


St Palladius Primary School
PUPIL EQUITY FUNDING IMPACT SUMMARY 2025-2026
How has the Pupil Equity Fund improved the experiences and outcomes of our learners in 2025-26? [Remember to use evaluative language. Include selected data as appropriate.]
	Key Area – To raise attainment in literacy and numeracy 

	Total amount spent in this area

	To raise attainment across the school in reading, writing, spelling / phonics and numeracy. 
	£13032.95


	Focus on short/medium/long term outcomes. What was the intended impact of this intervention?

	Short term: 
· Small group targeted support to raise attainment in Literacy and Numeracy.  
· Children identified through tracking meetings.   
· Staff training on Talk 4 Writing (T4W). Resources bought to support T4W pedagogy and understanding for staff and to support planning. 
· Subscriptions to support targeted individuals and to support learning with Targeted Support Teacher (TST), Pupil Support Assistants (PSAs), in class and at home  
Medium term:  
· To increase the children’s love and enthusiasm of writing.
· The children will be more creative in their ideas for writing.
· To uplevel teacher and PSA’s understanding of T4W pedagogy and delivery in order to improve the quality of the children’s oracy and written skills. 
· To improve targeted children’s writing across the school, including through guided and shared writing, oral rehearsal and targeted support.
· Talk Boost intervention to support oracy and listening skills
· Use of the Number Box to identify gaps in Numeracy and to address these leading to improved Numeracy skills. 
· Targeted speech and language reinforcement to support progress
· Communication board to enable child to communicate

Long term: 
Writing tracking will show an accelerated improvement in writing, including improved:
· Sentence structure
· Development of ideas
· Creativity / originality
· Structure/format of texts
Numeracy will show an improvement in numeracy knowledge, strategies and ability to approach numeracy problems. 
Phonics – an increase in the percentage of children being able to decode phonics. 
An improvement in SWST and NGRT results year-on-year
An improvement in Literacy attainment year on year. 


	How did you measure the impact of the intervention? What does the evidence/data show?
What has improved/changed for the target group? What difference did PEF make?

	Measures for impact:
· Moderation with peer schools
· Jotter audits
· Peer observations of teaching phonics/spelling / T4W
· Staff meeting support for planning
· Planning audits
· Pupil Voice
· Literacy display audits
· TST tracking and feedback
Evidence:
· Moderation – ensured consistency across the schools for assessment and on track/not yet on track / exceeding in writing. 
· Moderation supported next steps. 
· Planning and Jotter audits showed clear acceleration of quality and quantity of writing in all classes. Audits also showed a higher level and a range of sentence structures and vocabulary. Planning and jotter work were linked and the impact of T4W is seen in the ambitious planning for grammatical structures. 
· Peer observations showed high levels of interaction from the children and high-quality teaching. Peer observations also showed that teaching was appropriate to the needs and abilities of the children, providing support and challenge. 
· Staff meeting - use of PEF-funded resources and more experienced staff’s expertise ensured teachers were supported in the planning and teaching of a unit of work using T4W strategies. Professional dialogue to raise attainment. 
· Pupil voice – before T4W was implemented, 45% of children stated they did not like writing. In January 2026, this dropped to 14% stating they did not like writing. 
· Last year, 45% of children felt negatively towards writing. On further investigation, the majority of the children stated they did not have ideas for writing and did not feel the writing activities developed their creativity. This year (2025-26), we addressed developing a love and enthusiasm for writing and developing creativity. The below pupil voice data shows that we have been successful in both of these, but with room to further develop.
Compared with their writing last year:
· 54% of children stated they felt their writing was more creative this year compared to last year
· 67% said they had more ideas for their writing
· 72% said they were challenged

· Literacy displays show an increase of spelling, vocabulary and grammar work, they show an increase of children’s writing as well as the process of writing. 
Target group:
· Across the school, PEF-funded PSAs work with small, targeted groups of children on focused tasks in order to build their skills leading to improvements in writing. 
· Phonics tracker in P1 shows a marked increase of children on track for phonetic awareness compared to last year. 
In 2024-25, P1s knew 87% of their taught phonic sounds. Excluding a child with significant Speech and Language input, the P1s in 2025-26 know 97.5% of the same phonics. 
The P2s have shown accelerated progress with their phonics in 2025-26, with the children knowing 92% of their taught phonics. 
Toe by Toe and Nessy interventions are supporting the children’s spelling and phonetical awareness. The targeted children are all making progress. 


	In what ways is this supporting you to reduce the poverty-related attainment gap?

	The children receiving additional support (as above) who are in Quartile 1 made the below progress:

	Primary 
	Subject 
	NYOT* June 2025 and OT* June 2026

	P2
	Reading 
	+27%

	P2
	Num
	+9%

	P3
	Reading
	+12.5%

	P3 
	Writing
	+12.5%

	P4
	Reading 
	+11%

	P4 
	Writing 
	+11%

	P4 
	Num
	+22%

	P6
	Writing 
	+7%

	P7 
	Writing 
	+17%


  * NYOT – Not Yet On Track
  * OT – On Track

	What now? Continue? Embed? Amend? Stop?

	· Continue T4W
· Continue phonics and spelling strategies and activities in new Programme of Work
· Continue Number Talks and active learning activities
· For reading, engage in NAR and continue synthetic phonics and decodable readers








	Key Area – To support the social and emotional wellbeing of children
	Total amount spent in this area

	Health and wellbeing 
	£12056.65

	Focus on short/medium/long term outcomes. What was the intended impact of this intervention?

	Short term: Interventions to support pupils to address anxiety and resilience and further develop pupils’ emotional literacy skills

Medium term:  To develop our health and well-being programmes to positively impact on pupils’ mental health and well-being and resilience

Long term: To develop emotional literacy of identified children and to support them to regulate their emotions. As a result, identified children will be able to be regulated and in class for increased periods of time, therefore will be learning and building positive relationships with peers. 


	How did you measure the impact of the intervention? What does the evidence/data show?
What has improved/changed for the target group? What difference did PEF make?

	Measures for impact: 
Class teacher observations
Staff feedback
Pupil voice – PASS and HWB survey
PSAs who led interventions – feedback
Interventions included: Nurture Bricks, LIAM, building resilience, sizing problems (ie. identifying if the issue is a big or small problem before identifying how to resolve the situation.) 
Data – decrease in amount of dysregulated behaviours
Increase in children being able to identify emotions 
Increase in successful signposting of children to supports both in and out of school
Consistency across the school in delivery of HWB programme, Tree of Knowledge

Evidence:
· Identified children have had short term interventions which have helped them to identify strategies to support resilience and/or anxiety
· Area Inclusion Worker (AIW) is working with more children as they have been able to develop their emotional literacy and identify their needs.
· Reduction in dysregulated behaviours in children identified at start of the year. Targeted children have shown a drastic reduction in dysregulated behaviours. 
Survey showed that:
[image: ]


	In what ways is this supporting you to reduce the poverty-related attainment gap?

	
Across the school, all staff noted a decrease in dysregulated behaviours. From observations, all staff have seen a marked improvement in children’s resilience towards tasks. The quality of conversations and suggested resolutions to problems around HWB has improved. The children’s emotional literacy is improving. Through a reduction in dysregulated behaviours, these children are in class more and therefore learning. This also has a positive impact on the other children. 


	What now? Continue? Embed? Amend? Stop?

	· Further embed Tree of Knowledge and Zones of Regulation in all classes
· Establish a HWB Leadership group which include YLL (Young Leaders of Learning) focus on attendance.
· Increase Outdoor Learning activities in all classes
· Continue interventions such as Kitbag, LIAM, Lego Bricks, small group support, targeted support
· Survey HWB of children in September and again in February to track our interventions’ impact – GWMP
· Honest self-evaluation of behaviour and relationships in school. From this:
· Create an action plan of priorities. Children and all staff involved in this action plan, embedded in SIP. 
· Staff CLPL and professional discussion with a solution-focused outcome to improve behaviour and relationships, including CLPL on New Authority and Building Positive Relationships. 
· Gather feedback from parents, children, staff and community. Regularly review and modify as needed. 
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Strongly | Agree Disagree | Strongly
agree disagree
| feel positive about myself 34% 58% 8% 0
I have opportunities to be active in school 1% 29% 0 0
| am encouraged to be healthy in school 56% 44% 0 0
| am developing in confidence 35% 58% 8% 0
I have a positive attitude towards learning 37% 53% 6% 4%





