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Our Vision, Values and Aims
[image: ]At Wemyss Bay Primary School and Nursery Class we aspire to create a nurturing, inclusive purposeful environment where all experience irresistible learning opportunities, enabling us to be skilled and successful in our learning, life and work, within our community and beyond.
Our Values:                                                 
•   Respect (UNCRC 2, 12, 14)
•   Equity (UNCRC 2, 23, 27)
•   Ambition (UNCRC 13, 28, 29)
•   Kindness (UNCRC 2, 12, 14)Our Aims:
• To intentionally develop our mindsets, skills and knowledge to enable us all to be successful learners.
• To provide purposeful and engaging opportunities across the whole curriculum for all learners to become confident individuals.
• To encourage all members of our school community to be effective contributors to all aspects of school life.
• To inspire all learners to be responsible citizens by being change makers in our school, local community and beyond.
• To create an environment where everyone is safe, nurtured and respected, is encouraged to be healthy, active and responsible, is challenged to achieve and where equity of opportunity is a priority to enable everyone to be included.







3 Year Overview of Establishment Priorities
The improvement priorities for our establishment are noted on the following page. They have been expressed in the context of the National Improvement Framework
Our Improvement Priorities extend in a rolling programme over three years. Each priority has been coded accordingly:

Session 2026-2027
Session 2027-2028
Session 2028-2029

Colour Key 


School Priority
		Joint Priority

Nursery Priority

Overview of rolling three year plan 
Link to NIF 2026 National Improvement Framework 2026 - gov.scot

	Key Priorities - National Improvement Framework 
	Session 2026-2027
	Session 2027-2028
	Session 2028-2029

	Placing the human rights and needs of every child and young person at the centre of education
	Review curricular offer to ensure diversity and racial literacy are evident in the school and nursery

Maintain Rights Respecting Schools Gold Award
	Embed diversity and racial literacy across the whole establishment

Reapply for Rights Respecting Schools Gold Award
	

	Improvement in children and young people’s health and wellbeing;


	Embed the establishment Positive Relationships Policy, producing a child friendly version
Ensure the Circle Inclusive Classroom Strategies are embedded in practice.

SLT to complete Signs of Safety training

Continue to focus on whole school nurturing approaches and trauma informed practices.


	



Focus on mental health development 




Continue to embed nurturing and trauma informed practice across the school and nursery
	










Further develop emotional literacy

	Closing the attainment gap between the most and least disadvantaged children and young people;
	Continue to accurately identify intervention strategies for individual children and track progress effectively. 

Review processes for assessment, tracking and data analysis.

Work closely with the Attendance Officer to implement the new Attendance Tracker and monitor attendance more rigorously, ensuring daily practice aligns fully with our establishment’s Attendance Policy.
	Continue to review intervention strategies for individual children





Continue to strengthen attendance practice by embedding the Attendance Tracker into daily routines, ensuring consistent use.
	




	Improvement in skills and sustained, positive school-leaver destinations for all young people; and
	Implement the Financial Literacy project (cluster).
Develop a clearer understanding of key metaskills and begin to apply them confidently across learning.


Continue to develop and create new opportunities for pupil leadership
	Review Carer Education Standards.


Embed metaskills into everyday classroom practice, for pupils to become more independent, reflective and resilient learners. 
	Building on our community partnerships.



	Improvement in achievement, particularly in literacy and numeracy 
	Further enhance play pedagogy across early and first level and further progress playful approaches into 2nd level. 

Review pedagogical approaches to reading (Phonics into reading) and writing.




Review pedagogical approaches to numeracy (retrieval). Staff to be more confident in using Inverclyde Numeracy Strategy to enhance practice.


Continue to embed the consistency of the Wemyss Bay lesson and Wemyss Bay way.

Further develop teacher leadership through curriculum development.


Raise awareness of Curriculum Improvement Cycle across the whole establishment

Further develop the implementation of the new Early Years Joint Framework. 

Review and refresh the school’s Vision, Values and Aims, alongside the Curriculum Rationale, to ensure they remain inclusive, relevant and reflective of the needs, aspirations and strengths of the school community, while aligning with current educational priorities and strategic improvement goals

	




Review whole school approaches to IDL and other curricular areas beyond literacy, numeracy and health and wellbeing. 
Review pedagogical approaches to listening and talking, including dialogic approaches
     













Implement Curriculum Improvement Cycle


Embed the new Early Years Joint Framework.


Embed the new school Vision, Values and Aims, alongside the new Curriculum Rationale

	


























Embed KDU-aligned approaches



Stakeholder’s views
How were stakeholders’ views collected? (Early Years/Primary/ Secondary)
	
Staff views were collated through ongoing staff evaluation process.

Pupil views were gathered through pupil discussions during a whole school assembly and in house groups and focus groups

Parents were consulted through a Forms questionnaire and Parent Partnership meetings



How was PEF spend consulted on? (Primary/Secondary)
	
Staff were consulted through discussions at Teaching staff meetings and Support staff meetings. 

Pupil were involved through Pupil Groups.

Parents were consulted through a Forms questionnaire and Parent Partnership meetings





Colour Key Joint Priorities  
School Priorities 
Nursery Priorities 

	Priority 1: Overview of Priority - 
NIF Priorities 
Improvements in attainment, particularly  in literacy and numeracy
Choose an item.

	National Improvement Framework Outcomes 
5. Highly skilled teachers and school-leaders driving excellent learning, teaching and assessment for all, especially those with additional support needs.
3. Inclusive and relevant curriculum and assessment which gives young people the knowledge and skills necessary to contribute to society, shape a sustainable future, while celebrating and supporting progression for all.
1. A globally respected, empowered and responsive education and skills system with clear accountability at every level that supports children, young people and adult learners to thrive. The system enables the development of their knowledge, skills, values 


	How Good is Our School
2.3 Learning, teaching and assessment
3.2 Securing children's progress
3.2 Raising attainment and achievement

	A Quality Framework for ELC 
3.3 Learning, Teaching and Assessment
3.1 Play and Learning
4.3 Children's Progress
	UNCRC
Article 29 (Goals of education):
Article 28: (Right to education): 


	Rationale for change based self-evaluation including data and stakeholder (Early Years/Primary/ Secondary)


Plan:  Session 2026-27
	The school Vision, Values & Aims were reviewed in June 2024 and embedded across the school community. As the new Head Teacher, these will be reviewed again with all stakeholders this session to ensure that the Wemyss Bay Vision, Values and Aims continue to be inclusive and reflect the needs and aspirations of the school community, in line  with the school's educational priorities. This builds upon the positive, nurturing ethos, strong relationships and rights-based culture highlighted by both HMIE and the Care Inspectorate and will ensure our shared vision continues to drive improvement across the school and nursery. 
To ensure our curriculum remains ambitious, relevant and responsive to the needs of our learners, we will undertake a review of our curriculum rationale this session. As our community context evolves and national expectations continue to shift, it is essential that our curriculum reflects modern educational thinking, promotes equity and inclusion, and prepares children for the world they are growing into. This review responds to HMIE's recognition of increasingly coherent curriculum planning and the need to ensure children continue to experience high-quality learning across all stages. By engaging staff, pupils and families in this process, we will ensure that our refreshed rationale is meaningful, coherent and rooted in the lived experience of our school community, while providing a clear strategic direction for high-quality learning and teaching. 
High-quality learning and teaching will continue to be a central priority at Wemyss Bay Primary. Staff have benefited greatly from engaging in high-quality CLPL, particularly through the Improving Our Classrooms programme, which has had a positive impact on everyday practice. As we move into the next session, we will build on this progress by continuing to review and refresh key pedagogies to ensure greater consistency in learning and teaching across all stages of the school and nursery. This directly addresses HMIE's findings that children should experience consistently high-quality learning and teaching, with further development of pace, challenge, differentiation and effective feedback across the school. 
Feedback from both internal and external evaluations shows that progress has been made in developing play-based approaches and refreshing pedagogy. HMIE highlighted that staff working at Early Level are beginning to develop their play pedagogy, while the Care Inspectorate identified the need to strengthen observation, assessment and responsive planning to ensure children experience appropriate support, challenge and progression through play. Play is now well embedded within the nursery and continues to be developed in Primary 1. The next phase of development will focus on deepening and extending high-quality play and enquiry-based learning across Primary 1, Primary 2 and Primary 3, while also enhancing playful and enquiry-driven approaches from Primary 4-7 through STEM and outdoor learning. This ongoing work will support a more coherent, progressive learning experience for all learners and ensure our pedagogical approaches remain aligned with national guidance and inspection feedback. 
Having made progress last session in improving consistency across classrooms, we have strengthened approaches to reading, writing and whole-school interdisciplinary learning. This work will continue as we respond to HMIE's findings that attainment in literacy requires further improvement, particularly in reading and writing, and that assessment information should be used more effectively to inform next steps in learning. Outdoor learning progression pathways, developed last session, will now move into full implementation across the school and nursery, building on HMIE's recognition of the positive impact of well-planned outdoor learning experiences and the strong use of local environments to enhance learning. 
To further strengthen staff confidence, leadership and ownership of curriculum development and pupil progress, we will continue to develop and promote leadership opportunities. We will also participate in the National Writing Programme. This next phase will focus on sustaining improvements, developing teacher leadership and ensuring that the actions within the School Improvement Plan are driven forward collaboratively and consistently. This reflects recommendations from both HMIE and the Care Inspectorate to strengthen self-evaluation, quality assurance, professional dialogue and continuous improvement processes. 
We will continue to embed the Early Years Joint Quality Improvement Framework to increase staff confidence in using the outcomes as a tool for self-evaluation and quality improvement. This work directly supports the Care Inspectorate's recommendation to further develop and embed self-evaluation and quality assurance processes that lead to improved outcomes for children and families. 
We will continue to promote the use of Inverclyde's Numeracy Strategy to deepen staff confidence in pedagogy, assessment and moderation practices linked to the strategy. This aligns with HMIE's recommendations to strengthen the use of assessment, moderation and robust attainment data to improve outcomes and raise attainment in numeracy.
Awareness raising of the Curriculum Improvement Cycle will be a priority this session. This will support a more systematic approach to curriculum review, self-evaluation and improvement planning, responding to inspection feedback regarding the importance of robust quality assurance, responsive planning and evidence-informed decision-making. 

	

	Expected outcomes for learners (Early Years/Primary/ Secondary)
Who?     By how much?    By when?     What?

	1. By June 2027, the revised Vision, Values and Aims and refreshed Curriculum Rationale will be co-created with stakeholders and will clearly reflect the needs, aspirations and educational priorities of the Wemyss Bay school community. They will promote modern educational thinking, equity, inclusion and high aspirations for all learners, and will be clearly communicated, understood and embedded across the school and nursery. This builds on HMIE's recognition of the school's nurturing ethos, strong relationships and increasingly coherent approaches to planning and curriculum development. It also responds to the Care Inspectorate's recommendation to strengthen self-evaluation and ensure improvement planning reflects the specific needs and priorities of the nursery. 
2. By Oct 2026, all staff will display a consistent approach to their delivery of learning and teaching in line with school guidance – The Wemyss Bay way. This responds directly to HMIE's recommendation that all children should experience consistently high-quality learning and teaching, with continued development of pace, challenge, differentiation and effective feedback across the school.
3. By June 2027, play-based learning will be evident across all areas of the curriculum within Primary 1 and Primary 2/3, with all staff (P1-7) consistently implementing high-quality playful pedagogies to support engagement, challenge, progression and achievement across learning. This links directly to HMIE's recommendation to continue developing play pedagogy at Early Level and the Care Inspectorate's recommendation to strengthen planning, observations, interactions and challenge through play to ensure progression for all children.
4. By Apr 2027, all staff will have implemented outdoor learning pathways within their learning and teaching and be using these to track progress.  This builds on HMIE's recognition of outdoor learning as a significant strength which develops resilience, problem-solving skills and meaningful application of learning in real-life contexts.
5. By May 2027, pupils on track or beyond in reading will increase from 75% to 80%. This responds to HMIE findings that younger children require further support with decoding and unfamiliar words and that children need to further develop aspects of reading, including expression and deeper engagement with texts.
6. By May 2027, pupils on track or beyond in writing will increase from 80.3% to 85%. This responds to HMIE's findings that children need to develop confidence in writing across a wider range of genres and that younger children should continue to develop writing through a variety of meaningful experiences, including play.
7. By May 2027, pupils on track or beyond in numeracy will increase from 81.6% to 85%. This responds to HMIE's recommendation to strengthen attainment in numeracy through robust assessment, moderation and improved use of data to inform learning and teaching.
8. By June 2027, all pupils, including the nursery class, will have experienced a whole establishment topic, which shows progression from early years to P7. This builds on HMIE's recognition of increasingly coherent planning approaches and supports progression and continuity in learning across the nursery and primary school. 
9. By June 2027, all teaching and nursery staff will have contributed to curriculum development aligned to school improvement plan. This builds on HMIE's recognition of staff collaboration in planning and moderation and the Care Inspectorate's recommendation to strengthen continuous improvement and staff involvement in quality assurance processes
10. By Jan 2027, all early years staff will be confident and have embedded the Early Years Quality Improvement Framework to self-evaluate. This responds directly to the Care Inspectorate recommendation to develop and embed robust self-evaluation and quality assurance processes that lead to improved outcomes for children and families
11. By May 2027, all nursery staff will develop the use of floorbooks to capture the wider curriculum and children’s interests with stakeholder input. This responds to the Care Inspectorate recommendation to strengthen children's participation and ensure planning is informed by children's ideas, interests and views.
12. By May 2027, all nursery staff will ensure learning journals reflect a greater focus on children’s interests being taken forward. This responds directly to Care Inspectorate findings that observations and learning journals should better demonstrate how children's interests, needs and curiosities inform planning and progression in learning.
13. By May 2027, all nursery staff will use audit tools to ensure the environment is meeting the needs of all, offering challenge and support, working collaboratively with P1 staff. This responds to Care Inspectorate recommendations to further develop learning environments and resources to ensure appropriate challenge, creativity, support and progression for all children, while strengthening transition and continuity across Early Level.
14. By May 2027, all teaching and nursery staff will be confidently using the numeracy strategy to enhance practice and pedagogy. This responds to HMIE's recommendation to strengthen staff confidence in assessment, moderation and the use of robust attainment data to improve outcomes in numeracy and mathematics.
15. By June 2027, all teaching and nursery staff will be aware of the Curriculum Improvement Cycle and the implementation stages to enhance practice. This supports both HMIE and Care Inspectorate recommendations for continuous improvement through effective planning, self-evaluation, quality assurance and evidence-informed decision making.


	Measure of Impact: What we will see and where?   (Early Years/Primary/ Secondary)
How will we measure this?   What does “better” look like?   How will we recognise better when we see it?

	Vision, Values & Aims
Quality Assurance and self-evaluation data will show:
· Participation of all children, staff and the majority of parents and partners in the review of the vision, values and aims
· An awareness and understanding of the reviewed Vision, Values and Aims (from pupil, staff, parent and school community feedback)

Curriculum Rationale
· Involving pupils, staff, parents and partners by checking whether their feedback has shaped the curriculum rationale and whether the final rationale reflects our school’s unique context and the skills our pupils need for life, learning and work. 
· Through reviewing consultation evidence, observing how the curriculum is enacted, and gathering ongoing pupil, staff and parent voice, we will see if the curriculum is broader than experiences and outcomes and genuinely supported by all stakeholders. 
· We will recognise impact when stakeholders can explain the rationale, when learning reflects our values and context, and when pupils show the skills needed to thrive in a changing world.
Consistent pedagogy (The Wemyss Bay Way)
What we will see and where
· Shared language of learning visible in all classrooms
· Consistent routines, lesson structures, success criteria, feedback approaches
· Learning environments that look and feel aligned
How we will measure
· Learning visits using a shared observation tool
· Pupil focus groups
· Staff self‑evaluation against agreed standards
What “better” looks like
· Fewer variations in practice
· Pupils describing learning using the same language across classes
How we will recognise it
· Walkthroughs show predictable, high‑quality learning experiences
· Staff confidently articulate the Wemyss Bay Way

Play‑based learning (P1–P3 and whole school)
What we will see and where
· Play evident across the curriculum
· Purposeful play zones, provocations, child‑led inquiry
· Staff interacting skilfully to extend learning
How we will measure
· Floor books, observations, learning stories
· Tracking of skills developed through play
· Planning showing play opportunities across curriculum areas
What “better” looks like
· Children demonstrating deeper engagement and independence
· Increased evidence of problem‑solving, collaboration, creativity
How we will recognise it
· Children leading learning conversations
· Play environments that evolve based on children’s interests

Outdoor learning pathways
What we will see and where
· Regular outdoor learning across all classes
· Pathways used to plan, assess and track progress
How we will measure
· Outdoor learning logs
· Samples of pupil work
· Staff planning referencing the pathways
What “better” looks like
· Outdoor learning used intentionally, not as an add‑on
· Clear progression in skills
How we will recognise it
· Pupils confidently applying learning outdoors
· Staff using outdoor evidence in assessment discussions

Improved attainment (Reading, Writing, Numeracy)
What we will see and where
· More pupils achieving expected CfE levels
· Fewer pupils requiring targeted intervention
· Stronger evidence in jotters, assessments, and observations
· Numeracy strategy visible in practice
How we will measure
· SNSA data
· Teacher professional judgement
· Standardised assessments
· Tracking meetings
What “better” looks like
· Steady upward trend toward 80–85%
· Gaps narrowing for identified groups
How we will recognise it
· Pupils demonstrating improved fluency, stamina, accuracy, reasoning
· More pupils confidently explaining their thinking

Whole‑establishment topic & curriculum development
What we will see and where
· A shared interdisciplinary theme from Nursery–P7
· Clear progression of skills and concepts
· Staff contributing to planning and evaluation
How we will measure
· Planning documentation
· Pupil work samples
· Staff reflections
What “better” looks like
· Stronger coherence across the curriculum
· Pupils making connections between stages
How we will recognise it
· A visible, shared learning journey across the school
· Staff ownership of curriculum design

Early Years quality improvement (EY Framework, floor books, journals, environment audits, numeracy strategy)
What we will see and where
· Staff confidently using the EY Quality Improvement Framework
· Floor books showing child‑led learning and stakeholder voice
· Learning journals showing interests being taken forward
· Environments audited and adapted
· Numeracy strategy visible in practice
How we will measure
· Audit tools
· Floor book analysis
· Learning journal sampling
· Staff professional dialogue
· Numeracy observations
What “better” looks like
· More responsive planning
· Clearer evidence of progression
· Environments that challenge, support, and extend learning
How we will recognise it
· Children articulating their learning journeys
· Staff confidently explaining decisions using evidence
· Stronger alignment between Nursery and P1

Raising awareness of the curriculum improvement cycle across the whole establishment
What we will see and where
· Shared language and professional dialogue — Staff across nursery and primary referring to the stages of the curriculum improvement cycle in meetings
How We Will Measure This
· Professional learning evaluations — reflections after CLPL sessions.
What “Better” Looks Like
· Common understanding — All staff can explain the curriculum improvement cycle and how it applies to their role.
· Consistency across stages — Nursery and primary staff using the same improvement language and processes.
· Stronger collaboration — Cross-stage teams working together on awareness raising and implications of CIC
How We Will Recognise It
· Staff can articulate the cycle without prompting.
· Meetings reference impact — staff talk about “what’s changing



	Tasks to achieve priority 
(Early Years/ASN/Primary/ Secondary)
	Timescale 
	RAG
	Those involved/responsible – including partners
	Resources and staff development

	Review the school Vision, Values and Aims 
· Review with the school community (including the local community and partner agencies) 
· Share the reviewed school Vision, Values and Aims with all stakeholders 
· Launch of reviewed Vision, Values & Aims 
	Oct-June 27
	
	HT, DHT, Nursery DHT, Nursery Senior, All nursery and school staff, All stakeholders – pupils, parents, partners, partner agencies
	· Staff meetings, Inservice day
· Professional learning

	Curriculum Rationale
· Audit current curriculum — Review existing curriculum rationale to identify strengths, gaps and areas of improvement to fit with educational thinking, equity and inclusion.
· Engage stakeholders — Gather views from all to ensure the revised rationale reflects the needs, identities and aspirations of the school community.
· Analyse national guidance — Align the rationale with CfE refresh, UNCRC, GIRFEC, equity frameworks and current research on curriculum design.
· Develop staff CLPL — Provide professional learning on curriculum design, inclusive pedagogy.
· Finalise and publish rationale — Produce a clear, accessible curriculum rationale and share it with the school community.
	Jan-Jun 27
	
	HT, DHT, Nursery DHT, Nursery Senior, All nursery and school staff, All stakeholders – pupils, parents, partners, partner agencies
	· Staff meetings, Inservice day
· Professional learning


	The Wemyss Bay Way – Consistent Pedagogy
· Revisit and tweak shared pedagogy guidance
· Quality Assurance processes 
· Triangulation
· Develop observation/learning‑visit tool
· Moderation of practice across stages
	Ongoing
	
	SLT
All teaching staff

	· The existing Wemyss Bay Way & The Wemyss Bay Lesson 
· CLPL sessions/professional reading with staff using:
· Teaching WalkThrus by Tom Sherrington
· Power up your pedagogy by Bruce Robertson
· Robust Quality Assurance calendar and learning visit proforma
· CLPL High Quality Learning and Teaching
· Time for peer observations

	Play‑Based Learning (P1–P3 and whole school) 
· Audit current play provision & resources
· Staff to visit other schools to see play provisions
· Create play zones and provocations
· Joint planning sessions with Nursery–P1
· CLPL on skilled interactions
· Further develop and enhance STEM and Expressive Arts rooms and corridor spaces
	Aug 2026 – June 2027(P1–P2/3)
Aug 2026 – Session 27-28 (whole school)
	
	P1 and P2/3 teachers
All other staff
SLT
Play Associate

	  Play pedagogy training
· Time for environment redesign
· Time to visit other establishments


	Outdoor Learning Pathways
  Review outdoor learning pathways and tweak
  Engage with partners to enhance outdoor learning experiences and skills development
	Aug 2026 – Apr 2027
	
	All teaching staff, SLT, partners (e.g., ranger service) 
	· Staff training in outdoor pedagogy - Rangers
  Outdoor learning kits
  Pathway documents
  Risk‑assessing training - Rangers


	Raising Attainment in Spelling & Reading
Deliver professional learning on spelling & reading pedagogy. Sessions on: 
· The role of phonics, morphology, and etymology in spelling
· Alphabetic code charts
· Phonics into reading
· Reading Instruction
Use peer observations & coaching to embed best practice

Purchase new decodable readers to extend resources
Family learning sessions to support at home
Upskill PSAs in supporting spelling/reading interventions
	Aug 26-June 27
	
	SLT
All teaching staff
Literacy Lead
PSAs

	CLPL Spelling and Reading Presentations
Spelling and Reading Progression Plans
Decodable readers
Novels
Literacy Strategy
Purchase Alphabetic code charts


	Raising attainment in Writing
· Research & Professional Reading – Engage with key texts (e.g. closing the Writing Gap, The Writing Revolution, and emerging literacy). Review Education Scotland guidance/Explore EEF research on literacy
· Involvement in The National Writing Programme (P4/5)
	Aug-Jun 27






Jan 26 -Session 27-28
	
	SLT
All teaching staff
Literacy Lead




P4/5 Teachers
HT
	Professional reading time, Staff CLPL sessions on research findings:
· Closing the Writing Gap – Alex Quigley 
· The Writing Revolution – Judith C. Hochman & Natalie Wexler 
· Emerging Literacy – James McTaggart
Literacy Strategy
The National Writing Programme resources and CLPL session

	Raising attainment in Numeracy
Conduct staff audit of confidence in numeracy delivery 
· Use surveys or professional dialogue to identify strengths and areas for development. 
· Analyse data to inform CPD planning

Engage staff with the Inverclyde Numeracy Framework 
· Re-Introduce the framework through staff meetings and working groups. 
· Provide an overview of expectations and progression pathways 
Develop focused CLPL sessions on key areas (Retrieval) 
· Use audit results to tailor CLPL to staff needs. 
· Provide opportunities for peer collaboration
· Ensure that the Nursery staff have access to training on Numeracy Strategy
	Oct 26 – Jun 27






  Oct 26 – Jun 27





Jan 27 – Session 27-28
	
	SLT
Numeracy Lead
All Teaching Staff
PSAs
	Staff survey








Inverclyde Numeracy Framework materials




CLPL Training Resources HQ Numeracy and Retrieval

	Whole‑Establishment Topic & Curriculum Development
· Agree whole‑establishment theme
· Develop progression from Nursery–P7
· Collaborative planning sessions
· Evaluate and refine
· Showcase and community Involvement

	Aug 26 - Mar 27
	
	All teaching and nursery staff
SLT
PSAs
	Time for joint planning
IDL frameworks
Previous Exemplars of progression


	Early Years Quality Improvement Framework
· Review the framework and continue to develop confidence in its implementation
· Provide training for staff on expectations and implementation
	Aug 26-Ongoing
	
	Nursery DHT
Nursery Staff
	Care Inspectorate 'Quality Framework'/30 minute soundbites
QA self-evaluation tools, Staff CLPL

	Floor Books, Learning Journals
· Ensure floor books show a range of learning across the curriculum
· Ensure learning journals are capturing children’s interests and demonstrating learning across the curriculum. 
· Regular review and update use of Learning Journals through moderation.
	Aug 26-Ongoing
	
	Nursery DHT
Nursery Staff
	Staff reflections
data analysis
moderation

	Environment Audits
· Implement Environmental audit tools to assess current provision
· Ensure that the nursery environment continues to thrive around other curricular areas as well as Literacy/numeracy 
· Identify strengths and areas for development. 
	Aug 26-Ongoing
	
	Nursery DHT
Nursery Staff
	QA self-evaluation tools
Observation templates, Staff training on environmental audit
Realising the Ambition: Being Me 


	Numeracy Strategy
· Ensure that the Nursery staff have access to training on Numeracy Strategy early numerical concepts/strategies 

	Oct-May 27
	
	Nursery DHT
Nursery Staff
SLT
P1 Teachers
	Inverclyde Numeracy Framework
Time for collaboration between Nursery and P1

	Curriculum Improvement Cycle
· Deliver whole‑establishment CLPL session introducing the curriculum improvement cycle and its purpose
· Facilitate stage‑partner discussions about CIC
· Gather staff voice on confidence and understanding of the cycle
	Aug 27 -Session 27-28
	
	SLT, Nursery DHT, All Teaching & EYP Staff
New CIC officer
	Presentation materials, Education Scotland guidance, CLPL time
Meeting time, discussion prompts,
Survey tools (Forms), evaluation sheets
Resources and Information from new CIC officer


 


	Priority 2: Overview of Priority -
NIF Priorities 
Closing the attainment gap between the most and least disadvantaged children and young people
Choose an item.

	National Improvement Framework Outcomes
4. High levels of achievement across the curriculum for all learners, with action to close the poverty-related attainment gap.
6. Improving relationships and behaviour, and attendance, with increased engagement in learning and a culture of dignity and respect for all.
7. An education system engaging in digital technology to enhance all aspects of learning and teaching, supported by a digitally-skilled workforce, and tackling digital inequality.

	How Good is Our School
3.1 Ensuring wellbeing, equality and inclusion
1.5 Management of resources to promote equity
2.4 Personalised support

	A Quality Framework for ELC 
4.2 Wellbeing, Inclusion and Equality
4.3 Children's Progress
4.1 Nurturing Care and Support
	UNCRC
Article 4 (Protection of rights):
Article 3 (Best interests of the child): 



	Rationale for change based self-evaluation including data and stakeholder views (Early Years/Primary/ Secondary)

	Our attendance for 2025–26 was 94.8% overall, representing a 1.2% increase from the previous year. While this improvement is positive, it remains essential to analyse attendance at an individual level, particularly for pupils whose patterns continue to cause concern. Consistent attendance is a strong predictor of attainment, wellbeing and long-term outcomes, and improving attendance is therefore central to reducing inequity.
This priority builds on feedback from HMIE, which recognised attendance as a strength of the school and highlighted the positive impact of sustained, targeted actions that have led to improved attendance over time. HMIE noted that staff monitor attendance rigorously, identify emerging patterns promptly and work effectively with families and partner agencies to support improvement. Our next stage is to build on these strengths through earlier intervention and a continued focus on those learners whose attendance continues to impact attainment and achievement.
A renewed focus on reviewing procedures, strengthening early intervention and implementing our new attendance policy, shared clearly with families, will support further improvement. Ongoing collaboration with Inverclyde's Attendance Officer will allow us to track patterns more precisely and intervene earlier. This will allow us to strengthen relationships with families and the importance of meaningful parental engagement in supporting positive outcomes for children.
Our focus will be:
· Attendance improvement
· Family engagement
Attainment data for listening and talking, reading, writing and numeracy presents a mixed picture, with clear variation across cohorts and individuals. Although SIMD is not an accurate measure of deprivation within our school context, internal evidence indicates that specific pupils continue to experience an attainment gap. We therefore utilise Free School Meal (FSM) data as a more reliable indicator of potential disadvantage and to inform targeted support.
This priority is closely aligned with feedback from HMIE, which identified that overall attainment in literacy and numeracy is satisfactory but highlighted the need to strengthen the accuracy, robustness and use of attainment data. HMIE noted that staff should become more confident in collecting, analysing and using assessment information to identify gaps, inform next steps in learning and ensure that support and challenge are matched effectively to individual learners' needs. Inspectors also recognised the recent introduction of the authority's "fact, story, action" approach, which is beginning to support the identification of children requiring intervention or greater challenge.
The Care Inspectorate also identified a need to strengthen observation, assessment and tracking processes within the nursery to ensure that attainment information is accurate and that children's progress over time can be clearly demonstrated. Inspectors highlighted the importance of robust monitoring systems, high-quality observations and responsive planning to ensure children experience progression and achieve their full potential.
Strengthening our tracking and monitoring systems across the nursery and school will enable us to:
· Identify gaps in learning and wellbeing earlier.
· Respond with timely, targeted and evidence-informed interventions.
· Track the impact of interventions more effectively over time.
· Ensure children requiring support and challenge are identified quickly.
· Demonstrate accelerated progress for targeted individuals and groups, particularly those affected by socio-economic disadvantage.
This work reflects recommendations from both HMIE and the Care Inspectorate regarding the systematic use of assessment information, robust tracking of progress and the evaluation of interventions to improve outcomes for all learners and reduce inequity.

	Expected outcomes for learners (Early Years/Primary/ Secondary)
Who?     By how much?    By when?     What?

	
1. By May 2027, the overall attendance will increase from 94.8% to above 95% with targeted individuals showing an increase. his outcome builds directly on HMIE findings which recognised attendance as a strength of the school, noting that senior leaders have led a sustained focus on attendance, monitor attendance rigorously and work effectively with families and partner agencies to improve attendance patterns. HMIE also highlighted that targeted attendance interventions are having a positive impact and that attendance remains a key factor in supporting attainment and achievement. 
2. By May 2027, the percentage of children in receipt of free school meals assessed as on track or beyond expectation in reading will increase from 69.2% to 73%. This outcome responds directly to HMIE findings that younger children require additional support to develop confidence in phonological awareness and reading unfamiliar words, while children across the school need to further develop reading with expression. HMIE also highlighted the importance of targeted interventions and more robust use of assessment data to raise attainment and close poverty-related attainment gaps. Inspectors recognised that literacy interventions funded through PEF are beginning to improve outcomes and should continue to demonstrate accelerated progress for identified learners.
3. By May 2027, the percentage of children in receipt of free school meals assessed as on track or beyond expectation in writing will increase from 69.2% to 73%. This outcome directly addresses HMIE findings that younger children should have greater opportunities to write in meaningful contexts, including through play, and that children across the school require increased confidence in writing across a wider range of genres. HMIE also identified the need for improved use of assessment evidence and targeted support to increase attainment in literacy and reduce inequity.
4. By May2027, the percentage of children in receipt of free school meals assessed as on track or beyond expectation in numeracy will increase from 76.9% to 80%. This outcome reflects HMIE findings that while overall attainment in numeracy is satisfactory, children require further support in specific areas including time, angles, information handling and understanding the relationships between fractions, decimals and percentages. HMIE also highlighted the need to strengthen assessment, moderation and the use of robust attainment data to improve outcomes and support targeted interventions for learners experiencing barriers to achievement.
5. By June 2027, robust assessment of children’s learning will be in place to inform intervention. This outcome directly addresses HMIE recommendations that teachers improve the analysis and use of assessment information to inform next steps in learning and plan more effectively for support and challenge. HMIE also identified that professional judgements in literacy and numeracy are not yet consistently robust and that staff require greater confidence in using attainment data. Similarly, the Care Inspectorate reported that observation, assessment and tracking processes within the nursery require further development to ensure children's progress can be accurately monitored and targeted support can be provided promptly.
6. By May 2027, embed digital technology to deliver targeted literacy and numeracy interventions for pupils from priority family groups most at risk of poverty. Pupils will demonstrate improved attainment, confidence, and independence through personalised support. Progress will be measured through tracking data, formative assessment, pupil voice, and teacher observations, showing gains in digital skills, reading fluency, and learner autonomy. This outcome builds on HMIE findings that staff use digital technology well to enhance learning and support additional support needs, and that these approaches should continue to be developed so that children use technology to deepen learning and strengthen digital literacy skills. The outcome also aligns with HMIE recommendations to improve targeted support through effective use of data and interventions, particularly for learners experiencing disadvantage. 


	Measure of Impact: What we will see and where?  (Early Years/Primary/ Secondary) 
How will we measure this?   What does “better” look like?   How will we recognise better when we see it?


	
Attendance increases to above 95%, with targeted individuals improving
What we will see and where
· Improved attendance patterns in SEEMiS for targeted pupils
· Fewer late arrivals and reduced persistent absence
· Increased engagement in class and school activities

How we will measure it
· Weekly and termly attendance tracking
· Analysis of individual attendance plans
· Monitoring through Inverclyde Attendance Officer excel tracker

What “better” looks like
· Targeted pupils showing sustained upward trends
· Fewer pupils in the “cause for concern” category
· Improved punctuality and readiness to learn
· Attendance improvement

FSM pupils on track in reading increases from 69.2% to 73%
What we will see and where
· Improved reading fluency and comprehension in classroom tasks
· Increased confidence during guided reading and independent tasks
· Reading age improvements

How we will measure it
· SNSA data, teacher judgement, and formative assessment
· Running records, reading age assessments, and tracking meetings

What “better” looks like
· More FSM pupils achieving on track or beyond
· Pupils demonstrating improved stamina, decoding, and understanding
· Teachers reporting increased engagement and independence
· Reading progress

FSM pupils on track in writing increases from 69.2% to 73%
What we will see and where
· Stronger sentence structure, vocabulary, and organisation in writing jotters
· Increased willingness to write and improved resilience

How we will measure it
· Moderated writing samples in house and out
· Teacher judgement and formative assessment
· Tracking meetings and progress discussions

What “better” looks like
· More pupils meeting benchmarks
· Clearer structure, improved accuracy, and greater independence
· Pupils applying feedback more effectively
· Writing progress

 FSM pupils on track in numeracy increases from 76.9% to 80%
What we will see and where
· Improved accuracy and confidence in mental maths and problem‑solving
· Greater participation in numeracy lessons
· Improved retrieval and retention
· Improved confidence

How we will measure it
· Standardised assessments, teacher judgement, and daily formative checks
· Numeracy tracking data and intervention records

What “better” looks like
· More pupils achieving expected benchmarks
· Pupils explaining strategies with confidence
· Fewer misconceptions and improved recall
· Numeracy attainment

Robust assessment of learning in place to inform intervention
What we will see and where
· Consistent use of assessment tools across all classes
· Clear evidence of assessment informing planning and interventions

How we will measure it
· Sampling of planning, jotters, and assessments
· Tracking meetings and moderation activities
· Staff confidence surveys

What “better” looks like
· Teachers confidently identifying next steps
· Interventions matched precisely to need – support and challenge
· Clear evidence of progress over time
· Assessment systems

Digital technology embedded to deliver targeted literacy & numeracy interventions
What we will see and where
· Pupils using digital tools during intervention sessions – Sumdog, IDL
· Increased independence and engagement in digital tasks

How we will measure it
· Tracking data from digital platforms
· Teacher observations and pupil voice
· Before/after assessments of reading fluency, numeracy accuracy, and digital skills

What “better” looks like
· Pupils showing measurable gains in literacy/numeracy
· Increased confidence using digital tools
· Greater learner autonomy and motivation
· Digital interventions



	Tasks to achieve priority
 (Early Years/ASN/Primary/ Secondary)
	Timescale 
	RAG
	Those involved/responsible – including partners
	Resources and staff development

	Attendance
· Analyse attendance data to identify patterns, vulnerable groups, and targeted individuals
· Implement targeted interventions for individuals below 90% (mentoring, check-ins, personalised plans)
· Monitor and review progress
	August–September (then monthly)
	
	SLT, Office staff,
	SEEMiS reports, data training, tracking templates
Attendance officer

	· Further embed the used of Fact, Story, Action when analysing data with a focus on FSM entitlement
	Ongoing
	
	SLT, CTs
	Data dashboard

	· Further enhance and monitor learning interventions to ensure identified learners are given targeted support and time managed interventions. Increase intervention intensity for the lowest 20%.
· Provide PSA upskilling to improve delivery.
	Ongoing
	
	SLT Support for Learning teacher, CTs
	Data dashboard
Intervention planning paperwork
CLPL for PSAs

	· Establish a Consistent Whole‑School Assessment Framework
· Implement a whole‑school assessment calendar 
· Agree on core assessment tools 
	Ongoing
	
	SLT, CTs
	Assessment calendar


	· Create a digital intervention framework Identify which digital tools to support literacy, numeracy, and independence.
· Ensure all staff know when and how to use each tool and how to monitor progress 
	Aug 26-June 27
	
	SLT, CTs
	Digital Intervention framework




	Priority 3: Overview of Priority - 
NIF Priorities 
Improvement in children and young people's health and wellbeing
Placing the human rights and needs of every child and young person at the centre of education

	National Improvement Framework Outcomes
6. Improving relationships and behaviour, and attendance, with increased engagement in learning and a culture of dignity and respect for all.	
2. Young people experiencing the benefit of schools and early years settings working in excellent partnerships with wider children’s services and other partners, families, and communities, in line with the GIRFEC approach.
5. Highly skilled teachers and school-leaders driving excellent learning, teaching and assessment for all, especially those with additional support needs.

	How Good is Our School 
2.1 Safeguarding and child protection
3.1 Ensuring wellbeing, equality and inclusion
2.4 Personalised support

	A Quality Framework for ELC 
4.4 Safeguarding and Child Protection
4.2 Wellbeing, Inclusion and Equality
4.1 Nurturing Care and Support
	UNCRC
Article 28: (Right to education):
Article 4 (Protection of rights): 
Article 29 (Goals of education):

	Rationale for change based self-evaluation including data and stakeholder views (Early Years/Primary/ Secondary)


	Wemyss Bay Primary and Nursery Class continues to evolve within a changing national landscape and an increasingly diverse global context. To ensure our curriculum remains relevant, equitable and responsive, we are strengthening key areas of practice that directly influence children’s wellbeing, relationships, inclusion and readiness to learn. These priorities build upon the strengths identified by HMIE, including the school's nurturing ethos, positive relationships, rights-based culture and effective support for children's wellbeing, while responding to areas for improvement identified through both HMIE and Care Inspectorate evaluations.
Building on last year's commitment to align with updated anti-bullying guidance, it remains essential that children, staff and families share a clear, confident understanding of how bullying is prevented, identified and addressed. This work aligns with HMIE's recognition of the school's strong restorative approaches, positive relationships and supportive learning environment, where children are helped to maintain and repair friendships. Ongoing learning in this area is vital to sustaining a culture where pupils demonstrate positive conflict-resolution skills and feel empowered to seek help. This session, we will extend this work by developing child-friendly anti-bullying policies, embedding consistent practice across the school and nursery and aligning fully with the national Respect Me framework. Pupil focus groups have highlighted some inconsistencies in understanding and application; therefore, pupil-led assemblies, visual displays and curriculum inputs will reinforce shared expectations. Quality assurance processes, including incident tracking, will monitor impact and guide next steps. 
As a school situated within a relatively non-diverse community, we have a responsibility to prepare children for the wider world by strengthening their understanding of equality, diversity and global citizenship. This priority directly reflects HMIE's recommendation to further develop resources that promote diversity and culture and to work alongside children and families to ensure texts and resources reflect a wide range of experiences and perspectives. To ensure our curriculum reflects a high level of cultural awareness and inclusivity, we will expand our work on equalities and diversity by widening the range of novels, texts and resources used across stages. Building Racial Literacy training and pupil engagement data indicate that representation should be more explicitly embedded within reading and interdisciplinary learning frameworks. Establishing a pupil-led Cultural Diversity Committee will empower learners to influence curriculum design and promote equity across subjects. Monitoring will include curriculum audits, pupil participation data and stakeholder feedback. 
A growing number of children require a soft start to the school day. To ensure all learners begin the day regulated, nourished and ready to engage, we will develop a consistent and sustainable approach to early-morning provision. This builds upon HMIE findings highlighting the positive impact of targeted wellbeing interventions, including the breakfast club, and the Care Inspectorate's recognition of the nurturing care and support provided to children and families. This forms part of our wider commitment to equity, wellbeing and our universal support offer
Deepening last year's work on reviewing and updating our Promoting Positive Relationships Framework, we will continue to strengthen relational practice across the school. This directly builds upon HMIE findings that staff effectively use restorative practice, trauma-informed approaches and positive relationship strategies to maintain a calm, nurturing learning environment. A key priority is ensuring that the peer-mediation training delivered last session is revisited early in the year so that pupils can confidently apply their skills from the outset. Building on this, we will extend training to the P5/6 cohort, creating a sustainable model of pupil leadership in conflict resolution. 
Alongside this, we will place a renewed focus on restorative conversations for PSAs, ensuring that all staff use restorative language consistently and confidently. This responds to HMIE's recognition of effective restorative approaches and the Care Inspectorate's recognition of warm, respectful and supportive relationships across the nursery
Pupil voice continues to show strong enthusiasm for peer-led conflict resolution, with learners expressing a desire to take on more responsibility in supporting positive playground interactions. This aligns with HMIE's recognition of the positive impact of leadership opportunities and children's growing confidence in taking responsibility across the school community. By expanding our peer-mediation programme and upskilling staff, we aim to foster a more positive, proactive playground culture while reducing reliance on class teachers for low-level conflict management. This approach strengthens children's independence, emotional literacy and sense of ownership over their school community. 
Audit data shows that while legislative compliance is met, a more strategic and data-driven approach is required to track patterns across cohorts and identify pupils requiring early intervention. This directly links to HMIE recommendations to improve the analysis and use of assessment information, strengthen tracking and monitoring systems and use data more systematically to identify children requiring support or additional challenge. Staff voice also suggests that tracking data could be used more effectively to identify need earlier. We will therefore strengthen our universal and targeted provision by developing clearer processes for tracking, analysing and responding to emerging needs. This will ensure support is proactive, consistent and responsive to individual learners. 
Recent training in trauma-informed practice highlighted gaps in staff understanding of whole-school nurturing approaches. This priority builds on HMIE's recognition of staff's effective use of trauma-informed practice and emotional regulation supports, alongside the Care Inspectorate's recognition of nurturing interactions that help children feel valued, secure and supported. Revisiting the six nurture principles will ensure consistency, fairness and developmentally appropriate responses across all interactions. Wellbeing resources and Nurturing Schools materials will support staff to deliver class-based learning that promotes emotional literacy, resilience and inclusion. This will reinforce a whole-school culture of nurture and strengthen our commitment to relational and compassionate practice.
To enhance relationships with families and respond to increasing complexity in children's lives, senior leaders will undertake Signs of Safety training. This priority aligns with Care Inspectorate recommendations to strengthen planning for individual children's needs, improve recording and chronologies where external agencies are involved and ensure that support is coordinated and responsive. It also reflects HMIE's positive recognition of partnership working and targeted support for children and families. Strengthening leadership capacity in this area will support safeguarding, improve multi-agency planning and ensure a consistent strengths-based approach to supporting children and families. 
There is also a need for more robust ASN procedures, including clearer tracking of supports and improved monitoring of progress. This directly responds to HMIE findings that staff should continue to use tracking information and assessment data more effectively to identify learners requiring support or challenge and to monitor the impact of interventions. It also reflects Care Inspectorate recommendations regarding the monitoring of children's plans, tracking progress and ensuring consistent documentation to support individual needs. Strengthening these systems is essential to ensuring children's needs are accurately identified, appropriately supported and regularly reviewed. This will involve refining ASN files, improving the quality of chronologies and ensuring that all staff understand and apply procedures consistently.

	

	Expected outcomes for learners (Early Years/Primary/ Secondary)
Who?     By how much?    By when?     What?

	1. By June 2027, all children in the school and nursery will have increased their knowledge of and demonstrated positive approaches to conflict resolution and anti-bullying. This builds on HMIE's recognition of the school's strong restorative approaches, positive relationships and nurturing ethos, where staff support children to maintain and repair friendships through restorative practice and positive relationship strategies
2. By June 2027, all children in the school and nursery will have increased their understanding of diversity and will use appropriate equalities‑based language. We will continue to embed racial literacy across the curriculum through a progressive reading framework and the development of a pupil‑led Cultural Diversity group. This will strengthen representation, inclusion and equity across learning. This responds directly to HMIE's recommendation to further develop resources, texts and learning opportunities that promote diversity, culture and inclusion and to work with children and families to ensure representation within learning environments.
3. By June 2027, all Wemyss Bay staff in school and nursery will have strengthened their nurturing approaches in daily interactions with children. We will deepen our trauma‑informed practice by embedding the Six Principles of Nurture (2 focus principles), improving the diagnostic use of the Boxall Profile, and using the Circle resource and Up, Up and Away. This builds on HMIE's recognition of effective trauma-informed practice, emotional regulation supports and nurturing relationships across the school, and the Care Inspectorate's findings that children benefit from kind, nurturing interactions which help them feel secure, valued and supported.
4. By June 2027, senior leaders will have strengthened their understanding of the Signs of Safety approach and how it supports families. Training in this framework will enhance confidence in assessing and responding to risk, improve the quality of child‑planning processes, and strengthen multi‑agency collaboration. This responds to Care Inspectorate recommendations to strengthen planning for individual children, improve recording of significant events and professional involvement, and ensure support is coordinated effectively through partnership working. It also builds on HMIE's recognition of effective support for children and families through multi-agency collaboration.
5. By June 2027, all pupils, staff and parents will be fully aware of the school’s approaches to promoting positive relationships and display the principles in their interactions. This builds on HMIE's recognition of the calm, nurturing learning environment, positive behaviour, restorative practices and strong relationships across the school, alongside the Care Inspectorate's findings regarding respectful, supportive relationships between staff, children and families.
6. By Oct 2026, a soft start will be provided for children who require it as well as a relaxed entry for the whole school. This builds on HMIE's recognition of the positive impact of targeted wellbeing interventions, including breakfast club provision, attendance support and nurturing approaches that help children engage successfully in learning.
7. By Dec 2026, all ASN files and Care Plan will be audited to ensure they are reflecting the needs of the child and track supports in place, strengthening the strategic use of pastoral notes, chronologies, and attendance data to proactively identify patterns of concern. Targeted and universal supports will be shaped to meet identified need, with impact demonstrated through improved pupil outcomes, early intervention case studies, and quality assurance of wellbeing processes. This responds directly to HMIE recommendations to strengthen tracking and monitoring, improve the use of assessment and wellbeing data, and identify learners requiring support or challenge at an earlier stage. It also reflects Care Inspectorate recommendations to improve personal planning, monitoring processes, chronologies and quality assurance procedures to ensure children's needs are consistently identified, reviewed and met.



	Measure of Impact: What we will see and where?   (Early Years/Primary/ Secondary)
How will we measure this?   What does “better” look like?   How will we recognise better when we see it?

	Conflict Resolution & Anti‑Bullying
What we will see and where?
· Increased use of positive conflict‑resolution strategies in classrooms, playgrounds.
· Children confidently using shared anti‑bullying language and peer‑mediation approaches.
How will we measure this?
· Behaviour logs and bullying/incident data.
· Playground observations.
· Pupil voice groups and surveys.
What does “better” look like?
· Fewer repeated low‑level incidents.
· Children independently resolving disagreements.
· Consistent language used by staff and pupils.
· Anti-bullying policy in action

Diversity, Equalities & Racial Literacy
What we will see and where?
· Increased representation in reading, displays and classroom dialogue.
· Children using appropriate equalities‑based language across learning contexts.
How will we measure this?
· Curriculum audits.
· Pupil engagement data.
· Stakeholder feedback (parents, pupils, staff).
What does “better” look like?
· Children confidently discussing diversity.
· More inclusive texts and resources used across stages.
· Pupil‑led Cultural Diversity Group influencing practice.

Nurture, Trauma‑Informed Practice & Emotional Literacy
What we will see and where?
· Staff using nurturing language and strategies consistently across school and nursery.
· Improved emotional regulation and relationships in classrooms.
How will we measure this?
· Boxall Profile data, Circle Participation Scale
· Learning visits and observations.
· Staff reflection tools and professional dialogue.
What does “better” look like?
· Children showing improved readiness to learn.
· Staff demonstrating confidence in applying the Six Nurture Principles (2 focus principles).
· Fewer escalations requiring SLT intervention.

Signs of Safety & Safeguarding
What we will see and where?
· More confident, structured child‑planning meetings.
· Stronger multi‑agency collaboration and clearer risk assessments.
How will we measure this?
· Planning documentation.
· SLT reflections.
What does “better” look like?
· Plans that are clearer, more actionable and family‑centred.
· Earlier identification of risk and need.

Promoting Positive Relationships
What we will see and where?
· Consistent use of the school’s relational language and expectations across all settings.
· Pupils, staff and parents articulating the same shared understanding.
How will we measure this?
· Surveys and focus groups.
· Learning walks and playground observations.
· Behaviour and wellbeing data.
What does “better” look like?
· A calmer school climate.
· Increased confidence in restorative approaches.
· Stronger alignment between home and school expectations.

Soft Start Provision
What we will see and where?
· Children accessing soft‑start routines regularly.
· Improved readiness to learn at the start of the day.
How will we measure this?
· Attendance and punctuality data.
· Staff observations.
· Pupil wellbeing check‑ins.
What does “better” look like?
· More settled starts to the day.
· Improved engagement in early‑morning learning.
· Reduced anxiety or dysregulation on arrival.

ASN Files, Care Plans & Early Intervention
What we will see and where?
· ASN files and Care Plans that clearly reflect need, support and progress.
· Earlier identification of patterns through pastoral notes, chronologies and attendance data.
How will we measure this?
· File audits.
· Tracking meetings.
· Wellbeing data.
What does “better” look like?
· More timely interventions.
· Clearer evidence of progress and support.
· Improved outcomes for targeted pupils.



	Tasks to achieve priority 
(Early Years/ASN/Primary/ Secondary)
	Timescale 
	RAG
	Those involved/responsible – including partners
	Resources and staff development

	Conflict Resolution & Anti‑Bullying
· Implement peer‑mediation refresh — revisit last year’s training with P6/7 and embed early in the session.
· Train new cohort — deliver peer‑mediator training to P5/6.
· Embed anti‑bullying curriculum — use child‑friendly policy, assemblies and class lessons.
· Strengthen playground systems — ensure restorative responses are used 
	Aug 2026 – May 2027

	
	SLT, Class Teachers, PSAs, Pupil Mediators, Ed Psych

	Resources & staff development
Respect Me materials, peer‑mediation training, restorative practice refresh, anti‑bullying policy


	Diversity, Equalities & Racial Literacy
· Expand progressive reading framework with diverse texts.
· Establish Cultural Diversity Group led by pupils.
· Audit curriculum representation across all stages.
· Embed racial literacy lessons in IDL and literacy.
	Aug 2026 – June 2027

  Session 27-28
	
	SLT, Class Teachers, ELC Practitioners, PSAs

	Learning from BRL training (3 staff members trained)
Diverse novels, Equalities guidance, staff CLPL


	Nurture, Trauma‑Informed Practice & Emotional Literacy
· Embed Six Principles of Nurture across school and nursery (2 focus principles).
· Improve Boxall diagnostic use for targeted pupils.
· Use Circle resource to support inclusion.
· Implement Up, Up and Away for emotional literacy.
	Aug 2026 – June 2027

	
	SLT, Class Teachers, ELC Practitioners, PSAs
	Ed Scotland Nurturing Schools, Boxall Profile, Circle resource, Up Up & Away, trauma‑informed training


	Signs of Safety & Safeguarding
· SLT training in Signs of Safety.
· Embed framework in planning for child meetings.
· Strengthen multi‑agency collaboration using shared tools.
	Aug 2026 – June 2027

	
	SLT, Social Work partners, 
	Signs of Safety training

	Promoting Positive Relationships
· Refresh whole‑school relational policy with staff, pupils and parents.
· Deliver restorative training for all staff including PSAs.
· Increase parent awareness through workshops and communication.
· Embed consistent language across all settings with use of language lanyard cards
	Aug 2026 – June 2027

	
	SLT, All Staff, Parent Council, Pupil Voice Groups

	Restorative practice CLPL, policy documentation, parent information materials


	Soft Start Provision
· Identify pupils requiring soft start using wellbeing data.
· Develop breakfast provision for targeted pupils.
· Create morning routines that support regulation.
· Monitor engagement and adjust provision.
	Aug 2026 – Oct 2026

	
	SLT, PSAs, Class Teachers, Catering, Families

	Breakfast resources, nurture‑based morning activities, staff training on regulation


	ASN Files, Care Plans & Early Intervention
· Audit ASN files for accuracy and completeness.
· Strengthen chronologies and pastoral note systems.
· Use attendance and wellbeing data to identify patterns early.
· Shape targeted supports based on data.
· Implement early‑intervention Timescale
	Aug 2026 – Dec 2026

	
	ASN Lead, SLT, Class Teachers, Nursery DHT

	ASN templates, LA guidance



	Priority 4: Overview of Priority - 
NIF Priorities 
Improvement in skills and sustained, positive school-leaver destinations for all young people 
Placing the human rights and needs of every child and young person at the centre of education

	National Improvement Framework Outcomes
1. A globally respected, empowered and responsive education and skills system with clear accountability at every level that supports children, young people and adult learners to thrive. The system enables the development of their knowledge, skills, values 	
3. Inclusive and relevant curriculum and assessment which gives young people the knowledge and skills necessary to contribute to society, shape a sustainable future, while celebrating and supporting progression for all.
2. Young people experiencing the benefit of schools and early years settings working in excellent partnerships with wider children’s services and other partners, families, and communities, in line with the GIRFEC approach.

	How Good is Our School 
2.3 Learning, teaching and assessment
3.3 Increasing creativity and employability
2.7 Partnerships

	A Quality Framework for ELC 
2.1 Children Experience High Quality Spaces
3.2 Curriculum
4.3 Children's Progress

	UNCRC
Article 28: (Right to education):
Article 29 (Goals of education):



	Rationale for change based self-evaluation including data and stakeholder views (Early Years/Primary/ Secondary)

	Metaskill
Developing Metaskills across the curriculum is essential to preparing pupils for learning, life and work. Embedding these skills in lesson planning, classroom language and pupil reflection will help children build transferable competencies such as communication, problem‑solving and self‑management. A clearer, more consistent approach ensures pupils can apply these skills across subjects, while staff gain confidence in teaching them. Improved impact will be seen through pupil engagement, observations and feedback.  This work responds to HMIE findings which highlighted the positive impact of outdoor learning in developing resilience, confidence and problem-solving skills, and recognised the value of leadership opportunities in helping children develop important organisational and interpersonal skills. It also supports HMIE's recommendation to ensure greater challenge, engagement and learner ownership across learning experiences.

Wider achievement
Ensuring equity in wider achievement is vital, as participation in clubs and activities builds confidence, resilience and wellbeing. Systematic tracking will help us identify gaps in engagement and ensure all pupils, particularly underrepresented groups, access meaningful opportunities. Strengthening pupil voice in shaping clubs and recognition systems will increase relevance and inclusion. A more robust approach will result in higher participation, broader experiences and recognition systems that reflect our school values and UNCRC principles.  This builds on HMIE's recognition of the positive impact of leadership roles, sports clubs, achievement initiatives and the school's effective tracking of participation to encourage involvement from all learners. HMIE also highlighted the importance of ensuring that all children can apply and develop their skills consistently across a range of contexts.

Digital Technologies
Effective use of digital tools enhances personalisation, accessibility and engagement. Strengthening our digital strategy ensures platforms such as Teams are used consistently and purposefully across the school. Targeted CLPL will build staff confidence and ensure technology supports high‑quality learning rather than being used sporadically. Success will be evident in pupils confidently using digital tools, teachers embedding them seamlessly in lessons, and improved outcomes through better differentiation and engagement. This priority directly builds on HMIE findings which recognised that staff use digital technology well to enhance learning, support research, develop digital literacy skills and provide appropriate support for children with additional support needs. HMIE also recommended that staff continue to develop these approaches so that all children use technology to deepen their learning and further develop digital literacy skills.

Cluster

Cluster STEM: Outdoor Learning (Science Focus)
Building on the successful implementation of our joint CLPL science workshops Inverclyde Science Planners and positive staff feedback from the February 2026 in-service day, cluster self-evaluation indicates increasing staff confidence in delivering enquiry-based science. However, professional dialogue, planning scrutiny and moderation activities continue to highlight variability in progression, depth and consistency of science learning across establishments.
Staff feedback indicates a need to further strengthen confidence in delivering progressive outdoor science and to continue developing shared approaches to enquiry skills including predicting, testing, observing, recording and explaining. Ongoing collaborative professional learning will support greater consistency in learner experience and strengthen progression across the cluster.

Cluster Professional Learning & Sharing Effective Practice
Cluster self-evaluation highlights increasingly strong professional relationships and collaborative working across establishments. Staff feedback indicates that opportunities to observe, share and discuss highly effective practice across sectors are valued and support increased confidence in leading improvement.
As the cluster continues to strengthen distributed leadership and collaborative professionalism, there is a need to provide more structured opportunities for staff to lead professional learning, share effective approaches and engage in meaningful professional dialogue. This will support greater consistency in learning, teaching and improvement approaches across the cluster.

Nursery/Early Years: Tracking, Moderation & Quality Assurance
Cluster self-evaluation within Early Learning and Childcare settings highlights strong nurturing relationships, increasingly effective play-based pedagogy and growing confidence in responsive early years practice. The Cluster Nursery DHT Network has provided valuable opportunities for collaborative moderation, professional dialogue and self-evaluation aligned to the Care Inspectorate Quality Improvement Framework.
However, moderation activities, planning scrutiny and professional dialogue continue to identify variability in the consistency of Learning Journals, observations, responsive planning, progression pathways and approaches to quality assurance across establishments. Staffing pressures and operational demands within nursery settings have also at times impacted the ability to consistently release Nursery DHT’s to attend moderation and development activity, particularly where staff remain significantly floor committed.
There remains a need to further strengthen shared understanding of high-quality practice, moderation approaches and the use of evidence to inform professional judgement and continuous improvement across early years settings. Particular focus will be placed on strengthening collaborative approaches aligned to the key Care Inspectorate Quality Indicators.
Ongoing collaborative moderation, self-evaluation and quality assurance activity across these areas will support increasingly coherent and consistent approaches across establishments, while strengthening readiness for joint HMIE/Care Inspectorate inspection activity.

Cluster Equality & Inclusion Charter
Cluster self-evaluation highlights a strong commitment to inclusive practice, positive relationships and pupil leadership across establishments. Previous work through the Cluster Pupil Leadership Group, including the development of the Pinkie Promise Charter, has strengthened pupil voice and promoted awareness of inclusion, equality and children’s rights.
However, professional dialogue and moderation activities indicate variability in the language, expectations and approaches used to promote equality and inclusion across establishments. There is a need to develop a more consistent cluster approach to equalities practice, supported through collaborative moderation, professional dialogue and meaningful pupil leadership opportunities.

Cluster Transitions & Family Support
Cluster self-evaluation highlights positive relationships and established transition processes between primary and secondary establishments. However, professional dialogue indicates a need to further strengthen consistency in targeted transition planning, information sharing and family-centred approaches for identified learners. There is also increasing recognition of the importance of collaborative approaches to supporting wellbeing, attendance and significant life events across transitions. Strengthening communication between establishments and families, alongside more consistent approaches to targeted support, will support continuity of learning and wellbeing for vulnerable learners across the cluster.

Future Ready Pathway: Financial Literacy, Enterprise & Employability
Cluster self-evaluation and professional dialogue highlight opportunities to further strengthen learner understanding of financial literacy, enterprise and employability through meaningful, real-life contexts. There is also recognition that any future pathway development must be carefully planned, manageable and responsive to the needs, capacity and context of individual establishments. The introduction of a collaborative steering group and development year will provide opportunities to explore existing practice, identify opportunities and barriers and conduct targeted tests of change prior to any wider implementation. This phased and evaluative approach will support the development of a realistic and progressive Future Ready Pathway aligned to cluster needs and priorities.



	Expected outcomes for learners (Early Years/Primary/ Secondary)
Who?     By how much?    By when?     What?

	1. By May 2027, Metaskills will be evident across teaching and learning by upskilling staff and ensuring consistent use in lesson planning, learning journals and classroom displays. Metaskills will be adapted to the Wemyss Bay context through character names to support pupil engagement
2. By May 2027, we will continue to track wider achievement and target pupils who are underrepresented in extracurricular activities. We will broaden the range of lunchtime and after‑school clubs, using pupil voice to shape opportunities and develop recognition systems that reflect school values and UNCRC principles. 
3. By May 2027, digital tools will be used consistently and effectively across all classes, with staff making purposeful use of recorded content and platforms such as Teams Targeted CLPL will address identified gaps in confidence and skills to ensure digital technology continues to enhance learning and attainment. 
4. By May 2027, staff across the cluster will demonstrate increased confidence and consistency in delivering progressive, enquiry-based science through outdoor learning. Through cluster professional learning, moderation activities and collaborative dialogue, staff will develop a shared understanding of progression in enquiry skills including predicting, testing, observing, recording and explaining. Pre and post CLPL evaluations following the February cluster in-service will indicate increased staff confidence and understanding of effective outdoor science pedagogy. Planning scrutiny, professional dialogue and learning visits will demonstrate increased consistency in approaches to science across establishments, resulting in increasingly high-quality and engaging learning experiences for learners across the cluster.
5. By May 2027, staff across the cluster will demonstrate increased confidence in leading, sharing and implementing highly effective practice through collaborative professional learning opportunities. The cluster sharing practice event and accompanying professional learning materials will strengthen professional dialogue, increase awareness of effective practice across establishments and support greater consistency in approaches to learning, teaching and improvement. Pre and post event evaluations and staff feedback will indicate increased confidence in leading improvement and engaging in professional enquiry, while self-evaluation activities, planning scrutiny and collaborative dialogue will evidence increasing implementation and adaptation of effective practice across establishments.
6. By May 2027, practitioners across the cluster will demonstrate increased confidence and consistency in the use of Learning Journals, observations and responsive planning to support tracking and progression across early level. Through the Cluster Nursery DHT network, staff will engage in collaborative moderation, professional dialogue and the sharing of highly effective practice aligned to the Care Inspectorate Quality Improvement Framework. Pre and post self-evaluation activities and practitioner feedback will indicate increased confidence in using evidence to inform professional judgement and quality assurance processes. Moderation activities, learning journals, planning scrutiny and quality assurance evidence will demonstrate increased consistency and a clearer shared understanding of high-quality practice across establishments.
7. By May 2027, staff and learners across the cluster will demonstrate an increased shared understanding of equality, inclusion and respectful relationships through the development of a consistent cluster approach to equalities practice. Through collaborative moderation of Equalities policies, professional dialogue and the work of the Cluster Pupil Leadership Group alongside staff leaders, establishments will co-create a shared child-friendly Cluster Equality & Inclusion Charter. Pre and post pupil and staff evaluations will indicate increased confidence and understanding in relation to equality, inclusion and fairness. The development and implementation of a shared Cluster Equality & Inclusion Charter will support increasingly consistent language, expectations and visible approaches to equality across all establishments.
8. By May 2027, staff across the cluster will demonstrate increased confidence and consistency in approaches to targeted transition planning and information sharing to support continuity of wellbeing and learning for identified learners. Through increased attendance at TAC meetings where appropriate, targeted transition discussions between primary and secondary colleagues and the use of shared transition information, including transition numeracy assessments, establishments will strengthen communication and collaborative planning across key transition points. Staff feedback, transition evaluations and professional dialogue will indicate improved communication and increased confidence in supporting targeted learners, while transition documentation and meeting records will evidence more consistent approaches across the cluster.
9. By May 2027, the cluster will establish a collaborative steering group to support the development of a shared Future Ready Pathway linked to financial literacy, enterprise and employability. Through professional dialogue, partnership working and targeted tests of change within identified establishments, the steering group will gather evidence, identify opportunities and inform practical approaches to future implementation across sectors. Staff feedback, steering group evaluations and professional dialogue will indicate increased understanding of cluster needs, opportunities and potential models for delivery, while findings from initial tests of change will inform the development of a realistic and progressive Future Ready Pathway for the cluster.


	Measure of Impact: What we will see and where?   (Early Years/Primary/ Secondary)
How will we measure this?   What does “better” look like?   How will we recognise better when we see it?

	Metaskills Across Learning
What we will see and where?
· Visible use of Metaskills language in classrooms, learning journals and displays (Primary & Nursery).
· Pupils referring to Metaskill characters during learning conversations.
· Teachers planning lessons that explicitly reference Metaskills.
How will we measure this?
· Learning‑journal sampling.
· Lesson‑planning audits.
· Pupil reflections and surveys.
· Learning‑walk observations.
What does “better” look like?
· Pupils confidently naming and applying Metaskills across subjects.
· Staff consistently integrating Metaskills into planning and feedback.
· Increased pupil engagement and independence in learning.

Wider Achievement Tracking & Increased Participation
What we will see and where?
· Increased participation in clubs across year groups 
· More diverse range of clubs shaped by pupil voice.
· Recognition systems visible in assemblies, displays and digital platforms.
How will we measure this?
· Participation tracking data.
· Pupil surveys on club choice and enjoyment.
· Attendance records for targeted cohorts.
· Staff monitoring of engagement patterns.
What does “better” look like?
· Underrepresented groups showing increased participation.
· Pupils reporting improved confidence and enjoyment.
· A broader, more inclusive extracurricular offer aligned with UNCRC principles.

Consistent and Effective Use of Digital Tools
What we will see and where?
· Consistent use of Teams, and other digital tools across classes
· Pupils confidently accessing and using digital tools for learning.
· Teachers embedding digital strategies in daily practice.
How will we measure this?
· Classroom observations.
· Teacher surveys on digital confidence.
· Pupil feedback on digital learning.
· Attainment data linked to digital interventions.
What does “better” look like?
· Pupils independently using digital tools to support learning.
· Staff demonstrating increased confidence and consistency.
· Improved engagement and attainment where digital tools are used effectively.

Cluster STEM: Outdoor Learning (Science Focus)
· Pre and post CLPL questionnaires and professional dialogue will indicate increased staff confidence and a clearer shared understanding of effective outdoor science pedagogy across establishments 
· Planning scrutiny, moderation activities and learning visits will demonstrate reduced variability and increasingly consistent approaches to progressive enquiry-based science across establishments 
· Staff evaluations and collaborative dialogue will indicate increased confidence in delivering progressive outdoor science learning 
· Moderation evidence will demonstrate stronger shared understanding of progression in enquiry skills across Early to Second Level 
· Pupil voice and learner conversations will indicate increased engagement and confidence in applying enquiry skills within real-life and outdoor contexts 

Cluster Professional Learning & Sharing Effective Practice
· Pre and post event questionnaires will indicate increased staff confidence in leading professional learning and sharing effective practice 
· Staff evaluations and professional dialogue will evidence increased awareness of highly effective practice across establishments 
· Planning scrutiny and self-evaluation activities will demonstrate increasingly consistent implementation and adaptation of shared practice across the cluster 
· Collaborative dialogue and development day evaluations will indicate strengthened distributed leadership and collaborative professionalism 
· Staff feedback will indicate increased confidence in engaging in professional enquiry and leading improvement activity 

Nursery/Early Years: Tracking, Moderation & Quality Assurance
· Pre and post self-evaluation activities and practitioner questionnaires will indicate increased confidence in using Learning Journals, observations and responsive planning to support progression across early level 
· Moderation activities, planning scrutiny and quality assurance evidence will demonstrate reduced variability and increasingly consistent approaches to tracking, assessment and responsive planning across establishments 
· Learning visits, moderation activities and professional dialogue will demonstrate improving consistency and quality across literacy and numeracy-rich early years environments 
· Practitioner feedback and collaborative moderation activities will evidence a clearer shared understanding of high-quality early years practice 
· Quality assurance activities and self-evaluation evidence will demonstrate increasingly coherent approaches to moderation and continuous improvement across early years settings 
· Moderation and professional dialogue linked to the Care Inspectorate Quality Indicators will demonstrate increasing consistency in approaches to nurturing care, play pedagogy, curriculum pathways, assessment and quality assurance across establishments 

Cluster Equality & Inclusion Charter
· Pre and post pupil and staff questionnaires will indicate increased confidence and understanding in relation to equality, inclusion and respectful relationships across the cluster 
· Moderation activities and professional dialogue will demonstrate reduced variability and increasingly consistent approaches to equalities practice across establishments 
· Learning environments, pupil leadership activities and school documentation will demonstrate increasingly visible and consistent approaches to equality and inclusion across establishments 
· Pupil voice activities will indicate increased understanding of rights, inclusion and respectful relationships 
· Staff evaluations and collaborative dialogue will evidence greater consistency in language, expectations and approaches to equality across the cluster 

Cluster Transitions & Family Support
· Staff questionnaires and transition evaluations will indicate increased confidence and consistency in supporting targeted learners across transitions 
· Transition documentation, professional dialogue and meeting records will demonstrate increasingly coherent and consistent approaches to targeted transition planning across establishments 
· TAC meeting records and collaborative dialogue will evidence strengthened partnership working and communication between establishments and families 
· Family feedback, pastoral tracking and professional dialogue will indicate increasingly proactive and consistent family centred approaches to wellbeing and attendance support across the cluster 
· Moderation activities and staff evaluations will indicate increased confidence and consistency in the use of transition numeracy assessments to support continuity in learning 

Future Ready Pathway: Financial Literacy, Enterprise & Employability
· Steering group evaluations, staff questionnaires and professional dialogue will indicate increased understanding of cluster needs, opportunities and realistic approaches to future pathway development 
· Staff feedback and collaborative dialogue will evidence increased awareness of effective approaches to financial literacy, enterprise and employability education 
· Findings from targeted tests of change and steering group evaluations will provide increasingly robust evidence to inform realistic and sustainable future pathway development 
· Professional dialogue and steering group discussions will demonstrate increasingly coherent and manageable approaches to phased implementation across sectors 
· Development year evaluations and partnership feedback will support the creation of a progressive and evidence-informed Future Ready Pathway aligned to cluster priorities and capacity





	Tasks to achieve priority 
(Early Years/ASN/Primary/ Secondary)
	Timescale 
	RAG
	Those involved/responsible – including partners
	Resources and staff development

	Metaskills Evident Across Learning 
· Introduce Metaskills
· Demonstrate how metaskills can be referenced in planning 
· Metaskills in weekly plans.
· Develop the use of SDS Metaskill characters to support pupil engagement.
· Integrate Metaskills in learning journals across ELC and Primary.
· Use Metaskills in feedback during learning conversations.
· Display Metaskills consistently in all learning spaces.
	Aug 2026 – Session 27-28

	
	SLT
All teaching Staff
Nursery DHT and Nursery staff
	Metaskills framework – Skills Development Scotland, CLPL sessions, display materials, learning‑journal 

	Wider Achievement Tracking & Participation 
· Track wider achievement systematically using a whole‑school database.
· Identify underrepresented groups and target support.
· Expand club offer at lunchtime and after school.
· Use pupil voice to shape clubs and recognition systems.
· Develop UNCRC‑aligned recognition for wider achievement.

	Session 26-27

	
	SLT, Class Teachers, Support Staff, Community Partners

	Tracking tools, pupil‑voice surveys, UNCRC guidance, club resources, staff time for supervision


	Digital Tools Used Consistently & Effectively 
· Develop use of Teams and other learning platforms.
· Deliver targeted digital CLPL based on staff needs.
· Monitor digital consistency through learning walks and planning audits.

	Aug 2026 – May 2027

	
	SLT, Digital Lead, Class Teachers, PSAs

	Teams/OneNote training, digital devices, CLPL sessions, exemplar lesson bank
Audit of ICT resources – Inverclyde IT o support this

	Cluster STEM: Outdoor Learning (Science Focus)
· Plan and deliver February 2027 cluster in-service focused on outdoor science and enquiry-based learning 
· Facilitate practical STEM workshops across Early to Second Level to strengthen confidence in outdoor pedagogy and enquiry-based learning 
· Use cluster moderation activities to review STEM planning, learner evidence and progression pathways across establishments 
· Share highly effective practice in outdoor pedagogy and interdisciplinary STEM learning across establishments 
· Use cluster meetings and HT development days to review progression, consistency and emerging STEM pathways across the cluster 
· Review learner evidence and pupil voice linked to outdoor science experiences 
· Use Curriculum Improvement Cycle discussions to review progression, curriculum coherence and next steps in STEM development across the cluster 
	Aug- Feb 27
	
	Cluster HT, DHTs, Class teachers across establishments
	Science Planners
STEM resources
Outdoor learning planners incorporating Science
INSET time

	Cluster Professional Learning & Sharing Effective Practice
· Plan and deliver cluster sharing practice event during February 2027 in-service afternoon 
· Identify 1-2 examples of highly effective practice from each establishment linked to learning and teaching, inclusion, curriculum development, pupil leadership, family engagement or quality assurance 
· Facilitate staff-led professional learning workshops across cluster groups 
· Develop accompanying professional learning booklet outlining rationale, implementation, impact and next steps arising from each presentation 
· Use professional dialogue and self-evaluation activities to support implementation and adaptation of emerging practice across establishments 
· Review implementation and impact of shared practice through cluster meetings and HT development days 
· Identify opportunities for cross-establishment moderation, learning visits and collaborative professional enquiry 
· Use Curriculum Improvement Cycle discussions to review emerging practice and curriculum developments across the cluster 
	Aug- Feb 27
	
	Cluster HT, DHTs, Class teachers
	INSET time


	Nursery/Early Years: Tracking, Moderation & Quality Assurance
· Continue 6 weekly Cluster Nursery DHT Network meetings aligned to the Care Inspectorate Quality Improvement Framework and Education Scotland Curriculum Improvement Cycle 
· Use meetings to moderate Learning Journals, observations, responsive planning approaches and tracking systems across establishments 
· Review approaches to progression, assessment and responsive curriculum planning across early level 
· Facilitate collaborative moderation and professional dialogue linked to quality indicators in the new Care Inspectorate framework 
· Sample and moderate care plans from across cluster establishments to review approaches to meeting individual wellbeing and support needs 
· Review safeguarding procedures, SIMOA approaches, risk assessment processes and updated authority medication guidance across establishments 
· Compare approaches to nurturing relationships, family engagement and wellbeing support to identify similarities, differences and highly effective practice 
· Moderate indoor and outdoor play environments through collaborative learning visits and professional dialogue 
· Review learner engagement, sustained shared thinking, responsive interactions and evidence of progression within play-based learning 
· Compare curriculum rationale, progression pathways and literacy and numeracy-rich environments across establishments 
· Moderate observations, assessment evidence, planning from observations and approaches to responsive planning across early level 
· Review quality assurance calendars, improvement planning approaches and evaluative evidence gathered through learning visits, moderation and stakeholder feedback 
· Use Fact/Story/Action methodology to support evaluative professional dialogue and identify emerging strengths, barriers and next steps 
· Moderate nursery policies and procedures including: 
· Use meetings to discuss operational barriers, staffing pressures and floor commitment considerations impacting moderation and quality assurance activity across establishments 
· Use ongoing curriculum review and self-evaluation activities aligned to the Education Scotland Curriculum Improvement Cycle to support progression, coherence and continuous improvement across early years pathways and practice 
	Aug-May 27
	
	Cluster HT
Nursery DHTs
	Time for Nursery DHT meetings
Learning Journals
Care Inspectorate framework
Care plans

	Cluster Equality & Inclusion Charter
· Moderate and align Equalities related policies and guidance across establishments
· Continue Cluster Pupil Leadership Group meetings alongside cluster meetings 
· Facilitate pupil-led discussions around equality, inclusion, respectful relationships and children’s rights 
· Co-create shared child-friendly Cluster Equality & Inclusion Charter with learners across the cluster 
· Develop consistent language, expectations and visible approaches to equality across establishments 
· Launch and display charter across all settings and review implementation through learning visits and pupil voice activities 
· Use professional dialogue and moderation activities to review impact and next steps linked to equalities practice 
	Aug- May 27
	
	Cluster HT
Equalities leads in schools
	Equalities Policies
Pupil Leadership group


	Cluster Transitions & Family Support
· Strengthen attendance at TAC meetings for identified learners where appropriate 
· Facilitate targeted transition discussions between primary and secondary colleagues focused on wellbeing, attendance, attainment, pastoral support and continuity of support strategies 
· Implement consistent transition numeracy assessment across all cluster primaries 
· Use Team Around the Child/Family meetings to strengthen family centred support approaches where appropriate 
· Review attendance trends, wellbeing concerns and significant life events collaboratively for identified learners 
· Use cluster meetings and professional dialogue to review continuity and progression across transition stages 
· Identify areas of variability in transition processes and develop increasingly coherent cluster approaches 
	Aug- May
	
	Cluster HT
DHTs
Teachers for transition meetings
	TAC paperwork
Transition processes and information

	Future Ready Pathway: Financial Literacy, Enterprise & Employability
· Establish Future Ready steering group with representation across cluster sectors 
· Facilitate approximately 6 weekly steering group meetings throughout the development year 
· Explore existing approaches to financial literacy, enterprise, employability and skills development across sectors 
· Identify opportunities, barriers and CLPL requirements linked to future pathway development 
· Conduct targeted tests of change within identified establishments and review impact collaboratively 
· Gather staff and learner feedback linked to tests of change and emerging approaches 
· Review realistic approaches to phased implementation aligned to establishment capacity and cluster priorities 
· Use steering group discussions to inform development of a progressive Future Ready pathway 
	Aug- May 27
	
	Cluster HT
Sterring group members
Financial Education lead
	Future Ready steering group
Financial Literacy resources


	PEF – How spend is supporting – how much and what?

	
A total of £18,380 will be used to fund: 

· Pupil Support Assistants to support the health and wellbeing and levels of engagement of identified children x 3 days per week - £13,300
· Barnardo’s Support Worker ½ day per week starting on October to support targeted groups of children and families who are ‘not on track’ with their learning £3700
· Decodable Reading Books - £1000
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Our Drivers

Our Wellbeing
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Our Environment

We aspire to create a nurturing, inclusive

Our VUalues

Respect
Equity

Ambition
Kindness

Our Curriculum

and purposeful environment where all

experience irresistible learning opportunities,

To intentionally develop our mindsets,
skills and knowledge to enable us all to be
successful learners.

opportunities across the whole curriculum
for all learners to become confident individuals.

To encourage all members of our school community

to be effective contributors to all aspects of school life.

To inspire all learners to be responsible citizens by being change
makers in our school, local community and beyond.

To create an environment where everyone is safe, nurtured and
respected, is encouraged to be healthy, active and responsible, is
challenged to achieve and where equity of opportunity is a priority
to enable everyone to be included.

enabling us to be skilled and successful in our
tearning, life and work, within our community

and beyond.
To provide purposeful and engaging it

We do this by:
« Ensuring a nurturing ethos with wellbeing
and positive relationships and children's
rights at the heart of our practice.

« Working in partnership with each other,
parents, professionals and friends in our community.

in the spirit of collegiality.

'+ Engaging with high quality professional learning, and
providing high quality learning and teaching experiences,
with skills focused opportunities, including digital literacies

Encouraging leadership at all levels including pupil leadership
Developing quality spaces for learing with a focus on learning
outdoors.

Being part of our community and participating in community events,
developing the concept of local and global citizenship

Celebrating successes and wider achievements of all learners





