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	Context of the Establishment


	Our Establishment 

Our school is a non-denominational primary school situated in the village of Wemyss Bay in Inverclyde.

During session 2025/26, the school and nursery class responded proactively to the follow-through actions arising from the Care Inspectorate Inspection which took place in June 2025. Care Inspectorate inspection identified two key areas for improvement: (1) strengthening observation, assessment and planning processes to ensure children experience progression in learning, and (2) developing more robust self-evaluation, quality assurance and improvement planning processes. Throughout session 2025/26, these recommendations formed a significant part of our improvement activity. The evidence throughout this report demonstrates the actions taken and the positive progress made in response to these areas for development. The report can be accessed here:  Wemyss Bay Nursery Class Care Inspectorate Report June 2025

Session 2025/26 was also a period of significant leadership change for the school. For much of the session, the school was led by an Acting Head Teacher and Acting Depute Head Teacher. In April 2026, a new permanent Head Teacher took up post, only a few weeks prior to the HMIE inspection. At this time, the Acting Head Teacher returned to their substantive post as Depute Head Teacher. Despite these changes, staff remained committed to ensuring continuity, stability and continued progress across the school and nursery.

In May 2026, the school was also inspected by His Majesty's Inspectorate of Education (HMIE). The inspection recognised the school's nurturing and welcoming ethos, positive relationships, strong commitment to children's rights, and effective approaches to wellbeing and inclusion. The report also identified areas for continued improvement, including further strengthening learning, teaching, assessment and attainment outcomes. These findings have been incorporated into our ongoing school improvement priorities. The report can be accessed here: Wemyss Bay Primary School summarised inspection findings, Inverclyde Council 18/08/26

Our school roll at the conclusion of session 2025/26 was 77 pupils, organised in four school classes from P1 to P7. We also have a nursery class with 40 children attending in session 2025/26. Our core nursery hours are 9.00am to 3.00pm, with Chargeable Childcare available.

We have a large campus, which includes 10 classrooms, one of which is dedicated to Wellbeing, one to Learning Support, one to STEM and one to Expressive Arts. We have a large hall, canteen area, a library, and a suite of offices.
We have an indoor nursery playroom and an outdoor nursery facility. Both have free-flow access to outdoor play space. We have a large Early Level garden, a large level playground space and a multi-use games area for all ages, as well as a quiet garden area. Within our playground we have installed a small trim trail and refreshed playground markings.

Our associated secondary schools are Inverclyde Academy, Greenock, and St Columba's High School, Gourock.

In session 25-26 the school was awarded £18,430 in Pupil Equity Finding (PEF).

School Profile

Almost all of our school pupils live in SIMD bands 3 - 9, with 78% residing in SIMD band 9. 

17% of our pupils are entitled to free school meals. 

39% of our pupils have additional support needs.
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[image: ]Vision as in June 2026

We aspire to create a nurturing, inclusive and purposeful environment where all experience irresistible learning opportunities, enabling us to be skilled and successful in our learning, life and work, within our community and beyond.

Our Values as of June 2026

· Respect
· Equity
· Ambition
· Kindness

An ongoing priority will be to ensure that these values are embedded across the life of our nursery and school community to ensure they reflect the principles on which we base all our decisions and will be used to influence day-to-day practice. 


Our Establishment Aims as of June 2026

· To intentionally develop our mindsets, skills and knowledge to enable us all to be successful learners.
· To provide purposeful and engaging opportunities across the whole curriculum for all learners to become confident individuals.
· To encourage all members of our school community to be effective contributors to all aspects of school life.
· To inspire all learners to be responsible citizens by being change makers in our school, local community and beyond.
· To create an environment where everyone is safe, nurtured and respected, is encouraged to be healthy, active and responsible, is challenged to achieve and where equity of opportunity is a priority to enable everyone to be included.
Wemyss Bay Primary is encouraged of the progress we’ve made on our improvement journey, and this report highlights our key priorities for the year ahead. Our core focus remains on high‑quality learning, and we are pleased with the achievements of our pupils so far.
Children and families are central to every decision we make as we work to ‘Get It Right for Every Child’. We are committed to building the knowledge, skills and confidence our learners need to thrive. Our dedicated staff, supportive community and strong partnerships work together to ensure every child is challenged, supported and able to experience success.




	Establishment priority 1
Improvements in attainment, particularly  in literacy and numeracy


	NIF Priority 
Improvements in attainment, particularly  in literacy and numeracy

NIF Driver 
Assessment of children's progress
Performance information
	HGIOS
2.3 Learning, teaching and assessment
3.2 Raising attainment and achievement

QIF ELC QIs 
3.1 Play and Learning
3.3 Learning, Teaching and Assessment
4.3 Children's Progress

UNCRC
Article 28: (Right to education):
Article 29 (Goals of education): 


	Outcome: 
1. By June 2026, all staff will display a consistent approach to their delivery of learning and teaching in line with school guidance.
2. By June 2026, play based learning will be evident in all areas of the curriculum within the Primary 1/2 classroom. 
3. By June 2026, all staff will have introduced playful approaches to learning and teaching.
4. By June 2026, all staff will have implemented outdoor learning pathways within their learning and teaching and be using these to track progress.  
5. By June 2026, pupils on track or beyond in reading will increase from 77% to 81%
6. By June 2026, pupils on track or beyond in writing will increase from 75% to 80%
7. By June 2026, all pupils, including the nursery class, will have experienced a whole establishment topic, which shows progression from early years to P7.
8. By June 2026, all teaching and nursery staff will have contributed to curriculum development aligned to school improvement plan. 
9. By June 2026, all early years staff will be familiar with and be starting to use the Early Years Quality Improvement Framework to self-evaluate. 
10. By June 2026, all nursery staff will be confident in using a range of methods to track progress towards children’s individual targets, including learning journals and floorbooks. 
11. By June 2026, all teaching and nursery staff will be familiar with the numeracy strategy and be using this to enhance practice.

PEF used to support closing the gap:  
Decodable Readers - £1000
Play resources and CLPL - £2500

Progress and impact of outcomes for learners: 

1. We are seeing growing consistency in learning and teaching across the school and staff are increasingly aligning their practice with our agreed guidance. This reflects HMIE's recognition that staff and senior leaders have begun to develop a shared understanding of high-quality learning and teaching through our "Learning and Teaching at Wemyss Bay" guidance. The inspection noted that this work should continue to be embedded to ensure children experience consistently high-quality learning in every class. This will remain a key focus next session to ensure a fully consistent approach in every class as we work towards our June 2027 target.
2. We are continuing to see progress in our playful approaches. This will remain a key area of development next session as we work to deepen practice further, with increasingly meaningful provocations and well‑designed play spaces evident across P1/2 and extend high‑quality play‑based learning into P2/3, ensuring it becomes a consistent feature of learning. Five staff members have attended Play CLPL run by Play Scotland and the school have invested in new quality play resources to enhance our play pedagogy offer within the school.
3. We are seeing a growing range of opportunities for playful approaches across all classes, with staff increasingly planning for meaningful play within learning. As we move forward, we will continue to deepen this practice to ensure clear, progressive development of play‑based learning across the whole school.
4. Our new outdoor progression pathways are developing well, and we are already seeing children benefit from high‑quality outdoor learning experiences. Staff are increasingly confident in using these pathways to plan meaningful, engaging activities, and this will continue to strengthen as we embed the approach further. This aligns closely with HMIE's positive evaluation of our well-planned outdoor learning experiences, which inspectors found were helping children develop resilience, confidence and problem-solving skills through meaningful real-life contexts.
5. Our end‑of‑year reading data shows that 75% of pupils are currently on track or beyond. While this reflects steady progress, we recognise there is still work to do to reach our long‑term target. We will continue to strengthen our approaches to the teaching of reading to ensure sustained improvement and increased attainment as we move towards our June 2027 goal. Decodable readers are used in P1-2 to support the teaching of reading.  They are also used for individuals with literacy concerns or a dyslexia confirmation. HMIE recognised improvements in our approaches to tracking and monitoring and the introduction of the "Fact, Story, Action" model. Inspectors identified this as supporting earlier identification of children requiring support or challenge and as an emerging strength in improving outcomes for learners.
6. Our end‑of‑year writing data shows that 80.3% of pupils are on track or beyond, indicating clear improvement from our starting point of 75%. This demonstrates that our approaches to the teaching of writing are having a positive impact. We will continue to build on this progress to ensure sustained improvement as we work towards achieving our June 2027 target.
7. Throughout the year, we introduced a whole‑establishment ‘Big Question’, Beneath Us and Above Us, which successfully strengthened exploratory learning across all stages. These themes provided meaningful contexts for inquiry, encouraged curiosity, and supported children to engage more deeply in their learning. This approach has had a positive impact on the quality of discussion, investigation and pupil‑led exploration from nursery to P7
8. All teaching and nursery staff have actively contributed to curriculum development this session, aligning their work with the school improvement plan. This collective effort has strengthened consistency and shared ownership across the school. We will continue to build on this positive engagement next session.
9. In response to the Care Inspectorate recommendation to strengthen self-evaluation and quality assurance processes, early years staff have implemented the Early Years Quality Improvement Framework more consistently within practice. Staff are increasingly confident in using self-evaluation evidence to identify strengths, areas for development and priorities for improvement, leading to more focused professional dialogue and improvement planning. As a result, there is greater consistency across the nursery, a clearer shared understanding of high-quality practice and an increased focus on evaluating the impact of provision on outcomes for children. This work provides a strong foundation for continued development as we move towards full implementation by June 2027.
10. In response to the Care Inspectorate recommendation relating to observation, assessment and planning, nursery staff have strengthened the use of floorbooks and learning journals to capture children's interests, record observations and inform next steps in learning. As a result, planning is becoming increasingly responsive to children's ideas and experiences, and staff have a stronger evidence base for tracking progression.
11. All teaching staff are aware of the numeracy strategy and have begun to use it meaningfully within their practice. This approach has supported greater consistency in learning and teaching across the school. As we move into the new session, we will continue to strengthen and deepen the use of the strategy, with a particular focus on developing its application within early years settings to ensure it has an even greater impact on children’s learning and progress.

	Next steps
These improvement priorities have been identified in direct response to findings from the May 2026 HMIE inspection. They address the key areas for development highlighted by inspectors, including the need for greater consistency in high-quality learning and teaching, improved pace and challenge, more effective use of assessment information, strengthened moderation practices, and robust approaches to tracking progress and raising attainment.
· Learning and Teaching Guidance – Continue to refine and embed our learning and teaching guidance and the principles of the Wemyss Bay Best Lesson to ensure all children experience consistently high-quality learning and teaching. This will support improved pace, engagement, differentiation and challenge across all classes, responding directly to HMIE's recommendation that high-quality practice is embedded consistently across the school
· Quality Assurance Processes – Strengthen and embed quality assurance processes to improve consistency in learning, teaching, assessment and attainment decisions. This directly addresses HMIE feedback regarding the need for more robust use of assessment information, moderation and attainment data.
· Triangulation Processes – Ensure greater alignment between professional judgement, assessment evidence and learners' work to strengthen the accuracy and reliability of attainment data. 
· Moderation Activities – Extend moderation activities to focus on achievement of a level, national benchmarks and progression within Curriculum for Excellence levels, supporting more robust and consistent professional judgements. 
· Planning Within the Learning Cycle – Improve the systematic use of assessment information to inform planning, ensuring that learning experiences provide appropriate support, challenge and progression for all learners.
· Pace and Challenge – Further develop teachers' approaches to pace, differentiation and higher-order questioning to ensure all learners are actively engaged, appropriately challenged and able to make the best possible progress. This responds directly to HMIE's finding that learning pace and challenge are not yet consistently strong across the school.
· Leadership at All Levels – Build leadership capacity across all staff to support the implementation, monitoring and evaluation of improvement priorities, ensuring greater consistency in practice and improved outcomes for learners. This will support sustainable improvement in learning, teaching and attainment.
· Use of floorbooks —Further develop and evaluate the use of floorbooks within the nursery and P1 to strengthen evidence of planning, assessment and children's learning journeys, supporting responsive practice and high-quality play-based learning. This aligns with both Care Inspectorate and HMIE's recommendation to continue developing play pedagogy and assessment approaches at Early Level.
· Audit tools for learning environments — Implement audit tools to ensure learning environments provide appropriate levels of challenge, support, and progression in literacy and numeracy.
· ‘I Can’ toolkit — Further develop the use of the I Can toolkit to more effectively measure impact and support high‑quality learning and progression.
· Review of Vision, Values, Aims and Curriculum Rationale - Refresh our school vision, values, aims and curriculum rationale with stakeholders to ensure they reflect our community, aspirations for learners and current educational priorities, providing a clear framework for future improvement.
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	Establishment priority 2
Closing the attainment gap between the most and least disadvantaged children and young people

	NIF Priority 
Closing the attainment gap between the most and least disadvantaged children and young people

NIF Driver 
Performance information
Assessment of children's progress
School Improvement
	HGIOS/ELC QIs 
3.1 Ensuring wellbeing, equality and inclusion
3.2 Securing Children's Progress
 1.5 Management of resources to promote equity
2.4 Personalised support

QIF ELC QIs 
3.3 Learning, Teaching and Assessment
4.1 Nurturing Care and Support
4.3 Children's Progress

UNCRC
Article 28: (Right to education): 
Article 29 (Goals of education):

	Outcome: [Cut and paste from SIP]

1. By June 2026, the overall attendance will increase from 93.6% to 94.8%
2. By June 2026, the percentage of children in receipt of free school meals assessed as on track or beyond expectation in reading will increase from 78% to 80%
3. By June 2026, the percentage of children in receipt of free school meals assessed as on track or beyond expectation in writing will increase from 64% to 72%
4. By June 2026, the percentage of children in receipt of free school meals assessed as on track or beyond expectation in numeracy will increase from 71% to 77%
5. By June 2026, robust assessment of children’s learning will be in place to inform intervention

PEF used to support closing the gap:  

Pupil Support Assistant - £11,780
Standardised assessments e.g. GL assessments - £1000

Progress and impact of outcomes for learners: 

1. [image: ]We successfully achieved our attendance target, increasing overall attendance from 93.6% to 94.8%. This improvement reflects the sustained, strategic focus we have placed on attendance throughout the session. Our ongoing analysis using Inverclyde’s attendance dashboard has shown a consistent upward trend. This positive trajectory has been maintained across the session, and notably, our school recorded the highest improvement in attendance across all primary schools in Inverclyde. This progress has been driven by strengthened monitoring systems and targeted interventions. We have enhanced the rigour of our tracking processes, introducing more detailed individual‑level tracking to identify emerging patterns early and provide timely support. In addition, our collaboration with Inverclyde’s Strategic Lead has ensured that our approaches remain aligned, data‑informed, and responsive to need. Overall, the increase to 94.8% demonstrates the effectiveness of our approaches and the collective commitment across the school community to improving attendance. This significant improvement reflects HMIE's recognition of the school's sustained focus on attendance, rigorous monitoring processes and strong partnership working with families. Inspectors identified attendance as a strength and acknowledged the positive impact of leadership actions on improving attendance over time.







2. We did not fully meet our target of increasing the percentage of children in receipt of free school meals who are on track or beyond expectation in reading. Our ongoing analysis and targeted tracking have supported early identification of gaps, but further refinement is required to secure sustained improvement. We are strengthening the precision of literacy interventions and ensuring our approaches remain data‑informed. Although the target has not yet been achieved, the systems now in place provide a strong platform for continued progress.
3. We made positive progress toward our target of increasing the percentage of children in receipt of free school meals who are on track or beyond expectation in writing from 64% to 72% by June 2026. Although we did not fully achieve this goal, our final data shows an improvement to 69.3%. Our strengthened use of targeted tracking and ongoing analysis of writing attainment supported earlier identification of gaps and more focused intervention. These approaches contributed to the gains made, though further refinement is required to secure consistent progress for all learners. We will continue to enhance the precision of writing interventions and ensure our work remains data‑informed as we move into the next session, building on the improvements achieved so far.
4. We made good progress toward our target of increasing the percentage of children in receipt of free school meals who are on track or beyond expectation in numeracy from 71% to 77% by June 2026. Our final data shows we reached 76.9%, reflecting an improvement and placing us just slightly short of the intended target. This progress has been supported by strengthened targeted tracking, focused numeracy interventions and ongoing analysis of learner progress. These approaches have enabled earlier identification of gaps and more responsive support for individual learners.
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5. Robust, coherent assessment systems are in place across the school. Staff use a wide range of formative and summative approaches, including Assessment for Learning, ensuring assessment directly informs planning, learning and teaching. Regular moderation at school, cluster and authority level has strengthened confidence and consistency in Teacher Professional Judgement. Children play an active role through learning conversations, self and peer‑assessment, and clear feedback. Our tracking and monitoring systems provide accurate, timely data, enabling early identification of learners needing support or challenge. Planning is now more coherent, responsive and informed by progression pathways. Overall, our strengthened assessment and tracking systems are improving the reliability of teacher judgements and driving more effective, timely intervention for learners. The progress made in assessment and moderation aligns with HMIE's recognition that staff engage very effectively in moderation activities both within school and beyond. The inspection identified moderation as an important mechanism for continuing to strengthen confidence and consistency in professional judgement.
6. Following Care Inspectorate feedback regarding the need for greater clarity in how children's learning and development are tracked, nursery staff have strengthened approaches to monitoring progress towards individual targets using learning journals, floorbooks and the Early Years Tracker. Staff are now more confident in identifying progress and planning meaningful next steps, resulting in more responsive support for individual children.


	Next steps
· Strengthen targeted literacy interventions, particularly in reading and writing, in response to HMIE findings that younger children require further support with decoding and unfamiliar words, and that children need to develop confidence in writing across a wider range of genres. Staff will use assessment information more effectively to identify and support learners requiring targeted intervention.
· Deepen staff confidence in analysing and interpreting attainment and achievement data through continued engagement with the authority's "fact, story, action" approach. This directly addresses HMIE recommendations to improve the analysis and use of assessment information and strengthen staff confidence in collecting and using robust data to inform next steps and improve attainment.
· Further refine equity-focused tracking and monitoring processes to ensure earlier identification of learners requiring support or greater challenge. This builds on HMIE recognition of emerging effective tracking systems while responding to findings that assessment information should be used more systematically to support and challenge all learners and demonstrate accelerated progress for targeted groups.
· Maintain a strong focus on improving attendance for identified learners, recognising HMIE's acknowledgement of the positive impact of targeted attendance interventions while ensuring continued support for children whose attendance remains a barrier to attainment and achievement.
· Increase consistency in high-quality learning and teaching across all stages, with a particular focus on pace, differentiation, challenge, higher-order questioning and effective feedback. This responds directly to HMIE findings regarding the need for greater consistency in learning and teaching, improved pace of lessons, increased challenge for all learners and more precise next-step feedback.
· Develop assessment-capable learners, particularly in P1-P3, enabling children to articulate their strengths, progress and next steps more confidently. This links to HMIE findings that children are beginning to identify next steps but require more specific feedback and greater ownership of their learning.
· Extend moderation opportunities across literacy and numeracy, both within school and with partners, to strengthen professional judgement and shared understanding of standards. This reflects HMIE recommendations to continue moderation activities and further develop robust and consistent attainment judgements
· Enhance parental engagement in learning and assessment, ensuring parents understand attainment information, assessment approaches and how best to support learning at home. 
· Continue to streamline planning approaches across the school and nursery, ensuring planning is purposeful, manageable and increasingly responsive to learners' needs, interests and next steps, while creating further opportunities for meaningful pupil voice. This responds to HMIE's focus on coherent planning and the Care Inspectorate recommendation to strengthen observation, assessment and responsive planning processes.
· Use audit tools systematically to evaluate learning environments and play spaces, ensuring they provide appropriate support, challenge, creativity and progression for all learners. This directly responds to Care Inspectorate findings regarding the need to enhance learning environments, develop play provocations, improve challenge through interactions and questioning, and ensure resources support progression in learning.




	Establishment priority 3
Placing the human rights and needs of every child and young person at the centre of education
Improvement in children and young people’s health and wellbeing

	NIF Priority 
Placing the human rights and needs of every child and young person at the centre of education
Improvement in children and young people's health and wellbeing

NIF Driver 
School Improvement
School leadership
	HGIOS
2.1 Safeguarding and child protection
3.1 Ensuring wellbeing, equality and inclusion
 2.4 Personalised support


QIF ELC QIs 
4.4 Safeguarding and Child Protection
4.2 Wellbeing, Inclusion and Equality
4.1 Nurturing Care and Support


UNCRC
Article 28: (Right to education):
Article 29 (Goals of education): 

	Outcome: 
1. By June 2026, all children in the school and nursery will have increased their knowledge of and demonstrated positive approaches to conflict resolution and anti-bullying.
2. By June 2026, all children in the school and nursery will have increased their knowledge of the diverse world that we live in and demonstrated appropriate language with regards to equalities.
3. By June 2026, all Wemyss Bay school staff will have increased their skills in nurturing approaches in their interactions with children. 
4. By June 2026, senior leaders in the school will have a greater understanding of the signs of safety and how they can support families. 
5. By June 2026, all pupils, staff and parents will be fully aware of the school’s approaches to promoting positive relationships and display the principles in their interactions.
6. By June 2026, breakfast will be provided for children who require it as part of soft start.
7. By June 2026, all ASN files and Care Plan will be audited to ensure they are reflecting the needs of the child and track supports in place. 
8. Throughout the session, families at risk of being unable to access wider curricular activities will have accessed and benefitted from financial and practical assistance.

PEF used to support closing the gap: 
Breakfast supplies - £400
Family support - £500
Wellbeing room resources (to support emotional wellbeing / nurture) - £570

Progress and impact of outcomes for learners: 

1. Our Anti‑Bullying policy has now been fully completed and shared with pupils, staff, and families as part of our consultation process. This ensures a shared understanding of expectations, approaches, and our commitment to fostering a culture of respect and inclusion across the school. Our next steps are to share the policy with wider partners to strengthen consistency across our community, and to introduce the policy within the nursery setting. We will also develop child‑friendly and age‑appropriate versions of the policies for display and discussion throughout the school and nursery, ensuring all children can confidently understand their rights, responsibilities, and the strategies available to seek help and resolve conflict. Some of our children have also successfully completed training on peer mediation by our Educational Psychologist. 
2. We have increased children’s understanding of the diverse world around them and promoted the use of appropriate, respectful language in relation to equalities. Our Equalities Policy is now complete and has been shared with pupils, staff and parents as part of our consultation process, ensuring a shared understanding of expectations and approaches. This work has increased children’s confidence, improved the language they use when discussing equalities, and contributed to a more inclusive and respectful school culture. Within the nursery, staff have enhanced continuous provision by purchasing a range of diverse and inclusive resources—including dolls, books, and puzzles, to further promote equality, representation, and positive identity development from the earliest stages.
3. We will carry this outcome forward into next session, with all staff continuing to build their skills in whole‑school nurturing approaches. This will ensure consistency across the school and further strengthen the quality of interactions and relationships. Our focus will be on embedding nurturing principles in daily practice, deepening staff confidence and ensuring a supportive, inclusive environment for every learner.
4. Neither the Head Teacher nor the Depute Head Teacher were able to attend the senior‑leader Signs of Safety training session due to other staffing priorities at the time. Both recognise the importance of this professional learning and will seek opportunities to access the training at the earliest possible point to ensure they are fully equipped to identify signs of safety, contribute confidently to multi‑agency processes, and support consistent, strengths‑based, child‑centred approaches across the school.
5. Progress has been made in developing shared understanding of positive relationships and behaviour approaches across pupils, staff and parents of the school’s approaches to promoting positive relationships. More consistent language and expectations across the school is evident, contributing to improved interactions and a more respectful culture.
6. Soft‑start and breakfast provision is available for children who require it. This supports readiness to learn, reduces stress at the start of the day, and promotes greater equity 
7. Initial reviews of ASN files and Care Plans have taken place within the school, with clearer expectations set. Improvements in documentation are supporting more accurate tracking of needs and interventions, strengthening targeted support and communication.
8. Families at risk of financial or practical barriers have been supported throughout the session, enabling children to participate fully in wider‑curricular experiences. This has reduced inequity and ensured all learners benefit from the full breadth of school opportunities.

	Next steps
· Peer mediation development — Refresh peer‑mediation training for the new Primary 7 cohort in August/September to support implementation in the playground, followed by training for Primary 5/6 in January to build leadership capacity and sustain the programme.
· Child‑friendly policy embedding — Continue to embed child‑friendly versions of our anti‑bullying and equalities policies across the school and extend this work into the nursery to ensure shared understanding from early years onwards.
· Diversity resources and reading framework — Increase the range of diversity‑themed novels and resources, implement a Diversity Reading Framework, and further extend inclusive resources within the nursery to strengthen representation and promote positive identity.
· Nurture principles and wellbeing offer — Renew our focus on the Principles of Nurture and develop a more structured universal wellbeing offer for pupils, including the newly modified wellbeing provision, breakfast, and soft‑start approaches for all.
· Signs of Safety training — Senior leaders to access Signs of Safety training and seek guidance on the most appropriate route to ensure they are fully equipped to support consistent, strengths‑based, child‑centred practice. 
· Positive relationships — Continue to embed positive relationships across the whole establishment, ensuring consistency of language, expectations, and restorative approaches.
· Wider‑curriculum offer — Extend the wider‑curriculum offer by increasing the range and variety of clubs available to pupils, promoting participation, engagement, and equity.
· Emotion Works implementation — Introduce Emotion Works to strengthen emotional literacy, self‑regulation, and wellbeing across the school and nursery Peer mediation development — Refresh peer-mediation training for the new Primary 7 cohort in August/September to support implementation in the playground, followed by training for Primary 5/6 in January to build leadership capacity and sustain the programme. This builds on HMIE's recognition of the school's strong nurturing ethos, restorative approaches, positive behaviour, children's leadership opportunities and commitment to children's rights.
· Child‑friendly policy embedding — Continue to embed child-friendly versions of our anti-bullying and equalities policies across the school and extend this work into the nursery to ensure shared understanding from early years onwards. This responds to HMIE's positive evaluation of children's rights-based approaches and respectful relationships, while supporting the Care Inspectorate recommendation to strengthen children's participation and ensure children understand and contribute to the ethos of the setting.
· Diversity resources and reading framework — Increase the range of diversity-themed novels and resources, implement a Diversity Reading Framework, and further extend inclusive resources within the nursery to strengthen representation and promote positive identity. This directly reflects HMIE's recommendation to work with children and families to further promote diversity and culture through library resources and accessible texts.
· Nurture principles and wellbeing offer — Renew our focus on the Principles of Nurture and develop a more structured universal wellbeing offer for pupils, including the newly modified wellbeing provision, breakfast club and soft-start approaches for all learners. This builds on HMIE's recognition of the nurturing environment, trauma-informed practice, emotional regulation spaces and the positive impact of targeted wellbeing supports, including the breakfast club. It also aligns with the Care Inspectorate's identification of warm, nurturing relationships and children's emotional wellbeing being well supported.
· Signs of Safety training — Senior leaders will access Signs of Safety training and seek guidance on the most appropriate route to ensure they are fully equipped to support consistent, strengths-based, child-centred practice. This supports the continued development of inclusive, nurturing and relationship-based approaches identified as strengths by both inspection bodies and strengthens leadership capacity around safeguarding and wellbeing.
· Positive relationships — Continue to embed positive relationships across the whole establishment, ensuring consistency of language, expectations and restorative approaches. This directly builds upon HMIE's positive evaluation of restorative practice, trauma-informed approaches, strong relationships and calm learning environments, as well as the Care Inspectorate's recognition of respectful and supportive relationships throughout the nursery
· Wider‑curriculum offer — Extend the wider-curriculum offer by increasing the range and variety of clubs available to pupils, promoting participation, engagement and equity. This links strongly to HMIE's recognition of the positive impact of wider achievement opportunities, leadership roles, sports clubs and targeted approaches to ensuring all children participate in achievement activities. It also supports the school's ongoing equity agenda by reducing barriers to participation.
· Emotion Works implementation — Introduce Emotion Works to strengthen emotional literacy, self-regulation and wellbeing across the school and nursery. This complements HMIE's recognition of staff's effective support for children requiring emotional regulation and Care Inspectorate findings that children are secure, valued and benefit from nurturing interactions.



	Establishment priority 4
Improvement in skills and sustained, positive school-leaver destinations for all young people

	NIF Priority 
Improvement in skills and sustained, positive school-leaver destinations for all young people

NIF Driver 
School Improvement
School leadership
	HGIOS
2.3 Learning, teaching and assessment
3.2 Raising attainment and achievement
 
QIF ELC QIs 
3.1 Play and Learning
3.3 Learning, Teaching and Assessment
4.3 Children's Progress

UNCRC
Article 29 (Goals of education):
Article 28: (Right to education): 


	Outcome: 

1. By June 2026, displays, newsletters and social media will share the impact of pupil leadership across the school. 
2. By June 2026, pupils will be able to confidently discuss the impact they have had in improving their school. 
3. By June 2026, action plans and minute from meetings will show the impact of pupil leadership across the school.
4. Pupil Leadership & The Promise
By May 2026, the Cluster Pupil Leadership Group will design and deliver a series of pupil-led assemblies across all cluster establishments, embedding key messages from The Promise and developing pupil understanding of care experience and inclusion. The impact of this work will be measured through pre and post pupil and staff questionnaires (November 2025 and June 2026), evidencing increased pupil confidence in leadership roles and greater understanding of care experience across the cluster.
5. Cluster Nursery Depute Network – Quality Framework
By May 2026, the Cluster Nursery Depute Network will fully engage with the National Quality Framework, developing shared approaches to observation, assessment and planning. All cluster nurseries will participate in collaborative moderation and professional dialogue, with pre and post self-evaluation audits evidencing improved consistency and confidence in delivering high-quality Early Learning and Childcare.
6. Science Curriculum & Moderation
By May 2026, all schools within the cluster will have implemented the Inverclyde Science Planners, with joint moderation taking place during the February 2026 In-Service Day. Staff confidence in delivering skills-based science will increase, with planning, learning visits, and pupil feedback evidencing more consistent and engaging science experiences that promote Metaskills and Developing the Young Workforce.
7. Cluster HT Development Days
By June 2026, Cluster Head Teachers will continue to engage in one full protected development day per term, providing time for professional dialogue, moderation of improvement priorities, and shared leadership learning. Evaluation of HT sessions will evidence the impact on leadership capacity, shared self-evaluation and alignment of practice across the cluster


PEF used to support closing the gap:  
STEM resources - £1500

Progress and impact of outcomes for learners: 

1. Display and newsletters demonstrate the impact of pupil leadership, increasing family engagement and strengthening recognition of pupil voice across the school community.
2. Pupils are confident and articulate in describing the changes they have contributed to, showing deeper understanding of leadership, responsibility and their role in improving the school.
3. Action plans and meeting minutes evidence how pupil leadership groups have shaped decisions, resulting in more purposeful planning and in line with school improvement priorities.
4. Very good progress has been made in relation to this outcome. A shared cluster-wide approach to pupil leadership has been successfully developed through the Pinkie Promise, providing a clear and consistent framework for promoting inclusion, equality and children’s rights across establishments. Cluster pupil leaders have played a central role in designing and delivering assemblies across cluster schools within local groupings, ensuring consistent messaging and meaningful opportunities for leadership. This work was further strengthened through pupil participation in cluster-level events, including presenting the Pinkie Promise Charter at the Head Teacher meeting, demonstrating increased confidence, ownership and leadership capacity. Cluster evaluation, including pre and post questionnaire data (November 2025 and June 2026), indicates a positive impact on both pupil confidence and understanding of inclusion and care experience. Most pupils reported increased confidence in taking on leadership roles and a greater awareness of how to promote fairness and inclusion within their school communities. This is supported by pupil and staff voice, with one pupil reflecting that the experience “helped us understand how to include everyone and treat people fairly,” while staff feedback highlights that the Pinkie Promise has supported a more consistent and visible approach to equality and inclusion across the cluster. Overall, there is strong evidence that this work is contributing to a more inclusive ethos and strengthening pupil leadership across establishments, with increasing consistency in approaches to equality and inclusion 
5. Good progress has been made towards this outcome. Across the cluster, early years settings demonstrate strong nurturing environments, positive relationships and increasing confidence in play-based pedagogy. The Nursery Depute network has provided valuable opportunities for professional dialogue, moderation and shared reflection. Moderation activity has been a key strength, with nursery staff collaboratively reviewing and aligning key policies and procedures, including approaches to lunchtimes, medication and safeguarding. This has supported increased consistency in practice and a clearer shared understanding of expectations across settings. Learning visits, moderation activities and practitioner dialogue indicate improving consistency in the quality of learning environments, with enhanced indoor and outdoor provision supporting high levels of engagement, independence and sustained involvement in learning. Practitioners are increasingly using Learning Journals to support tracking and assessment, demonstrating a developing understanding of how observations inform planning and next steps. Pre and post self-evaluation discussions highlight increased practitioner confidence in using Learning Journals and in understanding the link between observation, assessment and planning. Staff feedback indicates that collaborative moderation has been particularly valuable, with practitioners noting that “working together has helped us agree what high-quality practice looks like.” While progress is evident, staffing pressures and operational demands within nursery settings have at times impacted the ability to consistently release Nursery DHT’s to attend cluster moderation and development sessions, particularly where staff remain significantly floor committed. This has resulted in some variability in engagement and pace of implementation across establishments. Self-evaluation continues to indicate variability in the consistency and depth of practice across settings, particularly in ensuring clear progression and strengthening links between observation, assessment and next steps. This aligns with the need to further embed a systematic approach to self-evaluation across early years settings.
6. Good progress has been made in developing a more consistent approach to science across the cluster. Staff have engaged in professional learning and are increasingly confident in using the Inverclyde Science Planners to support progression and structure within science. Cluster collaboration and professional learning have strengthened staff confidence and supported increased consistency in approaches to science across establishments. The February 2026 in-service day provided opportunities for staff to engage in practical, skills-based workshops across Early to Second Level. This supported the sharing of effective practice and increased understanding of enquiry-based learning. Evaluation of the in-service day indicates a positive impact on staff confidence and engagement, with almost all staff reporting that the session had improved their confidence in delivering skills-based science and provided practical approaches that could be applied within their own settings. Pre and post session feedback highlights an increased awareness of how to develop enquiry skills progressively, with staff identifying a clearer understanding of how to embed predicting, testing, observing and recording within their planning. Qualitative feedback further supports this, with staff noting that the session “provided practical ideas that could be used immediately” and helped to “make science more engaging and manageable.” This evidence, alongside early planning scrutiny and professional dialogue, indicates emerging impact on classroom practice. However, cluster self-evaluation highlights that variability remains in progression, depth and consistency across establishments. While examples of effective practice are evident, these are not yet consistently embedded across the cluster.
7. Very good progress is evident in strengthening leadership capacity across the cluster. Regular protected development sessions have strengthened meaningful professional dialogue, enabling Head Teachers to collaboratively reflect on practice, moderate improvement priorities and develop shared approaches to leadership. There is clear evidence that these sessions have contributed to increased alignment across establishments, with professional dialogue becoming increasingly focused, strategic and evidence informed. Through this collaborative work, Cluster Head Teachers have moderated and aligned a number of shared policies and approaches, including anti-bullying and attendance guidance, supporting greater consistency in expectations and practice across establishments. Head Teachers report that this collaborative approach has supported a clearer understanding of standards and expectations, enabling the cluster to move towards more consistent practice. Evaluation of these sessions highlights their positive impact, with Head Teachers noting that the opportunity to engage in focused dialogue has helped the cluster to “move towards clearer, shared approaches rather than individual practice.” Overall, this work is strengthening leadership of change and supporting the development of a more coherent and aligned approach to self-evaluation and improvement across the cluster.



	Next steps

Metaskill
Developing Metaskills across the curriculum is essential to preparing pupils for learning, life and work. Building transferable competencies such as communication, problem‑solving and self‑management. 

Wider achievement
We will strengthen equity in wider achievement by improving how we track participation, amplifying pupil voice, and ensuring all young people, especially those underrepresented, can access meaningful clubs and activities. A clearer, more inclusive system will boost engagement, broaden experiences and ensure recognition reflects our school values and UNCRC principles.

Digital Teachnologies
Our next step is to strengthen our digital strategy so tools like Teams are used consistently and purposefully. Targeted CLPL will build staff confidence and ensure technology is embedded meaningfully. 

Cluster STEM: Outdoor Learning (Science Focus)
By May 2027, staff across the cluster will demonstrate increased confidence and consistency in delivering progressive, enquiry-based science through outdoor learning. Through cluster professional learning, moderation activities and collaborative dialogue, staff will develop a shared understanding of progression in enquiry skills including predicting, testing, observing, recording and explaining. Pre and post CLPL evaluations following the February cluster in-service will indicate increased staff confidence and understanding of effective outdoor science pedagogy. Planning scrutiny, professional dialogue and learning visits will demonstrate increased consistency in approaches to science across establishments, resulting in increasingly high-quality and engaging learning experiences for learners across the cluster.

Cluster Professional Learning & Sharing Effective Practice
By May 2027, staff across the cluster will demonstrate increased confidence in leading, sharing and implementing highly effective practice through collaborative professional learning opportunities. The cluster sharing practice event and accompanying professional learning materials will strengthen professional dialogue, increase awareness of effective practice across establishments and support greater consistency in approaches to learning, teaching and improvement. Pre and post event evaluations and staff feedback will indicate increased confidence in leading improvement and engaging in professional enquiry, while self-evaluation activities, planning scrutiny and collaborative dialogue will evidence increasing implementation and adaptation of effective practice across establishments.

Nursery/Early Years: Tracking, Moderation & Quality Assurance
By May 2027, practitioners across the cluster will demonstrate increased confidence and consistency in the use of Learning Journals, observations and responsive planning to support tracking and progression across early level. Through the Cluster Nursery DHT network, staff will engage in collaborative moderation, professional dialogue and the sharing of highly effective practice aligned to the Care Inspectorate Quality Improvement Framework. Pre and post self-evaluation activities and practitioner feedback will indicate increased confidence in using evidence to inform professional judgement and quality assurance processes. Moderation activities, learning journals, planning scrutiny and quality assurance evidence will demonstrate increased consistency and a clearer shared understanding of high-quality practice across establishments.

Cluster Equality & Inclusion Charter
By May 2027, staff and learners across the cluster will demonstrate an increased shared understanding of equality, inclusion and respectful relationships through the development of a consistent cluster approach to equalities practice. Through collaborative moderation of Equalities policies, professional dialogue and the work of the Cluster Pupil Leadership Group alongside staff leaders, establishments will co-create a shared child-friendly Cluster Equality & Inclusion Charter. Pre and post pupil and staff evaluations will indicate increased confidence and understanding in relation to equality, inclusion and fairness. The development and implementation of a shared Cluster Equality & Inclusion Charter will support increasingly consistent language, expectations and visible approaches to equality across all establishments.

Cluster Transitions & Family Support
By May 2027, staff across the cluster will demonstrate increased confidence and consistency in approaches to targeted transition planning and information sharing to support continuity of wellbeing and learning for identified learners. Through increased attendance at TAC meetings where appropriate, targeted transition discussions between primary and secondary colleagues and the use of shared transition information, including transition numeracy assessments, establishments will strengthen communication and collaborative planning across key transition points. Staff feedback, transition evaluations and professional dialogue will indicate improved communication and increased confidence in supporting targeted learners, while transition documentation and meeting records will evidence more consistent approaches across the cluster.

By May 2027, targeted learners and families will experience increasingly proactive and family-centred approaches to wellbeing, attendance and significant life events across the cluster. Through collaborative working between establishments and, where appropriate, the increased use of Team Around the Child/Family meetings, staff will strengthen communication, partnership working and early intervention approaches for identified learners and families. Professional dialogue, pastoral tracking, attendance information and family feedback will indicate increasingly consistent and needs-led approaches to supporting children, young people and families across the cluster.

By May 2027, all cluster primary schools will implement a consistent transition numeracy assessment to support professional dialogue and informed class planning at S1 transition. Moderation activities, staff feedback and transition evaluations will indicate increased confidence and consistency in the use of transition assessment information to support learner pathways and continuity in learning across the Broad General Education.

Future Ready Pathway: Financial Literacy, Enterprise & Employability
By May 2027, the cluster will establish a collaborative steering group to support the development of a shared Future Ready Pathway linked to financial literacy, enterprise and employability. Through professional dialogue, partnership working and targeted tests of change within identified establishments, the steering group will gather evidence, identify opportunities and inform practical approaches to future implementation across sectors. Staff feedback, steering group evaluations and professional dialogue will indicate increased understanding of cluster needs, opportunities and potential models for delivery, while findings from initial tests of change will inform the development of a realistic and progressive Future Ready Pathway for the cluster.




	Additional PEF Spend


	NIF Priority 
Closing the attainment gap between the most and least disadvantaged children and young people


	HGIOS QIs 
Choose an item.
Choose an item.


UNCRC
Choose an item.
Choose an item.   

	Spend:

Progress and impact of outcomes for learners: 



	Next Steps: 





	Data 


	Key Strengths:
School/Nursery class/ASN provision
[image: ]Our data demonstrates a number of strengths across the school, reflecting the impact of our ongoing focus on high‑quality learning, teaching and targeted support. Attendance continues to show a strong upward trend, with our school achieving the highest improvement across Inverclyde. This reflects the effectiveness of our attendance approaches and the consistent use of weekly monitoring to identify patterns and intervene early.




Overall attainment remains positive, with most learners achieving on track or beyond in literacy and numeracy. Numeracy performance is particularly strong, with around four‑fifths of children meeting expected progress and notable strengths evident in the upper stages. Writing attainment continues to improve over time, demonstrating the impact of our targeted work in this area.
Progression across the school is positive, with attainment increasing as children move through the stages. P6 and P7 show particularly positive outcomes, supported by consistent learning and teaching and high levels of engagement. A growing proportion of learners are achieving beyond expectations, 14% in literacy and just over 10% in numeracy, supported by robust tracking systems, clear progression pathways and secure evidence of progress over time.




[image: ]Stage‑level data further highlights key strengths: almost all P1 children are on track or beyond in listening & talking and numeracy; most P4 learners are on track or beyond in literacy and numeracy; and all P7 pupils are on track or beyond in listening & talking, with most achieving well across all other areas.
Taken together, this demonstrates an improving picture across the school, with high attendance, effective progression, and increasingly consistent learning and teaching contributing to positive outcomes for learners.
In response to the Care Inspectorate recommendation to strengthen observation, assessment and planning, nursery staff have developed greater confidence and consistency in identifying appropriate individual targets, recognising achievement and using evidence to inform next steps in learning. The quality and use of floorbooks has improved significantly, providing clearer evidence of children's interests, learning experiences and progression over time. As a result, planning is becoming increasingly responsive to children's needs and interests, staff are better able to track and demonstrate progress, and a greater proportion of children are now achieving beyond expected levels across most areas of the early years curriculum. This provides evidence of the positive impact that strengthened observation, assessment and planning processes are having on children's learning and development.
[image: ]










Key Priorities:  
School/ Nursery class/ASN provision
· Raise attainment and strengthen consistency across the school, with a particular focus on improving reading outcomes in the middle stages through targeted, evidence‑informed approaches.
· Enhance early identification and intervention, maintaining a strong focus on P3 and P4 to address emerging gaps at the earliest stage.
· Strengthen the use of the FSM indicator to target support for learners facing additional challenges, including those with ASN and care experience.
· Embed rigorous tracking and monitoring systems to support more responsive interventions, with attendance maintained as a key driver of improved outcomes.
· Sustain high‑quality learning and teaching, ensuring knowledge and understanding are fully embedded and secure for all learners.
· Strengthen stretch and challenge for the most able learners to ensure appropriate depth, pace, and progression across all stages.
Nursery
· Enhance early identification and intervention for children tracked as behind expected developmental levels.
· Strengthen collaboration across early level, with nursery staff and P1 teachers working together to plan, assess, and meet learner needs.
· Use audit tools to ensure nursery environments provide appropriate levels of challenge, support, and progression.
· Strengthen the use of children’s interests to inform the planning process, ensuring learning is meaningful, engaging, and responsive.




Quality Indicators
	1.3 Leadership of Change 
Good                                                                                 
	1.3 Leadership of Continuous Improvement (ELC QIF)
Good                  

	Key Strengths:
School/ELC Nursery class/ASN provision

· A clear vision, values and aims have been developed and are increasingly embedded across the school and nursery, providing a strong shared direction for improvement.
· Staff at all levels actively contribute to curriculum development and school improvement priorities, strengthening collective ownership and shared leadership.
· Effective use of self-evaluation, attainment data, attendance analysis and quality assurance processes informs improvement planning and supports evidence-based decision making. 
· Positive progress has been made in developing leadership opportunities for pupils through buddy systems, peer mediation, pupil participation groups and cluster initiatives such as the Pinky Promise. 
· Staff engagement in CLPL, including Improving our schools and Early Years Quality Improvement Framework self-evaluation, is supporting a culture of continuous improvement – staff willingness to take on leadership roles
· Clear structed programme for change and improvement has been planned and implement
· HMIE recognised that recently introduced approaches to tracking attainment and progress are beginning to support more effective intervention and improved outcomes for children. The school's use of evidence, self-evaluation and improvement planning demonstrates growing leadership capacity despite significant leadership changes during the session.
· The nursery makes effective use of self‑evaluation processes, with evidence folders and monitoring systems used consistently to track children’s progress and inform improvement.
· Staff engage positively in CLPL, including Early Years Quality Improvement work and implementation of the authority framework, leading to increased confidence, shared expectations, and more consistent practice across the setting.
· Following the Care Inspectorate inspection, a clear programme of nursery quality assurance and self-evaluation was introduced. This has included learning visits, monitoring of observations, planning scrutiny, evidence gathering and staff professional dialogue. These processes are increasing consistency and supporting improvement planning based on identified strengths and areas for development.
· A dedicated nursery improvement planning process is now in place, ensuring that identified priorities are monitored, reviewed and evaluated more systematically. This addresses a key recommendation from the Care Inspectorate regarding the need for clearer improvement planning and evidence of impact.

Key Priorities:  
School/ELC Nursery class/ASN provision
· Continue to strengthen leadership at all levels to ensure all staff consistently lead, evaluate, and contribute to school improvement, taking greater ownership of strategic priorities.
· In response to HMIE, strengthen professional learning evaluation processes so that staff can clearly identify how CLPL influences practice and improves outcomes for learners.
· From the HMIE report, develop more systematic approaches to evaluating the impact of improvement activity on outcomes for children and families, ensuring all actions clearly demonstrate measurable impact over time. 
· Further embed quality assurance processes, including triangulation, moderation, and planning within the learning cycle, to improve consistency, strengthen professional judgements, and drive sustained improvement.
· Extend opportunities for pupil leadership, particularly through peer mediation, curriculum development, and school improvement activities, ensuring children play an increasingly active role in leading change.
· Deepen the use of self‑evaluation frameworks, including HGIOS, HGIOURS, and the Early Years Quality Improvement Framework, to support more rigorous evaluation of impact and inform next steps.
· Strengthen distributed leadership across the nursery and school to ensure improvement initiatives are sustained, collaborative, and lead to measurable improvements in learner outcomes.
· Continue to build leadership capacity to secure the consistent implementation and evaluation of improvement priorities identified through the HMIE inspection.
· Further embed quality assurance processes to ensure consistency of practice, clearer evidence of impact, and improved outcomes for children.
· Deepen the use of self‑evaluation frameworks to support more rigorous reflection, informed decision‑making, and continuous improvement across the nursery.
· Implement the use of challenge questions to evaluate the quality of nursery provision, ensuring they meaningfully inform planning, practice and next steps.



	2.3 Learning, teaching and assessment
Satisfactory
	3.3 Learning, teaching and assessment (ELC QIF)
Good

	Key Strengths:
School/ELC Nursery class/ASN provision

· There is increasing consistency in learning and teaching across the school, with staff aligning their practice more closely to agreed school guidance.
· Outdoor learning pathways have been introduced and are supporting high‑quality, engaging learning experiences, with staff becoming increasingly confident in planning and delivering outdoor learning.
· Robust assessment and tracking systems are in place. Staff use a wide range of formative and summative assessment approaches, and assessment information is increasingly informing planning and targeted interventions.
· Moderation activities at school, cluster, authority and nursery level have strengthened confidence in teacher professional judgement and improved consistency in assessment practices.
· Staff have engaged positively in curriculum development, resulting in greater consistency and coherence across the school.
· Writing attainment has improved from the previous session, demonstrating that targeted approaches to learning and teaching are having a positive impact on learner progress.
· A strong, positive ethos characterised by respectful relationships is having a clear impact on learner wellbeing and the quality of interactions across the school.
· Well‑developed learning environments provide supportive, nurturing conditions that promote engagement, independence and emotional security.
· Timely and well‑targeted interventions are improving outcomes by providing appropriate support and challenge in response to identified needs.
· An increased focus on enquiry through the use of big questions is promoting learner curiosity, enabling children to lead aspects of their learning and contribute meaningfully to the wider community.
· Staff engagement with school improvement is increasing, with effective use of the Fact–Story–Action model supporting stronger data analysis.
· HMIE highlighted the calm learning environment, positive behaviour and nurturing relationships evident throughout the school as significant strengths underpinning children's engagement and wellbeing
· Inspectors recognised staff's effective use of questioning, the increasing clarity of learning intentions and success criteria, and the growing use of digital technology to support learning and inclusion.
· Further develop the range of diverse, inclusive and accessible texts available across the school by engaging children and families in the selection of reading materials, ensuring libraries and learning spaces promote equality, representation, cultural awareness and a love of reading for all. This directly responds to HMIE's recommendation to broaden the range of texts that celebrate diversity and culture.
·  In response to Care Inspectorate feedback, staff have improved the quality and consistency of observations, with increasing focus on identifying children's skills, interests and next steps. Staff are becoming more confident in using observations to inform responsive planning and support progression in learning.
· From the Care Inspectorate report, Children's interests now play a greater role in informing planned experiences. Increased use of floorbooks and responsive planning approaches is helping to ensure learning is meaningful, engaging and relevant to children's current interests and developmental needs.
· Target setting is more robust, with staff demonstrating increased confidence in using the Early Years Tracker to identify appropriate, meaningful targets that support progression.
· A consistent approach to observations has been established across the nursery, improving the quality of evidence gathered and ensuring clearer links to learning, development, and next steps.
· All nursery staff have engaged positively with Early Years teachers to enhance provision and strengthen processes. This collaboration is improving continuity across early level and supporting more coherent planning and assessment.
Key Priorities:  
School/ELC Nursery class/ASN provision
· Further embed the school’s learning and teaching guidance to ensure consistently high‑quality learning experiences in every class.
· Strengthen quality assurance processes, including learning visits, triangulation, moderation, and scrutiny of evidence, to secure greater consistency and drive continuous improvement.
· Improve pace and challenge for all learners, particularly the most able, ensuring learning is appropriately differentiated and promotes deeper thinking and higher‑order skills.
· Continue to develop assessment‑capable learners who can confidently articulate their learning, progress, and next steps.
· Strengthen targeted approaches to reading and writing, particularly in the middle stages and for identified groups of learners, to improve attainment outcomes.
· Extend moderation opportunities across literacy and numeracy to deepen shared understanding of standards and achievement of a level.
· Increase consistency in the use of learning journals and feedback to ensure assessment information is used effectively to support learner progress and reflect pupil interests.
· Further develop play pedagogy and playful approaches to ensure progression and high‑quality learning experiences across all stages, supported by strengthened collaborative working between school and nursery.
· From the findings of HMIE report; 
· Improve the pace of learning by maximising learning time and reducing overlong teacher input, ensuring children remain fully engaged throughout lessons. 
· Strengthen differentiation and challenge so that all learners, particularly higher-attaining pupils,    experience appropriate levels of support and stretch. 
· Further improve the quality and precision of feedback so that children can clearly articulate their next steps for improvement.
· Further develop higher-order questioning approaches across all classes to promote curiosity, critical thinking and deeper learning. 
· Maximise the effective deployment of support staff to increase challenge, support differentiation and improve learner engagement. 
· Continue to develop children's digital literacy skills and ensure technology is used consistently to deepen learning across the curriculum. 
· Enhance the tracking of wider‑curriculum experiences in the nursery, ensuring children’s learning is clearly evidenced through high‑quality floorbooks and learning journals.
· Further embed responsive play pedagogy, ensuring observations consistently inform planning, children's interests drive learning experiences, and high-quality staff interactions provide appropriate challenge and support for all children. This directly addresses the Care Inspectorate recommendation regarding the observation-assessment-planning cycle.
·  In response to Care Inspectorate, strengthen play pedagogy through an appropriate balance of adult-led, adult-initiated and child-initiated learning experiences in Early Level. 
· Improve the quality of observation records and learning journals so they consistently demonstrate clear analysis of skills, development and next steps in learning. This directly addresses the Care Inspectorate recommendation of improving observations.



	3.1 Ensuring wellbeing, equity and inclusion
Good
	4.2 Wellbeing, inclusion and equity (ELC QIF)
Good

	Key Strengths:
School/ELC Nursery class/ASN provision 
· A strong nurturing and inclusive ethos is evident across the whole establishment, with children and families at the centre of decision-making and a clear commitment to Getting It Right for Every Child 
· Positive relationships are a key strength of the whole establishment supported by a strong buddy programme, pupil leadership opportunities and the development of peer mediation skills. 
· Robust systems are in place to identify and support children requiring additional support, with regular tracking, monitoring and auditing of ASN files and care plans to ensure needs are met effectively. 
· Attendance has improved significantly through effective monitoring and targeted interventions, supporting equity and improved outcomes for learners. 
· Financial and practical support has been provided to families experiencing barriers to participation, helping to ensure equitable access to wider achievement opportunities. 
· Breakfast and soft-start provision has supported children's wellbeing, readiness to learn and inclusion.
· Regular SLT meetings focus on the wellbeing, inclusion and equity of all children across the establishment, ensuring early identification of need and coordinated support.
· HMIE recognised the strong nurturing culture across the school, including effective use of trauma-informed practice, restorative approaches and carefully designed wellbeing spaces which support children to remain engaged in learning. 
· Inspectors highlighted the school's strong commitment to children's rights and the positive impact of this work on relationships, inclusion and school culture.
· An open‑door approach, with SLT visible and available at key points in the day, supports strong relationships with families and staff and promotes a nurturing, responsive environment.
· A well‑structured transition programme, including the use of All About Me and More About Me books, ensures continuity of learning and supports children to move confidently between stages.
· Robust systems are in place to identify and support children requiring additional help, ensuring timely interventions and clear communication with families.
· Key‑worker relationships with children and parents are well‑established, fostering trust, emotional security and a deeper understanding of individual needs
Key Priorities:  
School/ELC Nursery class/ASN provision 
· Continue to embed a whole-school nurturing approach, ensuring all staff consistently apply the Principles of Nurture in daily interactions and classroom practice. 
· Further develop and implement a more structured universal wellbeing offer, including the continued development of wellbeing provision, breakfast club and soft-start approaches 
· Extend peer mediation opportunities and pupil leadership roles to empower children to take greater responsibility for promoting positive relationships and inclusion. 
· Continue embedding child-friendly anti-bullying and equalities policies so that they are fully understood and consistently applied across the school community. 
· Increase the range of diversity-focused texts and resources through the implementation of a Diversity Reading Framework to further promote inclusion and representation. 
· Continue to refine equity-focused tracking and monitoring systems to ensure learners facing disadvantage are identified early and receive timely support.
· Further strengthen approaches to emotional literacy, resilience and wellbeing across the school.
· Strengthen links between the nursery and school to drive forward anti‑bullying and equalities work, ensuring a consistent, developmentally appropriate approach across early level.
· Enhance the audit of ASN files, personal care plans and wellbeing procedures to ensure systems are robust, up to date and clearly reflect children’s needs and the supports in place.




	3.2 Raising attainment and achievement/Securing children’s progress
Satisfactory                               

	4.3 Children’s progress (ELC QIF)
Good

	Key Strengths:
School/ELC Nursery class/ASN provision

· Overall attainment remains positive, with most children achieving expected levels in literacy and numeracy. Numeracy is a particular strength, with around four-fifths of learners achieving expected progress. 
· Writing attainment has improved from 75% to 80.3% of pupils achieving on track or beyond expectations, demonstrating the positive impact of targeted teaching approaches. 
· Attendance improved from 93.6% to 94.8%, representing the highest improvement across Inverclyde primary schools and supporting improved learner outcomes. 
· Robust tracking, monitoring and assessment systems are enabling earlier identification of learners requiring support or challenge and informing timely interventions. 
· Progression across the school is positive, with attainment increasing through the stages and particularly strong outcomes evident in P6 and P7. 
· A growing number of learners are achieving beyond expected levels in literacy and numeracy, supported by clear progression pathways and effective tracking systems. 
· Staff engage in moderation activities at school, cluster and authority level, increasing confidence in teacher professional judgement and the reliability of attainment data. 
· Targeted interventions and equity-focused support have contributed to improvements in attainment for learners affected by disadvantage, particularly in numeracy and writing. 
· Wider achievement is a strength of the school, with all pupils participating in at least one extracurricular activity and benefiting from a broad range of leadership, sporting, cultural and community opportunities.
· Staff have engaged in training on Inverclyde’s data dashboard, developing a clearer understanding of the school’s context and using this information more effectively to plan for pupil progress.
· All staff report increased confidence in articulating the rationale behind Teacher Professional Judgement, demonstrating improved understanding of attainment data and how it informs decision‑making.
· HMIE identified that most children achieve expected levels in literacy and numeracy and recognised emerging evidence that recently introduced tracking and intervention systems are beginning to improve attainment over time. 
· Inspectors highlighted the school's effective tracking of wider achievement and the positive impact of leadership opportunities, children's rights work and the Pinkie Promise initiative on learners' confidence and wider achievements.
· This is the first year the nursery has had access to dashboard data, providing a stronger evidence base to support early identification, planning and tracking of children’s progress.
· The Nursery DHT has produced clear information for parents, including a presentation and workshop on learning journals and the Early Years Tracker, strengthening parental understanding of how children’s learning is assessed and recorded.
· The introduction of more rigorous approaches to tracking children's progress and individual targets has increased staff confidence in identifying achievement, monitoring progression and planning appropriate support. This directly addresses Care Inspectorate feedback regarding the accuracy and reliability of attainment information.

Key Priorities:  
School/ELC Nursery class/ASN provision

· Continue to develop staff use of Inverclyde pathways and national benchmarks, alongside a wide range of assessment data, to further increase the accuracy and consistency of Teacher Professional Judgements.
· Strengthen staff confidence and consistency in analysing attainment, wellbeing and equity 
        data to ensure interventions are timely, targeted and lead to measurable improvements in outcomes.
· In response to HMIE, continue to improve the robustness of attainment-over-time evidence through consistent use of assessment data and moderation evidence
· Continue to raise attainment in literacy and numeracy through high‑quality learning and teaching, targeted support and robust tracking of progress across all stages.
To address the findings of HMIE:
· Develop children's reading fluency and expressive reading skills across all stages. 
· Increase opportunities for children to write across a wider range of genres and contexts. 
· Further develop children's understanding of time, information handling and the application of mathematical concepts in real-life contexts. 
· In response to HMIE, enhance targeted approaches for children affected by poverty, ensuring equity‑based interventions are well‑planned, monitored and evaluated for impact.
· Further develop assessment‑capable learners who can articulate their progress, identify next steps and take increasing responsibility for their learning.
· Ensure targeted interventions for identified groups are clearly planned, monitored and evaluated for impact on attainment and wellbeing.
· Maintain a strong focus on attendance, participation and engagement as key drivers of improved attainment and equity.
· Maintain a strong focus on improving pedagogical approaches to ensure appropriate pace and challenge for all learners, supporting continued improvements in attainment and greater accuracy in tracking pupil progress.
· From the finding of HMIE we will continue to strengthen the accuracy and robustness of achievement of a level professional judgement through moderation, use of benchmarks and analysis of assessment evidence. 
· From the HMIE findings we will develop more systematic use of attainment and assessment information to plan learning that appropriately supports and challenges all learners.
· Strengthen staff confidence and consistency in using the Early Years Tracker to identify and select appropriate, meaningful targets that support progression.
· Enhance the use of assessment and tracking data to inform next steps in learning, ensuring that planned experiences provide the right level of challenge and support for every child.



	Other quality indictors evaluated from 3-year plan (Schools)
	Other quality indictors evaluated from 3-year plan (Nursery)

	HGIOS

	ELC QI’s (QIF)


	
2.1 Safeguarding and child protection

	
Good
	
4.4 Safeguarding and Child Protection

	                                                
Good           


	Key Strengths:
School/ELC Nursery class/ASN provision
· Clear safeguarding and child protection procedures are in place and implemented by all staff, ensuring prompt, appropriate responses to any concerns.
· A culture of vigilance is evident, with staff confident in recognising, recording and reporting wellbeing or protection concerns.
· Staff apply GIRFEC principles consistently, ensuring children’s needs are understood holistically and support is well‑coordinated.
· Strong, trusting relationships with families promote open communication and early sharing of concerns.
· Staff receive regular safeguarding and child protection training, leading to confident, consistent practice across the setting.
· Roles and responsibilities for safeguarding are clearly understood, with designated leads providing strong oversight and guidance. Posters are visible in the whole establishment
· A nurturing, inclusive ethos supports emotional security, positive relationships and strong wellbeing outcomes for children.
· Recording systems are clear, ensuring accurate documentation and effective follow‑up.
· Nursery staff follow the same clear safeguarding and child protection procedures as the wider school, ensuring consistency, confidence and prompt responses to any concerns.
· Age‑appropriate, child‑friendly safeguarding posters have been created and discussed with children, helping them understand how to keep themselves safe and who they can talk to.
· Nursery staff receive regular safeguarding and child protection training, ensuring confidence and consistency in practice across the setting.
· Roles and responsibilities for safeguarding are clearly understood, with designated leads providing guidance and oversight.
Key Priorities:  
School/ELC Nursery class/ASN provision 
· Assess staff knowledge and understanding of safeguarding and child protection through surveys, forms and reflective tools to identify strengths and areas requiring further support.
· Use the outcomes of staff surveys to determine where additional training, coaching or clarification of procedures is needed to ensure confidence and consistency across the team.
· Maintain a clear cycle of annual child protection training for all staff, ensuring updates reflect current legislation, local authority guidance and best practice. 
· Strengthen regular reminders and refreshers on safeguarding systems and processes, ensuring staff remain confident in recognising, recording and reporting concerns.


	Key Achievements of the Establishment


	Our school offers a varied range of opportunities for achievement across the curriculum and beyond, and this remains a strength. Children benefit from meaningful experiences that develop confidence, skills and the four capacities, supported by strong wider‑achievement opportunities and well‑established partnerships. Achievement is tracked and celebrated effectively, contributing to high levels of engagement, motivation and pride.
Curriculum
· We had a very success whole school project based around a ‘Big Question’ – What is above us and below us? Each class investigated a different aspect, and we hosted a sharing the learning event in the community centre to celebrate the learning. This was very successful and well attended by members of the community. 
· Outdoor Learning progression pathways linked to skills language are now fully in place. The positive impact of this work was recognised during the HMIE inspection, with inspectors highlighting outdoor learning as a particular strength which develops confidence, resilience and problem-solving skills.
· All children participated in our Christmas Show.
· Our P7 pupils went on a 1-night residential trip to Largs National Sports Centre and also organised 3 away days to Inverclyde, Glasgow and Edinburgh. This was a successful with all children enjoying new outdoor and indoor activities and increasing their confidence and self-esteem.
· The nursery hosted well attended Stay and Play events for families throughout the year. 
· We have supported transitions from nursery to primary 1 throughout the year in our own school but also at Inverkip Primary and St. Ninian’s Primary School.
· Our P7 pupils have attended events at Inverclyde Academy to support transition.

Expressive Arts
· All school pupils took part in our school show – The Lion King. This was a fabulous success with three well attended performances.
· Our P5 pupils have taken part in drumming workshops with Amanda Currie from Youth Music Initiative. They performed for other pupils. 
· Our nursery, P1 and P2 pupils performed in our joint Nativity this year.
· We hosted a nursery and school talent show this year, where children were able to showcase their talents to their peers. 
· Our nursery children successfully took part in their Celebration of Learning assembly, which resulted in positive parental feedback. 
· All classes performed assemblies to their peer and family members based around our new school values.

Sports
· All children in the school experienced an input from Active Schools this year through curriculum inputs, lunchtime clubs and after school clubs. 
· Our school athletics team competed in the Sportshall athletics tournaments throughout the year. 
· Children successfully took part in the Cross-Country events at Tower Hill this year.
· All P4 children attended swimming lessons at the Waterfront Complex. All children improved their skills. 
· Our school was represented at the Gourock Highland Games, with our team taking part in a range of different events. 
· Our Sports’ Day this year was supported by Active Schools and Sports Leaders, who provided potted sports events to accompany the traditional races. This was enjoyed by pupils and families. 

School and Wider Community Events
· Our P6 pupils participated in the Euro Quiz this year, competing against teams across Inverclyde. 
· The whole school took part in a sponsored walk to the beach to raising a great amount for school funds. 
· The nursery children were supported by P6 pupils to complete their sponsored walk with the MUGA pitch and also raised a great amount
· Our school choir sang at the Christmas Light Switch on at the Community Centre. 
· Working with our Parent Partnership, we have introduced nursery discos before the school disco which has helped nursery families feel more included in the school. 
· One of our P7 pupils has represented the school at the pupil consultation meetings throughout the year. 

Pupil leadership 
· A well‑established buddy system enables older pupils to support younger children, fostering confidence, positive relationships and a strong sense of responsibility across the school.
· Older pupils provide reading support to younger learners through structured reading‑buddy sessions, helping to build early literacy skills and promote a love of reading.
· Children participate in a range of pupil‑led committees ensuring their views shape school improvement
· Two of our senior pupils have taken on cluster‑level leadership roles to develop and promote the Pinkie Promise across the authority. Our cluster‑wide work on the Pinkie Promise, our child‑friendly version of The Promise, has provided pupils with meaningful opportunities to lead change beyond their own school. This has significantly strengthened children’s understanding of their rights and the importance of inclusive, compassionate school communities. The success of this initiative has been recognised across the local authority, demonstrating the positive impact of pupil‑led leadership. 
· HMIE recognised children's leadership opportunities and highlighted the impact of the Pinkie Promise and rights-based initiatives in developing responsibility, empathy and inclusion across the school community.

In our nursery…

· The nursery has established its own dedicated Parent Partnership meeting for parents, strengthening relationships, improving communication and ensuring families feel informed and involved from the outset.
· Annual Celebration of Learning events showcase children’s progress, creativity and achievements, promoting confidence and strong home–school connections.
· A successful joint sports day with the school promotes inclusion, smooth transition, and a strong sense of belonging across early level.
· Buddy opportunities with older pupils support social development, confidence and positive relationships, helping children feel secure and connected as they move into P1.
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