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Blacklands Primary and Early Years Class
PUPIL EQUITY FUNDING IMPACT SUMMARY 2024-2025

How has the Pupil Equity Fund improved the experiences and outcomes of our learners in 2024-25? [Remember to use evaluative language. Include selected data as appropriate.]
	[Key Area – taken from SIP – PEF summary page]
	Total amount spent in this area

	PT enhancement – PT will work to close the attainment gap, improve outcomes for all learners and improve awareness of mental health across the school.	£6,193.00
	Focus on short/medium/long term outcomes. What was the intended impact of this intervention?

	The intended impact was to raise attainment through robust assessment of children’s individual needs and effective coordination and employment of resources to support these needs, across health & wellbeing, literacy and numeracy.  This involved the PT (attainment) focusing on the following outcomes:  
· Meeting the needs of autistic learners across the school through the creation and coordination of a daily “Morning Group” for identified P1 neuro-divergent learners, based on the Dreghorn ESR model, and a “Together Time” group for neuro-divergent learners from P2 to P6. 
· Maintaining and coordinating a well-resourced, quiet learning zone as a dedicated support hub, including a calm corner and several learning spaces for targeted one to one and small group interventions. 
· Effective deployment of support staff through coordination and regular review of all support timetables, including pupil support teacher, attainment teacher and pupil support assistants; responsive to class and individual support needs from tracking and monitoring and pupil support meetings
· Engaged, motivated and up-skilled support staff, through weekly meetings with the PT.  During this time PT delivered short professional learning inputs (with a continued focus this session on neurodiversity and distressed and anxious behaviours), discussed any issues and how interventions/supports are working to inform any changes required.
· Children making best progress possible by ensuring appropriate targeted interventions in place for all identified children from planning and tracking meeting data/pupil support meetings/a variety of assessment data.
· Children becoming balanced readers, making good progress, through monitoring of children’s PM reading levels, leading to timely completion of PM reading assessments across school. Analysis of assessment data to ensure all children are working at appropriate guided reading and independent reading level.  Identification of next steps for each child, shared with class teachers to ensure further practice of highlighted skills.
· Raising attainment in writing through supporting class teachers in joint planning and identified small group support.
· Identification and support for young carers to minimise barriers to learning.  
· To ensure GIRFEC through effective use of the staged intervention processes across the school- right support at the right time.
· Improved understanding and skills for our children and their families to enjoy positive mental health through continued coordination and quality assurance of the My Happy Mind whole school & family mental health and wellbeing programme.

	How did you measure the impact of the intervention? What does the evidence/data show?
What has improved/changed for the target group? What difference did PEF make?

	Impact has been measured through robust tracking of attainment data, from teacher professional judgement, children’s class written and oral work, summative assessments including SNSA, SOFA/PM reading assessments and writing assessments, as well as looking at achievement of staged intervention and SCERTS targets.
· All children attending “Morning Group” have all made good progress towards meeting their SCERTS and staged intervention targets, particularly in areas of joint attention, communication and language, and listening skills.  The P1 class teacher reports that the group allows the other children in the class to have a more settled learning and teaching hour, with less distraction.
· Children attending “Together Time” look forward to coming and enjoy the group.  All show increased ability to follow instructions, take turns, and identify how they are feeling through the Zones of Regulation.  Class teachers report almost all of the children are more regulated and ready to learn throughout the day since attending Together Time. 
· Children previously not on track last session are now on track as follows:
            8 children in reading (7%), 7 children in writing (6%) and 2 children in numeracy (2%)
            A further 4 children in reading (3%), 9 in writing (8%) and 8 in numeracy (7%) have made significant   
            progress this year but are not yet on track.   
· All children not currently on track for reading are regularly assessed to ensure they are making progress through the PM reading levels at the appropriate pace for them. 
· All children not on track have targeted interventions in place for either HWB, literacy or numeracy, or a combination of these.  
· Almost all individuals not on track are making progress for them, as evidenced in individuals’ PM reading level trackers, phonics assessments, numeracy assessments and staged intervention targets. Those children identified as making slow progress have been assessed using a cognitive abilities profile and a number of children have been identified with dyslexia, with appropriate supports in place. 
· Children with neuro-divergent and trauma related needs can be seen regularly accessing the calm corner in the learning zone, supporting them to have a quiet space away from sensory overload, to calm and be ready to learn back in class more quickly.
· There are 8 young carers with a current young carers statement in place. 2 further children have just been identified and will have young carers statements in place before the end of the session.  This represents 8% of children at Blacklands. There are 30 young carers across the cluster registered to attend the club. A recent survey of attendees is very positive; all children love to come and enjoy the activities on offer. The weekly club has been identified as an example of good practice within the Authority and in a recent HMIE inspection.  Recent feedback from the Authority on the Young Carers statements was that they were of a high quality.  
· All support staff attending the weekly meetings say they are helping them to understand and support children’s behaviours more effectively.
· SI assessment, planning and recording is robust, with all children accessing support to meet their needs.  
· My Happy Mind impact statement this year shows further positive shifts in children’s mental health across all 5 areas of the programme: The school has achieved Silver Accreditation and is now going for Gold, showing that the programme is supporting a well embedded positive mental health culture across the school.

	In what ways is this supporting you to reduce the poverty-related attainment gap?

	Having a PT Attainment in post has allowed for continued effective identification and assessment of individual need, and the implementation of the right support at the right time for our children and their families, who are impacted significantly socially, emotionally and/or academically.  
 

	What now? Continue? Embed? Amend? Stop?

	Continue with this PT attainment post based on evidence of impact.



	[Key Area – taken from SIP – PEF summary page]
	Total amount spent in this area

	A Pupil Support Assistant will work to improve attainment across the school.	£9,697.00

	Focus on short/medium/long term outcomes. What was the intended impact of this intervention?

	The intended impact of this intervention was to resource high quality literacy, numeracy and health & wellbeing pupil support through additional hours for an experienced, highly skilled pupil support assistant with a focus on the following outcomes:
· Supporting neurodivergent learners to meet their needs across the school in two targeted groups; a daily “Morning Group” for identified P1 neuro-divergent learners, based on the Dreghorn ESR model focussing on development of joint attention and language & communication skills, and a daily “Together Time” for P2 to P6 learners based on a hybrid model of nurture group and morning group to support them to be more ready to learn.
· Supporting positive mental health and emotional regulation for targeted pupils through delivery of LIAM
· Small group support to raise attainment in reading, writing and numeracy as directed by class teachers across the school (but mainly in P1-3)
· Delivery of talk boost intervention to support identified pupils to build vocabulary and develop confidence in listening and talking. 
· Skilled and consistent use of nurturing and PACEful approaches to support all children’s health and wellbeing needs, including neuro-divergence and trauma; both in the class and in the playground, leading to less emotional dysregulation and children being ready to learn more of the time.
Increased staff capacity to facilitate more experiential learning trips within and out-with the locality to widen children’s horizons, aspirations and to provide contexts for deep learning projects leading to increased engagement.

	How did you measure the impact of the intervention? What does the evidence/data show?
What has improved/changed for the target group? What difference did PEF make?

	· All children attending “Morning Group” have all made good progress towards meeting their SCERTS and staged intervention targets, particularly in areas of joint attention, communication and language, and listening skills.  The P1 class teacher reports that the group allows the other children in the class to have a more settled learning and teaching hour, with less distraction.
· Children attending “Together Time” look forward to coming and enjoy the group.  All show increased ability to follow instructions, take turns, and identify how they are feeling through the Zones of Regulation.  Class teachers report almost all of the children are more regulated and ready to learn throughout the day since attending Together Time. 
· All children working on Talk Boost programme have shown increased skills across the assessment criteria.
· In P1, 90% of children are on track for listening & talking, 81% for reading, 81% for writing and 90% for numeracy.
· From SHANARRI surveys, almost all children across the school feel safe, healthy, nurtured, respected by adults, and included.  
· All children were able to join in school trips across the school, partially facilitated by using this PSA’s skills to successfully accompany children requiring one to one, or one to two support for regulation of behaviours.


	In what ways is this supporting you to reduce the poverty-related attainment gap?

	The additional pupil support assistant hours have facilitated increased support for the children who need it most.    The increased offering of one to one and small group support and interventions has helped address specific learning needs and gaps in knowledge and understanding, which are common in our SIMD 1 & 2 demographic.  Social, emotional and behavioural support is crucial for so many of our children impacted by poverty, and the increased hours have allowed this skilled and knowledgeable pupil support assistant to support so many of our children across all stages to develop focus, manage their emotions and build positive, trusting relationships; all of which are significant factors which impact on attainment.  

	What now? Continue? Embed? Amend? Stop?

	This intervention should continue, given the significant impact as evidenced.



	[Key Area – taken from SIP – PEF summary page]
	Total amount spent in this area

	Fully funded experiential learning to provide equity of experiences for all.	£4,232

	Focus on short/medium/long term outcomes. What was the intended impact of this intervention?

	This key area sought to provide all Primary 1–7 children with equitable access to enriching, hands-on educational experiences. The intended impact was to:
· Enhance Engagement and Motivation: By offering dynamic, real-world learning opportunities, the intervention aimed to increase pupil interest and enthusiasm for learning, making learning fun.
· Develop Critical Life Skills: Experiential activities were designed to cultivate essential skills such as problem-solving, communication, collaboration, and resilience.
· Promote Inclusivity: Ensuring that all children, regardless of background, had access to the same enriching experiences was central to fostering equity within the school community.
· Foster Holistic Development: Beyond academic growth, the initiative sought to support social, emotional, and physical development through diverse, hands-on activities. 

	How did you measure the impact of the intervention? What does the evidence/data show?
What has improved/changed for the target group? What difference did PEF make?

	To assess the effectiveness of this intervention, we employed both quantitative and qualitative evaluation methods.
Quantitative Data: Engagement
· All children from P1-7 have been engaged and participated in experiential learning this session.
· SHANARRI wheel analysis showed more children felt included, healthy and active
· Parent/carers commented in ‘Forms’ survey that the school had funded a trip they may have been unable to afford (supporting NAC Cost of School Day initiative)

Qualitative Feedback: Child and Teacher Perspectives
· Child Reflections: Children have reflected on these experiences and learning in their class floorbooks. 
· Teacher Observations: Teaching staff indicated improvements in collaboration, problem-solving, and communication skills amongst children.
· Focus Groups: Discussions with children and teachers were conducted to gather qualitative feedback on the intervention's effectiveness. Participants expressed increased motivation.

	In what ways is this supporting you to reduce the poverty-related attainment gap?

	PEF investment in experiential learning is a vital component in our commitment to reducing the poverty-related attainment gap. By ensuring all children have access to high-quality, engaging learning experiences, we are laying the groundwork for a more equitable and successful educational journey for every child.

	What now? Continue? Embed? Amend? Stop?

	Experiential learning will continue next session and will be incorporated into our work on ‘Deep Learning’.




	[Key Area – taken from SIP – PEF summary page]
	Total amount spent in this area

	Enhancing Play Opportunities in Primary 1, 2, and 3 through Targeted Resource Investment.	£6,309.92

	Focus on short/medium/long term outcomes. What was the intended impact of this intervention?

	The purchase of play resources aimed to enrich the learning environment for our Early/First level children, fostering holistic development through structured and unstructured play activities. This initiative was designed to:
· Promote Cognitive Development: Engage children in problem-solving, critical thinking, and decision-making through interactive play, laying a foundation for academic success. 
· Enhance Social and Emotional Skills: Facilitate collaboration, empathy, and self-regulation by providing opportunities for cooperative play and role-playing scenarios. 
· Support Physical Development: Encourage both fine and gross motor skills through activities that promote coordination and spatial awareness. 
· Foster Creativity and Imagination: Stimulate creativity through open-ended play, allowing children to explore and express their ideas. 
· Increase Engagement and Motivation: Captivate children’s interest and motivation by tapping into their natural curiosity and interests, fostering a love for learning. 

	How did you measure the impact of the intervention? What does the evidence/data show?
What has improved/changed for the target group? What difference did PEF make?

	To assess the effectiveness of this intervention, we employed both quantitative and qualitative evaluation methods.
Quantitative Data: Engagement
We monitored play activity participation rates and duration to gauge engagement levels. Preliminary results indicate a positive trend in student performance and increased participation in play-based activities.
Qualitative Feedback: Child and Teacher Perspectives
Through ‘talking circles’ at our Morning Meetings and focus groups, we gathered insights from children and teachers regarding their experiences with the new play resources. Children reported enhanced motivation and enjoyment during lessons involving play, while teachers observed improvements in collaboration and communication skills.
The PEF allocation was instrumental in providing equitable access to play resources for all children. By bridging the resource gap, the intervention ensured that every child had the opportunity to benefit from enriched learning experiences, thereby promoting inclusivity and reducing educational disparities.

	In what ways is this supporting you to reduce the poverty-related attainment gap?

	The Pupil Equity Fund allocation played a pivotal role in ensuring all children had fair access to enhanced play resources. By addressing resource inequities, every child has had the opportunity to engage in enriched learning experiences. This approach not only promoted inclusivity but also contributed to the reduction of educational inequities.

	What now? Continue? Embed? Amend? Stop?

	The play resources will continue to be used across the school and further resourcing will continue to expand the opportunities our children will have.



	[Key Area – taken from SIP – PEF summary page]
	Total amount spent in this area

	20 iPads and 20 laptops will enable more digital engagement and enhance learning and teaching across the school.	£13,607.80
	Focus on short/medium/long term outcomes. What was the intended impact of this intervention?

	The provision of 20 iPads and 20 laptops in our primary school aimed to foster digital engagement and enhance learning and teaching across all stages. This initiative was designed to achieve measurable outcomes in the short, medium, and long term, aligning with our commitment to improving educational equity and preparing our children for future success.
Intended Impact of the Intervention
By integrating 20 iPads and 20 laptops into our classrooms, we aimed to:
· Bridge the Digital Divide: Ensure all children have equal access to digital tools, mitigating disparities in technology access and fostering an inclusive learning environment.
· Enhance Digital Literacy: Equip children with essential digital skills, preparing them for future academic and career opportunities in an increasingly technology-driven world.
· Promote Personalised Learning: Utilise adaptive learning technologies to cater to individual learning styles and paces, supporting differentiated instruction and improving learning outcomes. 
· Facilitate Collaboration and Communication: Encourage cooperative learning through digital platforms, enhancing teamwork and communication skills.
· Support Inclusive Education: Provide tools and resources that accommodate diverse learning needs, ensuring all children can access and engage with the curriculum effectively.

	How did you measure the impact of the intervention? What does the evidence/data show?
What has improved/changed for the target group? What difference did PEF make?

	To assess the effectiveness of this intervention, we employed both quantitative and qualitative evaluation methods.
Academic Performance and Engagement
We have monitored digital tool usage, such as frequency and duration of device use, to gauge engagement levels. Preliminary results indicate a positive trend with increased engagement with learning activities.
Pupil and Teacher Perspectives
Through surveys and focus groups, we gathered insights from children and teachers regarding their experiences with the additional devices. Children reported enhanced motivation and enjoyment in lessons, while teachers noted improvements in collaboration and participation. 

	In what ways is this supporting you to reduce the poverty-related attainment gap?

	The PEF allocation was instrumental in providing equitable access to technology for all children, 97% of our children live in SIMD 1/2. By bridging the digital divide, the purchase of these resources ensured that every child has had the opportunity to benefit from enhanced learning experiences, thereby promoting inclusivity and reducing educational disparities.


	What now? Continue? Embed? Amend? Stop?

	This was a one-off purchase to support more access to technology across our school. The use of these will continue. NAC have a new Digital Strategy and these additional devices will support the embedding of this in our school.
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