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EDUCATION SERVICE: IMPROVEMENT PLAN SUMMARY 2026/7 – 2028/9

The Education Service Improvement Plan is organised under three main priorities. Individual establishments should create their own plan under these three priority areas, based on rigorous self-evaluation and analysis of performance evidence. Stakeholders should be fully engaged in the development of the plan. In the diagram below, the light blue show the thematic areas under each priority which the service intends to focus on in the year ahead.
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The Catholic Charter 
St. John’s Primary School, in honouring Jesus Christ as the Way, the Truth and the Life, will seek to feature the following characteristics as highlighted in the Catholic Charter:-
· a commitment to the integrated education and formation of the whole person, in close partnership with parents as the first educators of their children;
· an inclusive ethos which aims to honour the life, dignity and voice of each person, made in the image of God;
· a commitment to the search for wisdom in life and to the pursuit of excellence, through the development of each person’s unique God-given talents;
· a commitment to the spiritual formation of the school community, through the shared experience of prayer and liturgy, and in partnership with local parishes;
· the provision of religious education programmes which will enable young people to develop their understanding of Gospel values and of how to apply them to life;
· a commitment to uphold the moral teaching, faith tradition and sacramental life of the Catholic Church;
· a commitment to communicate Catholic social teaching and thereby to promote social justice and opportunity for all;
· a commitment to ecumenical action and the unity of Christians;
· the promotion of respect for different beliefs and cultures and for inter-faith dialogue;
· a commitment to support the continuing professional and spiritual development of staff



	PRIORITY 1: Improving learning outcomes for all

	
Strategic Objective:
What do you we want to specifically achieve across your school/department/EY centre?

During session 2026–27, our Early Years class and school will prioritise professional learning focused on the explicit, systematic teaching of phonics and the development of strong phonemic awareness. Grounded in the Science of Reading, this first year will ensure that all Early Years Practitioners, support staff and teachers develop a secure, shared understanding of how children learn to read, with a particular emphasis on the foundational role of phonemic awareness and phonics.

Through high-quality professional learning and collaborative practice, EYPs , teachers and school staff will strengthen their ability to deliver consistent, evidence-informed phonics instruction and support children to hear, identify, and manipulate sounds as a critical precursor to reading and spelling. This focused approach will lay the essential foundations for future development across all areas of reading.

The intended outcome is to improve early reading attainment, ensuring all learners build strong decoding skills and are well-positioned for continued progress, while contributing to closing the poverty-related attainment gap through high-quality, consistent practice.

Looking Ahead: A Three-Year Journey
This work represents Year 1 of a planned three-year professional learning journey. Over time, this will expand to encompass all five pillars of reading (phonemic awareness, phonics, fluency, vocabulary, and comprehension) ensuring a coherent, progressive, and research-informed approach to the teaching of reading across our setting.


	Select the KEY drivers for this improvement priority

	National Improvement Framework
Please select the relevant NIF priority
	NIF Drivers of Improvement
Please select up to three NIF drivers
	How Good Is Our School 4
Please select up to three quality indicators for this priority
	Quality Improvement Framework for ELC settings
Please select up to three quality indicators for this priority

	1. Improvement in attainment, particularly literacy and numeracy
2. Closing the attainment gap between the most and least disadvantaged children and young people
	2. Teaching and practitioner professionalism
1. School & ELC leadership
4. Curriculum and assessment
	2.2 Curriculum
1.2 Leadership of Learning
2.3 Learning, teaching and assessment
	1.2 Staff skills, knowledge, values and deployment
3.3 Learning, teaching and assessment
3.2 Curriculum

	
Rationale for Change
What did our analysis of data tell us? What self-evaluation information supports this change? Provide details of the gaps or barriers you wish to address. State clearly if this is related to PEF spend.

Our analysis of a range of literacy data indicates that we need to strengthen our whole‑school approach to teaching reading. Evidence from attainment data shows that some learners are not making sufficient progress in the foundational skills required for fluent, confident reading which is providing a barrier to progress particularly in the second level writing and reading. Our data highlights gaps in phonics, decoding accuracy, reading fluency and comprehension, which are impacting pupils’ ability to access the wider curriculum.
This rationale also applies to Early Years. Analysis of early literacy developmental data, observations, and tracking indicates that some children require more consistent support in the early building blocks of reading, including oral language development, phonological awareness, early print knowledge, and emergent reading behaviours Strengthening early, developmentally appropriate practice is essential to ensure a strong foundation before children transition into formal reading instruction. 

Self-evaluation activities, including classroom observations, learning conversations, planning and attainment meeting, and feedback from staff and pupils, reinforce the need for a more consistent, research-informed approach to early and developing reading. Staff have identified variability in practice, confidence, and resources, and have expressed a need for sustained, high-quality professional learning to embed a shared pedagogical understanding across the school.

Our data also highlights specific equity gaps, with SIMD quintiles 1 & 2, care-experienced pupils, learners with additional support needs, pupils affected by poverty disproportionately represented in the lowest levels of attainment. Barriers include inconsistent early literacy foundations, gaps from disrupted learning, limited access to high-quality texts at home, language development needs, etc. Addressing these gaps aligns with our commitment to ensuring all learners experience a progressive, coherent, and evidence-informed reading curriculum.

This improvement priority is therefore designed to build staff capacity in the Science of Reading, strengthen the explicit teaching of phonics, and ensure consistent approaches built around the Five Pillars of Reading. Alongside this, we aim to develop a rich reading culture that promotes reading for enjoyment for all children.
The school will allocate a portion of its PEF budget to purchase the ILT Education digital package Nessie ensuring targeted support for learners who require additional help with literacy and wider inclusion. This investment will enhance our capacity to provide accessible, personalised interventions, enabling struggling learners to engage more effectively with the curriculum and make sustained progress.

The school will purchase reading resources such as the dandelion reading scheme through our PEF budget and funding from NAC.






	PRIORITY 1: Action Plan

	Pupil Outcomes
	Implementation Plan
	Timescales/
Responsibility
	Measurement of Impact
	Analysis & Evaluation of Progress
	Cost
(PEF)

	Specifically, what will change for our learners?
	How will we achieve this?
What do we plan to do?
	What are our timescales? Who will lead?
	How will we know the change is an improvement? Can you quantify this?
What data will be collated and analysed to demonstrate progress? Consider baseline data.
	How do we know that the experiences & outcomes for learners have improved?           What does the data tell us which demonstrates impact?
	Please enter the cost to the nearest £

	• Learners will develop stronger foundational reading skills, particularly in phonemic awareness, phonics, fluency, vocabulary, and comprehension: 

(Year 1: phonemic awareness, & phonics, Year 2: phonics & fluency, Year 3: vocabulary and comprehension)

• Learners will experience more consistent, high‑quality explicit, systematic phonics instruction across the whole school.



• Learners will benefit from increased opportunities to read for enjoyment, fostering motivation and positive reading attitudes.

•All learners will experience explicit and systematic teaching of phonics through a universal approach to instruction of the alphabetic code. 

•Learners requiring targeted support will access more effective, evidence‑based interventions to support them to bridge the gaps in their knowledge. 

• Progress in reading and spelling will accelerate for identified groups, helping close equity gaps.
	• Staff at all levels will engage with North Ayrshire Reads professional learning.

• Use the Five Pillars of Reading to structure teaching, assessment, and planning.

• Focus on phonemic awareness and explicit teaching of phonics implementation.
Implement a consistent phonics and early reading approach aligned with the Science of Reading from Early Years through P7. 

• Use coaching support for modelling, co‑planning, and reflective practice.

• Identify a Reading Champion who will lead on promoting high‑quality reading practices, supporting staff to embed evidence‑based approaches.

• Strengthen reading for enjoyment through high‑quality texts and family engagement.

• Introduce/refine targeted literacy interventions based on diagnostic assessment.

	Year 1
• HT: Establish baseline data and aim (ORF, ACEL, GL). 
In May P2s – DfE Phonics Screening Check

• Whole‑staff and NAR Team: engage with PL programme and in-school support. 




	• Increase in percentage of learners achieving reading levels at appropriate age and stage (Teacher judgement and tracking - ACEL data) 
-Target 11 children 

• Improved phonics and decoding accuracy (DfE Phonics Screening Check)

• Fewer pupils requiring interventions.

• Higher engagement in reading for enjoyment (surveys/learner voice/ parental voice).

• More consistent practice across classes (observations).

• Data for targeted groups (SIMD, ASN, care‑experienced).

• Improved SNSA / GL assessment scores.

• Improved accelerated reader scores

• Data gathered by ILT Education Nessie

	
	

Dandelion reading scheme
£1500 NAC & PEF £672

















	PRIORITY 2: Supporting needs, wellbeing, equality and inclusion
UNCRC ARTICLES 12, 13, 17, 28, 29
Sustainable Development Goals: Goal 3 Good Health and Wellbeing     Goal 4 Quality Education 

	
Strategic Objective:
To improve attendance levels and further develop our health and wellbeing programmes to positively impact on pupils’ mental health and wellbeing, resilience and ability to access learning. 

The school/establishment will develop and embed New Authority as a universal, whole-school approach informed by the principles of Building Positive Relationships (BPR). This programme forms an important aspect of North Ayrshire’s Relationships and Behaviour Policy from 2026 onwards. This priority will support a consistent, relational response to behaviour across the establishment, with a focus on strengthening adult presence, reducing escalation, and promoting repair and connection.


	Select the KEY drivers for this improvement priority

	National Improvement Framework
Please select the relevant NIF priority
	NIF Drivers of Improvement
Please select up to three NIF drivers
	How Good Is Our School 4
Please select up to three quality indicators for this priority
	Quality Improvement Framework for ELC settings
Please select up to three quality indicators for this priority

	2. Closing the attainment gap between the most and least disadvantaged children and young people
4. Improvement in children and young people's health and wellbeing
	2. Teaching and practitioner professionalism
3. Parent/carer involvement and engagement
5. School & ELC improvement
	3.1 Ensuring wellbeing, equality and inclusion
2.3 Learning, teaching and assessment
1.2 Leadership of Learning
	4.1 Nurturing care and support
4.2 Wellbeing, inclusion and equality
1.2 Staff skills, knowledge, values and deployment

	
Rationale for Change
What did our analysis of data tell us? What self-evaluation information supports this change? Provide details of the gaps or barriers you wish to address. State clearly if this is related to PEF spend.

This priority has been identified to ensure that teams have a clear and consistent approach to responding to children’s behaviour and supporting their emotional wellbeing. BPR recognises the importance of adult self-control, calm presence, and reflective practice in helping to de-escalate situations and maintain positive relationships across the school community.  
 
The approach is rooted in the principles of resist, persist, unite and repair. It aims to support teams to respond consistently and collaboratively, ensuring that relationships and behaviour are understood within a context and that relationships remain central to all interactions. This is particularly important in creating a safe, predictable, and supportive environments for all learners. 

Following the successful introduction of myHappymind and the achievement of Bronze Accreditation, staff, pupils and families will continue the Silver Accreditation journey. This next phase will build on established whole-school wellbeing practices, further embedding a shared language around mental health, resilience and positive relationships. Progressing to Silver Accreditation will strengthen consistency between school and home, support pupils' emotional development, and contribute to improved engagement, readiness to learn and overall outcomes, aligning with the school's wider improvement priorities.




	PRIORITY 2: Action Plan

	Pupil Outcomes
	Implementation Plan
	Timescales/
Responsibility
	Measurement of Impact
	Analysis & Evaluation of Progress
	Cost
(PEF)

	Specifically, what will change for our learners?
	How will we achieve this?
What do we plan to do?
	What are our timescales? Who will lead?
	How will we know the change is an improvement? Can you quantify this?
What data will be collated and analysed to demonstrate progress? Consider baseline data.
	How do we know that the experiences & outcomes for learners have improved?           What does the data tell us which demonstrates impact?
	Please enter the cost to the nearest £

	Attendance 
	
	
	
	
	

	An increased awareness of the importance of attendance at school. An improvement in attendance levels.
	 -Sharing attendance levels with parents/carers in newsletters
-Young Leaders of Learning exploring barriers to attendance and ways to overcome these
-Young Leaders of Learning promoting attendance within assembly and classes 
-Sharing attendance data at assembly (class data)
	-HT (monthly)


-DHT (Aug/Sept)



-DHT (monthly)


-DHT (weekly)
	· Monthly attendance data

· Comparison from previous year (attendance data)

· Pre and post pupil survey
	
	

	Whole school approach to supporting and understanding attendance
	-Collegiate session with a focus on Promoting Attendance using Included, Engage and Involved self- reflections questions (Part 1)
-Whole School Audit (West Sussex) to promote attendance 

Action plan devised from results 
	-All staff complete self-evaluation tool
(Sept 26 & May 27)
-Audit carried out (Sept 26 & May 26) 
-SMT Monthly Monitoring

-SMT Monthly

	· Self-Evaluation results

· Audit results

· Staff feedback





· Evaluation of the action plan
	
	

	Identifying and supporting children who are vulnerable to low attendance
	-Allocate attendance lead to oversee the use of new monitoring tool
-Monitoring lead to use attendance tool to identify attendance that drops below 90%.
-Robust tracking of Care Experienced and children on the Child Protection Register
	-DHT monthly



	· Monthly attendance data
Comparison 25/26 data (Power Bi)
	
	

	Managing and responding to absence 
	-SMT to follow up any concerns with phone calls, meetings and put interventions in place (listed within tracker) to support attendance.

	-DHT monthly
	· Pre and post intervention data
· Monthly attendance data
	
	

	Supporting parents/carers to improve attendance
	-Focus on attendance within newsletters

-Parent workshop 
-Links within school website
-Displays to promote attendance
-Link with agencies to support families


	- HT


-DHT
	· Parental survey


· Parental feedback from workshop

· Partnership feedback forms
	
	

	Religious Education
	
	
	
	
	

	 Improved consistency in learning 
· Pupils receive a more structured and progressive RE curriculum across year groups. 
· Key concepts, vocabulary and skills are revisited and built upon more effectively. 
Greater engagement 
· New planners and resources are more interactive, enquiry-based and discussion-focused activities. 

Better understanding of diversity and inclusion 
· High-quality RE planners which will expose our children to a wider range of cultures, faiths and perspectives. 
· Promotion of respect, empathy and tolerance within the school community to support a positive inclusive ethos.





Development of critical thinking 
· Pupils will have more opportunities to ask questions, compare beliefs and reflect on moral and ethical issues. 


	-Introduction of new Religious Education Planners

-Collegiate meetings

-Monitoring of forward plans

	HT





DHT
	· Staff feedback and termly evaluations


· Forward plan monitoring overview

· Review and evaluate June 27

	
	

	My Happy Mind

	
	
	
	
	

	Increase in pupils’ understanding of mental health and wellbeing and emotional literacy.
	Use ‘My Happy Mind’ to strengthen mental health, resilience, and wellbeing ensuring all children have their social and emotional needs met (see Mind Happy Mind Action Plan).


Weekly assemblies will be delivered to support key themes being explored in class.

Whole school focus during Children’s Mental Health Week.

Invite parents to attend information sessions about ‘My Happy Mind’.


Provide updates on mental health and wellbeing through the termly newsletter. 

	September 26 to May 27 Mrs Wilson







September 26 to May 2027 DHT



1st – 7th February 2027 Mrs Wilson


September 2026


October 26, December 26, March 27, June 27
	· All staff will have evidence of a weekly timetabled slot for My Happy Mind. 
· Pupil journals
· Pupil voice collected on the impact of My Happy Mind



· Assembly overview will link with themes in My Happy Mind. 



· Pupil and staff feedback from focus days.



· Parental survey following information sessions.



	
	£1,320.00


	BPR & New Authority
	
	
	
	
	

	Strengthen consistent and relational practice across the school. 

	Deliver professional learning on BPR and the principles of New Authority. 

Work in partnership with families and other professionals where appropriate. 

	
	· Greater staff confidence and consistency in approach as measured.

· Progress will be monitored through staff feedback, pupil voice, observation of practice, and review of behaviour and wellbeing information. 
· This will help evaluate the extent to which BPR is contributing to a more consistent, relational, and supportive school environment. 
· PASS survey results, 


	 

	

	Increase staff confidence in responding to children’s behaviour. 

	Develop shared language and expectations across staff. Support through use of training materials.

	
	Improved relationships between staff and pupils as measured by survey.




	
	

	
Reduce escalation and reactive responses. 

	
Support reflective discussion and attend coaching around relational practice. Training materials to support staff.

	
	
Reduced incidents of escalation as measured by the number of assure incidents. Review of pastoral notes. (5 focus children)

	
	

	Support pupils to feel safe, understood, and regulated. 

	Embed consistent strategies for de-escalation, self-regulation, and repair using training materials.
	
	More effective use of de-escalation and repair strategies as measured by pupil and staff questionannire

	
	

	Promote timely repair and restoration of relationships. 

	Utilise resources provided to support embedding New Authority, for example the Solution Orientated Planning Sheet and the Reflective Log.  Using the training materials.

	
	Positive feedback from staff, pupils, and families, gathered through questionnaires. (Oct 26, Dec 26, Mar 27, June 27)

	
	

	Learners are consistently taught expectations and experience relational and natural consequences when appropriate
	Engage in professional dialogue as a team – utilising the NAC resources provided 
	
	Use of rubric (see NAC resource)
	
	








	PRIORITY 3: Building a self-improving service

	
Strategic Objective:
What do you we want to specifically achieve across your school/department/EY centre?
To embed Learning for Sustainability as a whole-school driver for improvement by strengthening Outdoor Learning, STEM and digital technologies, professional collaboration and leadership at all levels, leading to improved learner engagement, high-quality learning experiences and enhanced teaching practice across the school and cluster.


	Select the KEY drivers for this improvement priority

	National Improvement Framework
Please select the relevant NIF priority
	NIF Drivers of Improvement
Please select up to three NIF drivers
	How Good Is Our School 4
Please select up to three quality indicators for this priority
	Quality Improvement Framework for ELC settings
Please select up to three quality indicators for this priority

	4. Improvement in children and young people's health and wellbeing
5. Placing human rights and needs of every child and young person at the centre of education
	1. School & ELC leadership
2. Teaching and practitioner professionalism
5. School & ELC improvement
	1.4 Leadership and management of staff
2.3 Learning, teaching and assessment
3.3 Increasing creativity and employability
	3.1 Play, learning and developing
3.3 Learning, teaching and assessment
1.1 Leadership and management of staff and resources

	
Rationale for Change
What did our analysis of data tell us? What self-evaluation information supports this change? Provide details of the gaps or barriers you wish to address. State clearly if this is related to PEF spend.
Self-evaluation evidence, attendance data, learner engagement observations and staff feedback indicate that Learning for Sustainability, Outdoor learning and STEM-rich learning experiences have had a positive impact on pupil motivation, participation and learner voice across the school. Education Scotland highlighted that our current practice demonstrates strengths in outdoor learning, interdisciplinary learning and moderation approaches. However, there remains scope to further develop consistency, progression and measurable impact across classes and stages. Attendance analysis highlights that some learners engage more positively in school when learning is practical, active and relevant. Outdoor learning and STEM contexts provide motivating opportunities that can improve engagement, belonging and attendance, particularly for targeted groups of learners.

There is also an identified need to strengthen teacher confidence and moderation of literacy and numeracy through STEM and LfS across the school. Building staff capacity through professional learning is a key next step. Participation in SSERC CLPL – Inspiring a Sustainable Approach to STEM will support the development of staff knowledge, confidence and pedagogy in delivering high-quality sustainability-focused STEM experiences and will allow effective practice to be shared more widely across the school and partner schools. Developing outdoor learning provision as a pedagogy for learning, rather than as isolated experiences, will improve learner entitlement to rich, interdisciplinary and real-life contexts for learning, helping children to develop the skills, knowledge and dispositions required for future learning and life. This priority will support the school in building a self-improving service through strengthened leadership, professional collaboration, moderation and evidence-informed practice that improves outcomes for learners.






	PRIORITY 3: Action Plan

	Pupil Outcomes
	Implementation Plan
	Timescales/
Responsibility
	Measurement of Impact
	Analysis & Evaluation of Progress
	Cost
(PEF)

	Specifically, what will change for our learners?
	How will we achieve this?
What do we plan to do?
	What are our timescales? Who will lead?
	How will we know the change is an improvement? Can you quantify this?
What data will be collated and analysed to demonstrate progress? Consider baseline data.
	How do we know that the experiences & outcomes for learners have improved?           What does the data tell us which demonstrates impact?
	Please enter the cost to the nearest £

	Learners experience high-quality STEM and sustainability learning across the partner schools, leading to improved problem solving, creativity and teacher consistency in assessment.
	• Plan and deliver 4 cluster moderation sessions with a STEM and LfS focus across the partner schools (St.John’s, St.Anthony’s and St.Winning’s).

• Staff moderate learner evidence against CfE Benchmarks to improve consistency in professional judgement.

• Share effective practice and exemplification materials – create shared one drive for staff across the three schools.


• Showcase learner outcomes across the cluster – Young Leaders of Learning.
	21/09/26 – Inservice day session to set up moderation focus, Moderation collegiate sessions 4/11/26, 3/02/27

Showcase 12/5/27

DHT

Moderation Leads from each school

August 2026-June 2027
	• Baseline staff confidence survey (Aug 2026) in STEM moderation and assessment.

• Moderation evidence collected at each session.

• Learner work samples benchmarked collaboratively.

• Post-session staff evaluations.

• Planning scrutiny evidence STEM progression across stages.
	• Staff confidence improves from baseline to end-of-year survey.

• Increased consistency in teacher professional judgement across partner schools.

• Improved quality of STEM planning and assessment evidence through literacy and numeracy.


	

£1,400 provided from SSERC grant for multipurpose/multi-user equipment 

	Learners access progressive outdoor learning experiences that improve engagement, wellbeing and attainment through high-quality interdisciplinary teaching with a literacy and numeracy focus.
	• Complete a whole-school audit of current outdoor learning provision.

• Extend LfS resources created during session 2025-2026.

• Introduce regular planned outdoor learning opportunities across all stages.

• Staff share effective practice in outdoor pedagogy.

• Improve use of school grounds and local community environments for learning with the support of Tim (if required).


	LfS Lead - Tim

DHT/HT

All teaching staff
Area Inclusion Worker

Young Leaders of Learning

August 2026- June 2027
	• Baseline audit (Aug/Sept) of outdoor learning frequency and pupils’ experiences. 

• Learning walks to observe participation and engagement of outdoor teaching and learning – Young Leaders of Learning involved in this quality assurance. 

• Class planning demonstrates outdoor learning progression (forward plans).
 
• Pupil voice surveys gathered (UNCRC Article 12). 

• Participation data tracked across stages – Leuven scale/ pre and past PASS data. 
	• Increased frequency and quality of outdoor learning across the school – through professional dialogue at collegiates/ monitoring & tracking meetings.

• Pupil voice shows improved engagement and enjoyment.

• Staff confidence improves from baseline survey.

• Planning evidences outdoor learning is embedded across the curriculum.
	£500

(increasing outdoor learning materials)

	Targeted learners show improved attendance, engagement and sense of belonging through motivating STEM and outdoor learning experiences.
	• Identify targeted pupils with attendance concerns using school attendance data (see NA attendance tracker).

•Develop STEM and outdoor learning interventions as engagement pathways.

• Plan practical projects, outdoor challenges and sustainability-focused learning opportunities.

• Use pupil voice to co-design engaging experiences (UNCRC Article 12).

• Celebrate participation and achievement through awards, displays and family engagement events – see awards progression document.
	HT/DHT

Class Teachers

Area Inclusion Worker

PSAs
	• Baseline attendance data collected (Aug/Sept) for targeted pupils.

• PASS survey data.

• Engagement observations recorded.

• Participation rates in interventions tracked.

• Pupil and family voice surveys completed.

• Attendance monitored termly.
	• Targeted pupils improve attendance by 3–5% over baseline by June 2027.

• Reduction in school avoidance / non-engagement behaviours.

• Pupil voice indicates improved motivation and belonging – PASS survey data.

• Family feedback indicates improved attitudes to school and participation – Microsoft forms/ Seesaw. 
	£500

(STEM based outings)

	Staff develop knowledge, confidence and leadership in sustainable STEM pedagogy, leading to improved classroom practice and learner experiences across the school.
	• Teacher undertakes SSERC CLPL – Inspiring a Sustainable Approach to STEM. 6 full day training events across 2026-2027.

• Learning from SSERC is cascaded through collegiate sessions and professional learning opportunities.

• Staff trial sustainability-focused STEM learning in classrooms.

• Develop a school STEM/LfS resource bank and exemplification materials.

• Monitor implementation through learning visits and professional dialogue.
	SSERC trained member of staff

HT/DHT

Class Teachers

August 2026- June 2027
	• Baseline staff confidence survey (Aug 2026).

• Midpoint professional learning evaluation (Jan 2027).

• End-of-year confidence survey (June 2027).

• Peer observations.

• Resource bank and STEM evidence gathered.

• Reflective action plan to be kept by the SSERC STEM associate throughout the session 2026-2027.
	•  Staff confidence increases from baseline to June 2027.

•  Classroom observations show improved STEM and sustainability pedagogy.

•  Staff professional learning is effectively shared across the school.

•  Learner experiences demonstrate increased inquiry, creativity and problem solving.
	£0

£1,400 provided from SSERC grant



This should only be completed for aspects of your PEF spend not included within your Improvement Plan priorities. 
	PEF contact - HT or DHT with responsibility for the plan:
	

	Carry forward:
	
	Total Allocation:
	
	Total:
	


	PEF Action Plan

	Poverty Related Gap
	Pupil Outcomes
	Implementation Plan
	Timescales/
Responsibility
	Detail of Spend
	Measures of Impact
	Analysis & Evaluation of Progress

	Provide details of the gap or barrier you wish to address.
	Specifically, what will change for our learners?
	What do we plan to do to achieve this outcome?
	What are our timescales?
Who will lead?
	Record cost & provide concise detail of what this entails.
	How will we know the change is an improvement? Can you quantify this? What data will be collated and analysed to demonstrate progress? Consider baseline data.
	What does the data tell us?                                  How well is evidence from self-evaluation analysed to improve pupil outcomes? How is the spend contributing to narrowing our attainment gap?
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