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STANDARDS AND QUALITY REPORT 
June 2026
This report will inform you of the school’s progress and achievements in the last session and let you know about our plans for 2026-2027. 
I hope that you find it helpful and informative. 

Mr. G Wilson

Head Teacher













	OUR SCHOOL

	Woodlands Primary School is a non-denominational school with a roll of 344 pupils spread over 14 classes and 72 children in our Early Years Class.  Woodlands is situated in the town of Irvine and the current building opened in 1998 with extensions being added in 2003 and 2014.  

The current staff structure comprises the following: Head Teacher, Mr Gordon Wilson; two Depute Head Teachers, Mrs Sneddon and Mrs McGrath; two Principal Teachers, Mrs Stephen and Mrs Young; one Acting Principal Teacher, Mrs Park, 23 Teachers, including 10 who work part time; 12 Pupil Support Assistants, who work a range of full-time and part-time hours; One Area Inclusion Worker and 2 Targeted Support Teachers. Our school also has 3 staff members in the clerical team and a janitor to provide additional support.

Our Early Years Class is accessible by families during term-time, 8:00am – 6:00pm.  The staff are Abbey Gilchrist (EYC Manager), Laura Lamont (Senior Early Years Practitioner), Lisa McCary (EEL) and 13 full- and part-time Early Years Practitioners.  We have 1 Early Years Assistant.

We are supported by School Nurse, Susannah Muir; Educational Psychologist, Ceri McMillan; Speech and Language therapist; Evan Bejarano-Welsh, Active Schools Coordinator, Stephen Fraser, English as an Additional Language Teacher Music Specialists, Childsmile and more.

We aim to provide high‐quality learning experiences that inspire positive attitudes and enable all children to reach their full potential as valued members of our community. At Woodlands, children’s rights are at the heart of everything we do. We are proud of the strong relationships we foster with children, parents, carers, families. We hope you find our school a welcoming and nurturing place, where your child can grow, flourish, and achieve their best. We value the education we provide and Teamwork, Effort and Kindness in all that we do.



	OUR VISION, VALUES AND AIMS

	Vision
At Woodlands Primary School and Early Years, we are a nurturing and inclusive community where every child feels safe, valued, and inspired to thrive. We foster a lifelong love of learning, celebrate every achievement, and empower our children to grow into confident, caring, and responsible citizens ready for the future.
Values 
Teamwork
At Woodlands, we are a united team built on trust and mutual respect. We deeply value each individual and are committed to fostering equity and fairness in all we do. Together, we work to break down the barriers that children and young people might encounter, ensuring that every member of the Woodlands community receives the support they need to learn, grow, and develop.
Effort
At Woodlands, we deeply value effort and the commitment to always try your best. We are ambitious for every learner and believe that progress comes from persistence, teamwork, and a shared drive to succeed. By learning from our mistakes and embracing challenges, we grow stronger together. We foster leadership at every level, empowering everyone to contribute, improve, and lead with confidence.
Kindness
At Woodlands, kindness guides everything we do. We act and communicate with empathy and compassion, caring deeply about what matters to each other. We show respect by listening, taking turns, and valuing every voice. When challenges arise, we work together to find solutions, always mindful of how our actions and behaviours affect those around us. We are committed to fairness and ensuring everyone feels safe and respected.
Aims:
· Raise standards of attainment by providing a breadth of stimulating, personalised learning opportunities for all children.
· Enhance wider achievement by promoting both academic excellence and personal growth through a wide range of activities where fun and relationships are key.
· Foster a safe, inclusive, and nurturing environment that supports the emotional and social well-being of every child.
· Build strong, active partnerships with parents, carers, and the wider community to support learning and development. 
· Create a school culture of pride and respect, where pupils and staff feel valued and motivated to contribute positively to the school’s success.
· Develop responsible citizens by instilling a sense of social responsibility and the importance of community involvement for pupils.




	ATTAINMENT & ACHIEVEMENT

	
We carefully review the Curriculum for Excellence experiences and outcomes to make sure that all children are making progress. Our analysis of attainment data helps us identify gaps in learning and highlight trends across year groups, allowing us to target resources to support those areas that need additional improvement.
We are focusing on providing additional support to help children through targeted boost groups in our attainment zone and targeted interventions across the school run by Pupil Support Assistants. We also organise a range of parent and carer workshops and multiple opportunities for families to come in to Woodlands Primary through, schools shows, Learning Cafes etc to foster strong home-school links and enable families to better support their children’s progress.
We use standardised literacy and numeracy assessments from P1-7 including; the Scottish National Standardised Assessments and GL. This, combined with class assessments, allows teachers to identify gaps in learning which is robustly discussed at tracking/pupil progress meetings to support/challenge pupils appropriately, and it helps to inform teachers’ professional judgement of a level.
North Ayrshire Council ask us to summarise our children’s progress in Reading, Writing, Listening and Talking as well as Numeracy and Maths. They ask us to focus on pupils who have reached the end of the Early, First and Second Levels in P.1, P.4 and P.7. 
Woodlands’ attainment from June 2025 is as follows:

	% OF PUPILS ON TRACK AT JUNE 25 - ATTAINMENT OF A LEVEL(s) 

	
	NUMERACY & MATHS
	LISTENING & TALKING
	WRITING
	READING

	P1
	77.1
	87.5
	75.0
	75.0

	P4
	70
	86.9
	78.7
	85.2

	P7
	73.2
	71.4
	67.9
	80.4

	P.1-7
Av.
	73.4%
	81.9%
	73.9%
	80.2%



Attendance
Our attendance data is currently sitting at 90.55%. We continue to monitor pupil attendance and contact parents if a child’s attendance rate drops below 90%. Our attendance rate continues to be affected by families who take holidays during term time, with some children experiencing extended periods of absence. Currently, 31.9% of children are falling below 90% attendance, which will be a key priority for improvement in the upcoming academic year, however this is a 6.6% improvement on the previous academic year. We worked with Education Scotland on an attendance project that helped us identify and implement new approaches to improving attendance. This collaboration provided valuable insights and strategies that will support our efforts to enhance attendance in the future.

Exclusion data
This session we have had three children excluded from Woodlands Primary and EYC.

	Session
	Exclusion Data

	2025-2026
	3 children – 0.9%



North Ayrshire also asks us to evaluate our performance against the Quality Indicators within How Good Is Our School & the EYC Quality Improvement Framework. They are as follows:

School:
· Leadership of Change – 4 (Good)
· Learning, Teaching & Assessment – 4 (Good)
· Ensuring Wellbeing & Inclusion – 4 (Good)
· Raising Attainment & Achievement – 4 (Good)

Early Years Class
· Staff skills, knowledge, values and deployment – 4 (Good)
· Nurturing care and support – 4 (Good)
· Learning, teaching and assessment – 4 (Good)
· Children’s progress – 4 (Good)

Partnership Working
· Our school has close links with our cluster schools.
· We have close links with local community services including; The Circuit, local library, Irvine Tennis Club and Irvine Wellwood Burns club
· We have close links with the Professional Learning Academy, to aid us with our school improvements this year being a focus on Literacy in the infant department.
· We have close links with Active Schools to support the development of sports skills across the school.
· We collaborated with HeartStart to provide P7 pupils with the opportunity to learn and perform essential life-saving skills.
· We collaborate with a range of charities and organisations, including Magic Breakfast, North Ayrshire Food Bank, Active Schools, Irvine Clean Up Crew, Phunky Food, North Ayrshire Music Service, Police Scotland, Abbeyfield House Nursing Home, and Show Racism the Red Card, to provide support, promote kindness, and foster understanding within our school community.
· We work with a range of services to support our pupils and families including, Family Centred Wellbeing Service, Social Work, Megans Space & The School Counselling Service.



	WIDER ACHIEVEMENT

	
· Breakfast Club Expansion – Through the employment of three Healthy Start Workers and our partnership with Magic Breakfast, breakfast provision increased compared to the previous session. Approximately 45 pupils attend Breakfast Club daily, with a further 100 pupils accessing breakfast on arrival (Approx). This has improved pupils' wellbeing, readiness to learn, concentration and engagement throughout the school day, while reducing barriers to learning.
· Whole School Prize-Giving Ceremony – Pupils from every stage were recognised for their achievements, effort and success. This strengthened motivation, raised aspirations and reinforced a positive culture of achievement across the school.
· Phunky Foods Programme – Pupils participated in practical cooking and healthy eating sessions for specific stages in our school. This increased knowledge of nutrition, developed food preparation skills and promoted healthier lifestyle choices.
· Residential Experiences – P7 pupils attended residential visits to Arran outdoors centre developing resilience, independence, teamwork, confidence and important life skills beyond the classroom.
· Learning Café Programme – Three Learning Cafés were held throughout the year, providing opportunities for parents/carers to engage directly in learning alongside their children. This strengthened home-school partnerships and contributed to improved parental engagement and positive survey feedback.
· Educational Trips – All classes participated in at least one educational visit. These experiences enhanced learning through real-life contexts, deepened curriculum understanding and supported the development of social and communication skills. All trips across the year are subsidised heavily to reduce the cost for our families.
· Parent Sessions in the EYC– Early Years families were invited into the setting to participate in learning experiences such as Stay and Play, PEEP etc. This strengthened relationships with families and supported children’s learning and development.
· Celebration of Wider Achievement – Wider achievements were recognised through assemblies, floorbooks, social media and displays. This encouraged pupils to develop interests and talents while promoting confidence, self-esteem and a sense of pride in personal accomplishments.
· Positive Recognition Systems – Through Shooting Stars, House Points, SLT Awards, certificates and stickers, pupils' efforts, achievements and positive behaviour were celebrated regularly. This reinforced positive attitudes to learning and contributed to a nurturing and inclusive school ethos. Most children currently working towards their Bronze award.
· Pupil Leadership Roles – P7 Captains and Vice-Captains met regularly with the Head Teacher to share ideas and contribute to school improvement. This strengthened pupil voice and developed leadership, communication and decision-making skills.
· Pupil Committees – All pupils from P4–P7 participated in committees and contributed to action plans linked to school improvement priorities. This increased pupil participation, leadership and ownership of school improvement.
· Music Tuition and Performance Opportunities – All P3 and P5 pupils accessed music tuition and performed at various school events. This developed creativity, confidence and performance skills.
· School Choir – Pupils performed at a range of events throughout the year, developing teamwork, confidence and a sense of achievement while showcasing their talents.
· Community Sustainability Projects – Pupils worked alongside the Irvine Clean-Up Crew to improve the local environment. These experiences developed environmental awareness, citizenship and responsibility within the community.
· Sporting Opportunities through Active Schools – Pupils accessed a wide range of sporting activities including football, athletics and ASN sports events. Participation promoted physical wellbeing, teamwork, resilience and inclusion. We earned our Sports Scotland Gold Award this session.
· Competitive Events – Pupils represented the school in the Euro Quiz and Rotary Quiz. These opportunities developed confidence, teamwork, communication and problem-solving skills.
· Day of Dance Participation – Pupils enhanced their dance skills while celebrating Scottish culture and working collaboratively with peers from other schools.
· Buddy Programme – P6 pupils successfully applied and interviewed for buddy roles to support new P1 learners. This process strengthened their leadership, communication, and responsibility skills while helping younger pupils experience a positive and confident transition into school. The buddies also received training from Speech and Language Therapists, equipping them with strategies to support effective communication and interaction with the P1 pupils.
· Digital Leadership Opportunities – Pupils attended authority-wide digital events and shared learning across the school. This enhanced digital literacy, confidence and leadership in technology.
· Champions for Change Programme – Pupil leaders organised and delivered lunchtime sports clubs, encouraging increased participation in physical activity and developing leadership skills.
· Christmas Musical Extravaganza – Pupils showcased their talents through performance, building confidence and strengthening links with families and the wider community.
· Music Celebration Event – This event brought together pupils, families and community members, strengthening community relationships and fostering a sense of belonging.
· P7 Enterprise Christmas Market – Pupils planned and operated a successful Christmas market, developing enterprise, teamwork, budgeting and communication skills.
· World Thinking Day Celebration – For the first time, the school marked World Thinking Day, promoting global citizenship, inclusion and awareness of diverse cultures and communities.
· Police Scotland Workshops – Pupils participated in sessions focused on media awareness and online safety, increasing their understanding of responsible and safe digital behaviours.
· STEM Partnerships – Work with Tim Dreyer and Robert Graham enhanced STEM learning and sustainability education, helping pupils develop skills for learning, life and work.
· World Book Day and Literacy Events – Activities celebrating reading promoted literacy development and encouraged a lifelong love of books and reading.
· Behaviour and Relationships Programme – Pupils worked with Brian Donnelly to explore relationships, emotional regulation and readiness to learn, supporting positive behaviour and wellbeing.
· Commonwealth Baton Visit and Sporting Events – Whole-school participation promoted physical activity, teamwork and enthusiasm for sport.
· Library Development – Generous book donations and utilisation of PEF funding has supported the development of the school library, increasing access to high-quality texts and promoting reading for enjoyment.
· Beat the Street Challenge – Pupils and families engaged in active travel initiatives, promoting healthier lifestyles. Achieving a top-five placing across Ayrshire demonstrated strong community participation.
· Faith and Diversity Partnerships – Work with local churches supported pupils’ understanding of different beliefs, values and cultures, promoting inclusion and respect.
· World of Work Week – Visitors from a variety of professions helped pupils develop an understanding of future career pathways and the skills required for success beyond school.
· Library and Author Visits – Visits to Irvine Library and opportunities to meet authors promoted reading for enjoyment and strengthened literacy development across the school.
· Intergenerational Learning – Partnership work with Abbeyfield House Nursing Home enabled pupils to build relationships across generations, developing empathy, communication skills and community awareness.



	HOW SUCCESSFUL HAVE WE BEEN IN IMPROVING OUR ESTABLISHMENT? 

	Priority 1 – Introduce a skills-based curriculum and new planning/tracking system to support differentiated/adaptive teaching.
· As a school, we revised and strengthened our quality assurance processes by introducing a clear annual calendar of monitoring activities, alongside robust tracking, planning and evaluation systems. This has provided greater clarity of expectations for staff, improved consistency in practice and enabled more effective monitoring of pupil progress, attainment and school improvement priorities.
· As a school, we introduced skills progression frameworks across all eight curriculum areas to ensure clear progression, breadth, differentiation and application of learning.
· We introduced a new EYC planning and tracking system aligned with North Ayrshire Council frameworks to strengthen planning, improve learner experiences and support progress and attainment.
· We developed consistency guides for teaching, learning and assessment including classroom/EYC environments, assessment approaches and ‘what makes a Woodlands lesson’. 
· We continued to implement Pupil Progress Meetings in school and EYC to monitor attainment and achievement, strengthening data analysis and supporting targeted next steps for learners.
· We introduced an assessment and tracking calendar, including data-over-time trackers, to strengthen teacher professional judgement, support moderation and ensure data is used effectively to inform next steps in learning. Data is now more accurate and used well to support teaching and learning. 
· We strengthened early intervention in P1 through a balance of play-based and traditional learning supported by an Early Years Practitioner, leading to improved engagement, wellbeing and progress in early literacy and numeracy.
Priority 2 - To ensure universal and targeted supports meet the needs of all learners.
· We embedded our revised Staged Intervention process across the school and EYC, improving the identification, planning and support provided for learners with additional needs.
· We strengthened the implementation of SCERTS approaches through targeted professional learning, ensuring more consistent support for pupils' communication and social development.
· We increased parental engagement in the Staged Intervention process through Learning Conversations, drop-in sessions and greater involvement in target setting and review.
· We introduced our Stepping Stones and Retreat Rooms to provide targeted support for pupils' social, emotional and behavioural regulation, helping to improve wellbeing, engagement and readiness to learn.
· We introduced targeted interventions in literacy and numeracy, including Talk Boost, Five Minute Boxes and Boost Groups through our Attainment Zone, helping to accelerate progress and close attainment gaps.
· We upskilled Pupil Support Assistants in delivering targeted interventions and support programmes to meet individual learner needs.
· We strengthened the implementation of the PM Writing programme through team teaching, collaborative planning and professional learning, improving consistency across the school including a consistent assessment approach across the school. 
· We introduced a whole-school ASN overview and enhanced information-sharing processes to ensure staff were fully informed of learners' needs and appropriate supports.
· We have strategically allocated PSA’s and our Targeted Support Teachers to ensure maximised support for pupils across the school based on need and data. 
· We strengthened early intervention approaches within the EYC, ensuring pupils received timely support and targeted interventions.
· We streamlined dyslexia assessment procedures, enabling earlier identification and more effective support for pupils experiencing literacy difficulties.
· We introduced wellbeing assessments, including PASS surveys, to strengthen our understanding of pupils' wellbeing and inform targeted support.
· We implemented a new observation and tracking process within the EYC, improving the monitoring of children's progress, achievements and next steps in learning.
Priority 3 - Improve attendance, strengthen family engagement, and promote wider achievement by developing positive relationships and targeted support, aligned with QI 2.5 (Family Learning), QI 3.1 (Wellbeing, Equality and Inclusion), and QI 3.2 (Raising Attainment and Achievement).
· We strengthened attendance procedures through robust tracking, monitoring and targeted family support, helping to improve attendance and reduce barriers to learning.
· We established a Learning Café programme and delivered a range of family learning opportunities, strengthening home-school partnerships and increasing parental engagement in learning.
· We developed and embedded a whole-school Positive Relationships Policy in partnership with a behaviour specialist, promoting positive behaviour, wellbeing and readiness to learn.
· We expanded opportunities for wider achievement through a broad range of sporting and non-sporting clubs, increasing pupil participation, confidence and engagement supporting the school to apply for the Sports Scotland Gold award. 
· We strengthened partnerships with community organisations to provide pupils with a wider range of learning and achievement opportunities beyond the classroom.
· We introduced systems to track and celebrate wider achievement, raising pupil confidence, self-esteem and recognition of success.
· We strengthened pupil and staff leadership through committees, action plans and whole-school events, increasing participation in school improvement, amplifying pupil voice and developing confidence, responsibility and leadership skills.

	QUALITY INDICATORS
Provide your evaluation & brief summary statement for each of the 4 core QIs

	QI 1.3 Leadership of Change / Leadership of Continuous Improvement
	Evaluation
	4 Good
	· Staff demonstrate a strong commitment to shared educational values and professional standards. Senior leaders provide effective leadership, supporting the school and wider community to develop and promote a shared vision focused on continuous improvement.
· Senior leaders effectively guide the strategic direction and pace of change, ensuring that developments are carefully planned, sustainable and lead to positive outcomes for learners.
· Time is protected for professional dialogue, collegiate learning and self-evaluation, enabling all members of the school community to contribute meaningfully to continuous improvement. Approaches to quality assurance and self-evaluation are thorough, rigorous and provide an accurate picture of overall school performance.
· Pupils, parents, partners and staff are actively involved in creating and reviewing the school’s vision, aims and values. Children are increasingly encouraged to share their views and contribute to decision-making, ensuring that their voice is valued and influences school improvement.
· Staff have a clear understanding of the social, economic and cultural context of the local community. They build supportive and caring relationships with children and welcome opportunities to make a positive difference.
· Leadership of change has been strengthened through collegiate working and increased staff involvement in improvement priorities. All staff are engaged in implementing and evaluating change, ensuring that evidence of impact informs future developments. Leadership opportunities are available across the school through committees and working groups, enabling staff to contribute to improvement across a wide range of areas.
· Pupil leadership has continued to improve across the school. Children are taking increasing responsibility through committee work, leading aspects of change and contributing to school improvement priorities. A wide range of leadership opportunities, including the organisation and delivery of clubs, events and initiatives, allows children to develop confidence, responsibility and skills for learning, life and work. Pupils recognise that their views are listened to and that they can make a meaningful contribution to the life and work of the school.


	QI 2.3 / 3.3 Learning, Teaching & Assessment
	Evaluation
	4 Good
	· Robust assessment evidence and school data trackers enable staff and senior leaders to reliably monitor and report on children’s progress at key milestones. Regular tracking meetings support professional dialogue around attainment, with teachers analysing assessment information effectively and evaluating the impact of targeted strategies and interventions. Effective systems provide a clear picture of children’s progress over time, and staff are becoming increasingly skilled in using data to inform practice and raise attainment.
· Planning across the school is proportionate, manageable and increasingly consistent following the introduction of a skills-based curriculum. Most teachers plan learning experiences which meet the needs of learners well, with most lessons appropriately paced and providing suitable levels of challenge. Almost all children feel encouraged by staff to do their best.
· Quality assurance processes across the school and early years are robust and systematic. High-level messages and individual feedback support both collective and individual improvement, resulting in enhanced outcomes for children and increased consistency in practice.
· There has been a sustained focus on improving learning environments across the school and early years, contributing positively to children's engagement, wellbeing and the quality of learning experiences. The transformation of the Early Years Centre has been particularly significant, with staff demonstrating leadership in developing the environment, strengthening practice and ensuring greater consistency in the provision of high-quality experiences.
· Children are proud of their school and describe it as a welcoming and inclusive environment where they feel safe, valued and listened to. They can articulate how changes have been made through committees, suggestion boxes and their involvement in refreshing the school vision and values. Children also influence learning through interdisciplinary learning contexts, ensuring their interests are reflected in planned experiences.
· Most teachers communicate the purpose of learning effectively, supporting children to understand what they are learning and why. Learning intentions and success criteria are evident in most lessons, helping children to recognise success and reflect on their progress.
· In the EYC, well-established routines promote independence, engagement and emotional regulation. Strong, nurturing relationships between children and staff ensure children feel safe, secure and valued. Staff demonstrate a strong understanding of individual needs and provide a range of purposeful, high-quality learning experiences which support children's development and wellbeing.
· Transitions within the EYC, including movement between rooms and access to outdoor learning spaces, are carefully planned and responsive to children's developmental and wellbeing needs. Daily routines and experiences reflect staff's detailed knowledge of individual children and their ability to adapt provision accordingly.
· Developments within the Woodlands EYC have transformed the way children access learning opportunities. The playroom offers a wide range of experiences linked to children's interests, with clearly defined learning zones which foster curiosity, creativity and independence. Staff have created an enabling environment that supports exploration, collaboration and sustained engagement in learning.

	QI 3.1/ 4.2 Ensuring Wellbeing, Equality & Inclusion
	Evaluation
	4 Good
	· Relationships across the school community are highly positive and supportive, underpinned by mutual respect, inclusion and a strong sense of belonging. Significant improvements in the culture and ethos of the school have resulted in calmer learning environments, increased engagement and children being more ready to learn. Staff, partners and parents consistently recognise and value these positive changes.
· Children feel safe, cared for, listened to and respected. Diversity is valued and celebrated, and discrimination is actively challenged. Almost all pupils report having a trusted adult they can approach for support, contributing to their sense of wellbeing and security.
· The wellbeing of children and families is central to all aspects of school life. Robust systems for tracking wellbeing, additional support needs and changing family circumstances ensure that appropriate interventions are identified and reviewed regularly. Effective communication between staff supports consistency in meeting children's needs.
· Senior leaders provide strong leadership in meeting the needs of all learners. High-quality professional learning, robust tracking processes and regular multidisciplinary discussions ensure targeted support is in place for children and families. Assessments, including PASS data, are used effectively to identify barriers and inform interventions which improve wellbeing, engagement and attainment.
· The implementation of the Positive Relationships Policy, alongside individual risk assessments and positive support plans, have strengthened inclusive practice and provided greater consistency in supporting children. Staff value the collaborative approach to improvement and recognise the positive impact these changes have had on children and families.
· Updated STINT processes provide a robust framework for planning, reviewing and evaluating support for children with additional support needs. Shared strategies, including the effective use of visual supports and practitioner approaches, ensure consistency and promote communication, participation and inclusion. The Stepping Stones/Retreat provisions provide highly nurturing, personalised support, with structured routines and targeted interventions helping children to thrive.
· The school actively works to reduce barriers to participation, with a clear commitment that "it doesn't cost anything to come to Woodlands." Families value the support available, and approaches to reducing the cost of the school day ensure children can fully participate in the life of the school.
· In the EYC, nurturing approaches are embedded and staff know children exceptionally well. Strong relationships and detailed knowledge of children's needs, interests and views enable staff to provide responsive support which promotes emotional security, wellbeing and inclusion.


	QI 3.2 Raising Attainment & Achievement / 4.3 Children’s Progress
	Evaluation
	4 Good
	· Raising attainment in literacy and numeracy remains a key improvement priority. Most children are attaining expected levels, and school data demonstrates that current learners are making good progress over time. Attendance is gradually improving, exclusion rates remain low and inclusive approaches are ensuring that almost all learners are successfully engaged in school.
· There is a clear and well-defined strategy for raising attainment. Increased use of assessment and robust data analysis enables staff to identify gaps in learning and respond through high-quality classroom practice, the skills-based curriculum, targeted interventions and support through the Attainment Zone. Ongoing professional learning has strengthened staff confidence in using data to inform teaching, ensuring learning experiences provide appropriate support and challenge and supporting increasingly accurate professional judgements.
· Tracking meetings and quality assurance processes are rigorous and focused on improving outcomes for learners. Stretch aims are identified and timely interventions are implemented for children who are at risk of underachieving. Staff know children and families exceptionally well and have a clear understanding of barriers to learning, including those associated with socio-economic disadvantage. This knowledge, alongside robust data, informs the effective use of Pupil Equity Funding and targeted support for those most at risk of missing out.
· Achievement is recognised and celebrated across the school. Children are provided with a wide range of opportunities to develop and showcase their successes through assemblies, SLT awards, the Wider Achievement Floorbook and events such as Woodlands Got Talent. A broad range of sporting and non-sporting clubs further enhances children's achievements and supports the development of skills for learning, life and work.
· Learner participation is a key to Woodlands. Children contribute meaningfully to the life and work of the school, and pupil voice plays an important role in shaping school improvement. Through leadership opportunities and wider achievement experiences, children are developing confidence, responsibility and a strong sense of belonging. 



	PUPIL EQUITY FUNDING

	Key Area from SIP:

To support the wellbeing of pupils across the school.

Intended impact:
· Providing free daily breakfasts and Healthy Start Worker support through the Breakfast Club has reduced hunger-related barriers to learning, improving pupil wellbeing, engagement, concentration and punctuality while promoting equity and better long-term attainment for disadvantaged learners.
What improved/changed for the target group:
· Improved concentration and engagement in lessons, leading to better participation and readiness to learn. 
· Enhanced wellbeing and behaviour, with reduced hunger-related barriers and increased emotional and physical health. 
· Better attendance and punctuality, helping pupils access learning consistently and improving equity for disadvantaged learners.

Key Area from SIP:

Improved behaviour and relationships foster focus, motivation, support, and confidence, all of which boost performance and close attainment gaps.

Intended impact:

· Improved behaviour, stronger relationships, and consistent expectations across the school create a positive, calm, and supportive environment where children feel safe, valued and regulated.

What improved/changed for the target group:
· Pupil voice and surveys conducted by Brian Donnelly showed more positive responses from pupils, indicating improvements in relationships, behaviour, and their experience of school. 
· Parent survey results demonstrated increased confidence and more positive perceptions of the school and the support provided. Parental views of behaviour and relationships improved by 30%, according to the Parent/Carer Survey conducted between February 2025 and February 2026.
· Soft evidence and observations, including feedback from staff and pupils, highlighted improvements in behaviour, engagement, and wellbeing. 


Key Area from SIP:
· To ensure targeted supports increase attainment in literacy and numeracy.
Intended impact:
· The intended impact of these interventions is to raise attainment through targeted support in literacy and numeracy. Interventions including Nessy, 5 Minute Boxes, Number Boxes and Talk Boost are used to support identified learners, with assessment data informing identification.

What improved/changed for the target group:
· Attainment has improved for all learners attaining our Attainment Zone or completing interventions. 
· Numeracy Boost groups: 100% of pupils have made progress, 78% of pupils were from our PEF cohort. The PEF cohort improved by 27.2% compared to 27.0% for non-PEF pupils, closing the gap by 0.2%
· 100% of pupils using the 5 Minute Box have made progress. On average, pupils improved by 15% in reading sounds and 37% in spelling sounds. The PEF cohort improved by 17% compared to 10% for the non-PEF cohort, closing the gap by 7%. In spelling sounds, the PEF cohort improved by 35% compared to 29% for the non-PEF cohort, closing the gap by 6%.
· 100% of pupils using the Number Box have made progress in their learning, with an average increase of 27%. The average percentage increase for the PEF cohort is 24.2%, the non-PEF cohort increased by 18% - therefore the gap has closed on this intervention by 6.2%.
· 100% of pupils targeted through Talk Boost have made progress, with an average increase of 26.2%. The average percentage increase for our PEF cohort is 27%, the non-PEF cohort increased by 22.5% - therefore the gap has closed on this intervention by 5.5%.
· Digital interventions, including Nessy Reading and Spelling, have had a positive impact on pupil attainment. 80% of pupils using Nessy are from our PEF cohort. These pupils achieved an average increase of 17.3% in reading and 7.1% in spelling. Across all pupils, participation in Nessy resulted in an average increase of 12.1% in reading and 5.2% in spelling.
· TST has identified pupils requiring targeted Reading and Comprehension support across P2–P7, based on whole-school assessment data. These sessions have been delivered twice weekly and focus on a range of strategies to develop pupils’ reading and comprehension skills. All pupils have demonstrated positive progress. The average book band increase was 2.9 for all pupils, with PEF pupils achieving an average increase of 3 book bands compared to 2.8 for non-PEF pupils. 
· In Primary 1, the Highland Phonological Awareness Screener was used to identify pupils requiring targeted support. The EYP provided 1:1 and small group support to develop phonological awareness skills. Pupils demonstrated positive progress, with an average increase of 41.4%. The PEF cohort achieved an average increase of 43.1%, compared to 40.1% for non-PEF pupils, closing the gap by 3%.
· 100% of pupils in Primary 1 using the Number Box, led by our EYP, have made progress, with an average increase of 12%. 100% of pupils accessing the Number Box in P1 are from our PEF cohort.


Key Area from SIP: 
· Ensure that targeted support is effectively aligned to meet the needs of learners with Additional Support Needs (ASN).
Intended impact:
· The intended impact of the Stepping Stones provision is to improve attainment for pupils with complex ASN through the implementation of the SCERTS framework, in a environment suited to meet learners needs.

What improved/changed for the target group:

· PSAs and TST have provided support through an amended provision. All seven children within Stepping Stones have a diagnosis of autism spectrum disorder (ASD) and would struggle to make progress in a mainstream classroom all day.
· The TST ensures robust monitoring systems are in place to track, review and evaluate the impact of this support. E.g Engagement Tracker, planning and assessment from Dreghorn Outreach and SCERTS plans.
· Out of the seven children, 71% are supported through the Pupil Equity Fund (PEF). All children in receipt of PEF (100%) have demonstrated improvements across all areas of the SCERTS framework. 
· Child 1, 3, 4, 6, and 7 are supported by PEF. 
· Seven children within Stepping Stones are assessed and monitored through the SCERTS framework. 100% of these children have demonstrated improvement and made progress across all four areas of SCERTS.

Key Area from SIP:
· Promoted PT post to ensure a robust and varied offering of sporting and non-sporting clubs across all stages of the school. 

Intended impact:
· Increased participation and offerings of sporting and non-sporting clubs and use of local facilities to enhance learning opportunity for pupils.  
· Better physical health.
· Stronger social skills and emotional well-being.

What improved/changed for the target group:

· There has been a significant increase in pupil participation in school clubs at Woodlands Primary School, with attendance rising by 19.6% over the session. At the start of the initiative, 38.5% of pupils attended an in-school club.
· By June 2026, 80% of pupils were participating in either an in-school or out-of-school activity. This demonstrates a high level of engagement in wider achievement opportunities and reflects the positive impact of the school's efforts to promote participation.


Key Area from SIP:
· To improve reading engagement across the school by providing a new stimulating environment that encourages pupils to read.
Intended impact:

· Refurbishment of the school library to provide an inviting, engaging environment to explore books and develop good reading habits.
· Purchase of new library furniture following the pupil committee design of the library to ensure pupil voice is valued and the design matches the pupil wants & needs.

What improved/changed for the target group:

· Pupil survey data collected before and after the library refurbishment showed a significant increase in library use. In response to the question, “How many times a week do you use the school library to choose a book or to read?”, the percentage of pupils reporting that they never used the library fell from 64% before refurbishment to 37% after refurbishment. This represents a 27 percentage point reduction in non-use and demonstrates a substantial increase in library engagement. Usage is expected to increase further as the new library timetable becomes fully embedded. 
· Pupil survey data also showed improved enjoyment of the library. In response to the question, “Do you enjoy using the school library?”, the average rating increased from 2.92 stars before refurbishment to 4.29 stars after refurbishment, representing a 27.4% increase. 
· Pupils reported greater satisfaction with the range of books available. For the question, “How many stars would you give our library for the books available?”, the average rating increased from 2.96 stars pre-refurbishment to 4.35 stars post-refurbishment, an increase of 27.8%. 
·  The most significant improvement was in pupils’ perceptions of the library environment. In response to the question, “How many stars would you give our library for the way it looks?”, the average rating rose from 2.72 stars before refurbishment to 4.73 stars after refurbishment, representing a 40.2% increase.

Key Area from SIP: 
· Increase staff confidence in PM writing to subsequently improve attainment.  
Intended impact:
· Sustained improvement in writing attainment, with an increasing number of pupils achieving expected levels across P1–P7. 
· Improved consistency in writing quality, with learners demonstrating greater control over sentence structure, vocabulary and punctuation across a range of genres. 
· High-quality writing is embedded across the school, with consistent approaches to teaching, assessment and moderation. 
· Staff capacity is strengthened, ensuring sustainable improvement in writing through effective pedagogy and professional learning
What improved/changed for the target group:
· Strong progress across all stages: Writing attainment improved from predominantly Below Early/Early Level and lower First Level to higher levels, with most pupils moving up at least one curriculum level following PEF-funded interventions. 
· Primary 1–3 gains: In P1, most pupils moved from Below Early Level/E1 to E3, while in P3, the majority progressed out of Early Level and were securely working at First Level, particularly F3. 
· Primary 4–5 accelerated attainment: In P4, most pupils advanced from E3–F3 to F5–F6, with some reaching Second Level. In P5, the majority achieved Second Level (S1) and several progressed to S2. 
· Primary 6–7 high attainment: In P6, most pupils moved from F2–F4 to S2–S5, with some exceeding these stages. In P7, the majority were working at upper Second Level (S2–S5), with some reaching Third Level (T2), demonstrating sustained accelerated progress.



	IMPROVEMENT PLAN PRIORITIES 2026-2027

	
Priority 1: Improving learning outcomes for all through a consistent phonics and reading programme – North Ayrshire Reads.
Priority 2: Enrich the quality of learning experiences and raise attainment through improved and consistent pedagogy.
Priority 3: Improve attendance and strengthen positive relationships across the school community through the continued development and consistent application of the New Authority relationships approach.
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