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Vision, Values and Aims Our Vision, Values and Aims were updated in session 2024/25 alongside all stakeholders. 
Our Vision
Together with our school community, we will encourage and inspire our children and families to explore, learn, and achieve success, within our nurturing environment.
Our Values
Respect, Kindness, Knowledge, Fun

Our Aims
· To ensure our learners experience the best start in life.
· To provide a wide variety of opportunities and experiences to enhance learning and achievement.
· To encourage our children to foster a love of learning.
· To equip our children with knowledge and skills for an ever-changing world.

Motto
Ready, Respectful, Safe




EDUCATION SERVICE: IMPROVEMENT PLAN SUMMARY 2026/7 – 2028/9

The Education Service Improvement Plan is organised under three main priorities. Individual establishments should create their own plan under these three priority areas, based on rigorous self-evaluation and analysis of performance evidence. Stakeholders should be fully engaged in the development of the plan. In the diagram below, the light blue show the thematic areas under each priority which the service intends to focus on in the year ahead.
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	PRIORITY 1: Improving learning outcomes for all

	
Strategic Objective:
What do you we want to specifically achieve across your school/department/EY centre?

During session 2026–27, our school and Early Years Centre will prioritise professional learning focused on the explicit, systematic teaching of phonics and the development of strong phonemic awareness. Grounded in the Science of Reading, this first year will ensure that all Early Years Practitioners and teachers develop a secure, shared understanding of how children learn to read, with a particular emphasis on the foundational role of phonemic awareness and phonics.
Through high-quality professional learning and collaborative practice, early years practitioners, teachers and school staff will strengthen their ability to deliver consistent, evidence-informed phonics instruction and support children to hear, identify, and manipulate sounds as a critical precursor to reading and spelling. This focused approach will lay the essential foundations for future development across all areas of reading.
The intended outcome is to improve early reading attainment, ensuring all learners build strong decoding skills and are well-positioned for continued progress, while contributing to closing the poverty-related attainment gap through high-quality, consistent practice.
Looking Ahead: A Three-Year Journey
This work represents Year 1 of a planned three-year professional learning journey. Over time, this will expand to encompass all five pillars of reading (phonemic awareness, phonics, fluency, vocabulary, and comprehension) ensuring a coherent, progressive, and research-informed approach to the teaching of reading across our setting.

	Select the KEY drivers for this improvement priority

	National Improvement Framework
Please select the relevant NIF priority
	NIF Drivers of Improvement
Please select up to three NIF drivers
	How Good Is Our School 4
Please select up to three quality indicators for this priority
	Quality Improvement Framework for ELC settings
Please select up to three quality indicators for this priority

	1. Improvement in attainment, particularly literacy and numeracy
2. Closing the attainment gap between the most and least disadvantaged children and young people
	2. Teaching and practitioner professionalism
1. School & ELC leadership
4. Curriculum and assessment
	2.2 Curriculum
1.2 Leadership of Learning
2.3 Learning, teaching and assessment
	1.2 Staff skills, knowledge, values and deployment
3.3 Learning, teaching and assessment
3.2 Curriculum

	
Rationale for Change
What did our analysis of data tell us? What self-evaluation information supports this change? Provide details of the gaps or barriers you wish to address. State clearly if this is related to PEF spend.
Our analysis of a range of literacy data indicates that we need to strengthen our whole-school approach to teaching reading. Evidence from attainment data shows that attainment in reading is erratic year on year. It also highlights that attainment in Primary 1 is generally lower than North Ayrshire and Scottish levels demonstrating that some learners are not making sufficient progress in the foundational skills required for fluent, confident reading. 
	Stage 
	Session 2024/25
	Session 2023/24
	Session 2022/23

	
	Blacklands
	North Ayrshire
	Scotland
	Blacklands
	North Ayrshire
	Scotland
	Blacklands
	North Ayrshire
	Scotland

	P1
	73.91%
	74.86%
	81%
	83%
	77.42%
	81%
	75%
	76.92%
	87%

	P4
	73%
	73.78%
	79%
	70%
	74.51%
	79%
	80%
	73.14%
	78%

	P7
	95.45%
	78.68%
	82%
	88.89%
	78.83%
	81%
	84.21%
	77.10%
	81%


In particular, our data highlights gaps in phonics, phonemic awareness, decoding accuracy, reading fluency, comprehension and vocabulary acquisition, which are impacting pupils’ ability to access the wider curriculum.
This rationale also applies to Early Years. Analysis of early literacy developmental data, observations and tracking indicates that some children require more consistent support in the early building blocks of reading, including oral language development, phonological awareness, early print knowledge and emergent reading behaviours. Attainment in Primary 1 is not at the levels it should be. Strengthening early, developmentally appropriate practice is essential to ensure a strong foundation before children transition into formal reading instruction. 
Self-evaluation activities, including learning conversations, planning and assessment reviews and feedback from staff, pupils and families, reinforce the need for a more consistent, research-informed approach to early and developing reading. Staff have identified variability in practice, confidence and resources, and have expressed a need for sustained, high-quality professional learning to embed a shared pedagogical understanding across the school. 
Our data also highlights specific equity gaps, as 96% of our learners reside within deciles 1 and 2.  This demonstrates the need to reduce barriers to learning to ensure we are closing the poverty related attainment gap. Learners with additional support needs are also disproportionately represented in the lowest levels of attainment in reading with 44% of additional support needs children not on track for reading. Barriers include inconsistent early literacy foundations, gaps from disrupted learning, limited access to high-quality texts at home, language development needs etc. Addressing these gaps aligns with our commitment to ensuring all learners experience a progressive, coherent, and evidence-informed reading curriculum. 
This improvement priority is therefore designed to build staff capacity in the Science of Reading, strengthen the explicit teaching of phonics, and ensure consistent approaches built around the Five Pillars of Reading. Alongside this, we aim to develop a rich reading culture that promotes reading for enjoyment for all children. 
The school will allocate a portion of its PEF budget to purchase the ILT Education digital package (Nessie) ensuring targeted support for learners who require additional help with literacy. This investment will enhance our capacity to provide accessible, personalised interventions, enabling struggling learners to engage more effectively with the curriculum and make sustained progress.




	PRIORITY 1: Action Plan

	Pupil Outcomes
	Implementation Plan
	Timescales/
Responsibility
	Measurement of Impact
	Analysis & Evaluation of Progress
	Cost
(PEF)

	Specifically, what will change for our learners?
	How will we achieve this?
What do we plan to do?
	What are our timescales? Who will lead?
	How will we know the change is an improvement? Can you quantify this?
What data will be collated and analysed to demonstrate progress? Consider baseline data.
	How do we know that the experiences & outcomes for learners have improved?           What does the data tell us which demonstrates impact?
	Please enter the cost to the nearest £

	• Learners will develop stronger
foundational reading skills,
particularly in phonemic
awareness, phonics, fluency,
vocabulary, and comprehension:
(Year 1: phonemic awareness, &
phonics, Year 2: phonics &
fluency, Year 3: vocabulary and
comprehension)

• Learners will experience more
consistent, high‑quality explicit,
systematic phonics instruction
across the whole school.

• Learners will benefit from
increased opportunities to read for enjoyment, fostering motivation and positive reading attitudes. 


•All learners will experience explicit and systematic teaching of phonics through a universal approach to instruction of the alphabetic code. 

•Learners requiring targeted support will access more effective, evidence‑based interventions to support them to bridge the gaps in their knowledge. 

• Progress in reading and spelling will accelerate for identified groups, helping close equity gaps

	• Staff at all levels will engage with North Ayrshire Reads professional learning. 

• Use the Five Pillars of Reading to structure teaching, assessment, and planning. 

• Focus on phonemic awareness and explicit teaching of phonics implementation. Implement a consistent phonics and early reading approach aligned with the Science of Reading from Early Years through P7. 

• Use coaching support for modelling, co‑planning and reflective practice.

• Identify a Reading Champion who will lead on promoting high-quality reading practices, supporting staff to embed evidence-based approaches. 

• Strengthen reading for enjoyment through high‑quality texts and family engagement. 

• Introduce/refine targeted literacy interventions based on diagnostic assessment.
	Year 1 
• HT: Establish baseline data and aim (ORF, ACEL, SOFA). In May P2s – DfE Phonics Screening Check 

• Whole‑staff and NAR Team: engage with PL programme and in-school support.

• Reading Champion: DHT
	• Increase in percentage of learners achieving reading levels at appropriate age and stage (Teacher judgement and tracking - ACEL data). Aiming for 80% of P1 learners, 79% of P4 learners and 80% of P7 learners.

• Improved phonics and decoding accuracy (DfE Phonics Screening Check) 

• Fewer pupils requiring interventions. 

• Higher engagement in reading for enjoyment (surveys/learner voice/ parental voice). 

• More consistent practice across classes (observations).
• Data for targeted groups (SIMD, ASN). 

• Improved SNSA / SOFA assessment scores. 

• Data gathered by ILT Education
	
	£1861
(£1500 from authority support, £361 from PEF)

£!000 of resources to support delivery

ILT

Phonic resources








	PRIORITY 2: Supporting needs, wellbeing, equality and inclusion

	
Strategic Objective:
What do you we want to specifically achieve across your school/department/EY centre?
To develop and embed a consistent, authority-aligned approach to positive relationships and behaviour across the school. A New Authority approach will be adopted as a universal, whole-school approach informed by the principles of Building Positive Relationships (BPR). This approach will support relational responses to behaviour and focus on strengthening adult presence, reducing escalation and promoting repair and connection.


	Select the KEY drivers for this improvement priority

	National Improvement Framework
Please select the relevant NIF priority
	NIF Drivers of Improvement
Please select up to three NIF drivers
	How Good Is Our School 4
Please select up to three quality indicators for this priority
	Quality Improvement Framework for ELC settings
Please select up to three quality indicators for this priority

	4. Improvement in children and young people's health and wellbeing
5. Placing human rights and needs of every child and young person at the centre of education
	2. Teaching and practitioner professionalism
5. School & ELC improvement
Choose an item.
	2.4 Personalised support
3.1 Ensuring wellbeing, equality and inclusion
Choose an item.
	1.2 Staff skills, knowledge, values and deployment
4.1 Nurturing care and support
4.2 Wellbeing, inclusion and equality






	
Rationale for Change
What did our analysis of data tell us? What self-evaluation information supports this change? Provide details of the gaps or barriers you wish to address. State clearly if this is related to PEF spend.
Current evidence highlights the need to develop a clear and consistent approach to relationships and behaviour across Blacklands Primary School & Early Years. Analysis of school pastoral notes demonstrates a high number of behaviour and regulation concerns. The main themes identified were wellbeing and emotional distress, behaviour and regulation within the classroom and behaviour and regulation within the playground. This evidence highlights the need for a more consistent whole-school approach to expectations, relationships and support strategies to improve learner wellbeing and regulation across the school. 

Professional dialogue with staff, learners and families, alongside senior leadership observations and quality assurance activities, has highlighted inconsistencies in approaches to behaviour supports, relational practice, restorative conversations and the use of consequences across the school. Staff have identified the need to review and update current policy and procedures to ensure a more consistent, clear and shared approach for all learners and staff. PASS survey information, particularly within P4–P7, further supports the need for change. Results indicate concerns linked to pupils’ sense of belonging, confidence, engagement and attitudes towards school experiences. This evidence suggests that a stronger focus on relationships, emotional wellbeing and consistency is required to improve learner outcomes and school climate. This inconsistency has impacted upon the culture in classes and reinforces the need for clearer expectations and agreed approaches. BPR recognises the importance of adult self-control, calm presence and reflective practice in helping to de-escalate situations and maintain positive relationships across the school community. The approach is completely rooted in the principles of resist, persist, unite and repair. It aims to support teams to respond consistently and collaboratively, ensuring that relationships and behaviour are understood within a context and that relationships remain central to all interactions. This is particularly important in creating a safe, predictable and supportive environment for all learners. 
As a result, the school will prioritise the update of a clear, shared framework for positive relationships and behaviour which aligns with local authority New Authority guidance and expectations. Through targeted professional learning, consistent approaches of ‘new authority’, ‘behaviour and consequences’, and strengthened relational practice, the school aims to improve wellbeing, increase engagement, reduce incidents and ensure all learners experience a safe, supportive and inclusive environment.







	PRIORITY 2: Action Plan

	Pupil Outcomes
	Implementation Plan
	Timescales/
Responsibility
	Measurement of Impact
	Analysis & Evaluation of Progress
	Cost
(PEF)

	Specifically, what will change for our learners?
	How will we achieve this?
What do we plan to do?
	What are our timescales? Who will lead?
	How will we know the change is an improvement? Can you quantify this?
What data will be collated and analysed to demonstrate progress? Consider baseline data.
	How do we know that the experiences & outcomes for learners have improved?           What does the data tell us which demonstrates impact?
	Please enter the cost to the nearest £

	Strengthened consistent and relational practice across the school and Early Years resulting in improved emotional regulation, increased feelings of safety and belonging, greater engagement in learning and
a reduction in behaviour incidents.

	• Collegiately review and update the current Relationships and Behaviour Policy in line with North Ayrshire guidance and relational approaches and incorporate a shared whole-school framework for expectations, routines, language and consequences to ensure consistency across classrooms and playgrounds. 

• Provide professional learning for all staff on BPR and the principles of ‘New Authority’ and ‘Behaviour and Consequences’.

• Incorporate families and other professionals in this work where appropriate, to ensure a consistent approach. 

• Strengthen consistent adult presence, routines and support across all areas of the school to promote calm, safety, positive relationships and readiness to learn. 
	[image: ]

• Strategic lead by HT

• All New Authority sessions and coaching led by DHT.

• Review of policy DHT.

	· Reduction in ASSURE incidents, 70% reduction in violence and aggression incidents.

• Staff will complete a baseline survey and a post intervention survey, which will indicate greater confidence and consistency in approach. 

• Progress will be monitored through staff feedback at collegiate meetings and inservice days; pupil voice during talking circles, PASS surveys, SHANARRI wheels and Pupil Council Forms Surveys; observation of practice of all members of staff formally and informally in behaviours and interactions throughout the school and review of pastoral notes and Assure incidents. This will help evaluate the extent to which BPR is contributing to a consistent, relational and supportive school environment. 
 
· Reduction in pastoral notes linked to dysregulation in the playground and classroom. 

· Learner voice indicates improved sense of belonging/safety through Blacklands Pupil Council Survey.
	
	

	Increase in staff confidence in responding to children’s behaviours.
	• Introduce consistent restorative and relational approaches, including shared language and expectations across the school with agreed scripts to repair, support regulation and support behaviour.
	
	• There will be improved relationships between staff and pupils, which will be monitored through SHANARRI wheels and the Pupil Council Forms Survey.

• Staff will complete a baseline survey and a post intervention survey, which will indicate greater confidence and consistency in approach. 
	
	

	There will be a reduction in escalation and reactive responses leading to calm and regulated children.
	• Provide regular opportunities for professional dialogue, reflective discussion and coaching around relational practice to support consistent practice across the school.
	
	• There will be a 70% reduction in Assure incidents related to aggression and violence.
• There will be a reduced number of incidents of dysregulation in the classroom and playground, as recorded in Pastoral Notes.
	
	

	All staff will support children to feel safe, understood and regulated.
	• Staff will work across the session to embed consistent strategies for de-escalation, self-regulation, and repair. Using training materials and working collegiately throughout the session.
	
	• There will be more effective use of de-escalation and repair strategies as measured by pupil council surveys and staff surveys as well as less recording of dysregulation in the classroom and playground.

• Progress will be monitored through staff feedback at collegiate meetings and inservice days; pupil voice during talking circles, PASS surveys, SHANARRI wheels and Pupil Council Forms Surveys; observation of practice of all members of staff formally and informally in behaviours and interactions throughout the school.
	
	

	Staff will promote timely repair and restoration of relationships when faced with issues in the classroom and playground. 

	• Staff will utilise resources provided to support embedding New Authority, for example the Solution Orientated Planning Sheet and the Reflective Log. Optional coaching opportunities will be offered.
	
	• There will be positive feedback from staff, pupils, and families, gathered through various surveys about the repair and restoration of relationships supported by staff.

• Staff will complete a baseline survey and a post intervention survey, which will indicate greater confidence and consistency in approach. 
	
	

	Learners are consistently taught expectations and experience relational and natural consequences when appropriate
	• Staff will engage in professional dialogue and role play as a team. 
• Children will have regular reminders about expectations and consequences during Morning Meeting weekly.
	
	•  Use of rubric to support dialogue.
• Children will be able to articulate the expectations and consequences in Blacklands Primary School.
	
	














	PRIORITY 3: Building a self-improving service

	
Strategic Objective:
What do you we want to specifically achieve across your school/department/EY centre?

To strengthen leadership at all levels through professional learning, collaboration and reflective practice, embedding Deep Learning approaches and the development of the 6Cs to enhance learning experiences, engagement, independence and motivation for all children.


	Select the KEY drivers for this improvement priority

	National Improvement Framework
Please select the relevant NIF priority
	NIF Drivers of Improvement
Please select up to three NIF drivers
	How Good Is Our School 4
Please select up to three quality indicators for this priority
	Quality Improvement Framework for ELC settings
Please select up to three quality indicators for this priority

	3. Improvement in skills and sustained, positive school-leaver destinations
Choose an item.
	2. Teaching and practitioner professionalism
1. School & ELC leadership
4. Curriculum and assessment
	3.3 Increasing creativity and employability
2.3 Learning, teaching and assessment
Choose an item.
	2.1 Children experience high quality spaces
3.3 Learning, teaching and assessment
Choose an item.

	
Rationale for Change
What did our analysis of data tell us? What self-evaluation information supports this change? Provide details of the gaps or barriers you wish to address. State clearly if this is related to PEF spend.

Staff engaged in initial Deep Learning professional learning during session 2025–2026 and demonstrated increased understanding of the development of the 6C skills and interdisciplinary learning approaches. All staff presented a stall demonstrating the learning the led in the class and the skills that developed as a result of this. Self-evaluation activities identified the need to further embed these approaches consistently across other curricular areas to improve learning experiences and increase motivation, engagement, independence and opportunities for deeper learning in contexts that are relevant to the children. Participation in SSERC professional learning and cluster collaboration will support staff to further develop enquiry-based learning, interdisciplinary practice and leadership at all levels. By incorporating moderation into the process staff will be able to ensure professional dialogue is valuable and informed by experiences. As Blacklands have developed the DYW agenda over the last 3 years we are now in a position to fully utilise the Chamber of Commerce links to enhance learning and make it real.





	PRIORITY 3: Action Plan

	Pupil Outcomes
	Implementation Plan
	Timescales/
Responsibility
	Measurement of Impact
	Analysis & Evaluation of Progress
	Cost
(PEF)

	Specifically, what will change for our learners?
	How will we achieve this?
What do we plan to do?
	What are our timescales? Who will lead?
	How will we know the change is an improvement? Can you quantify this?
What data will be collated and analysed to demonstrate progress? Consider baseline data.
	How do we know that the experiences & outcomes for learners have improved?           What does the data tell us which demonstrates impact?
	Please enter the cost to the nearest £

	Learners will demonstrate
increased confidence, motivation
and engagement through
meaningful interdisciplinary and
enquiry-based learning
experiences which promote the
6Cs of Deep Learning across the
curriculum.

	· Staff will engage in professional learning linked to Deep Learning, the 6Cs and SSERC enquiry-based STEM approaches. 

· SSERC and STEM resources will be used as a basis to support high-quality enquiry-based investigations and interdisciplinary learning experiences across the curriculum.

 · Staff will continue to plan interdisciplinary learning experiences which provide opportunities for learners to apply skills and knowledge in meaningful real-life contexts. 
· Learners will engage in regular enquiry-based STEM investigations and interdisciplinary learning experiences which promote collaboration, communication, creativity, critical thinking and reflection through real-world problem solving. 

· Opportunities for professional dialogue, collaborative planning and moderation will support leadership at all levels and the development of Deep Learning approaches across the school and cluster.
	[image: ]
	· Planning documentation and interdisciplinary learning evidence will demonstrate increased opportunities for learners to apply skills and knowledge in meaningful real-life contexts. 

· Classroom observations, learner discussions and pupil presentations will demonstrate increased opportunities for collaboration, communication, creativity, critical thinking and reflection across learning experiences. 

· Staff self-evaluation and professional dialogue will demonstrate increased confidence in using Deep Learning approaches, the 6Cs and SSERC enquiry-based STEM approaches across the curriculum. 

· Moderation activities, collaborative planning and professional dialogue will demonstrate increased leadership at all levels and increased consistency in Deep Learning approaches across the school and cluster. 

· Baseline and follow-up (rubrics or progression frameworks), pupil voice, staff evaluations and quality assurance evidence will be collated and analysed termly to evaluate the impact of Deep Learning and SSERC approaches on learner engagement, confidence and participation. 

· Small tests of change will be used to evaluate the impact of Deep Learning approaches and identify next steps for improvement across the school e.g. Learner Journals, Collaborative Enquiry Groups.
	
	??



This should only be completed for aspects of your PEF spend not included within your Improvement Plan priorities. 
	PEF contact - HT or DHT with responsibility for the plan:
	Lynne Gibson

	Carry forward:
	
	Total Allocation:
	
	Total:
	


	PEF Action Plan

	Poverty Related Gap
	Pupil Outcomes
	Implementation Plan
	Timescales/
Responsibility
	Detail of Spend
	Measures of Impact
	Analysis & Evaluation of Progress

	Provide details of the gap or barrier you wish to address.
	Specifically, what will change for our learners?
	What do we plan to do to achieve this outcome?
	What are our timescales?
Who will lead?
	Record cost & provide concise detail of what this entails.
	How will we know the change is an improvement? Can you quantify this? What data will be collated and analysed to demonstrate progress? Consider baseline data.
	What does the data tell us?                                  How well is evidence from self-evaluation analysed to improve pupil outcomes? How is the spend contributing to narrowing our attainment gap?

	PT enhancement – PT will work to raise attainment through robust assessment of children’s individual needs and effective coordination and employment of resources to support these needs, across health & wellbeing, literacy and numeracy.
	Learners will make the best progress possible - appropriate targeted interventions will be in place for all identified children from planning and tracking meeting data/pupil support meetings/a variety of assessment data.

The needs of autistic learners across the school will be met through the continuation and coordination of a daily “Morning Group” for identified P2 neuro-divergent learners, based on the Dreghorn ESR model, and a “Together Time” group for neuro-divergent learners from P3 to P7.

Improved understanding and skills for our children and their families to enjoy positive mental health through continued coordination and quality assurance of the My Happy Mind whole school & family mental health and wellbeing programme.
	Liaise with teaching staff and support staff to provide targeted interventions
	April 2026 – March 2027
	£6,240.62
	Robust tracking of attainment through teacher professional judgement, SNSA, SOFA, PM benchmarking, writing assessments and SMART targets. Progress monitored through tracking meetings and targeted learner data. Evidence from improvements in being “on track,” PM reading progression, and staged intervention targets. Feedback from staff on improved engagement, regulation and readiness to learn.

	

	Pupil support assistant (1 day) will work to improve attainment in literacy and numeracy across the school
	More learners will be supported to be on track across the curriculum
	Our Acting DHT will work with our PSA to plan, organise and track, targeted interventions to raise attainment, particularly with stretch aim children.
	April 26 – April 27
	£15,273.57
	Progress tracked through staged intervention targets, class assessments, and targeted group data in literacy and numeracy. Monitoring of engagement, behaviour and readiness to learn through observations and staff feedback. Pupil voice and wellbeing data (e.g. SHANARRI surveys) used to evidence increased confidence, regulation and participation.

	

	A Class Teacher will work to improve attainment in numeracy.
	More learners will be supported to be on track across the curriculum
	Our Class Teacher will work with identified groups of children to improve attainment in numeracy.
	April 2025 – June 2026
	£15,273.57
	Progress tracked through SOFA, SNSA and class-based numeracy assessments. Monitoring of targeted group data, teacher professional judgement and evidence from classwork. Tracking of confidence, engagement and participation through observations and pupil feedback.

	£14,648

	
	
	
	
	
	
	




Page 2 of 2

image1.jpg
I'S

North Ayrshire Council

Cisivihiaidn Sicivicret A s Tisth




image2.png
At | 7 V” l""u'lih

NN ¢ ™ e e





image3.jpeg
I'S

North Ayrshire Council

Cisivihiaidn Sicivicret A s Tisth




image4.png
At | 7 V” l""u'lih

NN ¢ ™ e e





image4.jpeg




image5.png
Supporting needs,
wellbeing, equality and
inclusion

Improving learning

Building a self-

outcomes for all improving service





image6.png




image7.png




image8.jpeg
i

North Ayrshire Council

Crisnisids Shocra dol Ais o P ik




