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Vision, Values and Aims Vision
At Elderbank we grow and learn together; learners, staff, families and our local community, in a culture of mutual respect to enable all to thrive and reach their full potential in an ever changing and challenging world.

Values
    Building our school community is a work of ART…
Acceptance
Respect
Teamwork

Aims
To provide a fully inclusive, safe, welcoming and nurturing learning environment which     encourages learners to take responsibility for their learning.
To encourage positive interactions and mutual respect.
To build a curriculum framework that recognises, supports and meets the needs of every child through appropriate, high quality active learning opportunities.








EDUCATION SERVICE: IMPROVEMENT PLAN SUMMARY 2026/7 – 2028/9

The Education Service Improvement Plan is organised under three main priorities. Individual establishments should create their own plan under these three priority areas, based on rigorous self-evaluation and analysis of performance evidence. Stakeholders should be fully engaged in the development of the plan. In the diagram below, the light blue show the thematic areas under each priority which the service intends to focus on in the year ahead.
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	PRIORITY 1: Raising attainment in numeracy

	
Strategic Objective:
To raise attainment in numeracy and mathematics through the implementation of consistent, high-quality pedagogical approaches, underpinned by clear progression pathways and effective use of contextualised problems. 




	Select the KEY drivers for this improvement priority

	National Improvement Framework

	NIF Drivers of Improvement

	How Good Is Our School 4

	Quality Improvement Framework for ELC settings


	1. Improvement in attainment, particularly literacy and numeracy

	1. School & ELC leadership
2. Teaching and practitioner professionalism
4. Curriculum and assessment
	1.2 Leadership of Learning
2.3 Learning, teaching and assessment
3.2 Raising attainment and achievement
	1.3 Leadership of continuous improvement
3.1 Play, learning and developing
3.2 Curriculum

	
Rationale for Change
Attainment in numeracy and mathematics has shown measurable improvement over the past year, reflecting the positive impact of targeted interventions and an increased focus on high-quality learning and teaching. However, analysis of attainment data and learner progress indicates that there remains noticeable differences across stages, highlighting the need for greater consistency in approach to ensure equity and sustained progress for all learners.
To build on this improvement, there is a need to strengthen whole-school coherence through clearly defined progression pathways and consistent approaches to planning, assessment and target setting. This will support staff to deliver more structured and progressive learning experiences, enabling pupils to better understand their next steps and take greater ownership of their learning.
Furthermore, a renewed focus on contextualised problem solving is required to ensure learners can apply their mathematical understanding in meaningful, real-life contexts, thereby deepening conceptual understanding and improving attainment outcomes.

The introduction of digital technologies will further enhance learning and teaching, with a strong emphasis on purposeful use to support engagement, differentiation and application of skills. This aligns with the Developing the Young Workforce agenda, equipping learners with the digital competencies and problem-solving skills required for future learning, life and work.




	PRIORITY 1: Action Plan

	Pupil Outcomes
	Implementation Plan
	Timescales/
Responsibility
	Measurement of Impact
	Analysis & Evaluation of Progress
	Cost
(PEF)

	Specifically, what will change for our learners?
	How will we achieve this?
What do we plan to do?
	What are our timescales? Who will lead?
	How will we know the change is an improvement? Can you quantify this?
What data will be collated and analysed to demonstrate progress? Consider baseline data.
	How do we know that the experiences & outcomes for learners have improved?           What does the data tell us which demonstrates impact?
	Please enter the cost to the nearest £

	Attainment

Increased number of learners will achieve expected CfE levels, while working towards a reduction in the poverty related attainment gap.
	Assessment methods – gathering of evidence

Focus Meeting stretch aims to target individual pupils

Implementation of PEF plan

Effective tracking and monitoring protocols
	Aug 26 – Jun 27

SMT

Class Teachers
	Tracking data will demonstrate an overall attainment increase of 2.5% across the school, with 75% of learners meeting expected levels.

Summative/formative assessment

Pupil focus groups feedback

Focus meeting professional dialogue

ACEL Data
	
	

	Contextualised Problem Solving

Learners will confidently apply mathematical skills in real-life and unfamiliar contexts, demonstrating reasoning and resilience.
	Continued delivery of BTC principles

Staff CLPL – Bar Modelling

Collation of appropriate resources to support delivery
	Aug 26 – Jun 27

G. Caldwell

Maths Working Party
	Focus Meeting dialogue

Pupil focus groups feedback

Learning walks

Peer observations

SMT Observation

Staff / pupil questionnaire feedback
	
	

	Progression Pathways

Learners will experience clear, progressive learning across stages, supporting deeper understanding and continuity in numeracy development.
	Working Party to quality assure draft progression pathways.






Pathways to be shared and trialled within classes
	Aug 26 – Oct 26

G. Caldwell

Maths Working Party


Oct 26 – Jun 27

Class Teachers
	Pupil Focus Groups

Lesson observations

Focus meeting dialogue

Benchmarking Tool

ACEL Data
	
	

	Target Setting

Learners will understand their next steps and take greater ownership of their learning through meaningful targets and self-assessment.
	Working Party to quality assure draft target setting documents

Professional dialogue and collegiate time to determine appropriate delivery / use

Targets to be shared and trialled within classes
	Aug 26 – Oct 26

G. Caldwell

Maths Working Party


Oct 26 – Jun 27

Class Teachers
	Pupil Focus Groups & Learner Conversations

Parent Engagement Opportunities (Learning Cafes, Parent Evenings etc)

Learning Journals

Display to showcase
	
	

	Digital Technologies

Learners will use digital tools effectively to support learning, enhance engagement and apply mathematical skills in relevant contexts.

	Professional reading on effective use of digital technologies within the primary classroom

Professional dialogue with colleagues to determine current best practice

Identification and purchase of key digital equipment

Upskill staff in use of digital technologies
	Oct 26 – Jun 27

G. Caldwell
M. Neill

Maths Working Party

	Focus Meeting dialogue

Pupil focus groups & Learner Conversations

Learning walks

Peer observations

SMT Observation

Staff / pupil questionnaire feedback
	
	£3000







	PRIORITY 2: Improving learning outcomes for all in literacy (Early Years) 

	 
Strategic Objective:
To strengthen early literacy by ensuring all children experience high‑quality, language‑rich learning that builds secure foundations for writing and aligns with the school’s writing journey and moderation processes.
 

	Select the KEY drivers for this improvement priority

	National Improvement Framework

	NIF Drivers of Improvement

	How Good Is Our School 4

	Quality Improvement Framework for ELC settings


	1. Improvement in attainment, particularly literacy and numeracy

	4. Curriculum and assessment
3. Parent/carer involvement and engagement
5. School & ELC improvement
	
	3.2 Curriculum
3.1 Play, learning and developing
3.3 Learning, teaching and assessment

	 
Rationale for Change

Our Early Years literacy data highlights inconsistencies in the proportion of children on track across reading, writing and listening & talking. This pattern suggests that some children are not yet developing the early literacy foundations needed for later writing success, and that greater consistency in early language and literacy experiences is required.
 
These gaps indicate that not all children are experiencing the high‑quality, language‑rich interactions required to build secure foundations for the school’s writing journey.
Focus meeting discussions with staff identified variability in practitioner confidence and shared expectations, particularly around early writing progression and evidence gathering. This inconsistency means that children’s experiences are not yet fully aligned with the school’s developing approach to writing, creating a potential discontinuity as they transition into Primary 1.
 
Our literacy data shows a significant gap between boys and girls in early writing attainment, with fewer boys on track. This highlights the need to increase boys’ engagement, confidence and motivation through more meaningful, play‑based writing opportunities.
 
Self‑evaluation using HGIOELC and the Care Inspectorate Quality Framework, alongside early engagement with the new shared Quality Improvement Framework, confirms that while relationships and engagement are strong, there is a need for greater intentionality in planning, delivering and assessing early literacy experiences. Practitioners recognise the importance of embedding a more coherent, play‑based literacy pedagogy that reflects both developmental stages and whole‑school expectations.



	PRIORITY 2: Action Plan

	Pupil Outcomes
	Implementation Plan
	Timescales/
Responsibility
	Measurement of Impact
	Analysis & Evaluation of Progress
	Cost
(PEF)

	Specifically, what will change for our learners?
	How will we achieve this?
What do we plan to do?
	What are our timescales? Who will lead?
	How will we know the change is an improvement? Can you quantify this?
What data will be collated and analysed to demonstrate progress? Consider baseline data.
	How do we know that the experiences & outcomes for learners have improved?           What does the data tell us which demonstrates impact?
	Please enter the cost to the nearest £

	Develop stronger expressive and receptive language, using a wider vocabulary and more complex sentences during play and interactions.
	Gestalt language training will be provided for all EYPs to help them recognise and build on children’s natural communication patterns, strengthening expressive and receptive language.
 
Enriched environments will promote high‑quality, language‑rich interactions, encouraging children to use wider vocabulary and more complex sentences during play.
 
Develop our Lending Library by providing at‑home learning packs that encourage families to engage in early listening, talking and reading activities, strengthening children’s phonological and language skills beyond the setting.
 
	August 2026- October 2026
Lead:
E Roy (DHT)
SaLT
 
 
August 2026- June 2027
Lead:
EY Manager
E Roy (DHT)
 
 
August 2026
Lead:
K Butchart
(Senior EYP)
	Tracking meetings will evidence improvements in expressive and receptive language.  This will also be evidenced on each individual child’s tracker. 
 
 
Environment audits carried out by EY Manager and DHT as part of Quality Assurance show improvements in provision that support talk.
 
 
 
Parent feedback and increased family participation will demonstrate that the Lending Library packs are motivating families to engage more in listening, talking and reading at home, strengthening early phonological and language skills.
	 
	 

	Show increased confidence in early phonological skills, including rhyme, alliteration, sound discrimination and initial sound awareness.
	Provide short, focused group sessions during natural breaks, ensuring activities are targeted to each child’s developmental stage and support early phonological and language skills.
 
Phonological Awareness training will be delivered by DHT and a‘Little Gather’ resource bank created so staff have grab and go resources readily available to access at all times. 
	August 2026- June 2027
Lead:
E Roy (DHT)
K Butchart (Senior EYP)
 
 
August 2026- December 2026
Lead: 
E Roy
(DHT)
	EY data will show a 5% increase of children ‘on track’ within listening and talking and reading compared to 2025-26. 
 
Individual children’s trackers will show progression over time.  
 
Learning Journal observations linked to individual targets will provide clear evidence of breadth and progression in children’s learning, showing how their phonological and language skills develop over time.
	 
	 

	Engage more deeply in mark‑making and early writing, demonstrating purposeful use of symbols, letter‑like forms and emergent writing to communicate ideas.
	Participate in Alistair Bryce Clegg’s ‘Mark Making Matters’, ‘The Write Stuff’ and ‘Boys and Writing’ to ensure a consistent early writing approach across EY and P1.
 
	August 2026-
June 2027
Lead:
E Roy
(DHT) 
 
 
	Tracking data will demonstrate an overall increase of 5% of learners on track for writing going from 50% in 2025/26 to 55% in 2026/27.  
 
 
 
	 
	 

	Show improved readiness for the school’s writing journey, with clearer progression from early mark‑making to emergent writing.
	Staff will participate in Alistair Bryce Clegg’s CLP: on ‘Progression in Early Writing’.  
 
Staff will attend tracker training sessions so that they are aware of how they can support writing development at all levels. 
 
Build practitioner skill in knowing when to step in, when to step back, and how to scaffold writing progression effectively through the high-quality interactions. 
	August 2026- June 2027
E Roy (DHT) 
 
August 2026- October 2026
All EYPs
 
 
August 2026- June 2027
Lead: 
EY Manager
	Learning Journal observations and observations taken on the playroom floor will evidence EYP’s understanding of the developmental stages of a child’s writing. 
 
EYP observations focused on high quality interactions carried out by EY Manager and DHT. 
	 
	



	PRIORITY 3: Deaf Learners – Integrate the Specialist Deaf Curriculum Framework into Planning and Assessment

	
Strategic Objective: To Enhance Independence, Communication, and Deaf Identity through the Specialist Deaf Curriculum Framework. 
 Focus: Social, Emotional, Physical and Mental Health - Social Health (Strand 4a), Communication, Language and Literacy – With Others (Strand 2c)



	Select the KEY drivers for this improvement priority

	National Improvement Framework

	NIF Drivers of Improvement

	How Good Is Our School 4

	Quality Improvement Framework for ELC settings


	2. Closing the attainment gap between the most and least disadvantaged children and young people
4. Improvement in children and young people's health and wellbeing
	2. Teaching and practitioner professionalism
3. Parent/carer involvement and engagement
4. Curriculum and assessment
	2.3 Learning, teaching and assessment
2.5 Family learning
3.1 Ensuring wellbeing, equality and inclusion
	

	
Rationale for Change

Data Analysis from previous SmiLE Therapy interventions highlights a positive impact for all Deaf learner communication skills and their awareness that they can independently express needs and navigate barriers.  Prior engagement with parents has shown their interest in supporting children at home with strategies from smiLE Therapy.

Recent moderation with other Deaf educational provisions has successfully influenced our teaching and learning by sharing good practice.  It has encouraged us to reflect on our current practice and appreciate the specific individual needs of Deaf Learners.  From this evaluation we will focus on the development of the Specialist Deaf Curriculum Framework into Planning and Assessment




	PRIORITY 3: Action Plan

	Pupil Outcomes
	Implementation Plan
	Timescales/
Responsibility
	Measurement of Impact
	Analysis & Evaluation of Progress
	Cost
(PEF)

	Specifically, what will change for our learners?
	How will we achieve this?
What do we plan to do?
	What are our timescales? Who will lead?
	How will we know the change is an improvement? Can you quantify this?
What data will be collated and analysed to demonstrate progress? Consider baseline data.
	How do we know that the experiences & outcomes for learners have improved?           What does the data tell us which demonstrates impact?
	Please enter the cost to the nearest £

	To develop the necessary social and pragmatic communication and language skills for learners’ individual preferred communication style.
	Deliver targeted social communication sessions such as smiLE Therapy.  Share this across the school.  To focus on recognising social cues, conversational rules, emotions, and repairing communication breakdowns. Using both role-play and real-life scenarios.
 
	Term 1 to Term 4 Ongoing throughout the academic year. Teacher of the Deaf (ToD),
	Increased frequency and quality of interactions observed across different settings. All Pupils will demonstrate greater independence when communicating with peers and adults.
Data will be collated from Observation records, communication checklists, pupil self-assessment, staff feedback.
	
	£1000
School Visits for Experiential Learning

	Develop emotional literacy and resilience within social contexts.
	To Plan a coherent programme of study which incorporates social-emotional learning activities to explore feelings, friendships, conflict resolution, and wellbeing. Incorporate visual supports and accessible language.
	Weekly sessions and embedded practice. Teacher of the Deaf, Class Teacher and Support Staff.
	Almost all pupils will demonstrate an improvement in emotional awareness, coping strategies, and confidence managing familiar and unfamiliar social situations.
Data will be collected from Wellbeing questionnaires, behaviour records, pupil discussions.
	
	 

	Learners will now have a record of their progress to share their learning across the two strands highlighted.
	Use the Specialist Deaf Curriculum Framework to create a progression planner in child friendly language. To plan and record learning in the two strands identified, which develops and ensures  progression in skills.
	Ongoing throughout the academic year. Teachers of the Deaf 
Planning Framework Term 2 October to December 2026
	Pupils will be able to discuss their learning more confidently, using their preferred mode of communication. Baseline – video of SmilE Therapy session 2025-2026. Individual Learning Journeys which will allow a visual representation that the learners can use to share learning with pees, staff and parents and carers.
	
	 



	PRIORITY 4: Supporting needs, wellbeing, equality and inclusion (Early Years)

	 
Strategic Objective:
To realise our new Early Years vision through thoughtfully designed environments that inspire curiosity, promote wellbeing and support high‑quality interactions throughout the extended day.
 

	Select the KEY drivers for this improvement priority

	National Improvement Framework

	NIF Drivers of Improvement

	How Good Is Our School 4

	Quality Improvement Framework for ELC settings


	4. Improvement in children and young people's health and wellbeing
Choose an item.
	5. School & ELC improvement
3. Parent/carer involvement and engagement
Choose an item.
	
	2.1 Children experience high quality spaces
4.1 Nurturing care and support
4.2 Wellbeing, inclusion and equality

	 Rationale for Change
As we transition from a Model 3 to a Model 2 establishment, it is essential that our environments are intentionally designed to reflect our new Early Years vision. A thoughtfully planned, consistent environment across the extended day will ensure that all children experience spaces that inspire curiosity, promote wellbeing and enable high‑quality interactions. Strengthening the physical and emotional climate of our setting will support secure attachments, continuity of care and rich opportunities for communication, exploration and purposeful play.
 
Central to this approach is our commitment to building positive relationships with children, families and external agencies. This year, 67% of our Early Years families engaged in our Fantastic Families parental engagement sessions, providing highly positive feedback and demonstrating a strong appetite for partnership. Families valued the sessions and have expressed a desire for at‑home family learning packs and more stay‑and‑play opportunities next session. Their feedback highlights the importance of creating environments and experiences that are not only nurturing for children but also welcoming, inclusive and responsive to the needs and aspirations of our community.
 
By strengthening these relationships and ensuring that families feel valued, informed and involved, we create a collaborative, relationship‑centred approach that enhances children’s learning and wellbeing. This partnership ethos, combined with intentionally designed environments, will help us deliver a cohesive, nurturing and developmentally appropriate experience for every learner.





	PRIORITY 4: Action Plan

	Pupil Outcomes
	Implementation Plan
	Timescales/
Responsibility
	Measurement of Impact
	Analysis & Evaluation of Progress
	Cost
(PEF)

	Specifically, what will change for our learners?
	How will we achieve this?
What do we plan to do?
	What are our timescales? Who will lead?
	How will we know the change is an improvement? Can you quantify this?
What data will be collated and analysed to demonstrate progress? Consider baseline data.
	How do we know that the experiences & outcomes for learners have improved?           What does the data tell us which demonstrates impact?
	Please enter the cost to the nearest £

	Children experience calm, inspiring and consistent environments that promote curiosity, wellbeing and sustained engagement in play.
	Audit and redesign indoor and outdoor spaces using shared environment principles aligned with our Early Years vision.
 
Introduce consistent visual cues, cosy spaces and open‑ended materials to support independence and emotional security.
 
Review routines and transitions to ensure predictability and a calm flow across the extended day.
 
An EYP representative to attend PAThS training to support children to recognise and manage emotions, build positive relationships and develop problem-solving skills.
	August 2026- October 2026
 
Lead: 
EY Manager
Senior EYP
 
 
 
 
 
 
 
 
 
 
 
 
EYP (to be identified)
 
 
 
 
 
 
 
	Observations will show children demonstrate longer periods of sustained play and independence.
 
 
Reduction in reported incidents from the 2025-2026 baseline. 
 
 
 
 
 Staff report improved flow and reduced stress points across the day.
 
 
 
 
Staff confidence in supporting emotional literacy improves (measured through self‑evaluation).
	 
	 

	Staff work collaboratively to design and deliver high‑quality environments and interactions aligned with our shared Early Years vision.
	Provide professional learning on attuned interactions, environment design and responsive planning.
 
Use environment audits, observations and timely Focus Meetings to embed consistent practice.
 
 
 
 
 
Develop shared expectations for interactions, language and relational practice across all hours of the day.
 
	August 2026- October 2026
 
Lead: 
EY Manager
Senior EYP
 
E. Roy DHT (to lead Focus Meetings)
	Staff confidence increasing, evidenced through self‑evaluation and focus meetings.
 
 
 
Environment audits showing clear improvement over time and stronger alignment with the Early Years vision.
Focus Meeting notes demonstrating responsive changes to practice and environment.
 
Family feedback reflecting a calm, predictable and nurturing environment.
 
 
	 
	 

	Family engagement strengthens further, building on 67% participation, with families feeling welcomed, valued and actively involved in learning.
	Expand the Fantastic Families programme based on feedback and continue to gather family voice.
 
Offer regular opportunities for families to contribute ideas, feedback and reflections on the environment.
 
Incorporate frequent BookBug sessions for families to engage in. 
 
Children and families have weekly opportunities to engage in outdoor learning sessions in order to promote wellbeing. 
 
An EYP representative to engage in PEEP training in November as a leadership role.  This will then be delivered regularly in our Early Years. 
 
	August 2026- June 2027
Lead: 
EY Manager
Senior EYP 
 
 
 
 
 
 
M Hope (EYP)
 
 
 
A Macnamara (EYP)
 
 
 
 
EYP (to be identified)
	Family engagement to increase by 5% next session. 
 
 
 
Increased visibility of family voice will be evident through displays, planning and documentation.
 
 
 
Attendance data showing regular family engagement in BookBug sessions.
 
Family feedback will highlight benefits for children’s wellbeing and connection to nature.  Photographic and written documentation showing rich outdoor learning experiences.
 Successful completion of PEEP training and implementation of regular sessions. Families reporting increased confidence in supporting learning at home through PEEP strategies.
 
	 
	 

	At‑home learning packs and increased stay‑and‑play opportunities enhance continuity of learning between home and the setting.
	Develop high‑quality, themed at‑home learning packs linked to children’s interests and current learning.
 
Schedule termly stay‑and‑play sessions with clear learning focuses and opportunities for families to observe and participate.
 
Gather feedback after each session to refine and improve future family learning opportunities.
 
 
	August 2026- June 2027
Lead:
EY Manager
Senior EYP
	Families reporting increased confidence in supporting learning at home. Regular use of learning packs evidenced through family feedback and photos. 
 
70% attendance at stay‑and‑play sessions across the year.
 
 
 
 
Evidence of changes made in response to family voice.
	 
	 

	Positive, aligned relationships with external partners ensure environments and experiences meet the needs of all learners.
	Work closely with EYIST and SaLT to ensure environments are developmentally appropriate, staff receive targeted CLPL, and children are provided with timely, appropriate support.
	August 2026- June 2027
Lead: 
EY Manager
	Staff confidence and skill in supporting communication, interaction and developmental needs increase, evidenced through self‑evaluation.
 
Strategies recommended by EYIST and SaLT are visible in daily practice and consistently embedded across the extended day.
	 
	





	PRIORITY 5: Raising attainment and improving consistency in writing for all pupils in Primary 1 to 7

	
Strategic Objective:
To build staff confidence and capability in teaching, assessing and moderating writing.
To enhance staff use of data to inform planning, track progress and support learner achievement.



	Select the KEY drivers for this improvement priority

	National Improvement Framework

	NIF Drivers of Improvement

	How Good Is Our School 4

	Quality Improvement Framework for ELC settings


	1. Improvement in attainment, particularly literacy and numeracy

	4. Curriculum and assessment
1. School & ELC leadership
6. Performance information
	2.3 Learning, teaching and assessment
3.2 Raising attainment and achievement
2.2 Curriculum
	

	
Rationale for Change

Attainment data and moderation discussions during session 2025/26 indicate initial improvements in writing standards of 9%. We would like to build on this success and continue to embed consistency in teaching approaches from Primary 1 to 7, resulting in a further improvement in attainment levels. 
We would like to extend the success of the CYPIC Writing programme for P4, which showed an increase in 15% achieving first level, by extending this training to more teaching staff and developing this approach across the school.






	PRIORITY 5: Action Plan Raising attainment and improving consistency in writing for all pupils in Primary 1 to 7

	Pupil Outcomes
	Implementation Plan
	Timescales/
Responsibility
	Measurement of Impact
	Analysis & Evaluation of Progress
	Cost
(PEF)

	Specifically, what will change for our learners?
	How will we achieve this?
What do we plan to do?
	What are our timescales? Who will lead?
	How will we know the change is an improvement? Can you quantify this?
What data will be collated and analysed to demonstrate progress? Consider baseline data.
	How do we know that the experiences & outcomes for learners have improved?           What does the data tell us which demonstrates impact?
	Please enter the cost to the nearest £

	Learners will show increased engagement, confidence and attainment in Writing.
	Continue to embed a modified Daily Writing programme with a clearer focus for pupils and staff. 
 
	DHT L. MacFarlane
Working party
All staff
Terms 1-4
 
	Increased pupil engagement writing volume & quality of daily writing opportunity. (pupil focus groups, staff focus meetings and jotter monitoring)
 
Minimum of 3% increase in writing attainment across the school. (ACEL data)
	
	

	
	Deliver targeted CLPL on specific text types (Recount, Procedure, Response and Discussion) linked to existing work on Stephen Graham & PM writing.
	DHT L. MacFarlane
All staff
Terms 1-4
 
	Almost all teachers will demonstrate increased confidence in delivering writing lessons. (staff focus meetings, staff feedback questionnaire)
 
Staff feedback and improved planning will demonstrate an increased understanding for almost all staff. (staff focus meetings, moderation feedback)
	 
	£560

	
	Moderate writing across the school in the form of a Writing Buffet for each new text type introduced.
Moderate writing with cluster colleagues. 
	DHT L. MacFarlane
All staff
Terms 1-4
 
	Almost all teachers will demonstrate increased confidence in identifying pupil progress through professional discussion and using the Stephen Graham writing assessment targets. (moderation evidence and feedback)
	
	

	Learners will be provided with clear feedback about their strengths and next steps in Writing.
	Develop & establish a marking/feedback grid for each stage to provide consistency throughout the school. 
Trial in classes for members of the working party and share with all staff in Term 4.
	DHT L. MacFarlane
Working party
Terms 1-3
 
	Consistent approach to writing feedback across the school. (staff focus meetings, pupil focus groups, jotter monitoring, marking grids)

	
	

	Learners will experience a consistent approach towards the teaching of Writing.
	Develop a two-year cycle for the teaching of 9 text types, building skills from Early to Second level.
	DHT L. MacFarlane
Working party
Terms 1-3
 
	Consistent approach towards the teaching of writing across the school, resulting in a minimum of 3% increase in attainment in writing throughout the school.
(Staff focus meetings, staff planning documents, jotter monitoring, ACEL data)
	
	

	
	Existing CYPIC trained teachers to share good practice with colleagues.
Cohort of 4 identified staff to attend national CYPIC training.
	DHT L MacFarlane
C McRae, C Swan, L Morrison, A Young, A Sharp, D Canning, A Myers
	Over 70% of P4 pupils will achieve first level writing by June 2027. (ACEL data)
Knowledge shared by staff will directly impact on attainment across the school and show an increase in staff confidence. (Staff focus meetings, ACEL data)
	
	

	
	Create a coherent plan for the approach to the teaching of writing across Early Level. 
	DHTs E Roy + L MacFarlane
Staff across Early Level
	Early Level staff will demonstrate increased confidence and consistency in delivering writing lessons. (Staff focus meetings)
Minimum of 3% increase in pupils achieving Early Level by the end of P1.
	
	










	PRIORITY 6: Supporting needs, wellbeing, equality and inclusion through implementation of New Authority

	
Strategic Objective: To increase attendance levels through the development and embedding of New Authority as a universal, whole-school approach informed by the principles of Building Positive Relationships (BPR). This programme forms an important aspect of North Ayrshire’s Relationships and Behaviour Policy from 2026 onwards. This priority will support a consistent, relational response to behaviour across the establishment, with a focus on strengthening adult presence, reducing escalation, and promoting repair and connection.





	Select the KEY drivers for this improvement priority

	National Improvement Framework

	NIF Drivers of Improvement

	How Good Is Our School 4

	Quality Improvement Framework for ELC settings


	2. Closing the attainment gap between the most and least disadvantaged children and young people
5. Placing human rights and needs of every child and young person at the centre of education
	3. Parent/carer involvement and engagement
2. Teaching and practitioner professionalism

	2.7 Partnerships
3.1 Ensuring wellbeing, equality and inclusion
2.4 Personalised support
	

	
Rationale for Change

Attendance data for Elderbank Primary School shows a decline from 92.8% in session 2020–21 to 90.1% in 2021–22 and 89.4% in 2022–23. While there has been improvement in recent years with attendance increasing to 91.2% in 2023–24 and stabilising around 91.7% in 2024–25, attendance remains below the aspirational target of 94% and there continues to be a cohort of children with persistent absence. Current session data for 2025–26 shows attendance at approximately 91.5%, highlighting the need for sustained intervention.

Analysis of attendance patterns, wellbeing conversations and engagement with families indicates that emotional wellbeing, dysregulation, anxiety, family circumstances and disengagement from learning are contributing barriers for some pupils. Self-evaluation activities and staff feedback also identify the need for a more consistent relational and restorative approach across the school.

This priority will focus on New Authority which incorporates the building positive relationships principles, strengthening partnerships with families and improving consistency in nurturing and trauma-informed practice across the school. The approach is rooted in the principles of resist, persist, unite and repair. It aims to support teams to respond consistently and collaboratively, ensuring that relationships and behaviour are understood within a context and that relationships remain central to all interactions. This is particularly important in creating a safe, predictable, and supportive environments for all learners as our self evaluation in 2026 demonstrated a need for increased focus in these areas from parents, carers and staff.







	PRIORITY 6: Action Plan

	Pupil Outcomes
	Implementation Plan
	Timescales/
Responsibility
	Measurement of Impact
	Analysis & Evaluation of Progress
	Cost
(PEF)

	Specifically, what will change for our learners?
	How will we achieve this?
What do we plan to do?
	What are our timescales? Who will lead?
	How will we know the change is an improvement? Can you quantify this?
What data will be collated and analysed to demonstrate progress? Consider baseline data.
	How do we know that the experiences & outcomes for learners have improved?           What does the data tell us which demonstrates impact?
	Please enter the cost to the nearest £

	Children and young people will attend school more regularly and feel more connected to school.
	Develop a communication strategy to share the NAC Attendance Policy with pupils and families.

Create a pupil friendly action plan.

Establish Pupil Attendance Ambassadors.

Identify pupils below 90% attendance and implement targeted support plans.

Increase communication with families through attendance meetings, calls and supportive home-school partnerships.
	August 2026 – June 2027
Lead: HT/DHT



	Pupils will be able to discuss action plan. 


Overall school attendance to increase by 1.5 % 
There will be a reduction in the number of pupils who have an attendance rate below 90% and there will be a reduction of 2%
in late comings

Collective and individual Attendance data will be analysed monthly and compared against baseline data from 2025–26.

Tracking meetings and SEEMiS reports will evidence improved attendance and associated attainment for targeted pupils.
	
	

	Strengthen consistent and relational practice across the school. 

	Deliver professional learning on BPR and the principles of New Authority. 

Work in partnership with families and other professionals where appropriate to deliver Family Learning opportunities as part of the yearly calendar

	August 2026 – June 2027
Lead: Louise Farrell DHT Mary Symonds – BPR Trainer

	Greater staff confidence and consistency in approach.
Progress will be monitored through staff feedback, pupil voice, observation of practice, and review of behaviour and wellbeing information. This will help evaluate the extent to which BPR is contributing to a more consistent, relational, and supportive school environment. 
PASS survey results, Glasgow Motivational Wellbeing Scale will evidence increasing positive pupil attitude.
Parent feedback from Family Learning Sessions will evidence increased understanding and confidence for parents in managing their child’s needs.


	 

	DHT Enhancement 19.8.26-31.03.27
£6027

	Increase staff confidence in responding to children’s behaviour. 

	Develop shared language and expectations across staff. Using training materials.

	Term 1
Lead: Louise Farrell DHT Mary Symonds – BPR Trainer
	Improved relationships between staff and pupils will be measured by learning walks, classroom observations and pupil focus meetings. Pupil Focus Groups will record pupil feedback on wellbeing and inclusion and attitudes towards school.

Evidence of class journeys will be captured and evaluated in floor books to demonstrate consistency of practice and positive change.


	
	

	Reduce escalation and reactive responses. 

	Support reflective discussion and attend coaching around relational practice. Using training materials.

	Term 1
Lead: Louise Farrell DHT Mary Symonds – BPR Trainer
	Reduced incidents of escalation as measured by data gathered by pastoral DHTs in relation to recorded incidents of dysregulation.

	
	

	Support pupils to feel safe, understood, and regulated. 

	Embed consistent strategies for de-escalation, self-regulation, and repair in all classes. Using training materials.
	Term 2
Lead: Louise Farrell DHT Mary Symonds – BPR Trainer
	More effective use of de-escalation and repair strategies as measured by classroom observation, pupil engagement levels and pupil focus meeting discussions

	
	

	Promote timely repair and restoration of relationships. 

	Utilise resources provided to support embedding New Authority, for example the Solution Orientated Planning Sheet and the Reflective Log.  Using the training materials.

Create an updated school policy to reflect good practice and align with NAC policy and school needs.

	Term 3
Lead: Louise Farrell DHT Mary Symonds – BPR Trainer


Working Party 
Term 2 - 4
	Positive feedback from staff, pupils, and families, gathered through questionnaires, discussions and planned meetings. 

	
	

	Learners are consistently taught expectations and experience relational and natural consequences when appropriate
	Engage in professional dialogue as a team – utilising the NAC resources provided 
	Term 1-4
Lead: Louise Farrell DHT Mary Symonds – BPR Trainer
	Use of rubric ( see NAC resource)
	
	













	Priority 7-Supporting needs, wellbeing, equality and inclusion through the development of emotional regulation(Supported Learning)

	
Strategic Objective:
To improve learners' communication through the consistent use of individual SCERTS plans for identified learners.
To develop staff understanding and capacity to plan appropriately using the SCERTS framework
To meet pupil needs through the appropriate identification and implementation of sensory profiling.



	Select the KEY drivers for this improvement priority

	National Improvement Framework

	NIF Drivers of Improvement

	How Good Is Our School 4

	Quality Improvement Framework for ELC settings


	1. Improvement in attainment, particularly literacy and numeracy
	2. Teaching and practitioner professionalism
4. Curriculum and assessment

	2.2 Curriculum
2.3 Learning, teaching and assessment
3.2 Raising attainment and achievement
	

	
Rationale for Change

Continuing Our SCERTS Journey
As we continue our SCERTS journey, our focus is on embedding these practices more deeply across the school to ensure consistency, sustainability and high-quality implementation. While positive progress has been made, ongoing evaluation has identified opportunities to strengthen staff confidence, further develop assessment and planning processes, and ensure that SCERTS principles are consistently reflected within teaching, learning environments and interdisciplinary working.

Continuing to develop our SCERTS approach aligns with our commitment to inclusive practice and our vision of enabling every learner to communicate effectively, regulate their emotions, build positive relationships and achieve their full potential. By deepening staff expertise through professional learning, collaborative moderation and reflective practice, we aim to ensure that every learner benefits from evidence-informed strategies tailored to their individual profile.

This improvement priority will support greater consistency across classes and stages, strengthen partnerships with families and multi-agency professionals, and provide a clear framework for measuring learner progress in meaningful and functional outcomes. Ultimately, continuing our SCERTS journey will contribute to improved learner engagement, independence, wellbeing and attainment, ensuring that our provision remains responsive to the diverse and complex needs of our school community.







	PRIORITY 7: Action Plan

	Pupil Outcomes
	Implementation Plan
	Timescales/
Responsibility
	Measurement of Impact
	Analysis & Evaluation of Progress
	Cost
(PEF)

	Specifically, what will change for our learners?
	How will we achieve this?
What do we plan to do?
	What are our timescales? Who will lead?
	How will we know the change is an improvement? Can you quantify this?
What data will be collated and analysed to demonstrate progress? Consider baseline data.
	How do we know that the experiences & outcomes for learners have improved?           What does the data tell us which demonstrates impact?
	Please enter the cost to the nearest £

	A baseline assessment will be completed for all new pupils.
	Early Years Practitioners will complete baseline assessment information from observations conducted in term 1. 

Baseline assessments will be sent home for parents to complete in order for a full assessment
	Term 1
EYPs
Parents
	SCERTS plan which follow the baseline assessment which have appropriate and achievable targets.

50% of targets will be achieved in the first session.
	
	

	Pupils will have increased exposure to appropriate SCERTS language and have increased opportunities for communication.
	All pupils who meet the criteria will have a SCERTS plan which is evaluated at 3 points throughout the academic session.

Working Party will create a policy to ensure consistency across all classes.
	Terms 1 – 4
EYPs
Full staff team
Working Party

	SCERTS language used in each class.

Visuals and supports created for whole department.

Consistency guide and policy to be followed by staff.
	
	

	Sensory needs for almost all pupils will be consistently met.
	Sensory Profile assessments to rolled out across department.

Pupils who require sensory input will have an assessment.

CTs and EYPs to meet with Occupational Therapist and Educational Psychologists to further support sensory assessment.

Sensory areas to support proprioception and vestibular needs to be developed.
	CTs and EYPs
Occupational Therapists
Educational Psychologist

	Increased staff knowledge on sensory needs and empower staff to meet these within classes.

Protected time for CTs and EYPs to meet with Occupational Therapist to further their knowledge.

Pupils are regulated and use sensory areas to support this.
	
	




	PRIORITY 8: Supporting needs, wellbeing, equality and inclusion through the development of emotional regulation (Supported Learning)

	
Strategic Objective:
To implement a consistent approach to self regulation for pupils based on Zones of Regulation.



	Select the KEY drivers for this improvement priority

	National Improvement Framework

	NIF Drivers of Improvement

	How Good Is Our School 4

	Quality Improvement Framework for ELC settings


	4. Improvement in children and young people's health and wellbeing

	4. Curriculum and assessment
5. School & ELC improvement

	2.2 Curriculum
3.1 Ensuring wellbeing, equality and inclusion
2.3 Learning, teaching and assessment
	

	Rationale for Change: Embedding the Zones of Regulation:
To improve learners' emotional wellbeing, engagement and readiness to learn, our Supported Learning Department will implement a consistent approach to self-regulation through the Zones of Regulation framework. Increasingly, staff are recognising that some children require explicit teaching and structured opportunities to identify, understand and regulate their emotions in order to access learning successfully. This requires to be tailored to their level of development.
Current evidence from professional dialogue, Focus Meeting data and Positive Behaviour Support Plans indicates that some learners experience difficulties with emotional regulation, resulting in increased dysregulation, interruptions to learning and reduced resilience when faced with challenge. There is also variation in the approaches used across classes to support emotional regulation, leading to inconsistent experiences for pupils.

The introduction of the Zones of Regulation will provide a shared language and consistent strategies for pupils, staff and families. Through explicit teaching of emotional literacy, self-awareness and regulation strategies, pupils will develop greater independence in recognising their emotional state and selecting appropriate coping strategies. This aligns with our commitment to inclusive practice, nurturing approaches and the promotion of positive relationships across the school.
By embedding the framework across all stages, we aim to:
· Improve pupils' emotional literacy and self-regulation skills.
· Increase engagement, resilience and readiness to learn.
· Reduce incidents of dysregulation and behaviour that impacts learning.
· Develop consistent practice across the school, ensuring all staff use a common language and approach.
· Strengthen partnerships with families by promoting shared understanding and strategies that can be used at home and at school.
Success will be measured through pupil voice, reductions in behaviour incidents, increased learner engagement, and staff confidence in supporting emotional regulation. Regular monitoring and evaluation will ensure that implementation is consistent and that the approach has a measurable impact on learner outcomes.





	PRIORITY 8: Action Plan

	Pupil Outcomes
	Implementation Plan
	Timescales/
Responsibility
	Measurement of Impact
	Analysis & Evaluation of Progress
	Cost
(PEF)

	Specifically, what will change for our learners?
	How will we achieve this?
What do we plan to do?
	What are our timescales? Who will lead?
	How will we know the change is an improvement? Can you quantify this?
What data will be collated and analysed to demonstrate progress? Consider baseline data.
	How do we know that the experiences & outcomes for learners have improved?           What does the data tell us which demonstrates impact?
	Please enter the cost to the nearest £

	Learners will develop increased awareness of their emotions using the Zones of Regulation, enabling them to identify their feelings and apply appropriate strategies to self-regulate and remain ready to learn.

	Working Party to be trained on Zones of Regulation curriculum and cascade to department through collegiate sessions.

Staff to create visual supports in classrooms, introduce personal regulation tools, and provide staff training to ensure a bespoke approach.

Class teachers to explicitly teach the Zones of Regulation framework through structured lessons, modelling emotional language, and embedding consistent strategies across the school day to support self-regulation

Parent and carer engagement sessions will be planned and delivered to share the approaches with carers to allow this to be implemented at home and school
	Principal Teacher: Stuart Strang

Working Party 
Terms 1 – 4

Class Teachers
	Feedback from Focus Meetings and professional dialogue there will be evidence of a decrease in dysregulation in pupils.

CALM intervention to support dysregulation will decrease across the department based on 2025-2026 baseline data




	
	




This should only be completed for aspects of your PEF spend not included within your Improvement Plan priorities. 
	PEF contact - HT or DHT with responsibility for the plan:
	Gareth Caldwell PT3 and Jacqueline Robertson Head Teacher

	Carry forward:
	£3480
	Total Allocation:
	£155,575
	Total:
	£159,055



	PEF Action Plan

	Poverty Related Gap
	Pupil Outcomes
	Implementation Plan
	Timescales/
Responsibility
	Detail of Spend
	Measures of Impact
	Analysis & Evaluation of Progress

	To continue to reduce the poverty-related attainment gap in literacy and numeracy through targeted, evidence-informed interventions, particularly for learners within SIMD 1–2 and those identified as not on track.  
	Most targeted pupils will demonstrate improved attainment in literacy and numeracy, with clear evidence of accelerated progress.   
 
The attainment gap between SIMD 1–2 and SIMD 3–10 will reduce further, particularly in writing and numeracy.   
 
Almost all targeted pupils will be able to articulate their learning and next steps, demonstrating increased confidence in applying literacy and numeracy strategies.  
	Pupil Support Teacher to deliver targeted literacy and numeracy interventions for pupils identified as not on track or almost on track across stages.   
 
Deploy Pupil Support Assistants (PSAs) to deliver short, focused intervention sessions, reinforcing learning within class and small group contexts.
 
Learners to co-construct SMART targets which are tracked, reviewed and adapted regularly using school tracking systems.
	G. Caldwell
 
Identified PSA
15 hours
 
Aug 26 – Jun 27
	 1 Teacher FTE

1 PSA 15 hours

PT3 Enhancement
	Attainment & Gap Measures
 
A 3% attainment increase in literacy and 2.5% increase in numeracy on average across the school.
 
A continued reduction in the SIMD 1–2 attainment gap across reading, writing and numeracy (measured through ACEL and school data)
 
Targeted Support Measures
Targeted pupils will achieve or partially achieve 95% their SMART targets 
 
Tracking data will evidence measurable progress for most targeted learners 
	 £9469 (0.2FTE 19.08.26 -31.03.27)
£58867 (0.8FTE) 


£9031.73


£6668



	To improve early identification and intervention within infant stages to prevent gaps from widening over time.  
	Children in infant stages will demonstrate increased confidence, independence and achievement in early literacy and numeracy targets.
	Employ an Early Years Practitioner to enhance provision within infant classes, supporting targeted interventions, play-based learning and early language and numeracy development.
 
Increase adult support within Early Years and infant settings to support engagement, wellbeing and early intervention for pupils with identified needs. 
	E. Roy
 
Charli Moffatt - EYP
 
Aug 26 – Jun 27
	 
	Early Years Measures
 
A 3% attainment increase in literacy and 2.5% increase in numeracy within Primary 1.
 
Observations and tracking will evidence improved confidence, independence and engagement for most learners  
	 

£14,473.71


	To enhance outcomes for learners within Supported Learning through increased staffing capacity, ensuring effective support for communication, regulation and engagement.
	Pupils within Supported Learning will demonstrate improved progress in communication, engagement and self-regulation aligned to individual targets.
	Allocate a PSA to Supported Learning to provide targeted support for pupils with complex additional needs, focusing on communication, sensory regulation and engagement.   
Facilitate regular focus meetings and professional dialogue to review progress, evaluate interventions and ensure consistent practice within department.  

Transfer the recording of progress over time from Book creator to Learning Journals
	A. Bain
S. Strang
 
Identified PSAs
(2 x 15 hours)
 
Aug 26 – Jun 27










S Strang to lead and evaluate 
Aug 26–Jun 27

	 
	Supported Learning Measures 
 
Individual tracking will show measurable progress for most pupils in communication, engagement and regulation targets  
	£9031.73 (PSA 1)
£9031.73 (PSA 2)

















£1,031.01
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