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Guidance on completing the School/Centre Improvement Report

Schools and Centres must provide an annual school improvement report (SIR) as a record of the progress made with the annual improvement plan. The SIR should be based on the results of on-going self-evaluation which is rigorous, effective and based on consideration of impact. This self-evaluation should be informed by How good is our school? 4th edition (HGIOS?4) and/or How good is our early learning and childcare? (HGIOELC?). It should give a clear indication of where the school is now in relation to its process of continuous improvement.

It should state clearly and briefly the progress towards the National Improvement Framework (NIF) priorities and drivers and North Lanarkshire Council’s ‘Aspire’ priorities. 

The report should be written using evaluative language.

A copy of the completed SIR must be submitted to the authority by no later than Monday 27 August 2018. The report should also be shared in an accessible way with all relevant stakeholders - pupils, parents, staff, etc.
. 
   The National Improvement Framework’s 4 key priorities are: 
- Improvement in attainment, particularly in literacy and numeracy;
- Closing the attainment gap between the most and least disadvantaged children;
- Improvement in children's and young people’s health and wellbeing; and
- Improvement in employability skills and sustained, positive school leaver destinations
  for all young people

   The 6 key drivers of improvement identified by the NIF are:
- School leadership 
- Teacher professionalism
- Parental engagement    
- Assessment of children’s progress
- School improvement
- Performance information 
                                                
   North Lanarkshire’s Aspire priorities are:
    	- Improved economic opportunities and outcomes
    	- Supporting all children to reach their full potential
   	- Improving the health, wellbeing and care of the communities
   	- Improving relationships with the communities and the third sector
      	- Improving the council’s resource base
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	School/Centre Improvement Report

	Context of the school:
This section should be used to give brief background information in relation to the type of establishment, its size, location, its management structure and staffing, the school community, SIMD, FME, school roll etc. It should also include some or all of the following: the school’s vision, values and aims; local contextual issues; Scottish Attainment Challenge involvement; the Pupil Equity Fund allocation; factors affecting progress (e.g. staffing changes/issues); and outcomes from authority review/inspection etc.

	St Aidan’s High School is a comprehensive, six-year secondary school which opened in 1963. The roll at the start of 2017-18 was 1019 pupils.  The school is located close to the centre of Wishaw and serves the communities of Wishaw, Newmains, Shotts, Carluke and Lanark.  A large number of pupils are transported to school by bus or taxi.  The SIMD profile of the school, at September 2017 was:
1-2  34%       3-4   32%        5-6   14%        7-8    16%       9-10    4%
The current Free Meal Entitlement is 9.6%.  
During session 2017-18 the school reviewed its vision and values.  This review involved extensive consultation with pupils and staff and also with parents and our local Diocese.  
The mission of St Aidan’s High School is “Seeking the best as we grow together in faith and learning.”

This mission has been presented in picture form, attached to this document.  Our picture demonstrates
* Jesus as the source of our values – love, compassion, wisdom, respect, equality, inclusion, forgiveness, justice – values which permeate all aspects of our school community
* our desire to seek the best for our young people, staff and members of the community
* our aim to work together, in partnership with others, to allow young people to flourish as successful learners, confident individuals, effective contributors, responsible citizens and faithful disciples.  

The school has 72 FTE teaching staff and 20 FTE support staff.  There are 5 Depute Head Teachers (including one DHT PEF), 9 Principal Teachers (curriculum), 6 Principal Teachers of Pupil Support, a Principal Teacher of Support for Learning, a Principal Teacher for Enhanced Literacy (PEF) and a Principal Teacher Pupil and Family Support (PEF). We have a full-time Home School Partnership Officer and a part-time Active Schools Co-ordinator.  For session 2018-19 we will appoint additional posts related to closing the attainment gap – PT Enhanced Numeracy, PT Nurture and PT Employability.  

In session 2017-18 we received the following support as part of the Scottish Attainment Challenge:
· Two attainment mentors one day per week who worked with a small group of S1-S3 pupils who were selected for support with their attainment, based on SIMD profile and current attainment levels.
· Funding for a 0.2 teacher to support transitions in relation to pupils from SIMD 1-2.
· Additional training for staff in Read, Write Inc – a reading recovery programme, to support targeted pupils in S1 in session 2017-18
· A Pupil Equity Fund allocation of £84,000 to assist in the national priority of closing the poverty related attainment gap.	Comment by StaffUser: Any additional SAC resources last year?



Summary of authority review May 2017 (extract from report)

“The overall impression on visiting the school was of an inclusive, close-knit community based on Gospel values and a strong sense of faith and mission.  The school is very well led by the Head Teacher who although very recently appointed had been leading the school in an acting capacity for some time, ably supported by the management team.  Staff are strongly committed to the school and to young people and their families.  The team was impressed by the responsible, mature young people they met who reflected back the school’s ethos of caring and respect for one another.  
There was strong appreciation from parents of the support offered by individual members of staff and by the school as a whole.  St Aidan’s HS is seen as a school which cares and consistently goes the extra mile to ensure that young people’s needs are met.  It is also a school which is increasingly aware of its strengths and areas for improvement.  The team’s findings strongly concur with the school’s own self-evaluation and identification of next steps.”

Summary of strengths
· Strong ethos of faith mission
· Committed, caring staff across the school community who work collaboratively to improve outcomes for young people
· Very positive, respectful relationships between staff and pupils
· Well planned learning activities which young people engage in
· Strong attainment in relation to virtual comparators across S4, S5 and S6
· Range of learning opportunities offered to young people within and outwith the classroom
· High quality of pastoral support for young people and their families
· Partnership working leading to improved health and wellbeing outcomes for young people
· Opportunities for learners within the senior phase curriculum
· Improvements in exclusion statistics
· Commitment to working in partnership with local businesses to develop work related skills 

Summary of areas for improvement
· Consistency in quality of learning and teaching across the school including pace and challenge, learning intentions and success criteria and collaborative working
· Supporting the needs of young people through differentiation in lessons
· Consistency of approaches to planning, assessment and moderation within the BGE
· The use of Additional Support Plans in meeting individual needs
· The views of young people in improving our work
· The use of ICT to support learning
· Tracking progress within the BGE
· Use of data by all staff to identify our attainment gaps and build on our interventions to close these gaps
· Developing a strategic approach to Developing the Young Workforce, bringing together the good practice across the school and mapping progress of young people.












	Review of progress for previous session
This section should evaluate the impact of the current School Improvement Plan (SIP) priorities. The links to the NIF priorities and drivers and the authority’s priorities should be clearly stated. For each priority, there should be a statement of progress made and its impact expressed as outcomes for learners. Additionally, there should be clearly defined next steps which may inform future priorities.

	School priority 1: Learners will experience improved support in achieving learning targets  


	NIF Priority
Increased attainment partic numeracy and literacy, improved H&W, closing attainment gap

NIF Driver
School leadership, teacher professionalism, parental engagement
	HGIOS?4 QIs
QI 2.3 Learning, Teaching and Assessment
QI 2.4 Personalised Support
QI 2.5 Family learning
QI 2.6 Transitions

NLC Priority
Supporting all children to achieve their potential


	Progress and impact (based on outcomes for learners): (How are you doing? and How do you know?)

Learners are being supported more effectively in lessons due to the introduction of new GIRFme plans.  Teachers have found the plans to be more informative about support needs and how to meet them.  

Learner activities are better matched to individual needs, due to increased use of differentiated activities and approaches e.g. within RE in the S2 World Religions unit; within the S2 Business and IT course; in S1 and S2 Social Subjects; in S1 and S2 Science and across the BGE in Modern Languages. In S2 Business this included choices of activity based on appropriate next steps.  In Home Economics technology was used to support less able learners with recipes.  In National 5 Design and Manufacture, a wider range of activities have been introduced to support learners at different stages.  In Music, S1 pupils now have a choice of which homework tasks they wish to complete and in which order they do them.  In ESOL, pupils were given greater choice in contexts used.  This has resulted in improved confidence in learning, greater motivation and higher attainment.  In some departments, such as English and Music, improvement work has focused on preparing for introducing more differentiated approaches next session, for example through production of new teacher planning templates and discussion of different approaches to differentiation.  

In some departments, young people have been supported more effectively to identify their strengths and areas for improvement in learning in order to improve progress.  For example in English new benchmarked labels have been introduced where young people record learning, revisit skills gained and are more aware of their targets.  In Higher Computing, personal learning plans have been developed to better support learners in setting learning targets and in overcoming difficulties with particular knowledge or skills.  In Modern Languages, learning journals have been introduced and discussions with learners are taking place more often, helping learners to identify progress being made and next steps in learning.  In Social Subjects, more discussions have taken place with young people to help them improve their learning targets.  In Science, personal learning plans have been developed to improve feedback and tailor revision advice more effectively following prelim assessments.  In Music a new tracking system was successfully piloted.  Pupils felt it made a huge difference to their understanding of their feedback as they could actually watch their performance whilst the teacher explained how they could improve. 
We have helped parents to support their child’s learning more at home, for example in several departments a departmental Twitter account has been created and used regularly to share resources, information on events/deadlines and examples of good work.  In addition, the use of Yammer has allowed parents to see classwork and homework.  In Maths, a help guide was produced for parents of pupils studying Higher Maths and included activities parents could use with their child.  Parents have spoken positively of these improvements on social media and at parents’ evenings.  The number of followers has risen in many cases.

A new approach to mentoring young people last year allowed more targeted support to be given on a one to one basis to S5 pupils.

In order to raise attainment in numeracy, we worked with our cluster primary schools to produce materials to support all learners with level 2 numeracy, including extension activities for the more able.  Our Maths department also prepared a common methodology booklet to support primary teachers. Our primary colleagues have given very positive feedback on how this is helping to raise attainment in numeracy.  The Maths department have used a new assessment approach within the BGE to better identify areas of difficulty and set pupils relevant tasks to improve progress.  

Next Steps: (What are we going to do now?)

· Information session for staff and parents on use of Glow to help parents support learning – to reach wider range 
· Share some of the good practice across the school
· Improve the use of the new Girfme plans to further improve support for learners with additional support needs.  




	School priority 2: To raise attainment and to reduce the poverty related attainment gap


	NIF Priority
Increased attainment partic numeracy and literacy, closing attainment gap

NIF Driver
School leadership, teacher professionalism, parental engagement, assessment of children’s progress, school improvement, performance information

	HGIOS?4 QIs
QI 1.2, 2.5, 2.6, 3.2

NLC Priority
Supporting all children to reach their full potential

	Progress and impact (based on outcomes for learners): (How are you doing? and How do you know?) 

The curriculum has been improved to give a wider range of opportunities for pupil attainment and achievement.  Drama was introduced into S2 allowing young people to develop a greater range of skills and increased knowledge in the expressive arts.  It has motivated pupils to specialise in Drama in S3 next session in large numbers.  Advanced Higher Biology and Advanced Higher Computing were introduced for the first time, allowing a higher number of S6 pupils to study and attain at a more challenging level, improving our support for preparing for University.  
Teaching staff have become more familiar with the CfE benchmarks.  A range of moderation activities have taken place to improve staff understanding of achievement of a level within the BGE.  As a result, more effective learning, teaching and assessment approaches are being used to identify and improve attainment levels.  This requires to be developed further across the school to ensure consistency in the standard of assessment judgements.
A number of interventions, supported by the Pupil Equity Fund, have improved outcomes for learners, helping to reduce the poverty related attainment gap.  These are summarised in the section at the end of the report.  Additional steps were taken to help improve the attainment gap.  
· At whole school level, contributions by pupils for Home Economics lessons were stopped and all costs were funded from the school budget.   This has removed any stress for pupils and families affected by poverty.  
· A group of staff worked together to begin to consider resources which could be used with targeted learners in lessons to help address barriers to learning as a result of poverty.  In Modern Languages, additional resources have already been purchased and are helping to support learners.  Targeted support for pupils in poverty via the S4-6 musical Instrument lending scheme has had a strong impact on pupil achievement.
· Nurture groups were extended to include more pupils in S1 and S2.  The groups led to improved engagement, attendance and confidence for the young people involved.  
The quality of learning and teaching has improved in a number of ways across the school.  This has been supported by collaborative working during each in-service day, where groups of staff met to discuss and share ideas of how to improve a particular aspect of learning and teaching. Some staff visited each other’s classes and/or had further discussions on how to improve learning and teaching.  Some examples are given below.
· In RE, more ICT activities have been introduced to engage learners e.g. in the World Religions and Life of Saints topics
· In the Technologies faculty, learning intentions are being shared more regularly in lessons so that learners are clear on what they are learning and the purpose.  
· In Maths, increased focus has been given at department meetings to sharing practice. 
· Greater use of software and interactive boards has been made in Modern Languages to increase engagement and support learning in school and at home 
· Greater use of pupil focus groups in Modern Languages has improved learning and teaching.  Consistent approaches were agreed and implemented across the department.  
A whole school focus group was formed towards the end of the session to gather views on learning and teaching experiences and to identify how we can improve further.  Work will continue into next session.  
As a school, we need to focus more closely on learning and teaching in order to establish a shared understanding of best practice and to improve the consistency of learning and teaching experiences for our young people.  
Some departments have improved approaches to tracking progress within the Broad, General Education.  For example in English, a new traffic lighting approach was introduced.  In Technologies, spreadsheets have been developed to track progress against benchmarks.  In Maths, assessments have been redesigned in order to give a more accurate picture of progress in numeracy.  In PE, a new ICT based approach to tracking progress has been introduced.  This has resulted in a clearer picture of progress within the BGE in many departments and more prompt intervention in order to improve attainment in some instances.  At whole school level, tracking of progress across S1-S3 has been improved and shared with staff.  
This has been used to support interventions within subjects but also in the work done by our attainment mentors as part of the Scottish Attainment Challenge.  BGE tracking is an area which requires further work across the school in order to ensure a consistent approach and to identify attainment gaps at an earlier stage, in order to intervene to support progress.  Whole school tracking data needs to be updated and analysed more promptly in order to raise attainment.

In order to improve levels of attainment in literacy, the Technologies faculty have given increased focus to correcting spelling and grammar errors and to explaining subject terminology to improve understanding.  In Science, a new approach to investigative and presentation skills was introduced based on famous Scottish scientists. This led to an improvement in skills and to pupil confidence.  In HE, task booklets have been adapted to better support learners with literacy skills. 

In order to improve levels of attainment in Numeracy in lower school, increased emphasis has been placed on mental activities.  A cross curricular group of staff have worked together to share a common approach to measurement skills – an area identified as an improvement target.  This has helped to reinforce skills with learners.  

Strategies to raise attainment in particular courses included
· new approaches to supporting learners with essay structure in Higher RMPS 
· new homework resources for 3rd level, National 5 and Higher Maths 
· new SQA unit assessments were introduced in S4 RE with a successful outcome
· additional provision of supported study classes outwith the normal school day
· new online homework for N5 Music

Whilst some evidence of increased attainment within the BGE has been identified, we require to improve our tracking and analysis in order to more confidently measure improvement.  The introduction of the new BGE tooklit this session should help us to improve our evaluation of attainment in literacy and numeracy.

The immediate impact on S4-S6 attainment as a result of some of the above improvements will be evaluated when the Insight data becomes available in September 2018.  However initial SQA results data has shown the following positive figures:
· Those achieving 5+ Awards at level 3 or above in S4 has increased from 83% to 95%
· Those achieving 5+ Awards at level 4 or above in S4 has increased from 83% to 90%
· Those achieving 5+ Awards at level 5 or above in S4 has increased from 46% to 51%
· Those achieving 1+ Awards at level 6 in S5 increased from 55% to 61%
· Those achieving 3+ Awards at level 6 in S5 increased from 31% to 33 %
· Those achieving 1+ Awards at level 6 in S6 increased from 59% to 69%
· Those achieving at least 1 Advanced Higher by the end of S6 has increased from 13.1% to 22.9%.

Next Steps: (What are we going to do now?)
· Further develop staff understanding of benchmarks and levels of achievement, as well as consistency of assessment judgements
· Improve our BGE tracking approaches further, using advice and support from the authority workstream.  Invest more time in analysing this tracking data.
· Improve the consistency of quality of learning and teaching further, through a more structured programme of CPD and collaborative working.





	School priority 3:  To improve the health and wellbeing of our young people



	NIF Priority
Improvement in young people’s health and wellbeing

NIF Driver
Teacher professionalism, parental engagement
	HGIOS?4 QIs
QI 2.7, 3.1

NLC Priority
Improving the health, wellbeing and care of the communities.


	Progress and impact (based on outcomes for learners): (How are you doing? and How do you know?) 
· The S3 Citizenship course helped to develop health and wellbeing outcomes for a group of young people.  
· More time was given to the Called to Love programme in RE to support young people in learning about relationships.
· Confidence and sense of wellbeing was raised through the wider celebration of achievements of young people e.g. on Twitter.
· The extension of the retreat programme (including NET ministries, SPUC speaker) proved very successful.  Our young people gave very positive feedback on the impact of the retreats on their sense of wellbeing and Faith journey.
· Impact of mentoring programme – more one to one conversations about overall progress in school helped to establish more positive relationships and offered useful advice.	Comment by StaffUser: Again check with Sandra
· Pupil voice in HE was used to change the approach to managing time in practical lessons.  Feedback on the change was positive.
· S6 Peer Advocates supported S2 learners by delivering lessons in coping with stress
· Pupil voice in was used to make improvements to experiences of young people following the Achieve programme.  
· In Modern Languages, increased discussions with individuals and groups has led to more confidence in learning, greater engagement and improved relationships.  In part this is due to the introduction of more supportive resources for learners e.g. assessment calendars.
· S1 pupils participated in lunchtime activities in PE for a longer spell as a result of pupils staying in school grounds at lunchtime until Christmas instead of October.  However numbers fell after this point therefore next session S1 pupils will stay in during lunchtimes for the full year.
· In PE there was greater focus on the impact of physical activities on mental health.
· In S1 Science, the Growth Mindset approach was developed to encourage higher expectations and increased confidence
· Increased focus on mental health in the S6 Health Fayre, supported by partnership working.  
· Assemblies on mental health delivered by local charity Chris’s House were very positively received by young people in all year groups.  The charity worked with individual young people during the year to provide a high level of support which had a very positive impact.
· A workshop for parents by Chris’s House was very well received by parents.  This workshop was provided in response to feedback from a parent survey.  
· In order to improve approaches to dealing with bullying, the school piloted use of a web site called Toot Toot.  This was designed to make it easier for young people to report issues of bullying to staff.  Very few pupils used the site and feedback at the end of the pilot indicated that pupils felt they were more comfortable with approaching their Pupil Support teacher in school.  
· The Home School Partnership Officer established a “Safe Place” for any young person who wished to go to a quiet place at lunchtime and talk over any issues.  This proved helpful to the pupils who attended.  In addition the HSPO ran Seasons for Growth workshops for parents for the first time, with positive feedback.


Next Steps: (What are we going to do now?)
· Further improve the mental health of our young people and families
· Seek current views from pupils on experiences of bullying to identify more effective ways to compliment existing support, if needed.




	School priority 4:  To improve the employability skills of our young people


	NIF Priority
Improvement in employability skills and sustained, positive school leaver destinations for all young people
NIF Driver
Assessment of children’s progress, performance information
	HGIOS?4 QIs
QI 3.3

NLC Priority
Supporting all children to achieve their full potential

	Progress and impact (based on outcomes for learners): (How are you doing? and How do you know?) 

A greater number of Saltire awards were undertaken by pupils last year, helping to develop more skills for the workplace.  This was achieved through activities such as the Make Up Masterclasses, Easter Camp and S3 leaders for P6 Spanish Culture day.

Our Journalism, Media and Communications course in S6 was extended to give more time for pupils to develop skills.  This proved to be very successful with pupils having several articles published in the local press and creating their own blog.  A small number of pupils have been developing skills in film production for the first time as a result of a collaborative WWII project with local high schools.  

In S1/2 Science, more focus has been given to transferable skills used in the world of work.  This has improved pupil awareness of their own skills and how they can improve.  The RAF were invited to the school for the first time to give a presentation on engineering in relation to the world of flight. This helped pupils to link their learning in Science to the world of work.  

In S3, all pupils gained an SQA Personal Development Award as part of the skills course.  

Increased numbers of pupils have attended various open days related to careers in the medical field.  

Our work experience programme was altered to ensure placements were more relevant and meaningful to young people and were organised more flexibly across the year.  This meant we were able to meet individual needs more effectively in preparing young people for the world of work.  Feedback from pupils was very positive. 

Teaching staff have improved their understanding of their role in Developing the Young Workforce.  This has increased the profile of employability skills within lessons across the school.  We have made good progress in developing a spreadsheet to link identified skills to a pupil’s academic achievement record.  This will continue into next session.
In Technologies, research into courses, awards and modules has led to Cybersecurity and Metalwork being integrated into the curriculum.

The S3 Citizenship course was developed to include workplace skills resulting in accreditation for pupils and greater levels of knowledge about the world of work.

Next Steps: (What are we going to do now?)
· Continue with approaches to help learners profile the skills they are developing in school
· Work with partners to offer a wider range of quality work placements to young people
· Increase positive destinations





	Pupil Equity Fund
There should be a brief statement on how the Pupil Equity Fund (PEF), if appropriate, has been used and its impact on closing the attainment gap.

	Allocation and impact

Our PEF DHT 
* has developed and implemented a strategy for closing the attainment gap in St Aidan’s High
* has co-ordinated a programme of interventions in order to achieve success
* has increased our partnership working to benefit targeted young people resulting in positive outcomes, including with families
* has tracked progress of targeted young people, identifying positive impact of interventions
* has supported enhancement to nurture programme including introduction of wellbeing assessment
* increased accreditation for targeted young people through Make Up Master Class
* organised an Easter holiday programme to support targeted young people in remaining engaged over the holidays and to provide access to experiences otherwise not available.  This had a very positive impact on social relationships and confidence.
* established a breakfast club open to all young people and encouraged targeted pupils to attend in order to improve their sense of health and wellbeing.  

The appointment of an additional PT Pupil Support resulted in
* improvements for some pupils in attendance, engagement and wellbeing
* improvements in attainment and achievement for some of our target pupils.  

The appointment of a PT Enhanced Literacy resulted in 
* the introduction of after-school book club Books and Beyond
* increased reading opportunities in school and at home
* increased engagement, confidence and relationships in a group of S1 pupils
* increased dialogue with parents at home 
* improved identification of those pupils experiencing reading problems

The purchase of ipads for use at home by targeted pupils
* increased parental awareness of how ICT can support learning at home
* increased opportunities for pupils to learn at home (pupils had no ICT access)
* improved engagement and quality of homework

The appointment of an additional Maths teacher 2 days per week
* targeted numeracy support for a number of S2 pupils
* increased confidence and engagement in Numeracy/Maths for targeted pupils – view of pupils and parents
* released Maths teachers to introduce new assessments to identify gaps in numeracy 

Long term supply cover in order to free up staff time to
* meet to discuss, plan and implement the above interventions
* implement the Read, Write, Inc programme.  This reading recovery programme has enabled targeted young people to make greater progress in reading.  


Next Steps:
* Appoint PT Enhanced Numeracy, PT Nurture and PT Employability Skills
* Make greater use of BGE tracking data to intervene to raise attainment
* Expand opportunities to involve families




	Key priorities for improvement planning next session
This section should articulate with the school improvement plan for the forthcoming session or plan cycle. It should focus on a small number of key improvement priorities which will be expressed as outcomes for learners (as they will appear on the strategic overview of the new improvement plan).

		
· To improve the quality of learning experiences for young people
· To increase the % of learners gaining level 4 literacy and numeracy or above
· To improve attainment for young people in SIMD 1
· To improve the mental health of our young people
· To improve employability skills and positive destinations
· To increase awareness of our Gospel Values and to ensure young people experience these values in action more consistently across the school





	What is our capacity for continuous improvement?
This section should focus on the school’s capacity for continuous improvement through self-evaluation, should address Q.I. 1.1 and should describe:
· how the school/centre demonstrates the quality of its commitment to effective self-evaluation for continuous improvement
· staff, pupils, parents and other stakeholders’ effective engagement in the self-evaluation process
· the effectiveness of arrangements to monitor and track progress using a range of data and information
· evidence of the impact of improvement planning on learners’ successes and achievements

	Staff are committed to improving outcomes for our young people.  This can be evidenced in a variety of ways, as outlined below.

All teaching staff evaluate practice through analysis of attainment data – immediately following the SQA results and when the Insight data is published.  Areas for improvement are identified and linked to CPD plans and departmental improvement plans.  Each Faculty PT participates in annual Attainment Reviews with the Head Teacher and link DHT in order to analyse attainment in detail and agree improvement targets.

All departments use How Good is Our School? 4 to evaluate learning, teaching and assessment.  Areas of strength are identified to aid sharing of good practice.  During every in-service day, staff are given the opportunity to share ideas on improving the quality of learning and teaching.  Staff are supported in meeting each other pairs/small groups to share ideas further and to observe lessons.  Areas for improvement are identified for inclusion in the departmental improvement plan and CPD plans.  

A large number of staff are members of working groups tasked with taking school improvement priorities forward.  They make a valuable contribution in terms of ideas, policy formation, leading CPD sessions and preparing support materials for colleagues.  Many staff are taking leading roles in these improvement activities.

Teaching staff are increasingly seeking the views of learners in improving learning experiences.  This is done through a mixture of questionnaires/surveys, focus group, informal class discussions and exit passes.

Tracking data within the Senior Phase is used to monitor progress of learners and to identify young people who require intervention to improve learning.  A tracking system has been developed to monitor progress of learners in the BGE at whole school level.  This is beginning to help identify young people who require more support to improve progress, including those affected by poverty.   Within departments, tracking within the BGE is improving and is helping to raise attainment. 

Teaching staff regularly share practice at Departmental Meetings.  This helps to improve the skills and knowledge of staff and to improve the quality of learners’ experiences.  Many teachers are SQA markers and their experience is shared with colleagues to improve the quality of assessment judgements and learning and teaching. 

Major surveys of pupil, parent and staff views were carried out in early 2017.  Feedback from these surveys helped to identify our improvement priorities for last session and into next session and has led to improved outcomes as detailed in previous sections of this report.  We regularly seek the views of parents at parents’ evenings and make improvements to our work based on feedback.  We work closely with partner organisations and discuss ways in which we can improve our approaches. 

Our young people are involved in reviewing their own learning in a variety of ways across the school curriculum.  This is an area which has been improving in recent years but requires greater consistency. 

The impact of our self evaluation activities over recent years has been 
· improved performance in key attainment data against our virtual comparator (we perform above our VC across a wide range of attainment data)
· maintained high performance in attainment data against our virtual comparator
· an increasing range of achievements for young people across the school





	Assigning levels using quality indicators
School/centres should evaluate aspects of their work using the following core Quality Indicators (QIs).  Levels should be assigned using the national 6 point scale. Where there has been a recent (post- August 2016) HMIE inspection, the levels awarded should also be included. Please note that the level should relate to the entire QI and not a specific theme.

NIF quality indicators

	Quality indicator
	School self-evaluation
	HMIE Inspection evaluation (if appropriate)

	1.3 Leadership of change

	4
	

	2.3 Learning, teaching and assessment

	4
	

	3.1 Ensuring wellbeing, equity and inclusion

	4
	

	3.2 Raising attainment and achievement

	4
	

	Additional Quality Indicator
It is anticipated that schools will follow the advice of How good is our school? 4th edition (page 11) and self-evaluate using all of the QIs over a period of three to five years. Accordingly, if the school is working on another QI as part of its cycle of continuous improvement, it should also be noted and a level assigned.



	Quality indicator
	School self-evaluation


	1.2 Leadership of learning

	4





Seeking the best as we grow together in Faith and learning
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