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Foreword[bookmark: _Toc164588538]Foreword


Welcome to our Standards and Quality Report for the period April 2025 – April 2026.

This report provides the people of Inverclyde with the performance information needed to understand how well Inverclyde Council is improving education across the authority.  The report links to the key drivers of the National Improvement Framework (NIF) and also to the Education Services Improvement Plan which clearly states how Inverclyde Council intends to drive forward further improvements over the coming year.

It is vital that we continue to work in partnership to ensure that the standards and quality which are at the heart of an effective education service are maintained and continue to improve in Inverclyde.  We are delighted that these partnerships remain strong and would like to thank all of those who have tirelessly supported our young people to achieve the incredible achievements contained in this report.   

Inverclyde Council is committed to delivering a high-quality education provision in learning environments fit for learning and teaching in the 21st century.  Environments that nurture ambition and aspirations, improve attainment and achievement, and create and widen opportunities for all children and young people to achieve their full potential.  Throughout this Standards and Quality Report you will see examples of how this commitment has been demonstrated.  

Whilst you will read about our many successes and improving trends in attainment and achievements, this report also outlines some of our key priorities for the coming year.  We will continue to put children, families and communities at the centre of our plans, activities and improvements, and build on our strengths and achievements.  By doing this we will demonstrate our ongoing commitment to getting it right for every child, citizen and community.

Links to glossaries of education terminology that will support the reading of this document can be found at:
https://education.gov.scot/parentzone/my-school/education-glossary/

https://www.edubuzz.org/pencaitland/wp-content/blogs.dir/115/files/2017/11/List-of-Acronyms-2017-1.pdf

A full glossary of terms used can be found at the end of the document.
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Vision - Success for all - Getting it right for every child, citizen and community.

The 2023/28 Council Plan sets out the vision for the Council as a whole and the ways in which we hope to improve the lives of, and deliver better outcomes for, the people of Inverclyde. In striving to deliver this strategic plan, and by working with our Inverclyde Alliance partners, we will aim to achieve the vision of: "Success for all - Getting it right for every child, citizen and community".
At its heart, the Council Plan 2023/28 aims to ensure that Inverclyde Council is a dynamic service provider, able to respond to the needs of all our communities and one that plays its part actively as part of public life, locally and nationally.
The Council Plan 2023/28 aligns to and supports the Inverclyde Alliance Partnership Plan 2023/33, ensuring that partners work together to create conditions that promote success for all and addresses inequalities. 
The Inverclyde Commitment is "Success for All – Getting It Right for Every Child, Citizen and Community". We are very aware that life opportunities vary across our population and there are significant challenges in relation to deprivation and inequality. We want to achieve success for all, with everyone in our communities being able to easily access high quality Council services.
Education services context

There are six mainstream secondary schools in Inverclyde, 20 primary schools (ten with nursery classes), and 11 Early Learning and Childcare Centres.  In addition to this, Craigmarloch School and Lomond View Academy support pupils with additional support needs (ASN) or those who are unable to sustain a placement in a mainstream school. We also have two ASN provisions to support pupils with language and communication, based at All Saints Primary and Notre Dame High School. Our Virtual School for Care Experienced Young people has been fully functional since August 2022 and is now incorporated alongside the Corporate Parenting team as part of the overall offer from Lomond View Academy, with the Virtual Head teacher being the head of both. We have a provision and outreach service for deaf pupils called Garvel, based across Moorfoot Primary and Clydeview Academy. During the academic session 2025/26 a new ASN provision called The Cove at Clydeview Academy opened to its first cohort of pupils.
A number of other services also support pupils with ASN. These include: Inverclyde Communication Outreach Service (ICOS), English as an Additional Language (EAL) and Bilingualism Service (based at Whinhill Primary) and the Visual Impairment and Habilitation Service (based at Craigmarloch).
[bookmark: _Hlk161661074]As of October 2025, there were 4863 primary school pupils and 4379 secondary school pupils. There are also 248 pupils in ASN schools and 1252 children in Local Authority Early Years settings.




Wellbeing Outcomes

We have a number of wellbeing outcomes (SHANARRI) that we wish to achieve for our children and young people.  These are:

· Safe:  		Our children will be kept safe.

· Healthy:  		Our children will have the best possible physical and mental health.

· Achieving:  	Achievement will be raised for all. 

· Nurtured:   	Our children will have a nurturing environment in which to learn.

· Active:  		Our children will have the opportunity to take part in activities and 
experiences which contribute to a healthy life, growth and development.

· Respected 	Our children will feel respected and listened to, share responsibilities
     and 		and be involved in decisions that affect them.
     Responsible:  

· Included:   	Our children will be supported to overcome social, educational,  
                               health, employment and economic inequalities and feel valued as  
                               part of the community. 


Inverclyde has benefited from significant investment as part of the ongoing regeneration of the area. The now completed £200 million schools’ estates programme, has delivered new and refurbished schools which are amongst the best in the country, for all pupils in Inverclyde.  Our schools are not only helping to develop a strong sense of community but have been built with innovation and sustainability at the forefront of design.
In 2015 we started the very exciting work to decrease the attainment gap linked to deprivation through the Attainment Challenge. The Attainment Challenge is a programme which initially targeted primary schools in seven local authorities with the highest percentage of deprivation.  The initial bid to support P1 classes in six primary schools in Inverclyde during the academic year 2015/16 was built upon the premise of start small and think big.  
During the academic year 2025/26, Attainment Challenge Strategic Equity Funding (SEF) directly supported all primary stages in 12 schools which serve the most deprived areas in Inverclyde and S1-S3 in all of our secondary schools.  The evidence-based learning undertaken through the Attainment Challenge was rolled out to every school in Inverclyde and has enabled the authority to provide a framework to support schools to deliver their Improvement Plans.  All schools across Scotland are allocated Pupil Equity Funding (PEF) according to the level of children attending the school who are in receipt of free school meals.  Further information on the impact of PEF is contained in the last section of this report. The Strategic Equity Funding the authority receives is reducing over the next three years and in 2025/26 we received approximately £590,000; this less than we did in 2024/25 i.e. £718,000. Whilst the PEF and SEF funding was due to cease in June 2026, we have been informed that this will extend until June 2027. Funding for the final year has yet to be confirmed.


About the Standards and Quality report
This report sets out the progress made towards outcomes set out in our own service plan for 2025/26 and focuses on the impact we have had.
How have we gathered the evidence for the Standard and Quality report?
· School’s Standards and Quality reports and annual school improvement plans
· Annual meetings with schools e.g. attainment meeting
· Our own internal peer review programme
· Evaluations of the work of the Attainment Challenge
· Questionnaires
· Education Scotland Inspections of schools and national thematic inspections
· Care Inspectorate Scotland inspections.
Inspection Activity
During the summer term of 2024/25 and 2025/26 we saw ongoing scrutiny from Education Scotland, (now HMIe) and Care Inspectorate inspections. Below is an overview of the outcomes of these:
HMIe inspections
	Establishment
	School QI 1.3
	School QI 2.3
	School QI 3.1
	School QI 3.2
	Nursery Class QI 1.3
	Nursery Class QI 2.3
	Nursery Class QI 3.1
	Nursery Class QI 3.2

	St Mary’s Primary School
April 2025
Full inspection model (HMIe)
	Very good
	Very     good
	Very good
	Very    good
	
	
	
	

	Whinhill Primary School
January 2026
Full inspection model (HMIe)
	Excellent
	Excellent
	Excellent 
	Excellent
	
	
	
	


Care Inspectorate inspections
	Establishment
	How good is our care, play and learning?       
	How good is our setting?                                 
	How good is our leadership?                           
	How good is our staff team?                            

	Kings Oak PS Nursery Class (Apr 25)
	Good
	Good
	Very good
	Very good

	Whinhill PS Nursery Class (May 25)
	Very good
	Very good
	Very good
	Very good

	Wemyss Bay PS Nursery Class (June 25)
	Good
	Good
	Adequate
	Good

	Blairmore Eary Learning Centre (June 25)
	Very good
	Very good
	Good
	Good

	Glenpark Family Centre (Sept 25
	Very good
	Very good
	Very good
	Very good

	New Framework (from Sept 25)
	Leadership
	Children thrive and develop in quality spaces
	Children play and learn
	Children are supported to achieve

	Wellington Childrens Centre (Jan 26)
	Good
	Good
	Very good
	Good 




Education Scotland National Thematic inspections
Inverkip Primary School and Nursery Class were visited in May 2025 as part of a national thematic inspection into the teaching of literacy.
Gourock Primary School will be visited in May 2026 as part of a national thematic inspection into the curriculum.



Link to the Children’s Services Plan 2022 – 2025
We have linked the next step sections of this report to the four priority themes of the next Children’s Services Plan 2022 – 2025. These are:
Priority Theme 1: 
To utilise our learning from the Addressing Neglect and Enhancing Wellbeing work stream to further embedded GIRFEC in Inverclyde to improve outcomes for children and their families by developing a strong professional base for identifying, understanding and responding to need at the earliest opportunity, with clear, agreed, high quality multi agency approaches throughout a child’s experience.

Priority Theme 2: 
Mental health is everyone’s business, and it affects all aspects of a child and young person’s development. The promotion of a whole community approach to understanding mental health, wellbeing and the impact of trauma is essential.

Priority Theme 3: 
To reduce the inequalities of health and educational outcomes linked to deprivation.

Priority Theme 4: 
To further improve outcomes, including attainment, for care experienced children, young people and their families by developing a culture of ambition based on strong relationships that recognise the range of difficulties experienced by children and families and provide the scaffolding to protect safe, loving and respectful relationships.
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· Whinhill Primary school achieved all four of the quality indicators being evaluated as excellent in their HMIe inspection in January 2026, delivering one of the best ever reports written about a Scottish school.

· The percentage of our early years settings achieving good or better gradings at external inspection remains amongst the highest in Scotland, being ranked as the highest by the LGBF in 2025.

· At P1, 4 & 7 Achievement of Curriculum for Excellence Levels (ACEL) combined we have outperformed national data since the pandemic and have continue to exceed pre-pandemic data in 2025/26.

· At S3 ACEL level 3 and 4 were our best ever outcomes achieved with almost all L3 measures exceeding national averages and L4 outcomes improving towards the national average.

· The % of S4 pupils achieving 5 National 5s (Grades A – D) by the end of S4 has improved significantly in 2025 to 53.78%, one of the best outcomes achieved.

· In October 2025 our Initial School Leavers Destination (ISLDR) figure was 96.4%, equalling our highest ever figure.

· In 2025/26 the percentage of 16-19 years old participating in education, employment or training, was maintained at 93.5%, our second highest ever percentage of this measure. 

· Inverclyde Instrumental Music Service: 
The Orchestras and Ensembles continue perform to a high standard, as evidenced at the 2 annual concerts, community events and competitions. A record audience attended the Christmas concert to see over 400 of our young musicians perform. At the Scottish Concert Band Festival, the Junior Wind Orchestra achieved a Gold Award, both Senior Wind Orchestra and Inverclyde Academy Percussion Ensemble achieved Gold Plus whilst the newly formed Inverclyde Schools Pipe Band performed very well at the Scottish Schools Pipe Band Championship.











A: Improvement in attainment, particularly in literacy and numeracy







	
A1 Implement a revised version of the Establishment Improvement Framework from August 2025, taking into account feedback and recommendations from the National Thematic inspection and work from the QUAD.

A2 Embed the numeracy strategy across all settings and continue to grow our numeracy and maths support networks in order to provide consistency of approach and opportunities to share practice leading to improvements in learning and teaching and learner achievements.

A3 Continue to promote the Literacy Framework and the PASE Blog, as well as carrying out an evaluation of the framework’s impact since its launch.

A4 Continue to improve and ensure the data strategy’s sustainability by reviewing and identify possible alternative tools.

A5 Continue to evolve and review authority tracking systems in place for both the BGE and Senior Phase.

A6 Establish the Curriculum Oversight Board including membership, terms of reference and related work plan.

A7 Re-introduce the Strategic Play Pedagogy group and evaluate the overall progress to date and identify next steps to further develop and embed active approaches to pedagogy.

A8 Complete the review of the Digital Strategy ensuring a revised version is in place for implementation from August 2026




A1 The Education Service, has successfully implemented a revised version of its Improvement Framework during session 2025/26. This has included new brokerage meetings with Heads at the start of the year to ensure clarity as to the category of each establishment against the new framework, as well as the support to be offered during the year. Across all sectors peer reviews have continued to be carried out however a new approach to the annual achievement meetings has also been introduced, including peers in this process. 
The key focus of the work of the QUAD (East Ayrshire, Inverclyde, West Dumbartonshire and the Western Isles), which the Education Service is part of, has been the benchmarking and sharing of practice relating to each council’s education service improvement framework. This has been instrumental in supporting us to further develop our approach.
The implementation of the framework has been evaluated by heads throughout the year, and further revisions will be introduced in 2026/27 based on the feedback received. A key performance indicator used to measure the impact of the framework is the % of establishments evaluating themselves as good or better; these percentages remain very positive.


QI evaluations – good or better
	Quality Indicators from HGIOS 4
	
1.3
	
2.3
	
3.1
	
3.2

	Early Years (Inv)
	97%
	97%
	97%
	97%

	Early Years (NA)
	64%
	65%
	78%
	68%

	Prim (Inv)
	96%
	96%
	92%
	92%

	Prim (NA)
	65%
	65%
	72%
	64%

	Sec (Inv)
	100%
	100%
	100%
	100%

	Sec (NA)
	59%
	59%
	61%
	63%


*Inverclyde data based on all establishment SQRs 24/25, Care Inspectorate and Education Scotland inspections 2017-26 and all Peer Review validations 2022 to date.
*NA is all Education Scotland inspection outcomes 2017 – 24.
A2 	The Inverclyde Numeracy Strategy has been refreshed and provides all involved in education with the guiding principles to achieve high quality learning teaching and assessment in numeracy. It supports what is considered to be best practice to achieve excellence and equity in all of our educational establishments. 
The refreshed Numeracy Strategy was launched to Heads of Establishments and Principal Teachers of mathematics in May 2025. A supportive presentation was created and shared to support all establishments and practitioners to engage with the strategy in order to support improvements in learning, teaching and assessment. Posters have been produced and delivered to all establishments providing staff with a direct QR code link to access the strategy.
Inverclyde Numeracy and Maths Champions have had opportunities to explore the strategy together and to share aspects of the strategy that they have used to make improvements including the wealth of anytime professional learning opportunities accessible via the strategy. To date there have been 1200 engagements with the strategy.
The Numeracy and Mathematics Champions network has continued to grow. The network has moved away from only engaging with Primary colleagues to encouraging Early Years, Primary and Secondary practitioners to attend. The network supports practitioners to achieve the aims and improvement outcomes of our Numeracy strategy and provides a sustainable and consistent approach to supporting improvements in numeracy and maths. The network continues to meet termly and has provided practitioners with national updates, professional learning opportunities, time to share practice and opportunities to engage with the national Curriculum Improvement Cycle (CIC). Agenda items are driven by national, local and establishment needs. 
Champions have fed back via the network evaluation that the Numeracy and Maths network has strengthened practitioner knowledge and preparedness for upcoming national and authority-wide developments, whilst also boosting confidence in delivering high-quality teaching, learning, and assessment. Champions shared that they benefited from improved access to valuable resources and websites, alongside opportunities for rich professional dialogue and sharing of effective practice across settings. Engagement in the network has supported leadership roles and enabled staff to communicate updates and CLPL opportunities within their settings. 
ACEL Numeracy including PRAG comparisons June 2024 to June 2025:
Overall numeracy attainment improved slightly to 82.3%, up from 81.7% in 2024. Q1 attainment dipped marginally to 76.5%, just 0.3% below the previous year. Q5 attainment also saw a slight decline to 90.6%, from 92.3%. However, the Q1 to Q5 gap narrowed to -14.1%. Comparing Q1 to Q2–5, the gap increased slightly from -10.6% to -11.7%, although this still reflects relatively steady progress in the wider cohort.
LGBF & LA Comparator Data:
Overall Numeracy attainment (ACEL) continues to demonstrate positive and sustained improvement. By June 2025, attainment had risen to 82.3%, placing Inverclyde 2.1% above the national figure of 80.2%. This upward trajectory reflects the impact of ongoing work to strengthen learning, teaching and assessment in numeracy across the authority. Comparative performance is also strong: Inverclyde is performing above two of its three Local Authority comparators (Na h‑Eileanan Siar and West Dunbartonshire) and remains only marginally below East Ayrshire, indicating that local approaches are securing outcomes broadly in line with, or better than, similar authorities. Overall, the data provides clear evidence of improving performance and a positive direction of travel in numeracy attainment.
A3 	 Literacy continues to be embedded as a key strategic priority across the authority, with robust tracking and monitoring processes enabling early identification of need and informed decision‑making. These approaches are contributing to improved outcomes for children and young people, while the sustained focus on literacy is strengthening consistency of practice and supporting positive attainment trends.
ACEL Literacy Outcomes including PRAG comparisons June 2024 to June 2025:
Combined literacy attainment (ACEL) continued to show positive overall progress, rising from 76.4% in June 2024 to 77.2% in June 2025. However, performance within the lowest quintile declined slightly, with Q1 attainment falling from 71.0% to 69.6%. As a result, the equity gap widened, with the Q1–Q5 gap increasing from ‑17.8% to ‑19.3% and the Q1–Q2–5 gap expanding from ‑11.8% to ‑15.1%. Attainment among pupils in Q5 continued to strengthen, reaching 88.9%, and Q2–5 performance also improved to 84.7%. These patterns indicate that while overall attainment is improving, targeted interventions remain necessary to address the gap.
LGBF & LA Comparator Data:
Combined literacy attainment (ACEL) continues to demonstrate positive and sustained improvement. By June 2025, attainment had risen to 77.2%, placing Inverclyde 2.6% above the national figure of 74.5%. This upward trajectory reflects the impact of ongoing work to strengthen learning, teaching and assessment in literacy across the authority. Comparative performance is also strong: Inverclyde is performing above two of its three Local Authority comparators (East Ayrshire and West Dunbartonshire) and remains only marginally below Na h‑Eileanan Siar, indicating that local approaches are securing outcomes broadly in line with, or better than, similar authorities. Overall, the data provides clear evidence of improving performance and a positive direction of travel in literacy attainment.
Literacy Framework:
Strong progress continues to be made in the development and promotion of the Inverclyde Literacy Framework tool. The framework was completed early in Session 2025/26, with the inclusion of the English as an Additional Language (EAL) component further strengthening its breadth and relevance. The full framework is now accessible to all staff, supporting enhanced knowledge and understanding while positively influencing classroom practice across the three literacy organisers: Listening & Talking, Reading, and Writing. This shared resource is contributing to greater consistency and improved pedagogy across establishments.
Over the past year, the implementation of the Inverclyde Literacy Framework has begun to strengthen the consistency and quality of literacy practice across establishments. Evidence from the 1‑year evaluation indicates high levels of staff awareness, with almost all respondents reporting that they are familiar with the framework. The majority have accessed the guidance and used it to inform their planning and delivery of literacy learning. Staff engagement spans a range of contexts, including individual and whole‑school CLPL, demonstrating that the framework is becoming embedded within professional learning approaches across the authority.
Practitioners’ confidence in teaching literacy has improved across all organisers. Self‑reported confidence ratings show clear upward trends, with average scores increasing from:
· 6.79% to 7.76% in reading, 
· 6.89% to 7.82% in listening and talking, and 
· 7.07% to 8.05% in writing 
These improvements suggest that staff feel better equipped to deliver high‑quality learning and teaching, supported by the clarity and structure provided within the framework. Respondents identify Professional Learning and Effective Instruction as the most useful components, highlighting the value of practical, evidence‑informed guidance in shaping classroom practice.
Most practitioners agree that the framework has had a positive impact on their work and that it has influenced their practice. Staff comments reflect a growing sense of shared expectations and improved coherence in approaches to literacy across stages and settings. This is contributing to a more consistent learning experience for children and young people.
Overall, the first year of implementation shows that the Literacy Framework is beginning to make a positive and measurable contribution to improving practitioner confidence and enhancing the consistency of literacy practice across Inverclyde. Continued focus on embedding the framework at depth will help to secure sustained improvements in learners’ experiences and outcomes.
A4	Good progress continues to be made in strengthening the local authority’s data strategy, with clear evidence of increasingly robust and efficient systems supporting improvement across all sectors. Effective communication between the Data Lead and Project Lead ensures that the data calendar is routinely updated and that key collation dates are clearly communicated to all stakeholders. 
Ongoing enhancements to the tracking and monitoring of attainment data are enabling timely, evidence‑based dialogue with head teachers, supporting a sustained focus on improving outcomes for all children in the primary sector. In the secondary sector, senior leaders are making effective use of trackers, alongside the BGE and Senior Phase dashboards, to monitor young people’s progress and plan targeted interventions. Feedback from recent attainment meetings indicates that staff across establishments demonstrate a strong confidence in accessing, interrogating and analysing data. This enhanced data literacy is contributing to more informed and targeted decision‑making around interventions, ensuring support is better aligned to learner need.
Further adaptations to the data pack, including the development of cohort‑journey analysis in the primary sector, are providing richer insights into learners’ progress over time. The move from manual data entry to more automated processes has strengthened accuracy, reduced the risk of file corruption, and improved the cleansing of ACEL Teacher Professional Judgement data. 
While no decision has yet been taken regarding the procurement of a more modern data management system, the authority continues to monitor national developments closely, particularly in light of the Scottish Government’s emerging direction in this area. 
Overall, these improvements reflect an increasingly effective data strategy that is supporting leaders to make informed decisions and drive improvement with confidence.
A5	Good progress continues to be made in evolving and strengthening the authority’s tracking systems across both the BGE and Senior Phase. 
All establishments are now using the data dashboards effectively to filter and analyse information, enabling more informed decision‑making and the identification of targeted interventions to improve outcomes for children, young people and families impacted by poverty. The tracking systems have been further refined to identify young people at risk of leaving school without qualifications or awards, supporting earlier and more coordinated intervention planning.
Establishments are increasingly using these systems to monitor progress against their School Improvement Plan targets, including percentage‑based attainment goals, which is helping to sharpen the focus on measurable improvement. 
Attainment and achievement meetings have been reviewed and enhanced, resulting in more purposeful professional dialogue and valuable opportunities for Senior Leadership Teams to share effective practice. Feedback from senior leaders has been highly positive, with many noting the significant impact this approach will have on their ongoing use of data to drive improvement. Targeted attainment meetings, informed by Teacher Professional Judgement data, are also contributing to greater accuracy, deeper understanding of the data, and increased confidence that senior leaders know their context well and are using evidence robustly to support improved outcomes. 
A6	The Strategic Curriculum Board was established at the end of session 2024/25 and has met throughout session 2025/26. The membership includes the heads / chairs of each cluster.
members of the education service and representatives from Education Scotland. The group has developed strategic thinking around the emerging strategy for supporting the implementation of the Curriculum Improvement Cycle (CIC). Two conferences to support leaders to better understand the CIC have been delivered during the year and a decision to create a curriculum development officer post has also been taken to provide capacity and support to all to ensure that further awareness raising, support to review emerging frameworks and support for all establishments to review their curriculum rationales is in place during 2026/27.
A7	The Strategic Play Pedagogy group has been re-introduced during 2025/26 which includes representation from Early Years, Primary, Secondary and Specialist provisions. The Strategic Play and Pedagogy group has updated Play an enquiry-based learning padlet for all establishments to access to support with strategic planning, self-evaluation and high-quality practice. Almost all primary establishments have play pedagogy approaches in P1 and P2. Most have enquiry-based learning or project-based learning approached, both indoors and outdoors from P3 – P7.
Most secondary establishments have adopted enquiry-based learning approaches or project-based learning approaches to improve attendance and engagement of SI and S2 learners. All establishments have been offered Education Scotland’s ‘Leading Play Pedagogy’ year’s training for session 26/27. 
A new transition reading project ‘couch to classroom’ has been planned in collaboration with the library to improve attainment in reading and parental engagement. 
A8	The Digital Strategy is currently under review to ensure it remains robust, responsive, and fit for purpose and will be taken to the Education Committee in September 2026. As part of this process, qualitative consultation has been undertaken with learners, and there are plans to use a survey to gather the thoughts of parents, and practitioners. This will inform the development of a refreshed strategy that reflects the needs and priorities of all stakeholders. This collaborative approach has strengthened the quality and relevance of the revised strategy and will support a shared understanding of digital expectations across the learning clusters. 

The updated strategy takes account of significant and emerging developments, including the impact of artificial intelligence, digital security and data protection, and the need to align delivery with available budgetary resources. In addition, it places a strong emphasis on ensuring equitable access to digital devices and platforms, while recognising the importance of staff capacity and professional learning across our establishments in Inverclyde to enable high quality learning and teaching. The digital strategy will have a focus on equitable access for all learners in the senior phase with a provision for remote learning using technology as part of the Inverclyde Senior Phase Consortium. This provides a clear framework for the effective and sustainable use of digital technologies to enhance learner experiences and outcomes.

	
Next steps: Improvement in attainment, particularly in literacy and numeracy.




A1 Continue to embed the Establishment Improvement Framework for all establishments from August 2026, taking into account feedback and evaluations from session 2025/26. Support the second year of the revised approach to annual achievment meetings in stand alone early years establishments and review how this can be developed with nursery classes.

A2 Continue to support leaders of all early years establishments and nursery classes with the revised early years framework for the Care Inspectorate and all school leaders to prepare for future changes to the HMIe inspection process.

A3 Review the quality assurance and self-evaluation processes for the education service itself, in preparation for the future inspection of local authority education services. This should include a review of the format and processes for generating the education service improvement plan going forwards.
A4 Continue the work of the Curriculum Oversight Board, creating a clear work plan for 2026/27 supported by the appointment of a Curriculum Development Officer, and the work of the QUAD. This should include raising greater awareness of national developments and supporting all establishments to ensure that their curriculum rationale has been reviewed by June 2027.

A5 Review and develop the leadership strategy for the education service, with a focus on growing middle leadership capacity, linking to the ASN strategy, leading learning, teaching and curriculum design.

A6 Implement the Digital Strategy from August 2026.










































B: Closing the attainment gap between the most and least disadvantaged children and young people



	
B1       Implement the SEF Plan for sessions 25/26 and create a plan for session 2026/27: Education Services in Inverclyde - Inverclyde Council. As part of this agree an exit strategy from the attainment challenge programme with a focus on sustainability from June 2027.
B2	Continue to track progress towards agreed Local Authority CORE and CORE+ Stretch   Aims supported by full implementation of the BGE and Senior Phase Trackers.
B3		Work with partners to evolve a revised family support offer and clear referral system, aligning the early intervention model from the Whole Family Wellbeing Fund (WFWF), the Family Link Workers as part of the Lomond View Academy offer and the reduced capacity of the Family Support service from within the Attainment Challenge.   
B4		Carry out a review of the Parental Engagement Strategy by June 2026.



B1	Significant progress has been achieved in the development of the SEF Plan 2026/27, with clearly defined objectives and actions that build directly on the improvements secured over the previous five‑year period. Funding is being deployed strategically to maximise impact, ensuring a continued focus on improving outcomes for all children and young people, particularly those experiencing the greatest levels of deprivation. 
In preparation for the potential cessation of SEF funding in June 2027, a comprehensive exit strategy has been established. This forward‑looking approach ensures that key priorities remain firmly embedded within the local authority’s strategic work, with responsibilities distributed across the existing education team and wider directorates. As a result, the authority is well‑placed to sustain progress and maintain a strong focus on equity and excellence beyond the current funding period.
B2	Good progress continues to be made in tracking progress towards the authority’s agreed CORE and CORE+ Stretch Aims, supported by the full and effective implementation of the BGE and Senior Phase dashboards. The evolving tracking systems are now providing a coherent and robust framework for monitoring attainment, enabling establishments to analyse progress with increasing accuracy and confidence. This strengthened approach is ensuring that leaders at all levels have timely, high‑quality data to inform decision‑making, target interventions, and drive improvement across both the BGE and Senior Phase.
Stretch Aims – Progress on the trajectories for 2024-25
· Stretch Aim 1 - ACEL Literacy Combined – P1, P4, P7
Literacy Combined (June 2025) The local authority saw further improvement in overall attainment in combined literacy, increasing from 76.4% in June 2024 to 77.2%. Although this remains 0.9 percentage points below the lower threshold of the stretch aim window (78%–79.8%), progress continues.
There was a slight decline in Q1 attainment from 71.0% in June 2024 to 69.6%, which is still within the stretch aim range of 69.5%–71.6%, though representing a widening of the poverty-related gap. The Q1 to Q5 gap increased from -17.8% to -19.3%, moving outside the agreed stretch aim gap window of (-18% to -16.5%). Similarly, the Q1 to Q2–5 gap widened from -11.8% to -15.1%. Despite the gap widening, Q5 attainment continued to rise to 88.9%, and Q2–5 increased to 84.7%.
· Stretch aim 2 - ACEL Numeracy Combined – P1, P4, P7
Numeracy Combined (June 2025) Overall numeracy attainment improved slightly to 82.3%, up from 81.7% in 2024, but remains below the stretch aim window (84.5% - 85.7%)
Q1 attainment dipped marginally to 76.5%, just 0.3% below the previous year. Q5 attainment also saw a slight decline to 90.6%, from 92.3%. However, the Q1 to Q5 gap narrowed to -14.1%, now within the stretch aim gap window of (-14.5% / -13.1%). Comparing Q1 to Q2–5, the gap increased slightly from -10.6% to -11.7%, although this still reflects relatively steady progress in the wider cohort.
· CORE+ Stretch Aim 2 - SIMD Quintile 1 Reading (ACEL- P1, P4, P7)
Reading (ACEL – P1, P4, P7) for SIMD Quintile 1 pupils decreased from 79.1% to 77.8% (-1.3%)
· CORE+ Stretch Aim 3 - SIMD Quintile 1 Writing (ACEL- P1, P4, P7)
Writing (ACEL – P1, P4, P7) also saw a dip from 72.7% to 71.2% (-1.5%), placing it 0.8% below the stretch aim range.
· Stretch Aim 3 - SCQF Level 5 (All)
The data indicates significant progress in the proportion of school leavers achieving at least one pass at SCQF Level 5 between June 2024 and June 2025. Overall attainment increased from 82.4% to 88.15% (+5.75%). Notably, the most deprived quintile (Q1) improved from 75.8% to 83.12% (+7.32%), while the least deprived quintile (Q5) rose from 95.2% to 96.3% (+1.1%). The attainment gap between Q1 and Q5 narrowed from -19.4% to -13.2%, reflecting a 6.2 percentage point reduction.
Despite this positive trajectory, the June 2025 results fell slightly short of the stretch aims set for 2024/25. Overall attainment was 1.95 percentage points below the lower end of the target window (90.1%), with Q1 and Q5 also not achieving their respective stretch aims by 2.88% and 1.3%. The Q1–Q5 gap, while reduced, remains 1.6 percentage points above the upper target (gap aim: -11.6% to -10.3%).
In summary, the local authority has made strong progress in raising attainment and closing the equity gap, particularly for the most disadvantaged learners. Continued focus on targeted interventions will be essential to meet or exceed future stretch aims and further reduce the attainment gap.
· Stretch Aim 4 - SCQF Level 6 (All)
The data for June 2025 shows continued progress in the proportion of school leavers achieving at least one pass at SCQF Level 6. Overall attainment increased from 65.9% in June 2024 to 67.44% (+1.59%). The most deprived quintile (Q1) improved from 55.0% to 56.62% (+1.62%), while the least deprived quintile (Q5) decreased slightly from 88.1% to 85.19% (-2.91%). The attainment gap between Q1 and Q5 narrowed from 33.1% to 28.57%, a reduction of 4.57 percentage points.
Despite these improvements, the June 2025 results remain below the stretch aims set for 2024/25. Overall attainment is 1.06 percentage points below the lower end of the target window (68.5%), with Q1 and Q5 also not achieving their respective stretch aims by 2.98% and 2.21%. The Q1–Q5 gap, while reduced, is still 0.77 percentage points above the upper target (gap aim: -27.8% to -27.5%).
In summary, the local authority has made progress in raising attainment at SCQF Level 6 and in closing the equity gap. However, further targeted support and intervention will be required to accelerate progress, particularly for the most disadvantaged learners, and to achieve or exceed future stretch aims.
· Stretch Aim 5 - APM – Annual Participation Measures
Annual Participation Measures for our young people have plateaued after increasing for the last 3 years. Overall participation has remained consistent with a 0.1% fall based on last year’s figures. The data also indicates a 0.8% gap between the stretch aim and actual performance. A 5-year analysis of the data indicates an overall improvement in APM of 1.6% and a reduction in the gap between most and least deprived of 2.1%.
· Stretch aim 6 - Health & Wellbeing – Secondary Attendance
Attendance continues to be a challenge for the local authority, as it is nationally. However, through a sustained and focused approach, the local authority has made more significant progress in improving Secondary overall attendance levels. Between June 2024 and June 2025, overall attendance rose from 88.3% to 89.35%, marking a +1.05% improvement.
· Q1 attendance increased from 86.3% to 87.55% (+1.25%), exceeding the stretch aim window upper bound of 87.81%.
· Q5 attendance rose from 92.0% to 92.87% (+0.87%), also surpassing the stretch aim upper bound of 92.20%.
· Q2–5 attendance improved from 90.2% to 90.96% (+0.76%), remaining above the stretch aim range.
The attendance gap between Q1 and Q5 narrowed slightly from -5.7% to -5.32%, a +0.38% shift, though it remains 0.42% above the stretch aim target. The Q1 to Q2–5 gap also improved from -3.9% to -3.41% (+0.49%), indicating progress in reducing disparities.
· CORE+ Stretch Aim 1 - SIMD Quintile 1 Attendance – Primary
Attendance rose from 91.3% in June 2024 to 92.18% in June 2025, an increase of +0.88%, exceeding the lower target of the stretch aim window and landing +0.28% above the target range.
B3	The continuation of the Family Support Service is further strengthening established processes, providing targeted and timely assistance to children, young people, and families who may be at risk of referral to social services. This approach is enhancing early intervention and contributing to improved long‑term outcomes.
The Family Support Service continues to deliver highly effective early‑intervention support that strengthens family wellbeing, enhances parental capacity and improves children and young people’s readiness to learn. Referrals are being picked up promptly, and strong partnership planning across Education, HSCP and third sector colleagues has ensured that needs are responded to.
The service’s trauma‑informed, relationship‑based model, grounded in the principles of GIRFEC and The Promise, has allowed families to access skilled support quickly and in the setting that best meets their needs. A clear and collaborative operational plan for both early intervention and crisis management is now embedded, enabling a consistent, coordinated response that prevents escalation and ensures families receive timely, appropriate support.
The impact of this coordinated approach is evident in the reduced need for statutory involvement among families accessing early intervention. By identifying concerns earlier and providing flexible, strengths‑based support, the service has been effective in stabilising family relationships, improving emotional wellbeing and helping parents develop greater confidence in their capacity to meet their children’s needs. Children and young people report improved wellbeing through a range of measures, including increased emotional regulation, reduced anxiety, improved peer relationships and enhanced readiness to learn. Parents similarly describe improved agency, reflecting a stronger sense of control, confidence and ability to manage challenges within the home. These improvements are particularly significant given the high levels of adversity many families face, including trauma, poverty, mental health challenges and neurodiversity.
Overall, the service continues to deliver a high‑quality, impactful response to the needs of some of Inverclyde’s most vulnerable families. The combination of timely referrals, coordinated planning, early intervention and trauma‑informed practice has resulted in meaningful reductions in crisis and escalation, while enabling children, young people and adults to experience improved wellbeing and stronger family connections. Feedback from families highlights the profound impact of trusted relationships, consistent support and advocacy, contributing to reduced isolation, increased engagement with education and a clearer pathway to improved outcomes. The service remains a vital component of Inverclyde’s wider Attainment Challenge programme, ensuring families have the scaffolded support required to thrive.
B4		We are in the process of reviewing and refreshing our Parental Engagement Strategy in line with the Scottish Schools (Parental Involvement) Act 2006 strategy requirements.
As part of a range of information gathered, data from the Authority Parental Engagement and Involvement Survey has been collected to inform the refreshed strategy and strengths and next steps. These will be shared with parents and Heads through the updated strategy, through Heads meetings and through our Parent Council Representatives network.
The survey data has been shared with individual schools to allow them to review and improve their impact regarding each of the three key aspects, that is, home-school partnerships, learning at home and parental representation, and to ensure that the legislative duties contained in the Scottish Schools Parental Involvement Act 2006 are also maintained. 
A total of 1597 parents engaged with the survey and 1076 completed the survey.
A consultation template has been shared with primary, secondary and ASN settings and consultation groups have been identified to ensure that the views of all stakeholders are gathered and reflected in the refreshed strategy.
Education Scotland, Education Officers, Barnardo’s, attainment Challenge Project Lead and Inverclyde Safer and Inclusive Communities have also been consulted and have contributed to the refresh.
The updated strategy will be launched at the start of the new academic session 2026/27. 

	Next steps: Closing the attainment gap between the most and least disadvantaged 



B1       Implement the SEF Plan for session 26/27 and create a plan for session 2027/28 if and when future budgets are confirmed: Education Services in Inverclyde - Inverclyde Council. If not review and implement the agreed exit strategy from the attainment challenge programme from June 2027.
B2	Continue to track progress towards agreed Local Authority CORE and CORE+ Stretch   Aims supported by full implementation of the BGE and Senior Phase Trackers.
B3		Continue to work with partners to deliver the family support offer and review alongside the wider offer as part of the Children’s services plan 2026 – 2029.
B4	Implement the revised Parental Engagement Strategy from August 2026.

















Evaluation of attainment in Inverclyde
Curriculum for Excellence reported levels

[bookmark: _Hlk161656713]The ACEL return collects data from all publicly funded schools and gathers information for all pupils in P1, P4, P7 and S3. The return measures national performance in aspects of literacy (i.e. reading, writing, listening and talking) and numeracy, and reports on the percentage of pupils who have achieved the expected level, based on teacher professional judgements relevant to their stage. 

This table shows Inverclyde and national averages as of June 2025. Overall, Inverclyde performs above national averages across most measures and stages, with particularly strong performance in Listening & Talking and Reading. The largest positive gaps are seen in Listening & Talking (up to +5 points) and Literacy (+6 in P1), while Numeracy is broadly in line with or slightly below national levels at S3 (-1). Whilst Level 4 at S3 is below the national average, these percentages are an improvement over time, and a significant improvement on 2023/24.
Attainment across the BGE (June 2025)
[image: ]

Source: Scottish Government, 2025
Achievement of Curriculum for Excellence (CfE) levels: 2024/25 - gov.scot (www.gov.scot)





Below is a comparison of Literacy & Numeracy performance between Inverclyde and National across the years 2020-21 to 2024-25.

· Inverclyde has consistently outperformed the national average in both Literacy and Numeracy over the past five years, with the gap widening slightly in Literacy (now +2.8 points in 2024/25)
· Both measures show strong improvement since 2020/21
· Numeracy has dipped slightly from its peak in 2022/23 but remains above national levels (+2.0).
Percentage of learners achieving expected levels in literacy and numeracy in P1, P4, and P7 combined.


Source: Scottish Government, 2025 (Supporting documents - Achievement of Curriculum for Excellence (CfE) Levels 2024-25 - gov.scot (www.gov.scot)

In measuring the poverty-related attainment gap, the comparison nationally is drawn between SIMD deciles 1-2 and deciles 9-10. However, Inverclyde have a very small percentage of the school population living in quintile 5 (deciles 9-10), and therefore locally the measure often used is between deciles 1-2 and deciles 3-10.  The chart below shows the proportion of P1, P4 and P7 pupils who achieved the expected levels in literacy overall and numeracy for pupils in SIMD 1-2 compared to SIMD 3-10. 

% achieving literacy P1,4,7 by SIMD Band change 20-21 to 24-25 (P1,4,7 combined) 

[bookmark: _Hlk192489537]The chart above compares literacy achievement in SIMD 1-2 (most deprived areas) and SIMD 3-10 (least deprived areas) from 2020-21 to 2024-25, highlighting the attainment gap.

Literacy attainment has improved over time for pupils in SIMD 1–2, rising from 55.2% to 69.6%, helping to significantly reduce the attainment gap from 24.0% to 15.5%. However, the gap has widened slightly in 2024/25 after steady reductions, reflecting a stronger increase in SIMD 3–10 compared to SIMD 1–2.

The chart below shows numeracy achievement between SIMD 1-2 (most deprived areas) and SIMD 3-10 (least deprived areas) over five years (2020-21 to 2024-25), highlighting the attainment gap.

Numeracy attainment for SIMD 1–2 has improved markedly since 2020/21 (63% to 76.7%), contributing to a substantial reduction in the attainment gap from 21.9% to 11.7%. The gap has narrowed overall but has slightly increased in 2024/25, following a peak reduction in 2023/24.










% achieving numeracy P1,4,7 by SIMD Band change 20-21 to 24-25 (P1,4,7 combined)


INSIGHT: Awards at SCQF level 5 and 6

Insight is the professional benchmarking tool for analysing attainment data in the senior phase, accessible by secondary schools and local authorities. It is designed to support self-evaluation and provide schools with their attainment information in a format that makes it straightforward to identify possible areas for improvement for young people in S4 to S6.
The following charts are a sample from the Insight suite of indicators which relate to the achievement of awards at SCQF level 5 and 6 for senior phase pupils. 
The data highlights pupil achievement across four key metrics. Overall, Inverclyde’s performance shows some fluctuation across the period and is generally in line with or slightly below national levels, particularly in recent years. Attainment at Level 5 has declined since a peak in 2021/22 and now sits below the national figure, while Level 6 attainment remains consistently below national levels, despite a slight improvement in 2024/25.
For pupils from the most deprived areas, Inverclyde demonstrates a stronger position at Level 5, consistently outperforming national figures. However, at Level 6, performance is more mixed, aligning with or falling slightly below national levels in the most recent years.
Percentage of pupils gaining 5+ awards at Level 5

Source: Insight, 2025 (Breadth & Depth All Candidates)
Percentage of pupils gaining 5+ awards at Level 6

Source: Insight, 2025 (Breadth & Depth All Candidates)
Percentage of pupils living in the 20% most deprived areas gaining 5+ awards at level 5

Source: Insight, 2025 (Breadth & Depth All Candidates)









Percentage of pupils living in the 20% most deprived areas gaining 5+ awards at level 6
 
Source: Insight, 2025 (Breadth & Depth All Candidates)


INSIGHT Comparison Leavers Data
National Benchmarking Measure: Literacy & Numeracy

This set of charts presents the performance of school leavers achieving SCQF Level 4 and Level 5 in Literacy and Numeracy over time, compared to national figures.
Overall, Inverclyde demonstrates consistently strong performance across both Literacy and Numeracy at Levels 4 and 5, maintaining a clear and sustained advantage over national averages. While there are minor year-on-year fluctuations, attainment remains high, particularly at Level 4 where performance is consistently above 90%.

· Inverclyde outperforms national figures across all measures, with the gap particularly notable in Literacy at both Level 4 and Level 5.
· Performance at Level 5 shows some variation over time, but recent data indicates an upward trend, especially Numeracy.
· Level 4 attainment remains consistently high and stable.

Overall Inverclyde has maintained a strong and consistent position above the national average across all measures.  

Percentage of leavers achieving level 4 and 5 in literacy and numeracy


Source: Insight, 2025 (INSIGHT:National Benchmarking Measure: Literacy and Numeracy)

Viewing literacy and numeracy separately shows the same trend of consistently being above the national average. 



Percentage of leavers achieving level 4 and 5 in literacy

Source: Insight, 2025 (INSIGHT:National Benchmarking Measure: Literacy and Numeracy)

Percentage of leavers achieving level 4 and 5 in Numeracy 


Source: Insight, 2025 (INSIGHT:National Benchmarking Measure: Literacy and Numeracy)










National Benchmarking Measure: Attainment for All 
This chart shows the complementary tariff scores of leavers divided into the lowest, middle and highest percentage of attainment cohorts. The lowest attaining 20% are consistently above the national average.  The middle 60% show a mixed position, with Inverclyde below the national average in most years. The highest 20% remain below the national average.

Average complementary tariff points for leaver cohorts in selected years



 Source: Insight, 2025 (INSIGHT:National Benchmarking Measure: Improving Attainment for All)

National Benchmarking Measure: Attainment versus Deprivation
This national measure looks at the average total tariff score of school leavers by SIMD. The SIMD enables schools to map their performance against the social context in which they operate.  The table below shows the total tariff scores of leavers against their deprivation area for 2024/25.  SIMD 1 being the most deprived and SIMD 10 being the least.

Inverclyde outperforms the national average in average tariff points across the majority of SIMD deciles, particularly within the most deprived groups (SIMD 1–6), where the gaps are most pronounced. Performance is more mixed in the least deprived deciles, with Inverclyde slightly below the national average in SIMD 8–10. Inverclyde’s cohort is heavily concentrated in the most deprived deciles, with a significantly higher proportion of SIMD 1 compared to the national picture.

Average complementary tariff points for leaver cohorts by SIMD, 2024/25
[image: ]

In the chart below the size of the bubble is proportionate to the percentage of individuals in each SIMD decile. It shows that performance in SIMD 5 and 8 was significantly greater than the national establishment.  The next chart shows the point gap between Inverclyde and the national average.

Average complementary tariff points for leaver cohorts by SIMD, 2024/25
[image: ]

Source: Insight, 2025 (INSIGHT:National Benchmarking Measure: Attainment versus Deprivation)

Average complementary tariff point gap between Inverclyde and national at each SIMD decile

The charts below groups SIMD pupils into two bands of deciles, 1-2 and 3-10, to allow the measurement of the SIMD attainment gap. Inverclyde’s  and the National figures are decreasing but Inverclyde remains consistently higher then the National Figure. The same pattern is showing in the 3-10 SIMD group.

The attainment gap in Inverclyde is consistently slightly wider than the national gap, particularly in more recent years, indicating that although overall performance is stronger, the disparity between the most and least deprived groups remains more pronounced
Attainment gap by average complementary tariff points by SIMD local banding, 2020/21 to 2024/25
 


Source: Insight, 2025 (INSIGHT:National Benchmarking Measure: Attainment versus Deprivation)


Breadth and Depth: All Candidates 
The charts below show our performance at in key measures in the percentage of pupils gaining awards at SQA national at SCQF levels 5, 6 and 7. Data from 2020 through to 2022 cannot be used for direct comparison with previous years to show improved performance due to the different awarding model that were used over this period. 
Inverclyde performance dipped in 2023 (47.3%), and rose steadily to 53.9% in 2025 overtaking the National figure.
% of pupils achieving 5+ Awards at National 5 level (grade A-D) by end S4, 2020/21 to 2024/25
 Source: Insight, 2025 (INSIGHT::Breadth and Depth: All Candidates)
At SQA Higher level, Inverclyde has consistently performed above the national average across all years. 
Percentage of pupils achieving 1+ awards at Higher level (grade A-D) by end S5, 2020/21 to 2024/25
Source: Insight, 2025 (INSIGHT: Breadth and Depth: All Candidates)
Percentage of pupils achieving 3+ awards at SQA Higher level (grade A-D) by end S5, 2020/21 to 2024/25 Source: Insight, 2025 (INSIGHT: Breadth and Depth: All Candidates)

Percentage of pupils achieving 5+ awards at Higher level (grade A-D) by end S5, 2020/21 to 2024/25 Source: Insight, 2025 (INSIGHT: Breadth and Depth: All Candidates)
Percentage of pupils achieving awards at 1+ Advanced Higher level (grade A-D) by end S6, 2020/21 to 2024/25

Source: Insight, 2025 (INSIGHT: Breadth and Depth: All Candidates)
C: Improvement in children’s and young people’s health and wellbeing



	
C1	Continue to roll out the attendance strategy as outlined above in C1, ensuring all establishments have their own attendance policies in place during 2025/26 and maintain an ongoing focus on ensuring highly effective planning for pupils with less than 20% attendance.
C2	Publish and implement the revised Inverclyde Anti-bullying policy in May 2025 and provide support and CLPL for establishments to implement and revise their own in line with it.

C3 	Review the Inverclyde Promoting Positive Relationships and in doing so support all establishments to review their Promoting Positive Relationships policy in line with the Scottish Government action plan relating to behaviour.

C4	Continue to work with HSCP to further develop knowledge and understanding of the dangers of vaping for our young people in secondary schools by developing learning materials and a further training offer relating to vaping. 

C5 Collate data from individual schools’ HWB surveys to produce a data set for the authority in order to support HWB planning. Work in partnership with East Renfrewshire Council to compare data sets / identify commonalities and work together on development needs.

C6	Further develop approaches to Financial Education by working with targeted schools to develop tests of change in partnership with Scotland’s Financial Schools through a bespoke CLPL offer for middle leaders and teachers.
[bookmark: _Hlk163216787]




C1	During this session, almost all establishments have continued to make positive progress in improving attendance, supported by the revised attendance strategy agreed by committee in January 2026. Staff across almost all settings demonstrate a strong understanding of the relationship between improved attendance and better outcomes in health and wellbeing, progression, and attainment. Strengthened and more accurate use of attendance data has enabled almost all establishments to identify their key strengths and areas for development with increasing confidence.
Building on this, almost all establishments have now reviewed and begun implementing their updated attendance policies, with all on track for full implementation by August 2026. The majority of establishments are adopting a cluster‑based approach, which is contributing to greater consistency in expectations and procedures for families across associated school groups.
Quality assurance activity has further supported this improvement journey. A controlled self‑assessment audit undertaken in January 2026 indicates that all establishments are tracking and monitoring attendance effectively. Recording practices are now more robust, enabling most establishments to analyse attendance trends with greater precision. As a result, many settings are applying targeted interventions more promptly and with increased impact.
These developments have contributed to a sustained improvement in overall attendance across the authority, with performance reaching 91.59% in session 24/25. This places Inverclyde’s attendance above the national 2024/25 rate of 91.0% and continues the upward trajectory from the 2023/24 national figure of 90.3%. This improvement reflects increased staff confidence in implementing attendance procedures and a more coherent, authority‑wide approach to identifying and responding to emerging concerns.
Overall, there is clear evidence that almost all establishments are implementing the attendance strategy effectively, with strengthened systems, improved consistency of practice, and increasing use of data to inform interventions. Continued focus will be required to sustain improvements and counter wider national trends.
The appointment of a Strategic Attendance Lead in the summer term of 2024/25, has supported us to revise and deliver the strategy, work across the children’s service partnership as well as support establishment in maximising attendance and supporting absence through developing their own attendance policies as above.

C2	The revised Education Service Anti-Bullying policy was approved by Committee in May 2025. The refreshed policy aligns to the document Respect for All (2024), which is the core guidance provided to local authorities by the Scottish Government related to the creation of policies in this area of work. The policy was then launched to all schools in August 2025 alongside a training offer. All schools are expected to have reviewed their Anti-bullying policies by June 2025.
C3	The Education Service’s Promoting Positive Relationships policy was reviewed by the end of June 2025 in line with a request from the Scottish Government to then support all schools to do the same. This has taken place and we continue to support schools to ensure that their polices are in line with ongoing reviews of government guidance. This has provided greater clarity and consistency in expectations across establishments and has strengthened alignment with current policy and inclusive practice.
To support implementation, PPB professional learning, incorporating both theoretical and practical components, was delivered to 82 staff. This training has supported staff understanding of the revised Promoting Positive Relationships policy and contributed positively to consistent practice. However, engagement with PPB training during the current session has been lower than in previous years, indicating a need to strengthen promotion and accessibility of professional learning. A targeted plan will be developed to increase uptake and ensure wider staff participation in the coming session.
Most establishments have now completed their updated Promoting Positive Relationships policies, with clear progress evident. All establishments are expected to have completed this work by the end of June 2026. Progress and quality are effectively monitored through education officer visits and through the review of Standards and Quality reports supporting accountability and continuous improvement.
Importantly, there has been a reduction in the number of recorded critical incidents between sessions 2024/25 and 2025/26. This indicates a positive impact of strengthened policy, improved consistency in approaches to relationships and behaviour, and increased staff confidence in promoting positive learning environments.








In year tracking of exclusion rates also shows a marked decrease in secondary exclusions throughout 2025/26.
C4	Education Services and the Health Improvement Team have continued to meet across this session to further develop supports for young people and schools around risks associated with vaping.

A joint commission between Education and the Health improvement team has led to enhanced focus around vaping being delivered, with lessons rolled out to every year group across all secondary schools as well as the development of lessons for primary 5-7 age groups. These lessons focus on the risks associated with vaping, both in terms of health, brain development and mental health as well as related issues like illicit vapes, organised crime and child exploitation. Lessons are age and stage appropriate and are delivered by subject matter experts. 

Pilot schools supported the development of P5-7 materials, attended staff training and trialled the lessons and feedback was sought. Lessons will now be rolled out to all primary schools and teachers will be provided with an information session to support them to engage successfully and confidently with the new materials. 
 
Health Improvement led a vaping roadshow in each secondary school along with key partners such as the smoking cessation team, the fire service and mental health providers.  This aimed to educate the young people on the Disposable Vape Ban which came into force on 1st June 2025, as well as reinforcing the key health messages and showcasing the resources available for support to stop vaping.
 
Awareness sessions are on offer to school staff within their CLPL options, delivered by the Inverclyde Health Improvement team to raise awareness of the risks of vaping, the health impacts and the support available. 

 C5	No progress has been made against this action due to the Scottish Government deciding to retire its health and well-being survey. An action for the 2026/27 service plan will be for options to be brought forward to decide on a way forward for the service to carry out its own survey.
C6      The Clydeview Cluster developed a cluster approach to financial education from Early Years to Secondary age pupils. This was delivered using an IDL model and showcased to families at Clydeview Academy. Partners were invited to along to attend and present to the community on Financial Fitness, Foodbanks. This event was in run in partnership with Scotland’s Financial Schools and was a response to feedback from ‘Clyde Conversations’ where our young people identified that financial education was an important life skill that they wanted to learn about. This work will be shared across all clusters during 2026/27.



	Next steps: Improvement in children’s and young people’s health and wellbeing



C1 	Continue to roll out the attendance strategy, as agreed, during 2026/27.
C2	Continue to support all establishments to implement the Inverclyde Promoting Positive Relationships policy, thus ensuring alignment with the Scottish Government action plan relating to behaviour, as well as changes to key guidance and legislation such as Included, Engaged and Invovled and Calum’s law (Legal framework for restraint in schools).
C3	Continue to work with HSCP colleagues to further develop knowledge and understanding of the dangers of vaping for our young people in secondary schools.
C4 Review and agree options for an approach to a Health and Well-being survey for Inverclyde.
C5 Review approaches to supporting pupils and families with anxiety management.
C6 Continue to develop the cluster approach to financial education across Inverclyde.


















D: Improvement in employability skills and sustained, positive school leaver destinations for all young people




	
D1 Continue to review and develop the post school offer in partnership with colleagues in the Environment and Regeneration team. 


D2 Work alongside colleagues in HSCP to implement the ASN leavers guidance in full by June 2026

D3 All establishments to continue to develop their journey on the SCQF ambassador programme.

D4 Continue to develop opportunities for more work-based learning and qualifications leading to employment and continued business links and partnerships.





D1 Broadening the Range of Post‑School Options
There has been demonstrable progress in expanding the breadth and quality of post‑school options available to young people. Education continues to work effectively in partnership with employability colleagues to strengthen and diversify the post‑school offer. This collaborative approach has resulted in a notable increase in the availability of training opportunities. Key contributions from partners including Action for Children, The Fisherman’s Trust, Babcock (Modern Apprenticeship offer), The Trust, and Street League have significantly enhanced pathways for learners. Collectively, these developments have supported a record high initial positive destination figure of 96.4% for school leavers, evidencing the impact of a more responsive and inclusive post‑school landscape.
Increase in Positive Destinations and Annual Participation Measure
Performance in relation to positive destinations has continued to strengthen. The initial school leaver positive destination rate of 96.4% represents a year‑on‑year improvement from 95.5%, and is the joint highest figure recorded for Inverclyde achieved in 2024. This improvement has also translated into a marked rise in national standing, with Inverclyde now ranked 13th of 32 local authorities, compared to 29th of 32 in 2023. The Annual Participation Measure (APM) has remained stable at 93.4%, indicating sustained engagement of young people in education, training, or employment beyond leaving school. Together, these measures reflect both improved outcomes at the point of transition and continued participation over time.
Increased Access to Local Regeneration and Employment Opportunities
There has been an increase in effective partnership working between Education and the Inverclyde Community Benefits Team, strengthening links between learning and local regeneration activity. As a result, more young people are benefiting from meaningful work experience opportunities with industry partners, including Ogilvie Construction, Balfour Beatty, and Alba Engineering. These placements provide valuable exposure to the world of work and support the development of employability skills aligned to local labour market needs. In addition, Balfour Beatty has committed to employing Modern Apprentices, with the number of opportunities to be confirmed, representing a positive step towards sustained employment outcomes linked to regeneration activity.
D2 Work is ongoing alongside colleagues in HSCP to implement the ASN leavers guidance in full during session 2026/27.
D3 All Secondary Schools in Inverclyde are now on the SCQF Ambassador programme, one of only 3 Local Authorities to have all schools on the journey. Our SCQF Ambassadors from St Columba’s and Clydeview Academy presented at the Education Committee on the benefits of being involved in the programme.
D4 The Babcock programme, delivered in partnership with West College Scotland, has continued to demonstrate strong impact and effectiveness. During the second cohort, 12 young people from across five Inverclyde secondary schools participated in the programme. Of these, 10 learners have successfully secured a Modern Apprenticeship with Babcock, commencing upon their school leaving date in June. In addition to achieving positive employment outcomes, all participants attained a Level 5 qualification, further strengthening their skills profile and preparedness for the transition to the world of work. These outcomes reflect the programme’s effectiveness in aligning vocational learning with clear progression pathways.
Recruitment for the 2026/27 cohort is currently underway and has generated significant interest, with over 50 applications received from learners across all secondary schools in Inverclyde. Notably, for the first time, female applicants have applied for the Engineering Modern Apprenticeships, evidencing increased awareness of, and engagement with, the programme among a broader cohort of young people. This development highlights the positive impact of sustained focus on equity, practitioner engagement, and targeted promotion as the programme enters its third year of delivery.
The number of work experience placements available to young people across Inverclyde has increased significantly, showing a 44% year‑on‑year increase. This improvement reflects a strengthened strategic focus by the Developing the Young Workforce (DYW) Team, who have proactively established and nurtured relationships with a broad range of local employers. These businesses have demonstrated an increasing willingness to support young people through the provision of meaningful work experience opportunities, enhancing alignment between education and local labour market needs.
Despite this positive growth in placement availability, the number of young people completing Level 5 and Level 6 Work Experience modules remains comparatively low. This gap highlights the need to strengthen progression routes that formally accredit these experiences. Increasing learner participation in certificated work experience has been identified as a priority area for improvement and will be a targeted focus for the DYW Team in the forthcoming academic session.
In response, collaborative work has taken place with Organisational Development to design a bespoke Inverclyde Council Work Experience offer, enabling participating young people to achieve a Level 5 Work Experience award. This initiative is expected to both enhance the quality of placements and improve the formal recognition of skills developed through workplace learning. In addition, work is underway to establish a work experience partnership with Babcock Engineering, which will provide young people with a guaranteed interview for a Modern Apprenticeship upon successful completion of the placement. Collectively, these developments are anticipated to strengthen progression pathways, improve equity of access to high‑quality experiences, and support sustained positive destinations.
Effective collaborative working with Community Benefits teams has resulted in the creation of a range of meaningful opportunities for young people through partnerships with Inverclyde Council contractors, including Balfour Beatty, Ogilvie Construction, Alba Engineering, and AtkinsRéalis. These partnerships have supported access to a variety of roles aligned to local industry needs, strengthening vocational pathways and enhancing young people’s exposure to employment within key regeneration and infrastructure sectors.
	Next steps: Improvement in employability skills and sustained, positive school leaver destinations for all young people



D1 Continue to review and develop the post school offer in with a range of partners including colleagues in the Environment and Regeneration team, SDS, West College Scotland and the third sector. 
D2 Within the work relating to the post school offer, continue to focus on pathways to support our most vulnerable learners. 
D3 Continue to work alongside colleagues in HSCP to review implement the ASN leavers guidance during 2026/27.
D4 Continue to support all establishments with their journey on the SCQF ambassador programme.
D5 Continue to develop opportunities for more work-based learning and qualifications leading to employment and continued business links and partnerships.



E: Getting it Right for Every Child


	
E1	Develop an ASN strategy to address provision needs from August 2026 onwards, including a focus on training needs for staff, support for families of pupils with ASN as well as ongoing review and development of holiday support and provision for pupils with ASN. 

E2	Continue focus on early ASN screening for all pre 3yr old and develop the early years additional support needs panel. 

E3 	Support the establishment of the secondary additional support needs provision at Clydeview Academy.

E4	Review Included Engaged and Involved 3, in relation to our existing PPR policy including a focus on implementation of restraint reduction procedures.

E5 	Continue to support Equalities Coordinators to embed racial literacy and wider equalities outcomes. Support establishments to create and implement their own equalities policies.





E1	Opinion and data gathering has been completed during Term 3 of this session to further inform the development of the Education Service’s ASN strategy. This involved engagement with ASN leaders, DHTs, HTs and PT ASN. This will allow the first draft of the strategy to be shared with Head of education at the start of Term 4. The draft strategy will then be reviewed collaboratively with appropriate stakeholders, including parents.
The ASN Strategy is scheduled to be presented to the Education Committee in September 2026. This will mark the launch of the 3 years Inverclyde ASN strategy.
E2 Progress has been made in strengthening early ASN screening for children under three through the development of processes within the ASG to support agreement on place allocation, followed by consideration through the ASN Monitoring Forum to determine the most appropriate placement and level of support. This has provided a clearer pathway for identifying and responding to additional support needs at an earlier stage. However, while the process has been established, further refinement is required to ensure consistency, efficiency, and timely decision-making. Over the coming year, this will be developed further through the implementation of the Inclusion Strategy, with the aim of creating a more streamlined and effective approach for children under three requiring specialist ASN support within early years settings.
E3 The Cove provision at Clydeview Academy has now been established for almost one full academic year and currently supports five pupils, both within the specialist base and through planned inclusion within mainstream classes where appropriate. The provision has demonstrated a very positive early impact, with no recorded critical incidents to date. Staff report feeling well supported and confident in the introduction and development of this new provision.
Targeted support has been provided through regular pastoral visits from the Education Officer for Inclusion, alongside access to ASN Leaders’ meetings and ASN Principal Teacher networks. This has ensured staff benefit from professional dialogue, networking opportunities and access to specialist expertise, strengthening consistency and quality of practice across the provision.
Planned pupil allocations will increase the roll to 12 pupils in session 2026/27. Appropriate staffing and funding levels will be increased to reflect the growth in demand, supporting the continued delivery of high‑quality provision and maintaining a focus on positive learner outcomes.
The Cove has also been included within a recent public consultation to revise the constitutional definition of the provision. The proposal seeks to move from a sole focus on communication and language to a broader remit supporting pupils with a profile of moderate learning difficulties, including those with communication and language needs. This revised definition would adjust the staffing model from a 1:6 teacher‑to‑pupil ratio to 1:8, increasing capacity and flexibility. This development is expected to support more effective use of resources and enhance responsiveness across ASN services within Inverclyde, while continuing to meet the needs of learners.
E4 The additional support for learning policy revised version was approved at committee in May 2025. This included the update to the promoting positive behaviour policy. This policy references information from Included, Engaged and involved part 3 (IEI3). This has been updated and shared with all establishments. 
There is ongoing work to combine the ICON and critical incident forms to make reporting of incidents easier for schools this will also include a further update to ensure that all of the data requested in IEI3 will be recorded and monitored, this is to support formal recording and reporting which is being implemented by Scottish Government. Whilst we requested this information is shared with the authority screening group it was not easily recorded and reported due to the nature of our reporting format. This is expected to be updated in the next session.
The number of critical incidents that have involved restraint have increased this session. This is likely due to the change in recording rather than showing an actual increase in physical intervention. The plan is to ensure accurate recording of physical restraint form next year to actively use data to inform restraint and physical intervention reduction. 
E5	The Scottish Government guidance on addressing racism and racist incidents in schools (2025) has been shared within the network. Coordinators report that recording of racial incidents has achieved parity with delivery of learning experiences within their establishments with 72% now reporting this as a strength in their setting (48% in 24/25), while restoration from these incidents has been reported confidently by half (50%) of Coordinators (43% in 24/25). One Coordinator alluded to the underlying behavioural changes which are taking place: “Children are calling out racism and reporting incidents. Our bullying and inequalities data suggests a spike in recorded incidents. Children are asking questions about the perspectives of people of colour in their class floorbooks. Our anti-racist group have created a video that has been used in education settings across the authority.” Another Coordinator reported that following the development of an anti-racist charter they had “… no racist incidents recorded this year and massive reduction in the previous year.”
Analysis of incident data for session 2025/26 indicates that overall levels of recorded incidents remain broadly consistent with those reported in session 2024/25. Notably, there has been a significant reduction in the number of incidents categorised as racist in nature when compared with the previous session. In addition, the number of incidents where the perceived motivating factor was identified as race, racism, or culture has also decreased. This represents a positive trend and suggests improving relationships and a more inclusive school climate.
Authority Officers and Inverclyde practitioners continue to contribute to related national networks and policy, ensuring that local views feed into national policy and supports and that our authority Equalities network is accessing the most up to date materials and information. The practitioners who completed the Education Scotland Building Racial Literacy training retain access to alumni events including information sharing, networking and practice sharing events. Furthermore, nearly a third (29%) of Inverclyde’s Equalities Coordinators completing the evaluation report engagement with the Education Scotland Equality Policy Network and the same number again (29%) engaging with Education Scotland’s professional learning events on policy development.
All establishments continued to have the development of anti-racist education as a priority on their school improvement plans for session 2025-26. Of the evaluation respondents, 95% report continuing with anti-racist education with 21% now having moved this to their maintenance agenda.
The Inverclyde Equalities Coordinator Network continues to offer support to all establishments in order to successfully make improvements. Attendance has grown at the network with a consistently high number of attendees regularly attending the sessions from early years, primary and secondary establishments. Approximately 89% of Coordinators reported having attended at least one network event with the lowest reported attendance at one event being 58%. Scheduling of dates has been a theme raised by Coordinators as a barrier to further attendance. Approximately 50% of Coordinators have engaged with the MS Teams resource in the form of posting, reactions or mentions, though the number who are accessing this is anticipated to be higher. Coordinators have also mentioned wider collaborations with partners and school clusters as key to their continued improvement.
This session the network worked to support and drive forward change within the curriculum and to widen the agenda to equalities other than anti-racism. Integrating race and racism into curricular learning is advancing with Coordinators reporting greater inclusion of pupil voice (78% in 25/26 vs 52% in 24/25) and staff self-evaluation tools (72% in 25/26 vs 48% in 24/25) in the process. Learning experiences are shifting from specific inputs on this topic area (72% in 25/26 vs 71% in 24.25) to delivering racially literate learning across curricular areas (78% in 25/26 vs 43% in 24/25). Pupil learning experiences have shifted slightly from inputs specifically directed at race and racism (79% in 25/26 vs 71% in 24/25) to increasingly diversifying experiences, including hosting pupil equalities groups (up 30% from 24/25), informal discussions about race/racism (up 16% from 24/25) and presentation at assemblies (up 34% from 24/25).
A strong theme from Coordinator responses is the celebration of diversity within their school communities. Coordinators show increasing moves towards the integration of anti-racist practice into everyday learning and teaching. One Coordinator noted they are completing their Strategic Change Initiative for Into Headship on anti-racism. Another provided the following anecdote: “our upcoming event “This is not just a culture week” which promotes to staff and pupils the ethos of decolonising the curriculum. That it shouldn’t just be a week but a year round aim of the school. This is the message our school is projecting to the community too. The event explores different cultures within our school and make learning fun engaging and memorable. Pupils then relate positive experiences alongside broadening their perspective.” The Anti-Racist Critical Thinking Model, and Windows and Mirrors featured prominently within Coordinator responses, showing the underlying reflective approach taken to this work. One Coordinator reported that the consequence of this work is: “Language and awareness amongst learners has increased greatly. Language paralysis on the wane.”
Coordinators have continued to have opportunities to share what is working well for them within their settings and engage with partners such as Education Scotland, West of Scotland Development Education Centre (WOSDEC), Time for Inclusive education (TIE) and Respect Me to further develop curriculum content and approaches to anti-bullying. Development in wider equalities areas has taken place in 84% of responding Coordinator’s establishments with Anti-bullying, The Promise and Trauma-informed practice being the three most represented areas. These areas reflect Education Service Improvement Plan current and recent policy and practice development areas. Activities (e.g. policy-specific CLPL, discussions with local Coordinators, examples of best practice) in developing these areas have been diverse with all activities being engaged with by between 25% and 38% of respondents rather than centring around specific activities. Activities in developing these areas reflects a similar developmental progression as the equalities policy development, though most strongly beginning with staff CLPL (100%), but at least 50% of Coordinators report learning about their setting (75%), making explicit links at an establishment level (75%), making links in learning experiences (69%) and adapting local and national policy/guidance/frameworks to their setting (63%). One Secondary Coordinator noted “Each department has an Equality Champion who is responsible for leading this change.” One Coordinator noted their national involvement: “National development work in collaboration with ES, SCOTDEC, WOSDEC, Universities where my skills and expertise are recognised and utilised fully to make sustainable changes.”
Settings have been supported to develop establishment equalities policies. All have been offered a structured, collaborative space to explore equality and intersectionality, engage meaningfully with learners and create policies that reflect the needs of their whole community. 
Coordinators responding to the annual evaluation questionnaire reported development of an equalities policy has taken place in 89% of their establishments. Most (>50%) respondents evaluating their progress against the Equalities Policy Roadmap reported being at the early stages of learning about their setting and developing the policy while 41% report having drafted their policy. 
The number of practitioners across Inverclyde who have now completed the national Building Racial Literacy programme continues to grow with 29 having completed the training and further staff engaging with cohort seven presently. Inverclyde have participated in every cohort of the programme since its launch. The programme seeks to ensure that our educators here in Inverclyde are racially literate and not ‘race evasive’ and promote anti-racism as a baseline professional value, empowering them to identify and implement anti-racist behaviours and processes in their everyday practice. This learning is reflected in Coordinator feedback: “Pupils and Staff speak about [race] with more confidence and openness. Children are quicker to report racist incidents and speak up for their peers. We've seen the learning reflected in questionnaires, focus groups and learning experiences.”
We continue to have five BRL alumni practitioners who have completed the Leading Anti-Racist Professional Learning (LEARPL) training and three mentors. The training promotes anti-racism as a baseline professional value, empowering practitioners to identify and implement anti-racist behaviours and processes in their everyday practice. Our mentors made use of the BRL alumni led facilitation materials to deliver authority wide professional learning to a further two cohorts this session and have reached a total of 52 practitioners. The majority of participants reported that the sessions significantly increased their, confidence, knowledge and understanding in the subject area and most participants reported their intention to implement the learning to inform practice and processes and share learning and resources with colleagues. Single core sessions have also been delivered to interested establishments on an individual basis.

	Next steps: Getting it right for every child



E1	Implement the ASN strategy from August 2026 onwards.
E2	Support the establishment of the new primary additional support needs provisions at Kings Oak and St Andrew’s Primary Schools.
E3	(Links to C2) Continue to support all establishments to implement the Inverclyde Promoting Positive Relationships policy, thus ensuring alignment with the Scottish Government action plan relating to behaviour, as well as changes to key guidance and legislation such as Included, Engaged and Invovled and Calum’s law (Legal framework for restraint in schools).
E4 	Continue to support Equalities Coordinators to embed racial literacy and wider equalities outcomes. Support establishments to create and implement their own equalities policies by August 2027.



F: Improving outcomes of care experienced children, young people and their families.


	
F1       Utilise the CEYP data dashboard to support and enhance moderation and benchmarking as well as further support and challenge schools, as well as identify and sharing of good practice where attainment trends are positive. 

F2	Continue multi agency working to further enhance the strategic planning and implementation of the care experienced attainment fund. 

F3       Continue to develop multi-agency opportunities to improve outcomes for our care          experienced learners, including identifying training needs and developing systems to support effective communication.

F4       Work with the strategic attendance lead to continue to analyse data and implement appropriate interventions to support positive attendance for care experienced learners, including the use of authority wide support.


[bookmark: _Hlk164063283]
F1 Good progress continues to be made in utilising the CECYP dashboard to support and challenge schools in improving outcomes for care-experienced children and young people. Through effective use of the dashboard the Virtual Head teacher (VHT) can engage in professional dialogue with schools regarding their decision-making processes to support care-experienced children and young people leading to greater accuracy of relevant data linked to CECYP cohorts. Closer working between directorates is ensuring improved outcomes.
During bi‑annual Virtual School meetings, there is a sustained focus on the progress of care‑experienced children and young people across all establishments. Discussions centre on identifying and removing barriers to learning, ensuring that each child and young person is supported to make appropriate progress within their Curriculum for Excellence levels.
Schools routinely use their local data dashboards to analyse care‑experienced attainment, engagement, and wellbeing information. Assessment and benchmarking processes are aligned with those used for the wider school community, while also taking full account of the specific barriers and contextual factors associated with a young person’s care experience.
The annual Designated Manager session in April provided a structured forum for sharing effective practice, strengthening collective understanding, and building consistency of approach across establishments. This dedicated professional learning opportunity enables managers to reflect on emerging needs, explore evidence-informed strategies, and collaborate on approaches that most effectively support care‑experienced children and young people.
Interventions delivered by the Corporate Parent Teachers are now being evaluated with significantly greater rigour. Clear measures of impact have been established, with a focus on progress in attainment, engagement, attendance, and wellbeing. This enhanced evaluation framework is ensuring that the effectiveness of targeted interventions is more visible, enabling schools and central teams to identify what is working well and where further refinement is required.
Findings from this work is disseminated through the ASN Leaders network, ensuring that learning is shared system‑wide and that successful approaches can be scaled and adapted across schools. This will support greater coherence in practice and contribute to improved outcomes for care‑experienced learners.
Outcomes for Care Experienced Children and Young People (CECYP) in 2024/25 show a positive improvement in attendance alongside some progress in attainment and a slight rise in exclusions. Overall attendance has increased from 85.3% to 88.2%, with a particularly strong improvement at the secondary stage (80.1% to 84.8%). This reflects the impact of strengthened multi‑agency working, enhanced pastoral support, and more consistent tracking of engagement. Primary attendance has also improved slightly, indicating stable participation at the early stages. The overall improvement is above the target of a 2% increase.
Attainment for CECYP has not improved in line with the ambitious target of a 4% increase in Literacy and Numeracy. Literacy has risen marginally from 78.59% to 80.01%, while Numeracy has remained broadly static. Both measures are noted as not achieving their target, highlighting the need for more targeted and sustained support, improved consistency in learning, teaching and assessment, and earlier intervention to address gaps in progress.
Exclusions have increased from 22 to 28 across primary and secondary sectors. This trend indicates growing complexity in the needs of care experienced learners and reinforces the importance of strengthening trauma‑informed, relational approaches and ensuring that staged intervention pathways are applied consistently.
Overall, while improvements in attendance are encouraging, further strategic focus is required to improve attainment and reduce exclusions for CECYP. Continued emphasis on early intervention, multi‑agency collaboration, and high‑quality, trauma‑informed practice will be essential to securing better outcomes for this vulnerable cohort.
F2	Following a comprehensive CECYP fund review, a number of strategic changes have been implemented to strengthen coherence, equity and long‑term sustainability across wellbeing and attainment supports. As part of this process, the Self‑Directed Fund formally ceased, enabling a shift towards a more coordinated and strategically aligned approach to commissioning. Responsibility for the Care‑Experienced Children and Young People Fund has now transferred to Education, placing planning, procurement and oversight within the service best positioned to align the fund with learner needs and system priorities. This change has allowed for a resource model that supports targeted and sustainable interventions.
The introduction of the Education Support Worker for Transitions has brought additional capacity at critical stages of the learner journey. Although the post commenced later than originally planned, beginning in January 2026, it is now providing targeted and responsive support to young people experiencing significant change in their circumstances. This includes coordinating effective transition planning for two care‑experienced young people who continue to attend Inverclyde schools despite moving out with the authority, ensuring continuity of learning, stability and sustained engagement. Alongside this intensive casework, the role is supporting a broader cohort across key transition points—including P7–S1, S3 pathways and senior‑phase planning—through early identification of need, proactive communication between establishments and the implementation of child‑centred transition plans. This work is strengthening Inverclyde’s corporate parenting responsibilities and contributing to more coherent and consistent transition pathways.
Analysis of our Skills Development Scotland data indicates a positive upward trend in both initial and follow‑up destinations between 2023/24 and 2024/25. Initial positive destinations increased from an already high 92.5% to 92.7%, demonstrating sustained success in ensuring young people transition confidently into further education, training, or employment. More notably, follow‑up destinations showed a significant improvement, rising from 69.2% to 78.2%. This substantial increase reflects the enhanced robustness of our support systems, the effectiveness of targeted interventions for leavers requiring sustained guidance, and a strengthened partnership approach with external agencies.
As a result of these strategic developments, the service has seen a reduction in spending on externally commissioned therapeutic interventions. The consolidated, Education‑led approach to planning and procurement has resulted in more efficient use of available resources and an increased capacity to deliver timely, needs‑led support without reliance on costly external provision. This shift reflects more purposeful alignment between funding decisions, wellbeing priorities and attainment goals, ensuring that interventions are delivered in a way that maximises both impact and sustainability. Collectively, these changes mark an important step toward a more integrated, strategically driven system of support for care‑experienced children and young people across Inverclyde.
F3 	The Request for Assistance (RfA) process continues to operate effectively, with no submissions being fully rejected by the Duty Team. In cases where an RfA is not allocated to a social worker, an alternative response is always provided. This may include advice and guidance, attendance at a Team Around the Child (TAC) meeting, or a referral to Children’s First or Aberlour to ensure that appropriate early support is initiated for the family.
A series of multi‑agency discussions has strengthened shared understanding of the RfA process, leading to the development of a practice note designed to ensure referrals are made at the most appropriate point of need. This guidance outlines the expected universal and targeted interventions that should be in place prior to an RfA being submitted, and it encourages education establishments to contact the RfA team for consultation before progressing to a formal referral. This proactive approach has resulted in a reduction in RfAs being declined, as concerns are increasingly addressed through advice‑led, early‑intervention support rather than formal allocation.
F4 Attendance for Care-Experienced Young People has shown a positive upward trend, increasing by 2.84% from session 2023/24 to 2024/25. Improvements have been made this session due to strengthened collaboration with HSCP, which has resulted in greater accuracy in the recording and verification of young people’s care status. This enhanced data integrity has enabled more targeted interventions and improved monitoring throughout the session. Despite this improvement, projected attendance for the current session indicates a slight decrease compared to the previous year. This anticipated reduction is linked to the specific and challenging domestic circumstances of individual young people, rather than representing a broader pattern across the CEYP cohort. Overall, the data demonstrates consistent progress across all groups, evidencing that current authority‑wide interventions and collaborative approaches with the Strategic Attendance Lead are contributing to improved attendance outcomes for CEYP.
The proportion of young people recorded as significantly absent from school has reduced from 2.1% in session 2023/24 to 1.5% in session 2024/25. This represents a positive downward trend and places the school below the national averages of 2.5% and 2.4% for the same respective periods. This improvement reflects the effectiveness of strengthened monitoring procedures and earlier identification of pupils requiring targeted intervention.
During this period, there has been a notable increase in referrals to the ASG to support young people experiencing Emotionally Based School Avoidance (EBSA). The Horizon programme has expanded accordingly, with the service supporting 14 pupils in session 2024/25. Demand for this specialist service has continued to grow, with an increase to 27 pupils in session 2025/26, 33% of whom are care experienced, indicating both rising complexity of need and increased confidence among staff in accessing appropriate supports for vulnerable learners.
	Next steps: Improving outcomes of care experienced children, young people and their families



F1	Refine the referral process ensuring timely interventions supporting targeted children, young people and families.
F2	Continue to plan strategically for maximum impact of the CECYP fund interventions.
F3	Continue to use the dashboard to support early intervention for CECYP.
F4	Continue to track and monitor the progress of CECYP at BGE level and Senior Phase.



















Glossary of Terms


	Abbreviation
	In full

	ACEL
	Achievement of Curriculum for Excellence Levels

	ASL
	Additional Support for Learning

	ASG
	Authority Screen Group

	ASN
	Additional Support Needs

	ASNMF
	Additional Support Needs Monitoring Forum

	BGE
	Broad General Education

	BRL
	Building racial literacy

	BYOD
	Bring Your Own Device

	CEYP
	Care Experienced Young People

	CLB
	Communication and Language Base

	CLD
	Community Learning and Development

	CLPL
	Career Long Professional Learning

	CMO
	Coaching and Modelling Officer

	DYW
	Developing the Young Workforce

	EAL
	English as an Additional Language

	EY
	Early Years

	GIRFEC
	Getting it Right for Every Child

	HMIe
	Her Majesty’s Inspectors of education

	HSCP
	Health and Social Care Partnership

	HT
	Headteachers

	HWB
	Health and Wellbeing

	ICOS
	Inverclyde Communication Outreach Service

	JST
	Joint Support Teams

	KPI
	Key Performance Indicators

	LA
	Local Authority

	MCMC
	More Choices More Chances

	MVP
	Mentors in Violence Prevention

	NIF
	National Improvement Framework

	PEF
	Pupil Equity Fund

	PRD
	Professional Review and Development

	PSA
	Pupil Support Assistant

	PSE
	Personal and Social Education

	QIM
	Quality Improvement Manager

	SAC
	Scottish Attainment Challenge

	SDS
	Skills Development Scotland

	SIMD
	Scottish Index of Multiple Deprivation

	SMT
	Senior Management Team

	SQA
	Scottish Qualifications Authority

	SQR
	Standards and Quality Report

	UNCRC
	United Nationals Convention on the Rights of the Child

	VSHT
	Virtual School Head Teacher



ACEL S3 (Level 3)

2021-22	
Inverclyde	National	Inverclyde	National	Literacy	Numeracy	89	86	88	89	2022-23	
Inverclyde	National	Inverclyde	National	Literacy	Numeracy	88	88	88	90	2023-24	
Inverclyde	National	Inverclyde	National	Literacy	Numeracy	90	88	90	90	2024-25	
Inverclyde	National	Inverclyde	National	Literacy	Numeracy	92	90	92	91	


ACEL S3 (Level 4)

2021-22	
Inverclyde	National	Inverclyde	National	Literacy	Numeracy	40	48	52	59	2022-23	
Inverclyde	National	Inverclyde	National	Literacy	Numeracy	52	56	51	63	2023-24	
Inverclyde	National	Inverclyde	National	Literacy	Numeracy	52	58	57	65	2024-25	
Inverclyde	National	Inverclyde	National	Literacy	Numeracy	59	63	61	68	


2020-21	
Inverclyde	National	Inverclyde	National	Literacy	Numeracy	67.900000000000006	66.877499266000001	74.5	74.690638798999998	2021-22	
Inverclyde	National	Inverclyde	National	Literacy	Numeracy	73.7	70.5	80.099999999999994	77.900000000000006	2022-23	
Inverclyde	National	Inverclyde	National	Literacy	Numeracy	76.376554174000006	72.740965662999997	83.296509059000002	79.603108188999997	2023-24	
Inverclyde	National	Inverclyde	National	Literacy	Numeracy	76.486860300000004	73.992534559999996	81.663602940000004	80.291381490000006	2024-25	
Inverclyde	National	Inverclyde	National	Literacy	Numeracy	77.279236280000006	74.531070639999996	82.324916630000004	80.297250680000005	


Literacy	SIMD 1-2	
2020-21	2021-22	2022-23	2023/24	2024/25	0.55200000000000005	0.65569999999999995	0.67	0.70084666039510823	0.69637610186092103	Literacy	SIMD 3-10	
2020-21	2021-22	2022-23	2023/24	2024/25	0.79200000000000004	0.86099999999999999	0.84	0.82976436698865141	0.85144957873616367	Literacy	GAP	
2020-21	2021-22	2022-23	2023/24	2024/25	0.24	0.20530000000000004	0.16999999999999993	0.12891770659354318	0.15507347687524264	



Numeracy	SIMD 1-2	
2020-21	2021-22	2022-23	2023/24	2024/25	0.63	0.73410404624277459	0.77	0.76150234741784029	0.76712328767123295	Numeracy	SIMD 3-10	
2020-21	2021-22	2022-23	2023/24	2024/25	0.84899999999999998	0.90790000000000004	0.89	0.87138543714199512	0.88385449619736722	Numeracy	GAP	
2020-21	2021-22	2022-23	2023/24	2024/25	0.21899999999999997	0.17379595375722545	0.12	0.10988308972415484	0.11673120852613428	



Inverclyde	
2020/21	2021/22	2022/23	2023/24	2024/25	0.67930000000000001	0.73909999999999998	0.64269999999999994	0.66839999999999999	0.60150000000000003	National	
2020/21	2021/22	2022/23	2023/24	2024/25	0.67290000000000005	0.69330000000000003	0.67359999999999998	0.66879999999999995	0.66700000000000004	


Inverclyde	
2020/21	2021/22	2022/23	2023/24	2024/25	0.37229999999999996	0.43700000000000006	0.34470000000000001	0.33549999999999996	0.37520000000000003	National	
2020/21	2021/22	2022/23	2023/24	2024/25	0.41070000000000001	0.40329999999999999	0.38659999999999994	0.38919999999999999	0.3926	


Inverclyde	
2020/21	2021/22	2022/23	2023/24	2024/25	0.56720000000000004	0.6391	0.54949999999999999	0.54520000000000002	0.52369999999999994	National	
2020/21	2021/22	2022/23	2023/24	2024/25	0.495	0.52159999999999995	0.501	0.50600000000000001	0.50240000000000007	


Inverclyde	
2020/21	2021/22	2022/23	2023/24	2024/25	0.23879999999999998	0.2893	0.22030000000000002	0.20670000000000002	0.2132	National	
2020/21	2021/22	2022/23	2023/24	2024/25	0.22739999999999999	0.23010000000000003	0.2238	0.22940000000000002	0.22889999999999999	


2020	
INV	NAT	INV	NAT	% Level 4 Literacy and Numeracy	% Level 5 Literacy and Numeracy	93.9	90.23	75.34	70.55	2021	
INV	NAT	INV	NAT	% Level 4 Literacy and Numeracy	% Level 5 Literacy and Numeracy	92.22	89.7	73.53	68.180000000000007	2022	
INV	NAT	INV	NAT	% Level 4 Literacy and Numeracy	% Level 5 Literacy and Numeracy	92.17	89.16	71.180000000000007	68.02	2023	
INV	NAT	INV	NAT	% Level 4 Literacy and Numeracy	% Level 5 Literacy and Numeracy	92.1	88.57	74.39	69.05	2025	
INV	NAT	INV	NAT	% Level 4 Literacy and Numeracy	% Level 5 Literacy and Numeracy	91.17	88.86	75.5	70.45	



2020	
INV	NAT	INV	NAT	% Level 4 Literacy	% Level 5 Literacy	97.29	94.77	89.16	83.43	2021	
INV	NAT	INV	NAT	% Level 4 Literacy	% Level 5 Literacy	97.01	94.63	86.23	82.03	2022	
INV	NAT	INV	NAT	% Level 4 Literacy	% Level 5 Literacy	96.65	94.12	84.1	81.48	2023	
INV	NAT	INV	NAT	% Level 4 Literacy	% Level 5 Literacy	97.28	93.44	84.06	81.36	2025	
INV	NAT	INV	NAT	% Level 4 Literacy	% Level 5 Literacy	95.27	93.14	85.57	81.900000000000006	



2020	
INV	NAT	INV	NAT	% Level 4 Numeracy	% Level 5 Numeracy	94.99	91.73	75.75	72.739999999999995	2021	
INV	NAT	INV	NAT	% Level 4 Numeracy	% Level 5 Numeracy	93.05	91.28	74.97	70.78	2022	
INV	NAT	INV	NAT	% Level 4 Numeracy	% Level 5 Numeracy	93.17	90.89	74.040000000000006	70.88	2023	
INV	NAT	INV	NAT	% Level 4 Numeracy	% Level 5 Numeracy	92.92	90.53	77.790000000000006	71.86	2025	
INV	NAT	INV	NAT	% Level 4 Numeracy	% Level 5 Numeracy	93.03	91.12	79.73	73.430000000000007	



2021	
INV	NAT	INV	NAT	INV	NAT	Lowest 20%	Middle 60%	Highest 20%	217	164	874	939	1834	1982	2022	
INV	NAT	INV	NAT	INV	NAT	Lowest 20%	Middle 60%	Highest 20%	184	155	889	871	1915	1950	2023	
INV	NAT	INV	NAT	INV	NAT	Lowest 20%	Middle 60%	Highest 20%	161	141	781	832	1783	1931	2024	
INV	NAT	INV	NAT	INV	NAT	Lowest 20%	Middle 60%	Highest 20%	158	129	792	841	1798	1928	2025	
INV	NAT	INV	NAT	INV	NAT	Lowest 20%	Middle 60%	Highest 20%	174	132	847	874	1793	1965	



INV SIMD 1-2	
2021	2022	2023	2024	2025	738.42205726405086	762.84962858863685	687.8116844007227	685.96029444568376	685.96029444568376	INV SIMD 3-10	
2021	2022	2023	2024	2025	1097.8603742545754	1145.3980450102297	1027.1548079108891	1072.7585749478872	1072.7585749478872	NAT SIMD 1-2	
2021	2022	2023	2024	2025	705.93860465116268	658.71285779191282	654.71570397111907	649.65114196148681	664.5776058261265	NAT SIMD 3-10	
2021	2022	2023	2024	2025	1064.0180076628351	1018.9197530864197	985.35869004641552	987.53527291452099	1016.4865384615387	INV GAP	
2021	2022	2023	2024	2025	359.43831699052453	382.54841642159283	339.34312351016638	386.7982805022034	386.7982805022034	NAT GAP	
2021	2022	2023	2024	2025	358.07940301167241	360.20689529450692	330.64298607529645	337.88413095303417	351.90893263541216	



Inverclyde	
2021	2022	2023	2024	2025	45.79	50.33	47.31	49.1	53.9	National	
2021	2022	2023	2024	2025	52.09	52.54	51.5	51	52.91	Virtual comparator	
2021	2022	2023	2024	2025	45.51	46.24	46.32	48.12	47.34	



Inverclyde	
2021	2022	2023	2024	2025	71.92	61.22	62.3	62.11	60.8	National	
2021	2022	2023	2024	2025	64.36	61.68	60.11	59.05	59.01	Virtual comparator	
2021	2022	2023	2024	2025	60.91	56.74	55.64	55.7	57.83	



Inverclyde	
2021	2022	2023	2024	2025	48.72	42.97	40.18	42.11	41.21	National	
2021	2022	2023	2024	2025	45.87	43.9	42.33	41.13	41.46	Virtual comparator	
2021	2022	2023	2024	2025	40.880000000000003	38.25	36.61	36.51	38.74	



Inverclyde	
2021	2022	2023	2024	2025	24.23	18.25	18.32	18.760000000000002	19.72	National	
2021	2022	2023	2024	2025	22.44	21.6	21.82	21.05	21.81	Virtual comparator	
2021	2022	2023	2024	2025	18.97	17.809999999999999	17.399999999999999	17.25	19.079999999999998	



Inverclyde	
2021	2022	2023	2024	2025	25.41	29.31	21.34	18.8	20.170000000000002	National	
2021	2022	2023	2024	2025	25.27	25.5	23.71	23.04	22.36	Virtual comparator	
2021	2022	2023	2024	2025	20.420000000000002	21.26	20.11	19.46	18.510000000000002	



Critical Incidents 2024/25 - 2025/26

04/2024 to 03/2025	Incidents	Individuals	354	92	04/2025 to 03/2026	Incidents	Individuals	293	94	
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Inverclyde Inv Nat Inv Nat Inv Nat Inv Nat Inv Nat Inv Nat

Reading 84 81 81 79 85 82 83 81 93 91 63 68

Writing 83 79 75 74 78 77 78 77 92 91 60 66

Listening & talking 89 87 91 87 93 88 91 88 93 92 67 69

Literacy 82 76 74 72 77 75 77 75 92 90 59 63

Numeracy 85 85 82 78 81 79 82 80 90 91 61 68

S3(Level 4) S3 (Level 3) P1 P4 P7 P1,4,7 combined
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SIMD Decile 1 2 3 4 5 6 7 8 9 10

Inverclyde

Average 

Tariff 

Points

680 700 844 826 1097 1261 1180 1092 1226 1396

% of 

cohort

31.5% 13.6% 9.3% 8.3% 3.7% 5.7% 11.6% 4.1% 10.8% 1.4%

National

Average 

Tariff 

Points

655 697 753 819 874 942 1032 1107 1232 1404

% of cohort

11.2% 10.8% 9.8% 9.8% 9.5% 9.2% 9.9% 10.9% 10.2% 8.8%
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