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Vision, Values and Aims Vision
At Woodlands Primary School and Early Years, we are a nurturing and inclusive community where every child feels safe, valued, and inspired to thrive. We foster a lifelong love of learning, celebrate every achievement, and empower our children to grow into confident, caring, and responsible citizens ready for the future.
Values 
Teamwork
At Woodlands, we are a united team built on trust and mutual respect. We deeply value each individual and are committed to fostering equity and fairness in all we do. Together, we work to break down the barriers that children and young people might encounter, ensuring that every member of the Woodlands community receives the support they need to learn, grow, and develop.
Effort
At Woodlands, we deeply value effort and the commitment to always try your best. We are ambitious for every learner and believe that progress comes from persistence, teamwork, and a shared drive to succeed. By learning from our mistakes and embracing challenges, we grow stronger together. We foster leadership at every level, empowering everyone to contribute, improve, and lead with confidence.
Kindness
At Woodlands, kindness guides everything we do. We act and communicate with empathy and compassion, caring deeply about what matters to each other. We show respect by listening, taking turns, and valuing every voice. When challenges arise, we work together to find solutions, always mindful of how our actions and behaviours affect those around us. We are committed to fairness and ensuring everyone feels safe and respected.
Aims:
· Raise standards of attainment by providing a breadth of stimulating, personalised learning opportunities for all children.
· Enhance wider achievement by promoting both academic excellence and personal growth through a wide range of activities where fun and relationships are key.
· Foster a safe, inclusive, and nurturing environment that supports the emotional and social well-being of every child.
· Build strong, active partnerships with parents, carers, and the wider community to support learning and development. 
· Create a school culture of pride and respect, where pupils and staff feel valued and motivated to contribute positively to the school’s success.
· Develop responsible citizens by instilling a sense of social responsibility and the importance of community involvement for pupils.






EDUCATION SERVICE: IMPROVEMENT PLAN SUMMARY 2026/7 – 2028/9

The Education Service Improvement Plan is organised under three main priorities. Individual establishments should create their own plan under these three priority areas, based on rigorous self-evaluation and analysis of performance evidence. Stakeholders should be fully engaged in the development of the plan. In the diagram below, the light blue show the thematic areas under each priority which the service intends to focus on in the year ahead.
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	PRIORITY 1: Improving learning outcomes for all

	
Strategic Objective:
What do you want to specifically achieve across your school/department/EY centre?

During session 2026–27, our Early Years Centre / school will prioritise professional learning focused on the explicit, systematic teaching of phonics and the development of strong phonemic awareness. Grounded in the Science of Reading, this first year will ensure that all Early Years Practitioners / teachers develop a secure, shared understanding of how children learn to read, with a particular emphasis on the foundational role of phonemic awareness and phonics.

Through high-quality professional learning and collaborative practice, EYPs / teachers and school staff will strengthen their ability to deliver consistent, evidence-informed phonics instruction and support children to hear, identify, and manipulate sounds as a critical precursor to reading and spelling. This focused approach will lay the essential foundations for future development across all areas of reading.

The intended outcome is to improve early reading attainment, ensuring all learners build strong decoding skills and are well-positioned for continued progress, while contributing to closing the poverty-related attainment gap through high-quality, consistent practice.

Looking Ahead: A Three-Year Journey
This work represents Year 1 of a planned three-year professional learning journey. Over time, this will expand to encompass all five pillars of reading (phonemic awareness, phonics, fluency, vocabulary, and comprehension) ensuring a coherent, progressive, and research-informed approach to the teaching of reading across our setting.


	Select the KEY drivers for this improvement priority

	National Improvement Framework
Please select the relevant NIF priority
	NIF Drivers of Improvement
Please select up to three NIF drivers
	How Good Is Our School 4
Please select up to three quality indicators for this priority
	Quality Improvement Framework for ELC settings
Please select up to three quality indicators for this priority

	1. Improvement in attainment, particularly literacy and numeracy
2. Closing the attainment gap between the most and least disadvantaged children and young people
	2. Teaching and practitioner professionalism
1. School & ELC leadership
4. Curriculum and assessment
	2.2 Curriculum
1.2 Leadership of Learning
2.3 Learning, teaching and assessment
	1.2 Staff skills, knowledge, values and deployment
3.3 Learning, teaching and assessment
3.2 Curriculum

	
Rationale for Change
What did our analysis of data tell us? What self-evaluation information supports this change? Provide details of the gaps or barriers you wish to address. State clearly if this is related to PEF spend.

Our analysis of a range of literacy data indicates that we need to strengthen our whole‑school approach to teaching reading. Evidence from attainment data as shown below shows that some learners are not making sufficient progress in the foundational skills required for fluent, confident reading. In particular, our data highlights gaps in phonics, phonemic awareness, decoding accuracy, reading fluency, comprehension, or vocabulary, which are impacting pupils’ ability to access the wider curriculum.
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Optional (delete if not applicable): This rationale also applies to Early Years. Analysis of early literacy developmental data, observations, and tracking indicates that some children require more consistent support in the early building blocks of reading, including oral language development, phonological awareness, early print knowledge, and emergent reading behaviours. Our EYC reading data for our preschool children currently sits at: 67%. Strengthening early, developmentally appropriate practice is essential to ensure a strong foundation before children transition into formal reading instruction. 

Self-evaluation activities, including classroom observations, planning and assessment reviews, tracking and data meetings, and feedback from staff and pupils, reinforce the need for a more consistent, research-informed approach to early and developing reading. As a school and EYC, we have identified variability in practice, confidence, and resources used, and have expressed a need for sustained, high-quality professional learning to embed a shared pedagogical understanding across the school.

Our data also highlights specific equity gaps in attainment. Barriers include inconsistent early literacy foundations, gaps from disrupted learning, limited access to high-quality texts at home, language development needs, etc. Addressing these gaps aligns with our commitment to ensuring all learners experience a progressive, coherent, and evidence-informed reading curriculum.

This improvement priority is therefore designed to build staff capacity in the Science of Reading, strengthen the explicit teaching of phonics, and ensure consistent approaches built around the Five Pillars of Reading. Alongside this, we aim to develop a rich reading culture that promotes reading for enjoyment for all children.
The school will allocate a portion of its PEF budget to purchase the ILT Education digital package (Nessie, Polylino, Aski-Raski, Giglets) ensuring targeted support for learners who require additional help with literacy and wider inclusion. This investment will enhance our capacity to provide accessible, personalised interventions, enabling struggling learners to engage more effectively with the curriculum and make sustained progress.








	PRIORITY 1: Action Plan

	Pupil Outcomes
	Implementation Plan
	Timescales/
Responsibility
	Measurement of Impact
	Analysis & Evaluation of Progress
	Cost
(PEF)

	Specifically, what will change for our learners?
	How will we achieve this?
What do we plan to do?
	What are our timescales? Who will lead?
	How will we know the change is an improvement? Can you quantify this?
What data will be collated and analysed to demonstrate progress? Consider baseline data.
	How do we know that the experiences & outcomes for learners have improved?           What does the data tell us which demonstrates impact?
	Please enter the cost to the nearest £

	• Learners will develop stronger foundational reading skills, particularly in phonemic awareness, phonics, fluency, vocabulary, and comprehension: 

(Year 1: phonemic awareness, & phonics, Year 2: phonics & fluency, Year 3: vocabulary and comprehension)

• Learners will experience more consistent, high‑quality explicit, systematic phonics instruction across the whole school.

Learners in EY will experience more consistent high-quality, teacher-led phonemic awareness instruction.

• Learners will benefit from increased opportunities to read for enjoyment, fostering motivation and positive reading attitudes.

•All learners will experience explicit and systematic teaching of phonics through a universal approach to instruction of the alphabetic code. 

•Learners requiring targeted support will access more effective, evidence‑based interventions to support them to bridge the gaps in their knowledge. 

• Progress in reading and spelling will accelerate for identified groups, helping close equity gaps.
	• Staff at all levels will engage with North Ayrshire Reads professional learning.

• Use the Five Pillars of Reading to structure teaching, assessment, and planning.

• Focus on phonemic awareness and explicit teaching of phonics implementation.
Implement a consistent phonics and early reading approach aligned with the Science of Reading from Early Years through P7. 

• Use coaching support for modelling, co‑planning, and reflective practice.

• Identify a Reading Champion who will lead on promoting high‑quality reading practices, supporting staff to embed evidence‑based approaches.

• Strengthen reading for enjoyment through high‑quality texts and family engagement.

• Introduce/refine targeted literacy interventions based on diagnostic assessment.

	Year 1
• HT: Establish baseline data and aim (ORF, ACEL, GL). 
In May P2s – DfE Phonics Screening Check

• Whole‑staff and NAR Team: engage with PL programme and in-school support. 




	• Increase in percentage of learners achieving reading levels at appropriate age and stage (Teacher judgement and tracking - ACEL data, EYC data improvements)

• Improved phonics and decoding accuracy (DfE Phonics Screening Check)

• Fewer pupils requiring interventions.

• Higher engagement in reading for enjoyment (surveys/learner voice/ parental voice).

• More consistent practice across classes (observations).

• Data for targeted groups (SIMD, ASN, care‑experienced).

• Improved SNSA / GL assessment scores.

• Improved boosted reading and other intervention scores

• Data gathered by ILT Education



	
	
£7500 – £3250 given by NAC.



	PRIORITY 2: Improving learning outcomes for all

Enrich the quality of learning experiences and raise attainment through improved and consistent pedagogy.

	
Strategic Objective:

Our aim is to achieve greater consistency in teaching approaches across the school, ensuring that all learners experience high-quality, effective pedagogy. By developing a shared understanding of what excellent teaching and learning looks like, we will create a more coherent and equitable learning experience for all pupils. This will involve strengthening staff collaboration, sharing effective practice, and embedding agreed pedagogical approaches that promote engagement, challenge and progression. Through professional learning and reflective practice, staff will be supported to refine their teaching and apply consistent strategies that meet the diverse needs of learners. A more unified approach will help build learner confidence, improve continuity across transitions, and support stronger attainment outcomes. Ultimately, by aligning our teaching practices and expectations, we aim to enrich the quality of learning experiences across the school and ensure that every pupil has the opportunity to achieve their full potential.


	Select the KEY drivers for this improvement priority

	National Improvement Framework
Please select the relevant NIF priority
	NIF Drivers of Improvement
Please select up to three NIF drivers
	How Good Is Our School 4
Please select up to three quality indicators for this priority
	Quality Improvement Framework for ELC settings
Please select up to three quality indicators for this priority

	1. Improvement in attainment, particularly literacy and numeracy
2. Closing the attainment gap between the most and least disadvantaged children and young people
	2. Teaching and practitioner professionalism
4. Curriculum and assessment
6. Performance information
	2.2 Curriculum
2.3 Learning, teaching and assessment
3.2 Raising attainment and achievement
	3.1 Play, learning and developing
1.2 Staff skills, knowledge, values and deployment
4.3 Children's progress

	
Rationale for Change
What did our analysis of data tell us? What self-evaluation information supports this change? Provide details of the gaps or barriers you wish to address. State clearly if this is related to PEF spend.
School self-evaluation, alongside Care Inspectorate and authority review feedback, highlights the need to further strengthen consistency in teaching approaches across the EYC and school to ensure an even higher-quality experience for all learners. While practice across the school is generally strong, review findings indicate that greater consistency in the application of key pedagogical strategies would further enhance equity and progression across learning.

Tracking and attainment data show that most learners are making good progress, with some variation between classes and stages, reinforcing the value of a more consistent approach to further strengthen outcomes for all children.

Pupil feedback and classroom observations reflect positive engagement and effective learning experiences in most classes, with opportunities to further embed consistency in areas such as lesson structure, learning intentions, success criteria, and feedback to enhance clarity and progression across classrooms.

By building on existing strengths and aligning high-quality practice more consistently across the school, we aim to improve coherence, strengthen progression, and ensure all learners benefit from equitable and effective learning experiences.






	PRIORITY 2: Action Plan

	Pupil Outcomes
	Implementation Plan
	Timescales/
Responsibility
	Measurement of Impact
	Analysis & Evaluation of Progress
	Cost
(PEF)

	Specifically, what will change for our learners?
	How will we achieve this?
What do we plan to do?
	What are our timescales? Who will lead?
	How will we know the change is an improvement? Can you quantify this?
What data will be collated and analysed to demonstrate progress? Consider baseline data.
	How do we know that the experiences & outcomes for learners have improved?           What does the data tell us which demonstrates impact?
	Please enter the cost to the nearest £

	Pupils will benefit from high-quality, research-informed teaching strategies that improve engagement, understanding, feedback, and overall progress.

Feedback will be more focused and precise, enabling the improvement of pace and attainment

Pupils will have a clearer understanding of what they are learning and how to improve, leading to increased engagement, confidence, and ownership of their learning, alongside improved progress and attainment across all stages (EYC–P7).
	Staff will engage in professional learning to enhance pedagogy through recent research e.g. Shirley Clarke, Daniel Willingham, PLA CLPL opportunities etc.

Engagement in school and cluster moderation activities to  support sharing of effective practice, strengthen consistency in pedagogy, and ensure a shared understanding of high-quality learning, teaching and achievement of a level.

Staff will be supported to consistently apply Assessment is for Learning (AifL) approaches, embedding a clear lesson structure across the school with learning intentions, co-created success criteria, effective questioning, peer and self-assessment, and high-quality feedback. Pupils will be given regular opportunities to reflect on and act on feedback to strengthen learning and support progress.

	DHT -LM (Aug 26 – Jun 27)






HT -LM (Aug 26 – Jun 27)








DHT -LM (Aug 26 – Jun 27)

	Classroom observations, formative feedback, tracking meetings and pupil focus groups show evidence of improvement and pace across levels.



Pupil surveys/focus groups and classroom observations

QA activities, including classroom observations, and work sampling, alongside jotter evidence, will demonstrate consistent AifL practice.
	
	£3000

	Pupils will experience higher-quality teaching that improves engagement, confidence, progress, and attainment across their learning.
	Continue to build staff confidence in using PM Writing and new assessment tools to measure progress, inform next steps, and strengthen attainment for all learners. 

Develop strong foundations in phonological awareness and basic numeracy concepts across the EYC to raise attainment, close identified gaps, and ensure all learners are well-prepared for transition into P1. A consistent focus on early literacy and numeracy skills will support progression.
	DHT -LM & TST (Aug 26 – Jun 27)






EYCM, EEL & PT (Aug 26 – Jun 27)

	Data from each genre’s hot and cold tasks, alongside moderation data, collected three times per session to track attainment




CfE data will demonstrate year-on-year improvements across each class.

Progression is evidenced through EYC trackers and supported by termly phonological awareness screener data.
	
	

	Pupils will receive more targeted support and teaching that meets their individual needs, helping to improve progress, attainment, and confidence in learning. 

	Continue to develop staff knowledge and capacity in data literacy, embedding the use of standardised assessments/trackers and moderation activities across EYC to P7 to track pupil progress effectively. Using data-informed practice, staff will analyse attainment data to identify gaps in learning, inform high-quality teaching, and implement targeted interventions, including support through the attainment zone, to improve outcomes for individual pupils across the school.

Introduce regular mid-term review meetings for stretch aim children to monitor progress closely and ensure the correct interventions and supports are in place.
	HT (Aug 26 – Jun 27)

















HT (Aug 26 – Jun 27)

	CfE data will demonstrate year-on-year improvements across each cohort.

Intervention data tracked closely by TST/EEL and EYM for all interventions across the school.

Quality assurance of classroom observation and forward planning.

Improvements in tracking meeting paperwork and staff use of data analysis.





Stretch aim percentages will show an increase in CFE data June 2027
	
	£ 60, 360.45

	Staff will have improved confidence to deliver teaching and learning at the correct level to support and challenge pupil learning based on assessment data.

Children will have the opportunity for progressive experiences with depth of learning with appropriate challenge and support.

Children’s attainment will rise and data will show they are making progress.

Children will be more interested in their learning and be supported to develop skills based on the framework.

	Continue to embed and build staff confidence in using the new skills progression frameworks across all 8 areas of the curriculum to support progression, breadth and application of planning, and delivering teaching, learning and assessment (Year 2).






Introduce new EYC planning and tracking system in line with NAC frameworks to strengthen monitoring, support high-quality learning experiences, and improve outcomes and attainment across the EYC.

Ensure consistency of practice across the EYC through a shared understanding of what high-quality interactions and meaningful learning opportunities look like throughout the day. A key focus will be on embedding consistent approaches and expectations across both AM and PM sessions to provide continuity, equity, and high-quality experiences for all learners.
	HT (Aug 26 – Jun 27)














EYCM and SEYP (Nov 2026)







HT, EYCM and SEYP (Aug 26 – Jun 27)


	Monitoring curriculum planning and QA of lessons/playroom to ensure alignment with the new skills progression frameworks across all areas.
Tracking pupil assessment data to evidence progression and skill development over time.
Gathering teacher feedback on the usability and impact of the frameworks in planning and teaching.
Quality assurance of planning, tracking, and monitoring through regular review of learning journals and playroom observations across both AM and PM sessions.


Quality assurance of planning, tracking, and monitoring through regular review of learning journals and playroom observations across both AM and PM sessions.

	
	

	Improved early literacy and numeracy skills, increased engagement and motivation through play-based learning, stronger social and emotional development, and a solid foundation for continued improvements.
	Focus on early intervention to boost attainment in P1 literacy and numeracy facilitated through the involvement of an additional PSA (2 of 2-year programme).
	DHT -LM /TST (Aug 26 – Jun 27)

	Pre and post test data from a variety of assessments including highland screener.

QA on observations and data collection e.g. SNSA results.
	
	£23, 917



	PRIORITY 3: Supporting needs, wellbeing, equality and inclusion

Improve attendance and strengthen positive relationships across the school community through the continued development and consistent application of the New Authority relationships approach.


	
Strategic Objective:

We will improve attendance and strengthen positive relationships across the school through the continued development and consistent application of the New Authority relationships approach. By embedding nurturing, relational practices, we aim to create a safe, supportive environment where all children feel valued, connected, and motivated to attend and engage in learning. Attendance data will be monitored regularly to identify patterns and enable early intervention, with targeted support provided for pupils and families where needed. Through strong partnerships with families and external agencies, we will work collaboratively to reduce barriers to attendance and promote a positive school culture built on trust, consistency, and belonging.

	Select the KEY drivers for this improvement priority

	National Improvement Framework
Please select the relevant NIF priority
	NIF Drivers of Improvement
Please select up to three NIF drivers
	How Good Is Our School 4
Please select up to three quality indicators for this priority
	Quality Improvement Framework for ELC settings
Please select up to three quality indicators for this priority

	4. Improvement in children and young people's health and wellbeing
2. Closing the attainment gap between the most and least disadvantaged children and young people
	3. Parent/carer involvement and engagement
5. School & ELC improvement
Choose an item.
	2.7 Partnerships
3.1 Ensuring wellbeing, equality and inclusion
Choose an item.
	4.2 Wellbeing, inclusion and equality
1.3 Leadership of continuous improvement
4.1 Nurturing care and support

	
Rationale for Change

Significant progress has been made in improving relationships across the school and reducing instances of unwanted behaviour. Through a consistent, values-based approach, supported by specialist input and PEF funding, the school has established stronger foundations for positive relationships, improved emotional regulation, and a calmer, more supportive learning environment. Staff and pupils are increasingly demonstrating shared expectations and more positive interactions across the school community. While this progress is encouraging, the next step is to embed and sustain these approaches to ensure long-term impact.

A continued focus on attendance remains essential, with current attendance at 90.55% and 31.9% of pupils still below 90%, impacting learning continuity and attainment. The new NAC attendance tracker will be used effectively to monitor trends and support timely, targeted intervention. We will continue to work with Education Scotland on the attendance programme to further support developments at Woodlands.

By working closely with staff team to strengthen relational approaches, restorative practice, and targeted family support, we aim to further improve attendance, wellbeing, and engagement, ensuring all children feel supported, connected, and ready to learn.





	PRIORITY 3: Action Plan

	Pupil Outcomes
	Implementation Plan
	Timescales/
Responsibility
	Measurement of Impact
	Analysis & Evaluation of Progress
	Cost
(PEF)

	Specifically, what will change for our learners?
	How will we achieve this?
What do we plan to do?
	What are our timescales? Who will lead?
	How will we know the change is an improvement? Can you quantify this?
What data will be collated and analysed to demonstrate progress? Consider baseline data.
	How do we know that the experiences & outcomes for learners have improved?           What does the data tell us which demonstrates impact?
	Please enter the cost to the nearest £

	Improve attendance rates by promptly identifying and addressing absences. Ensuring pupils receive consistent learning opportunities, reducing missed education.
Provide targeted support to families facing challenges, helping remove barriers to regular attendance.

	Continue to focus on improving attendance through the effective use of the new NAC attendance tracker, proactive early intervention approaches and ideas, and strong partnerships with families, ensuring pupils attend school regularly, feel supported, and are able to fully access learning opportunities.



Ensure CLPL for the new attendance tracker is implemented and embedded effectively to support attendance monitoring across the school, with data used accurately to inform timely next steps for staff and families.

Introduce family learning opportunities focused on attendance, including workshops for parents. Celebrate positive attendance through regular communication with families, share attendance data through newsletters, and provide classes with attendance updates alongside class rewards for the highest attendance across the school. Work collaboratively with pupils to create an attendance leaflet to share key messages and promote the importance of attendance with all families.
Pilot target group test of change in partnership with Education Scotland as part of the National Attendance Programme, trialling targeted approaches to improve attendance and evaluating impact to inform wider school practice.
	DHT -CS (Aug 26 – Jun 27)














DHT -CS (Aug 26 – Jun 27)









DHT -CS (Aug 26 – Jun 27)

















DHT -CS (Aug 26 – Jun 27)


	Attendance Data Analysis: Track overall attendance rates monthly, comparing against baseline figures to monitor improvements across the school and EYC.

Target Group Monitoring: Identify and monitor pupils below 90% attendance. Measure reductions in the number of pupils classed as persistently absent over time.

% of pupils sitting below 90% will decrease compared to 25/26 session data.

Attendance data used proactively to inform interventions, evidenced through records of targeted support plans, attendance meetings, and documented next steps for identified pupils and families.




Increased family engagement and understanding of the importance of regular attendance, evidenced through participation in workshops and feedback.

Improved whole-school attendance figures.

Greater pupil motivation and ownership of attendance through class attendance tracking and reward systems.






Attendance data from the pilot class shows measurable improvement in overall attendance and reduced absenteeism. 

Evidence gathered from the test of change informs effective strategies and next steps for wider implementation across the school.
	
	

	Pupils will benefit from stronger relationships, improved resilience, and more positive behaviour, leading to a safer, more inclusive school environment where they feel supported, respected, and ready to learn.
	Continue to develop positive relationships across the school through a consistent values-based approach, targeted resilience and sportsmanship programmes, proactive playground support, and the guidance of our relationship specialist. This will be achieved through the embedding of shared language, clear expectations, and newly agreed approaches within school policy to promote wellbeing, inclusion, positive behaviour, and readiness to learn across the EYC and wider school community.
	HT/PT (Aug 26 – Jun 27)

	% rates of assure incident will reduce.

% rates of behavioural incidents will reduce. 
Observing more positive pupil interactions and respectful relationships in classrooms and outdoors, as evidenced through classroom/playground observations.
Reduction in behaviour incidents and increased pupil engagement, indicating a more inclusive and supportive learning environment through classroom monitoring observation paperwork.
Improved learning readiness and emotional regulation, tracked through wellbeing assessments (PASS) x 2 per year.

	
	£6000

	Children’s physical and mental wellbeing, helping them feel happier, more supported, and better able to regulate emotions. As a result, pupils will show improved engagement, stronger relationships, and greater readiness to learn across the EYC and wider school.
	Improve the teaching of HWB through our skills-based curriculum to better support pupils’ wellbeing, personal development, and readiness to learn. 

Use PASS data to identify individual and group needs, enabling targeted support and responsive interventions to improve wellbeing outcomes. 

Strengthen the PE and Health & Wellbeing curriculum through NCCT and the embedding of our new skills-based curriculum. Utilise the Public Health Scotland PHAL website in partnership with Education Scotland, to inform teaching, parent workshops and the development of key health skills that reflect the needs of our school and local community. E.g. Dental health.
	HT (Dec 26)








DHT -CS (Sep 26 – Mar 27)



HT (Sep 26)

	PASS Survey data. – Pre and Post.

AIW action notes and High-Level Messages based on HWB interventions.

Pupils will be more able to engage in learning actively, in class and outdoors which will be evidenced in classroom observations, staff feedback and data evidence from Brian Donnelly.

Pupil Survey results - Year on Year data.
	
	





This should only be completed for aspects of your PEF spend not included within your Improvement Plan priorities. 
	PEF contact - HT or DHT with responsibility for the plan:
	HT Gordon Wilson

	Carry forward:
	£32,161
	Total Allocation:
	£170,275
	Total:
	£202, 436


	PEF Action Plan

	Poverty Related Gap
	Pupil Outcomes
	Implementation Plan
	Timescales/
Responsibility
	Detail of Spend
	Measures of Impact
	Analysis & Evaluation of Progress

	Provide details of the gap or barrier you wish to address.
	Specifically, what will change for our learners?
	What do we plan to do to achieve this outcome?
	What are our timescales?
Who will lead?
	Record cost & provide concise detail of what this entails.
	How will we know the change is an improvement? Can you quantify this? What data will be collated and analysed to demonstrate progress? Consider baseline data.
	What does the data tell us?                                  How well is evidence from self-evaluation analysed to improve pupil outcomes? How is the spend contributing to narrowing our attainment gap?

	Improved behaviour and relationships foster focus, motivation, support, and confidence, all of which boost performance and close attainment gaps.
	Children will feel more secure in the school environment, less disruptions in the playground will mean more focus on teaching and learning.
	Relationship specialist to enhance behaviour and relationships school-wide, while upskilling staff through weekly Tuesday sessions.

CLPL sessions for staff and targeted work with cohorts of pupils for playground relationships

	HT – (Aug 26 – Jun 27)

	£6, 000 – ½ day per week working with pupils, staff and parents. 
	% rates of assure incident will reduce.

% rates of behavioural incidents will reduce. 

Observing more positive pupil interactions and respectful relationships in classrooms and outdoors

Pupil survey results.
	

	Promoted PT post to ensure a robust and varied offering of sporting and non-sporting clubs across all stages of the school.
	More opportunities for personal and wider achievement. More equity of opportunities as pupils’ participation will be tracked. 
	Increased sporting and non-sporting clubs and use of local facilities to enhance learning opportunity for pupils. 
	PT (Aug 26-June27)
	£6, 808 – PT enhancement.

	Increased participation rates in clubs and activities across all stages, tracked through a new monitoring system.

	

	Additional PSA support for wellbeing interventions within the Stepping Stones and Retreat room, ensuring targeted nurture, emotional support, and timely interventions to reduce barriers to learning.

	Pupils are more emotionally regulated and better able to engage in learning through a total communication approach.

Reduction in dysregulated behaviour and increased use of self-regulation strategies.

Improved relationships with staff and peers, supporting positive social and emotional development.
	Allocate additional PSA staffing to provide targeted wellbeing support within the Stepping Stones and retreat rooms, ensuring identified pupils can access timely nurture and intervention throughout the school day.

Develop individualised support plans including STINT and SCERTS to support with clear wellbeing/ learning targets, strategies, and review points for pupils accessing Stepping Stones and Retreat Room interventions.
	DHT – CS  (Aug 26- Jun 27)
	£16,558 – PSA Post 27.5 hours.
	Pupils demonstrate improved emotional regulation and increased use of self-regulation strategies

Progress against individual targets – SCERTS and engagement data
	

	Additional PSA hours to support interventions across the school to improve attainment and support gaps in learning. 
	Pupils make improved progress in their learning and experience reduced barriers to engagement. 

Increased confidence, wellbeing, and readiness to learn support better outcomes for targeted pupils. 

	Pupils highlighted through attainment meetings and data will attend either the attainment hub and or a direct intervention including 5 min box to support gaps in learning. 
	DHT – LM  (Aug 26- Jun 27)
	£47, 372 – PSA posts.
	Intervention data

CfE data progress

	

	Resources to support learners in the Stepping Stones room will be developed and enhanced to help close the attainment gap, with a focus on delivering a SCERTS-based curriculum.
	Pupils will make progress in social and emotional regulation. 

Pupils will make progress in language and communication through the SCERTS approach.
	Staff will complete an audit of resources and compile a list of new resources they believe will support learners and the new learning experiences being introduced in the P1 Stepping Stones room.
	TST – EC (Sep 2026)
	£2000
	SCERTS Assessment scores

Engagement data

Case study information.
	

	Breakfast Club ensures all pupils have access to a healthy meal and snack, supporting concentration, wellbeing, and learning while helping reduce the impact of poverty.
	Pupils are well nourished, ready to learn, and able to concentrate in class. Attendance, participation, wellbeing, and attainment improve, helping reduce barriers caused by poverty.
	Three PSAs will support the Breakfast Club each morning, ensuring a healthy breakfast is available for all pupils. Breakfast will also be offered to children in the EYC and families within the community. Through the Magic Breakfast programme, a designated PSA will lead on ordering supplies, coordinating provision, and organising whole-school breakfast events to promote participation and wellbeing.
	HT PSA x 3 (Aug 26-June 27)
	£1250 – payment to MB.

£13, 086 – X3 breakfast club workers
	Track breakfast club attendance figures  

Monitor pupil attendance and punctuality in school
	

	To help reduce the cost of the P7 residential trip to Arran, ensuring equitable access and opportunity for all pupils.
	Pupils will all be given the opportunity to take part in the reduced-cost Arran residential trip, ensuring they can develop life skills and celebrate wider achievement improving physical and mental wellbeing.

	Families will be surveyed about the cost of the trip. We will then work with all families to ensure it is financially manageable for them. No child will be at risk of missing out.
	HT (May 2027)
	£6, 000
	Increased participation rates of pupils

Pupil survey on skills developed
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