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Brief Self-evaluation Summary Profile

	School Name
	Dallas Primary School 2023/24




Please return the completed paper within five working days before the inspection. 

Please use this document to highlight key aspects of the school’s work as a starting point for discussion with the inspection team. You are asked to focus on the three key self-evaluation questions from How good is our school? (4th edition) p.9 and How good is our early learning and childcare? p.5 (where appropriate) and consider how you triangulate your evidence to ensure your evaluative judgments are robust. 

Please ensure information provided is clear and concise, using bullet points to indicate high level evaluative messages. This can then be the focus of the discussion at the scoping meeting. The word count will help you complete the form and support you in providing high level messages. 

Stakeholders should know the school’s strengths and areas for development from the school’s arrangements for self-evaluation. The self-evaluation summary paper should be shared with relevant stakeholders so that they are aware of what the school has submitted.


	School Context Information

	We aim to develop the capacity of our pupils by developing their attitudes, knowledge and skills so that they will flourish in their LEARNING, their LIFE and eventually their WORK in their fast changing world.  Our vision for the children at Dallas Primary School is that they will become successful in their learning, confident in themselves, effective in their contribution to the school, the community and society and able to make responsible decisions now and in the future. 
The development of our aim and vision is evident in the developing attributes of the children. Upon visiting the school, you will notice that they are Loyal, Enthusiastic, Aspiring, Resourceful and Neighbourly which is what they LEARN at Dallas Primary School.
Being a small, rural school our curriculum is tailored to our learners taking into consideration their experiences and the opportunities of the local area, including our strong local partnerships.  
Pupil roll: 33      Physical capacity:  50   Functional Capacity: 50 
P1-4 -17 pupils 
P5-7 -16 pupils 
Staffing: FTE 2.72 ASN 0.12
SIMD: 6.2
Attendance:  94.21  Exclusions : 0
Dallas Primary has achieved Platinum Woodland School status this academic year due to our approach to outdoor learning and use of woodlands and garden space. The school have also received a Rotary Presidential citation for the sixth consecutive year for work to support local and global community. 
Improvements in attainment, measured through continual assessment, show growth across the school, with particular growth within reading. Almost all P3-7 pupils made at least one year’s growth in reading, in Accelerated Reader star reader assessments. Motivation to read for enjoyment has also increased with almost all pupil surveys reporting a positive attitude to reading for pleasure.  Continued developments in learning and teaching within writing have shown improved engagement and independence in learning which is reflected in individual attainment progress and growth. Learners have won awards for artwork, photography and writing which has been selected for national Rotary competitions and P6/7 children have achieved awards in the Scottish Mathematical Challenge. 
· Dallas Primary is working towards and will be assed for RRS Gold status on September 4th 2024, as well as the Digital Wellbeing Award in August.
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Self-evaluation for the school 

	Self-evaluation summary for schools:
Click here to enter text., Click here to enter text.

	How well are you doing?
What’s working well for your learners?
	How do you know?
What evidence do you have of positive impact on learners?
	What are you going to do now?
What are your improvement priorities in this area?
	How would you evaluate this QI using the HGIOS?4/HGIOELC? six‑point scale?

	QI 1.3 Leadership of change (Developing a shared vision, values and aims relevant to the school and its community; Strategic planning for continuous
improvement; Implementing improvement and change)

	Shared understanding of the school’s aims and values
· Aims and values are fully integrated into the life and work of the school. Learning is designed to develop the 4 capacities and values link to UNCRC rights and our school agreement.  
· Children relate to aims and values as they plan and reflect on their learning within the school’s planning for progress cycle. 
Strategic Planning for Continuous improvement.
· All staff are committed to ensuring that highest possible standards and success for all learners is achieved. 
· Partners are used to enhance learning experiences across the curriculum, such as use of sports coach to support delivery of skills teaching within PE, Drama specialist to enhance learning within Drama. 
· A yearly tracking calendar, planning for progress (reporting) cycle and ongoing evaluation of the SIP keep the school on track for making improvements. 
· Facilitate staff to visit other establishments more regularly to support professional development. 
· Leadership at all levels has enabled our school and wider community to develop, promote and sustain an aspirational vision which underpins our continuous improvement. 
Implementing improvement and change
· Both formal and informal self-evaluation and reflective thinking is part of the whole school ethos and regular communication and discussion between teaching and support staff takes place. 
· Whole staff meetings are planned to enable staff to be fully informed about operational and pastoral developments/ issues, discuss and reflect
·  Weekly development meetings with teaching staff, focus on collegiate planning, directed learning and development inputs and developments within the SIP.  
· Self-evaluation systems are in place across the school to audit the school’s progress and development priorities.  
· The HT monitors learning through collaborative planning, team teaching, informal class visits; there is a continual focus on learning and teaching.  
· Staff work as a whole team to discuss the success of the school and what needs to be acted upon.  
Pupil participation and engagement 
· Children contribute to school improvement- pupil council evaluate their school using How Good is OUR School. 
· Pupil leadership groups provide opportunity for children to contribute to the direction of life and work of the school and work toward accreditation for awards such as RRS, Sports Scotland and Digital Schools.  
· Parent and Pupil surveys helped to guide learning developments and staff work as a team to plan whole school differentiated learning. 

Use of community including employers, foster awareness of skills and relate to World of work.
· Learning opportunities have been utilised to ensure continued focus on DYW; these have included P4-7 attendance at online DYW events, virtual science and Author experiences in class as well as visits from engineers, chefs and a motivational coach. 



	· All pupils are aware of their rights as demonstrated in recent surveys and through observations of learning and actions in school. On track to achieve Gold RRS status in September 2024. Our values are evident within the ethos and behaviour observed in school with almost all learners able to articulate our values in class discussion and assemblies or within restorative conversations. 
· Parent Partnership meetings are well attended, with over 50% of families represented at each meeting. Parents contribute to self-evaluation and planning of next steps as part of meetings. This positively impacts learners as parents support and discuss improvements in school with their children
· Pupils lead groups within the school- Peer Mediators and Buddies. Their confidence and positivity when talking about their school has been commented upon by visitors. Also recorded in email and letter correspondence. 
· Opportunities are planned for all children to experience success through a range of activities, and barriers are removed. Evidenced in whole school planning grids. Whole staff meeting minutes and Celebration wall. 
· Pupil surveys reflect almost all children’s positive attitude to learning. 
· HT works closely with all staff and closely with Parent Council chair to ensure parent views are also represented in the development of the school. Evidenced in minutes of PC meetings and monthly whole staff meetings.  All respondents in parent survey said they felt equipped to support learning at home. 
· Parental survey comments recognise the effective and regular communications which benefit the majority of learners who continue their learning at home. 
· All  learners have been fully involved in the development of the school community garden, working with gardeners to plan growing and local businesses to provide materials, as part of our mixed stage wellbeing groups. 


	· Continue to develop and integrate UNCRC within the curriculum 
· Develop more robust moderation procedures- looking outwards. 
· Embed peer evaluation cycle to develop learning and teaching across school 
· Further work on attendance to avoid pupil attendance impacting upon pupil attainment for a minority of children. 



	Very good
	QI 2.3 Learning, teaching and assessment (Learning and engagement; Quality of teaching; Effective use of assessment; Planning, tracking and monitoring)

	Learning and Engagement
· There is a very strong, positive and caring ethos across the school where rights are reinforced.  Pupils support each other at all stages. Currently working towards Gold RRS status (visit this year postponed due to staffing). 
Quality of Interactions
· Small staff to pupil ratio ensures targeted support is possible. Clear processes and procedures are in place to support children with ASN and support staff are utilised effectively for targeted support. 
· Almost all children are interested, attentive and focussed. In all classes, very good use is made of digital learning.
· Personal research and finding solutions to problems as well as day-to-day learning as individuals, in pairs or in groups is planned for and evident throughout the school. 
· Learners enjoy various opportunities to take on responsibility, express their views and influence decision making.
· Learners self and peer assess learning within a climate of trust.  Children’s learning is shared across the school through displays, including our whole school learning wall which offers a snap shot of learning at any given time.  
Quality of Teaching 
· The Moray Standard has been used to create a one-page Dallas learning, teaching and assessment policy. This has been agreed to ensure consistency throughout the school 
· Changes in staffing this year have interrupted the continuity and quality of learning, teaching and assessment in P1-4. However, learning and teaching has been good throughout with aspects of very good learning, teaching and assessment with a now stable staff team.   
· Staff move learning on through effective questioning and alongside this they scaffold the learning to ensure learners understand their task. Support is directed where required and flexi groups offer opportunities for children to be taught at an appropriate level. 
· Staff use children’s ideas within planning at beginning of a new learning context.
· Opportunities for application of learning are planned throughout the curriculum as well as within planned independent activities. 
· Children are able to discuss their learning targets as part of the planning for progress cycle. 
· Staff, pupils and parents discuss and set learning targets as part of planning for progress cycle 3 times within the year. These are supported by staff and parents. 
· Staff use oral feedback to help inform learners of their next steps in learning.  Next steps are identified in learning notebooks.
Effective use of assessment
· Ongoing formative assessment is used to ensure children are on track to achieve the appropriate levels.  
· Summative observations/specific tasks allow for confirmation of learners’ progress.
· The school uses methods to assess and diagnose barriers to learning with children who have ASN.  Support is sought from ASG PT of SfL when necessary. 
· Planning, tracking and monitoring
· Seemis is now utilised by all staff effectively using benchmarks to support attainment judgements.  
· Regular whole school tracking meetings are planned for and utilised to support pupil progress and intervention. 
· Staff plan the curriculum using long term, medium and short-term planning.  
Additional planning and monitoring is in place for all those who experience additional challenges such as, ASN, this includes additional planning meetings, IEPs and support plans for specific named children. 
	· All learners support each other in class and work together positively- observed through pupils survey and class observations.  Our school agreement has been created as a whole school, considering how we can all support access of rights. This is evidenced in class observations and within school chronologies.  
· All children are very well behaved, polite and caring towards each other. In particular, nurturing qualities are displayed in older pupils towards younger pupils. This is regularly commented upon by visitors to the school and reflected in pupil and parent surveys. 
· Learner motivation and engagement in learning is high when learning experiences are rich and relevant. Most learners are motivated by independent learning tasks.
· Learning intentions and Success Criteria are shared in most curricular areas and the majority of learners use these to self and peer assess. This is evidenced in learning notebooks which profile learning in each curricular area as well as walk throughs and class observations. 
· Traffic lights, and use of thumbs to assess understanding is used effectively at the beginning and end of inputs. This has been evidenced in class observations/walkthroughs. 
· Pupils use positive feedback focussed on learning to plan their next steps. 
Feedback can be seen given in; Written next steps / Top Tips /Next steps – orally/ Peer assessment – next steps
· Tracking of attainment and summative assessment demonstrate progress for all learners. 
· Learners are challenged /supported as a result of data analysis to enable targeted support to overcome barriers.  Support is directed according to need. This is evidenced in SfL plans, Data analysis, CPs and LPSs, support timetables and is reviewed each learning block.  
· No PEF funding- An equity gap exists so support is provided in imaginative ways, despite lack of funding. 
	· Moderation is in place, but this needs to be developed further within and out with ASG. 
· Next steps in learning are identified, but need to be further highlighted during lesson introductions.
· Further development of co-construction of LI and SC within outdoor learning and application of learning activities. (Hattie / Clarke approach)
· Continue to develop moderation cycle across all areas of the curriculum. 

	Very good
	QI 3.1 Ensuring wellbeing, equality and inclusion (Wellbeing; Fulfilment of statutory duties; Inclusion and equality)

	Wellbeing 
· The staff team place a high priority on ensuring all the children’s emotional wellbeing and mental health is secure. This is reflected in our school values and within our relationships policy. 
· Wellbeing is explicitly taught through our Health and Wellbeing curriculum with a focus on the wellbeing indicators each learning block. 
· Emotional check ins are used throughout the school and positive staff - pupil –parent relationships promote open discussion around wellbeing.  
· Pupils and teachers have a wellbeing discussion twice yearly to help support any wellbeing concerns P1-3 engage in SHANARRI circle time. 
· The school is working toward the Rights Respecting School Gold award.  This is reflected in the school’s vision and values and school agreement also in the learning and teaching across the school. 
· All staff engage in CPD, and staff training in for example Child Protection, Autism, restorative practice etc. 
· Health and wellbeing curriculum is taught through the structure of the wellbeing indicators, with two indicators focused upon each planning block. 
· Pupils are supported at all transition times throughout the school. E.g. through additional planned transition activities in P7 and nursery. 
· Moray SEBN team are utilised well to support wellbeing of individuals. 
· Moray Food plus partnership for wellbeing- This year with a focus on emotional wellbeing and relationships through the KitBag programme with P5-7 girls group/ boys group. 
Fulfilment of statutory duties 
· All staff are aware of their role in ensuring equality and inclusion within the school. 
Inclusion and equality
· Pupils and all staff have ownership and a shared understanding of our relationships policy. Pupils and parents were fully involved in its creation. P6/7 pupils have been trained as Peer mediators for the playground to help pupils develop skills in self-resolution and self-regulation.
Moray SEBN team are utilised well to support wellbeing and inclusion of individuals. 
	· Almost all pupils are comfortable in their surroundings and have positive relationships with staff. This observed  and  evident upon visiting the school. 
· Most children can talk about their rights and describe how they feel. Evidenced within biannual individual Wellbeing wheel and notes as well as within planning for progress targets.  
· Wellbeing indicators understood by all learners. This is evidenced in their wellbeing webs as well as within P1-4 Shanarri circle time. 
· IEPs/LPSs take into account H&WB outcomes 
· Use of wellbeing wheel and wellbeing conversations twice annually ensure wellbeing concerns are dealt with immediately. 
	· Peer mediators to be better supported and utilised more effectively.  
	Very good
	QI 3.2 Raising attainment and achievement (Attainment in literacy and numeracy; Attainment over time; Overall quality of learners’ achievement; Equity for all learners) 

	Attainment in Literacy and numeracy
Teacher assessment and SNSA results are used to support interventions throughout the year. 
At P4 and P7 a few children are exceeding appropriate Curriculum for Excellence levels and majority of learners continue to exceed 1year’s annual growth on their pathway through school. 
Children with additional support for learning needs are making positive progress in literacy with targeted intervention. ASN and support staff have been trained to effectively meet their needs through precision teaching and planned interventions. 
Real life and imaginary contexts enable children to have very exciting and positive contexts for learning.  Children exhibit a high level of interest in the World about them due to the relevance of their contexts for learning. 
Children benefit from a range of opportunities to develop skills in listening and talking.  Explicit teaching of L&T skills are evaluated weekly/fortnightly and homework tasks encourage development of presentation skills at second level. 
A good standard of reading is evident in all classes.  The skills appropriate for reciprocal reading are developed within the activities across the school 
Higher Order thinking skills are developed in reading activities from P2 with the use of Reflective Reading strategies. Accelerated Reader diagnostic assessments show that the majority of learners are reading beyond their chronological age. 	Learners are making good progress from their prior levels of attainment in literacy and numeracy, in particular within reading. This is illustrated in progress within CfE benchmarking data as well as standardised assessments. (see individual standardised assessment chart in pupil file) 
The majority of learners’ INCAS data shows positive growth trends in reading and spelling with an average growth of 13.5 months as well as growth of over 12 months for 84% of learners within general maths. 
Recent SNSA and SOFA assessments show the majority of children are performing within or above normal parameters for their age. 
Sumdog diagnostic assessments show that most children are performing at an appropriate level in maths and numeracy with the majority of pupils performing above expected. 
In Numeracy, children confidently select the appropriate skills, strategies and knowledge to apply their learning and solve problems in different contexts.  The majority of P6/7 pupil have achieved an award in the Scottish Mathematical Challenge. Application of numeracy skills are observed in planned practical tasks throughout the year. 
Accelerated Reader star reader assessments show that majority of children from P3-7 are reading above their chronological age by at least 1 year, with more children achieving their learning block target than 22/23.   
Support is targeted where needed e.g for pupils who do not complete home learning tasks at home- CA / PSA timetables used to support them in school. This is having a positive impact on reading attainment. 	Achievement in relation to four capacities is priority throughout the school however this should be consistently tracked (online profiles). 	Very good
	QI 2.2 Curriculum: theme 2 Learning pathways

	A clear rationale is in place to ensure key learning is in place across all curricular areas and planned contexts for learning.   
· A strategic overview of the curriculum is used by all staff and is understood by most pupils and parents. 
· The cyclical process is used to ensure curricular areas are taught in our multi-composite setting at first level and revisited at second level ensuring progression from p1-7.
· Coverage of Es and Os is tracked and a rough termly overviews provide pupils and teachers a guide to annual learning. This is flexible and is adapted according to need and pupil interest.  
· Learning progression pathways, in each curricular area, support teachers in planning progress within explicit teaching of experiences and outcomes for each curriculum area.  
· Life and work of the school and opportunities for personal achievement are used as contexts for learning and provide natural links between curricular areas. 
Development of the curriculum 
· The curriculum continues to be developed as a central priority to meet the needs of our current learners. Learning contexts ensure a breadth of learning in 8 curricular areas.  A new writing curriculum has been developed and staff continue to be trained in new approaches to learning and teaching. 
Learning pathways 
· Learning pathways within all curricular areas ensure progression and through continual planning and assessment take into account the 4 contexts for learning. Opportunities for application of learning are planned for and utilised for assessment as well as to ensure breadth, depth and challenge are experienced. 
Skills for learning life and work 
· Across the school children are taught digital technology skills discretely as part of a planned, progressive programme to enhance learning.  Digital Skills passports have been created and Digital Schools status has been achieved 
· Across the school, children are provided with a range of opportunities to develop important skills for learning, life and work.
· P5-7 have created and updated pupil profiles as a simple web page in Google docs to reflect their learning. 


	· Children understand the curriculum and upon asking, the majority of children can articulate their learning pathways during minuted learning conversations. This is evidenced within their comments in the planning for progress cycle. 
· Pupil learning notebooks for each curricular area illustrate discrete learning and  P5-7 learners can articulate how their discrete learning supports learning within a wider context in class observations.
· Most children demonstrate an ability to apply their learning through a range of planned and independent activities. Pupils can be observed learning through active engagement in independent tasks.  
· The majority of learners make 1 years progress annually and most learners are on track to achieving second level in all areas by P7. This is evidenced in tracking of attainment within seemis. 
· All learners are proficient in the use of a range of digital tools which is evident in class observations and walk throughs – technology used naturally across the curriculum. 
	· Improve links with partnership nurseries to ensure better continuity and progression across the Early Level from nursery into P1.  

· Re-establish school community curriculum development group. 

· Digital wellbeing  award by Digital Schools Scotland 

· Ensure skills and knowledge learning is explicit in all lessons – in particular within practical contexts and when learning outdoors

· Incorporate Meta skills into annual overview of the curriculum to replace /supplement current planned skills development.  
	Very good
	QI 2.7 Partnerships: theme 3 Impact on learners (parental engagement only) 
QI 2.7 Partnerships – theme 3 Impact on learners 

The impact of parental involvement on improving children and young people’s learning.

	· To ensure that all children can fully engage in the life of the school, various strategies are employed, including development of strong positive relationships with families and community members who can contribute their knowledge and skills. 
· Effective communication between home and school ensures parents are fully informed about their child’s progress and early intervention can support pupil progress. A new Google drive online profiling tool is being trailed this year to supplement attainment reports. 
· The school has an open-door policy which allows informal discussions to take place in a non-threatening way. 
· The school recognises the variety of ways in which parents contribute to a child’s success in school. 
· Kids teach parents are attended by almost all parents. 
· Every effort is made to ensure learners have the chance to excel across the curriculum and experience success. Visitors to the school and school educational visits are used to inspire and to raise aspiration. 
· Utilisation of partners and opportunities to relate learning to the world of work are planned for within each learning block.  
· Weekly HT communication via the weekly update email and pupil communication with parents via Teams ensures parents are well informed and can support learning at home.
	· The well-being of all children is a priority of the school strong relationships with families are established.  This results in barriers to learning being addressed at an early stage. Standardised assessments are used to highlight gaps or barriers to learning and support is planned accordingly. Regular communication with parents through CP and informal meetings/ notes ensures learners are supported well. 
· 100% attendance at Parent appointments (as part of a planning for progress cycle), open door policy, open afternoons, surveys demonstrate positive home-school relationships.
· Parents are encouraged to take part in learning activities.  
· Parental involvement from the majority of families evidenced through engagement with home learning and attendance at Kids teach events. 
	· Continue to engage with parents around the development of the curriculum in order to share how children can be supported in their learning.

· Focus group to be developed to support developments in Health and Wellbeing curriculum. 

· Continue to develop online profiling using Google drive and review pilot in June.  
	Very good
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