Improved outcomes for vulnerable groups

A QUALITY FRAMEWORK FOR ELC

1 Leadership 
1.1 Leadership and management of staff and resources 
1.2 Staff skills, knowledge, values and deployment 
1.3 Leadership of continuous improvement

2 Children thrive and develop in quality spaces
2.1 Children experience high quality spaces

3 Children play and learn
3.1 Play and learning
3.2 Curriculum
3.2 Learning Teaching and Assessment

4 Children are supported to achieve
4.1 Nurturing care and support
4.2 Wellbeing, inclusion and equality
4.3 Children’s progress 
4.4 Safeguarding and child protection  
	NIF Priorities
1. Placing the human rights and needs of every child and young person at the centre of education;
2. Improvement in children and young people’s health and wellbeing; 
3. Closing the attainment gap between the most and least disadvantaged children and young people; 
4. Improvement in skills and sustained, positive school leaver destinations for all young people ;
5. Improvement in attainment, particularly in literacy and numeracy.

NIF Drivers
1. School and ELC Leadership
2. Teacher and Practitioner Professionalism
3. Parent/Carer Involvement and Engagement
4. Curriculum and Assessment
5. School and ELC Improvement
6. Performance Information

NIF Outcomes
1. A globally respected, empowered, and responsive education system with clear accountability at every level that supports children, young people, and adult learners to thrive. The system enables the development of their knowledge, skills, values, and attributes that give them the best opportunity to succeed and contribute to Scotland’s society and economy.
2. Young people experiencing the benefit of schools and early years settings working in excellent partnerships with wider children’s services and other partners, families, and communities, in line with the GIRFEC approach.
3. Inclusive and relevant curriculum and assessment which gives young people the knowledge and skills necessary to contribute to society, and shape a sustainable future, while celebrating and supporting progression for all.
4. High levels of achievement across the curriculum for all learners, with action to close the poverty-related attainment gap
5. Highly skilled teachers and school-leaders driving excellent learning, teaching and assessment for all, especially those with additional support needs
6. Improving relationships and behaviour, and attendance, with increased engagement in learning and a culture of dignity and respect for all.
7. An education system engaging in digital technology to enhance all aspects of learning and teaching, supported by a digitally skilled workforce and tackling digital inequality.


	Developing In Faith
Roman Catholic Schools are required to provide links within their SIP and SIR to the themes contained within ‘Developing in Faith’, as requested by the Bishops’ Conference of Scotland.

	1.	Honouring Jesus Christ as the Way, the Truth and the Life
2.	Developing as a community of faith and learning
3.	Promoting Gospel Values
4.	Celebrating and Worshiping
6.	Serving the common good.
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