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	Context of the Establishment


	Our Establishment 
Wellpark Children’s Centre is situated in the central area of Greenock and opened in 2001. We are committed to the delivery of high quality childcare and education to the children and families who use the service. We form part of the East End Cluster and work closely with our cluster partners throughout the year. We have close links with our feeder school St Patricks Primary.

Wellpark Children’s Centre currently has 81% of its families residing in SMID 1 & 2 areas. 12% have Additional Support Needs & 9% of the role are currently/previously looked after. This year we have 26% of our current role coming from various ethnic backgrounds. We have 15 different languages and families from 10 different cultures in our establishment.

The Centre caters for 32 full time equivalent 3-5 year olds and 15 full time equivalent 2-3 year olds. Children have access to our fantastic outdoor space everyday






Vision

To provide and deliver an inclusive and inviting high quality service, which supports children and families in the community and gives them a positive sense of responsibility for themselves and others as well as a sense of acceptance and belonging.
 
We aim to do this by:

· Providing a fun, nurturing and inspiring environment which motivates our children to become independent learners who aspire to be confident and successful; learners who achieve their full potential. We encourage our children to show kindness and respect, be curious and develop a joy for learning through play.

· By ensuring a collaborative approach is put in place with a staff team who feel valued and listened to, and have a commitment to providing an excellent service, fostering an ethos of positive wellbeing and respect

· Provide a service for parents and families in which they have a sense of belonging and develop trusting relationships, where their life experiences are valued and they are provided opportunities to engage with the service to promote learning at home.

· Ensuring our service builds upon our well established community links and partnerships with other agencies to work productively together to encourage innovative ideas and forward thinking ideas to continually improve the service and support our families to thrive







	Establishment priority 1 – Parental Engagement


	NIF Priority 
Improvements in attainment, particularly  in literacy and numeracy
Closing the attainment gap between the most and least disadvantaged children and young people
NIF Driver 
Choose an item.
Choose an item.
	HGIOS
Choose an item.
Choose an item.
 
QIF ELC QIs 
Choose an item.
Choose an item.
Choose an item.
4.1 Nurturing Care and Support
4.2 Wellbeing, Inclusion and Equality

UNCRC
Article 5 (Parental guidance):
Article 31 (Leisure, play and culture): 


	Outcome: 
· By December 2025, 85% of parents who are identified as requiring support to improve their child’s attendance will have engaged in supports offered, ensuring that learners who’s attendance is below 90% see an improvement in attendance from initial data and through targeted support learners will have improved attainment across all areas..

· By March 2026, 50% of parents will have engaged with opportunities offered and will have an increased awareness of child development and how to support learning at home,, this will ensure all learners identified are accessing education and making good progress in their learning from initial tracking data.

Progress and impact of outcomes for learners: 

The service has made good progress in improving attendance through strengthened parental engagement and targeted support. The approach has had a positive impact on nurturing relationships with families, reducing barriers to attendance, and promoting understanding of the importance of early education. 

Overall attendance across the service has fluctuated but remains at a good level. There has been a reduction in the number of families requiring intensive support, suggesting that earlier intervention and broader universal approaches are having a positive impact. For those families who did require targeted support, we have had positive outcomes for families and children. Attendance data reflects marked individual progress, with notable instances of attendance increasing from the low 30% range to over 70%. These improvements coincided with measurable gains in attainment, lifting children from below expected levels to being fully on track across most areas. This represents a significant achievement and demonstrates the effectiveness of our coordinated, nurturing interventions.

We have some families who engaged in intensive support through multi-agency partnership working. They have made some progress, however, ongoing support is required due to the complexity of their circumstances. This reflects the service’s strong commitment to inclusion and equity, ensuring that children and families with the greatest need continue to receive sustained, multi-agency support.

We also had families access direct support from the Head of Centre, focusing on areas such as emotional wellbeing, setting boundaries, routines and managing challenging behaviours. Collaborative working with health colleagues enhanced this support where appropriate. Additionally, targeted one-to-one support from the Equity and Excellence lead for more than 5 families resulted in positive outcomes, with families engaging well and learners demonstrating improved attainment in identified areas. These bespoke, responsive interventions, combining coaching, modelling and provision of resources have been particularly effective

A wide range of parental engagement opportunities have been offered throughout the year, including come and play sessions, walk and talk events, trips and Bookbug sessions. Feedback indicates that parents who participated found these opportunities beneficial and have applied learning at home. This is further evidenced through high levels of engagement with learning journals, where parents regularly contribute and share home learning experiences. This has supported a more holistic understanding of each child’s development and strengthened the partnership between home and nursery. Feedback from practitioners shows that they still feel support is required to develop their capacity to lead parental experiences with 50% somewhat confident to take the lead with parents events. This had been planned for with a coaching and modelling model however due to staff absences this was unable to be developed further.

The PEEP programme ran successfully during the first term, with good attendance overall, although some families attended inconsistently. Evaluation data shows that participation had a positive impact on parental confidence and understanding of child development. Partnership with Barnardo’s enabled access to suitable premises, demonstrating effective collaboration to overcome logistical barriers. However, continuation of the programme was disrupted due to staff absence, limiting its overall reach and consistency.  Making the programme more sustainable will now become a focus for the coming year.
Wider partnership working has also been a strength. Collaboration with the Early Adopter team provided parents with access to information sessions on employability, childcare and training, supporting families beyond the immediate educational context. Individual parents were also signposted to additional supports, including programmes delivered by external partners.

Despite these successes, engagement remains variable. Questionnaire feedback highlights that barriers such as employment and health issues continue to affect some families’ ability to participate. However, parents recognised and valued the range and flexibility of opportunities offered.

Monitoring processes for attendance are robust and effective, allowing for early identification of concerns and timely intervention. Regular communication, including the use of newsletters, infographics and attendance summaries, has helped maintain a consistent focus on the importance of attendance. Staff confidence in discussing attendance and its impact on children’s development has improved, particularly during “Terrific Target” meetings, where practitioners are increasingly able to engage in sensitive, supportive conversations with parents. This reflects positive progress in developing staff skills, knowledge and confidence in promoting wellbeing, inclusion and equality. 




	Next steps

· Maintain strong monitoring processes for early identification of support
· Sustain and extend targeted support, use more bespoke models to ensure impact on families understanding of development and learning.
· Develop improved data collection models to show impact and not just engagement.
· Continue to develop staff capacity when taking the lead on parental experiences






	Establishment priority 2  -Consultation and documentation of learning


	NIF Priority 
Placing the human rights and needs of every child and young person at the centre of education
Improvement in children and young people's health and wellbeing
NIF Driver 
Choose an item.
Choose an item.
	HGIOS/ELC QIs 
Choose an item.
Choose an item.
 
QIF ELC QIs 
Choose an item.
2.1 Children Experience High Quality Spaces
3.1 Play and Learning
3.3 Learning, Teaching and Assessment

UNCRC
Article 12 (Respect for the views of the child):
Choose an item. 


	Outcome: 
· By Feb 26 staff confidence in gathering all learners views will increase from initial data and the quality of data collected will improve to show the impact of consultation with children in their own learning
· By Feb 26 an increase from initial tracking data will show learners have engaged with documenting their learning in a meaningful way using a wide variety of approaches
· By Mar 26, qualitative data from observations will show that all learners have access to a consistently high quality learning environment both indoors and out that are led by children’s interests and ideas

Progress and impact of outcomes for learners: 

The implementation of professional learning, particularly around the use of Big Book journaling, has had a positive impact on staff confidence in gathering children’s views. Feedback and monitoring evidence indicate that all practitioners are now engaging with this approach and are more confident in consulting children about their learning. 63% of practitioners feel they have developed in confidence, however, practitioners have indicated further developments and supports they would feel would be useful.

Increased monitoring frequency and timely feedback have supported improvements in the quality of recording, with clearer links emerging between children’s contributions, planning and curricular experiences. There are notable examples of highly effective practice. For instance, the ‘fire’ learning context, which arose from children’s interests, demonstrated how skilled facilitation and meaningful documentation can lead to deep, connected learning across the curriculum. In this example, the practitioner effectively scaffolded learning and ensured children’s voices were central to the learning journey. Despite these improvements, there remains variability in practice across the team. Staff are at different stages in their development, and while all are using Big Books as a tool for recording children’s voice and as a means to support children to lead their own learning, the quality and depth of documentation, and the extent to which children are meaningfully involved varies. Some practitioners require further support, modelling and coaching to fully embed high-quality approaches to documenting learning and linking observations to responsive planning.


Tracking data also shows an increase from 36 to 66% in the number of children engaging with documentation processes compared to the previous year. This suggests that approaches such as Big Books, learning walls and individual learning records are beginning to embed as tools for capturing and extending learning. However, this engagement is not yet universal, and variability remains in how meaningfully children are involved. While more children are engaging in documenting and leading their learning, further work is required to ensure inclusivity. Current approaches do not yet fully meet the needs of all learners, particularly those with communication difficulties or lower confidence in expressing their ideas. There is a need to diversify methods of capturing children’s voice to ensure all learners can participate meaningfully.


Significant progress has been made in developing the learning environment. Observations and self-evaluation indicate that both indoor and outdoor environments are now more consistently aligned with children’s interests and responsive planning. There is clear evidence of high-quality provocations and rich learning experiences across curricular areas, with high levels of engagement observed among learners. 
Monitoring processes have strengthened, with both practitioners and managers taking a more active role in reviewing the quality and impact of the learning environment. This has supported greater consistency. 

Cluster moderation has been a key strength. Collaborative working across the four cluster settings has deepened practitioners’ understanding of achievement, effective facilitation and the characteristics of high-quality learning environments. Feedback from staff demonstrates increased clarity and shared expectations, which is essential for sustaining improvement and understanding of child development.

The impact of staff absence has been a barrier to progress. Planned opportunities for leadership presence and modelling were reduced, limiting the consistency of support provided to practitioners. This has slowed progress in achieving a fully embedded approach across the setting.



	Next steps

Develop more Inclusive approaches
Introduce a wider range of strategies to capture children’s views, such as visual methods, digital tools, and alternative communication approaches, ensuring that all learners, including those with additional needs, can contribute meaningfully.

Cluster Approaches – Moderation
Build on the success of moderation activities by extending them to include shared analysis of learning observations and documentation. This will further strengthen shared understanding of progression, achievement and quality.

Planning Approaches
Continue to embed responsive planning approaches, developing further opportunities to lead learning using big book journals, with more focus on links to planning structures.

Environment & Training
In the new session the environment will have had an upgrade and require significant development to ensure we continue to provide a high quality environment. Practitioners will be supported to develop their practice when scaffolding learning in the outdoor environment






	Establishment priority 3 – Development of Under three environment & practice


	NIF Priority 
Improvement in children and young people's health and wellbeing
Improvements in attainment, particularly  in literacy and numeracy
NIF Driver 
Choose an item.
Choose an item.
	HGIOS
Choose an item.
Choose an item.
 
QIF ELC QIs 
1.2 Staff Skills, Knowledge, Values and Deployment
2.1 Children Experience High Quality Spaces
Choose an item.
4.1 Nurturing Care and Support


UNCRC
Article 3 (Best interests of the child):
Article 31 (Leisure, play and culture): 


	Outcome:
· By Mar 26 practitioner confidence using the new under three tracking document to target interventions for learners will have increased from initial data collected at the start of term, leading to improved outcomes for each child within their stage of development for almost all learners
· By March 26 Staff confidence setting targets for learning with parents using the new systems/tracker will increase, leading to a more co-ordinated shared journey of learning between home and nursery. Almost all learners will have progressed in their development from initial observations.
· By May 26 the quality of the under threes learning environment will have improved and all learners will have access to a consistently high quality learning environment tailored to each individual child’s needs which ensures they are making good progress in their learning and meeting almost all of their developmental milestones.

Progress and impact of outcomes for learners: 

Over the course of this session, the service has made some progress in this priority, particularly in developing staff knowledge, improving planning processes and enhancing aspects of the learning environment for children under three. While significant challenges have impacted the pace of improvement, including staffing changes and the high level of additional support needs within the cohort.

Staff engagement with the introduction of the under three development tracker has begun positively, despite initial delays at authority level. Practitioners piloted the guidance and have engaged in training later in the year, demonstrating increased awareness of child development and the importance of targeted interventions. The use of the Up, Up and Away tool has supported staff to better understand children’s developmental stages and begin to align planning and the learning environment accordingly. 

Observations and learning journals indicate that the quality of observations is strong, with practitioners effectively identifying a wide range of developmental needs. This reflects well-developed knowledge of children and responsive, nurturing relationships, particularly in supporting a cohort where approximately 40% of children have significant additional support needs. Staff have demonstrated strong values in ensuring that children with complex needs are well supported, and targeted interventions are in place. Staff confidence in planning for younger children and in setting appropriate, developmentally relevant targets remains variable. 

There has been sustained effort to improve the quality of the indoor learning environment, and children now experience regular access to high-quality, well-resourced spaces. Observations by senior leaders confirm that experiences are engaging and reflect a growing understanding of developmentally appropriate practice. The environment increasingly supports a range of learning and developmental needs, particularly for children requiring additional support.
The outdoor environment has had some development. The installation of new fencing and a new sand pit marks an important step in enabling development, and initial work has begun to transform this space. However, progress has been constrained by staffing capacity, time and financial resources. As a result, this remains a key area of development.

Professional learning opportunities, including training on environments and planning for under threes, have contributed to developing staff knowledge. The Depute head of centre has provided strong leadership in this area, contributing to the development of local authority guidance and supporting implementation within the setting. Monitoring of planning and documentation has become more regular and timely, allowing for more immediate feedback and improvement.
However, staffing instability has significantly impacted progress. Changes within the team, including a return from maternity leave and reliance on temporary staff, have limited continuity and consistency of practice. In addition, staff absence has affected the ability to fully implement planned developments, such as outward visits and sustained professional collaboration. While staff have worked diligently, variability in confidence and practice remains evident.

Parental engagement has been a strength this year. Parents have been actively involved in setting targets for their children throughout the year, and this process has worked well. Practitioners report that discussions around child development have been positive and meaningful for both staff and families, supporting a shared understanding of each child’s progress. Feedback gathered through questionnaires indicates that parents found this approach beneficial and valued the opportunity to contribute to their child’s learning journey.
In addition, parents have engaged well with home learning opportunities, making use of suggested ideas and resources to further support their child’s development beyond the nursery setting. Engagement with the learning journals system has been consistently high, enabling a more holistic approach to planning. This strong partnership has enhanced practitioners’ ability to respond to children’s needs and interests, ensuring that learning is informed by both home and nursery experiences.



	Next steps

Embed New Planning systems
Continue professional learning and coaching to ensure all staff can confidently use the new development guidance to inform targeted planning, interventions and next steps for all children.

Improve consistency across the learning environment
With increased staffing stability, establish clear expectations and provide ongoing modelling and support to ensure consistent, high-quality practice across all practitioners.

Environment
In the new session the environment will have had an upgrade and require significant development to ensure we continue to provide a high quality environment. The outdoor learning environment will also need significant development.







	Establishment priority 4 – Policy development


	NIF Priority 
Improvement in children and young people's health and wellbeing
Closing the attainment gap between the most and least disadvantaged children and young people
NIF Driver 
Choose an item.
Choose an item.
	HGIOS
Choose an item.
Choose an item.
 
QIF ELC QIs 
1.2 Staff Skills, Knowledge, Values and Deployment
Choose an item.
Choose an item.
4.2 Wellbeing, Inclusion and Equality
4.4 Safeguarding and Child Protection


UNCRC
Article 3 (Best interests of the child):
Article 19 (Protection from all forms of violence): 


	Outcome:
· By Feb 26 all families and learners who require support through safeguarding processes will engage in a multiagency collaborative approach to ensure that learners are safe at both the home and nursery environment. 
· By Jan 26 all practitioners will have a refreshed understanding of how to support positive relationships in line with the Authority policy and have increased confidence from initial data. Ensuring that all learners have access to a service which is safe, supportive and trauma informed environment which promotes equity for all.

Progress and impact of outcomes for learners: 

Significant progress has been made in delivering the Local Authority priorities of developing consistent approaches to positive relationships and strengthening a collaborative, strengths-based approach to safeguarding and child protection. We have demonstrated a strong commitment to embedding these approaches across practice, policy, and partnership working.

The Senior Leadership Team (SLT) has successfully undertaken training in Signs of Safety, which has strengthened the establishment’s ability to support the most vulnerable families using a collaborative, strengths-based approach. This practice is now embedded when working with families requiring safeguarding support.
There is clear evidence that multi-agency collaboration is effectively supporting families, with positive outcomes achieved in individual cases. Families report improved support and engagement through coordinated planning and professional partnership working. However, due to the complex nature of needs, many of these families continue to require a high level of ongoing support. This highlights both the effectiveness of the approach and the continued need for sustained, targeted intervention.

The Positive Relationships Policy has been fully refreshed in line with Local Authority guidance. All practitioners have engaged in professional learning focused on:

· Wellbeing and nurturing language
· Trauma-informed practice
· Supporting children’s emotional wellbeing
· 
As a result, practitioners now demonstrate increased confidence and consistency in applying the policy in practice. Observations and professional dialogue indicate that staff are effectively supporting children to:
· Regulate emotions
· Develop positive relationships
· Navigate challenging behaviours

The learning environment is consistently safe, supportive, and nurturing, with a clear focus on promoting emotional wellbeing for all children. 
The development of the Equalities Policy has been a notable strength. The process actively involved parents through the community culture group, ensuring that the policy reflects the needs and values of the nursery community.
This collaborative approach has strengthened relationships with families and ensured that inclusion and equity are meaningfully embedded across the setting. The nursery’s ongoing focus on wellbeing and belonging for all is evident in daily practice, reinforcing equalities as a core part of the ethos rather than a standalone initiative.
We have made excellent progress in communicating policy and practice with parents. The monthly policy focus infographics, shared through the nursery newsletter, has been particularly effective.

These infographics:
· Provide clear, accessible information about key policies
· Support parental understanding of nursery approaches
· Encourage engagement and partnership working

Feedback indicates that parents value this user-friendly format, which simplifies complex information and strengthens communication between home and nursery.


	Next steps

Equalities 
The cluster will continue to develop a more consistent approach creating Cluster pledges for Equalities 

Sign of Safety
Further training will be completed by SLT to ensure they remain up to date with current practices

Authority Priority
We will review all our approaches to Additional support needs, including our policies and practices in the coming year.












	Data 


	Key Strengths:
School/Nursery class/ASN provision


















Across the cohort Health & Wellbeing remains an area of significantly positive success with 81% of the cohort on track or beyond. This can be attributed to our ongoing commitment to wellbeing.


N5 Data (Pre-School Year)
Over the course of the year, there has been a positive increase in the number of N5 children (pre-school age) who are on track or working beyond expected levels across all areas of learning. At the same time, the number of children requiring support has decreased in most areas.

Of the small percentage of N5 children currently behind expectations (less than 5 children), all have been identified as requiring additional support due to being new to the service, English as an additional language or wellbeing needs. An area of success is more children moving from on track to beyond expectation due to the challenge offered throughout the year with a 13% increase in the learners moving to the beyond category.

N4 Data (Ante Pre-School Year)
The N4 data presents a more complex picture. As the year progressed, there was an increase in the number of children behind expectations in numeracy. The increase in numbers can be partly attributed to new children joining the setting throughout the year which has impacted the overall percentage of children behind expectation
While the data reveals a complex picture, particularly with the increase in children behind expectations in numeracy due in part to new arrivals joining the setting throughout the year, we clearly recognise numeracy as a key area of development for our younger cohort moving into next year. To address this proactively, these children will be identified early in the term. Alongside a comprehensive, open-ended resources approach to numeracy within the playroom, we will actively target families using the Equity & Excellence Lead (EEL) to offer a bespoke, supportive approach to learning at home.


Key Priorities:  

· Early identification and support for new N5 cohort in the Autumn term
· Ensure children identified as support /challenge continue to be identified and targeted for intervention early




Quality Indicators
	1.3 Leadership of Change 
Choose an item.                                                                                 
	1.3 Leadership of Continuous Improvement (ELC QIF)
Very Good                  

	Key Strengths:

· Leaders champion devolved leadership, with all staff provided meaningful opportunities to lead aspects of practice and improvement. This empowers practitioners to take ownership of change, contributing to a strong, collaborative culture where leadership is shared and valued across the team.
· Practitioners are fully committed to ongoing professional learning, with leaders prioritising protecting time for high-quality training and professional dialogue. This has resulted in a workforce that is skilled, reflective, and confident, with improvements in practice clearly linked to professional learning.
· Self-evaluation is a central, embedded pillar of practice, with all practitioners actively involved in reflective processes. Approaches are systematic and evidence-based, leading to meaningful change and improvement. The SLT demonstrate a clear understanding of the service vision and improvement journey, ensuring that self-evaluation directly informs strategic and operational developments. The service has successfully embedded the Shared Inspection Framework, creating a clear and consistent approach to evaluating quality and aligning practice with national expectations. This has established a shared language of improvement across the team.

Key Priorities:  

· Explore more innovative ways to collect data from parents about the impact of interventions and experiences on their understanding of child development
· Continue to develop and explore to the new framework for self evaluation



	2.3 Learning, teaching and assessment
Choose an item.
	3.3 Learning, teaching and assessment (ELC QIF)
Very Good

	Key Strengths:

· All practitioners and leaders have a strong focus on wellbeing, which is central to all aspects of learning and teaching. Practitioners consistently prioritise nurturing relationships, emotional support, and a sense of belonging, ensuring that every child feels safe, valued, and included. 
· We make excellent use of our indoor, outdoor, and wider community spaces, including partnerships such as our Memory Makers group, to provide rich, real-life experiences that deepen children’s learning, engagement, and sense of connection beyond the nursery.
· Our data collection processes are sector leading. Practitioners use a range of meaningful observations and robust assessment evidence to build a clear and accurate understanding of each child’s progress, interests, and needs. They have used the fact, story, action model this year and have gained confidence in analysing their own data with support from SLT.

Key Priorities:  

· Ensuring the learning environment in both under three and 3-5 age groups is of a consistently high quality and reflects the needs and interests of the children.



	3.1 Ensuring wellbeing, equity and inclusion
Choose an item.
	4.2 Wellbeing, inclusion and equity (ELC QIF)
Very Good

	Key Strengths:

· We place children’s wellbeing at the heart of everything we do. Our staff take time to really understand each child and offer gentle, supportive care, especially when children are finding things difficult or feeling upset. Staff wellbeing is also a priority for leaders, ensuring a strong, caring community for everyone.
· “Everyone belongs at Wellpark”. This is really important to us. We work hard to build strong, positive relationships so that all children and families feel valued, included, and part of our nursery community.
· The early identification of additional support needs is a significant strength of the service. Practitioners are skilled and proactive in recognising when children may require additional support, including those with ASN. Robust systems are in place to ensure that children receive timely and appropriate interventions, supported by strong partnership working where required. 

Key Priorities:  

· Continue to ensure that inclusion and equality is embedded throughout the curriculum and that all families feel involved.
· Development of an Equalities Cluster pledge
· Review of ASN processes to ensure they are consistently having a positive impact




	3.2 Raising attainment and achievement/Securing children’s progress
Choose an item.                               

	4.3 Children’s progress (ELC QIF)
Very Good

	Key Strengths:

· Our approaches to early intervention and using data are highly successful and impactful. Practitioners use tracking and observations well to make sure children are making progress, and step in quickly with support or challenge is required.
·  We celebrate children doing their best, both at home and in nursery. Children love sharing their achievements, and staff make sure these are recognised and shared with families through our online journals.
· We work closely with parents in a way that really makes a difference. Our Terrific Target meetings help keep children’s progress and wellbeing at the centre, making sure everyone is working together to support each child.

Key Priorities:  

· Continue to engage in Cluster moderation to ensure a consistency of understanding about what success looks like
· Engage N5 children who require support in numeracy early in the term to ensure they make progress
· Conduct a review of practices and the environment, around numeracy and mathematics.




	Other quality indictors evaluated from 3-year plan (Schools)
	Other quality indictors evaluated from 3-year plan (Nursery)

	HGIOS

	ELC QI’s (QIF)


	Choose an item.
Choose an item.
Choose an item.
Choose an item.

	Choose an item.
Choose an item.
Choose an item.
Choose an item.
	Choose an item.
2.1 Children Experience High Quality Spaces
Choose an item.
4.1 Nurturing Care and Support

	Very Good                                 
Choose an item.                  
Choose an item.   
Very Good           


	Key Strengths:

· Children thrive in our nurturing approach and clearly love learning. Through warm interactions and supportive care, practitioners create positive experiences that encourage curiosity, confidence, and engagement. This results in children who are motivated, enthusiastic, and eager to take part in daily experiences.
· Our service provides a calm, nurturing environment where children feel safe, valued, and supported. Practitioners build strong, caring relationships and respond sensitively to children’s individual needs, ensuring they feel secure and ready to engage. As a result, children are happy, settled, and show a strong sense of wellbeing.
· Our experiences are enriched through our use of real life experiences and community engagement.

Key Priorities:  
· Development of the learning environment in both playrooms due to the upgrade.





	




















	Key Achievements of the Establishment


	· Our dedicated and caring staff team work hard to support every child’s success, even with the wide range of needs we’ve seen this year. They prioritise wellbeing for themselves, each other, and the families we work with, creating a strong and supportive community around the children.

· We celebrated a fantastic Culture Week, where children explored and shared different cultures through food, music, and dance, ending in a joyful community day with a dancer, a piper, and African drummers bringing everyone together.

· We created a new parent community culture group. Parents had the opportunity to share their experiences and get to know each other. This also led to parents having a cooking class, in partnership with Inverclyde Food Network.

· Walk ‘n’ Talk, Dinky Diggers, and our come and play sessions have been a great success, with strong attendance and very positive feedback. These experiences have helped strengthen relationships with families and build confidence in supporting their children. A highlight was our visit to the library to meet author Morag Hood, which inspired a real love of reading among the children. We are proud to work closely with partners such as Broomhill Hub, Belville Gardens, Inverclyde Libraries, and the Inverclyde Food Network to create meaningful and inclusive opportunities for our nursery community.

· We introduced a new initiative to highlight Care Inspectorate SIMOA, helping children develop a strong understanding of risk and how to keep themselves safe. Through the use of our “purple elephant” friend, children are confidently learning how to recognise, assess, and talk about risks in a fun and meaningful way as part of everyday experiences.

· Children thoroughly enjoyed the Ziggy Roadshow, learning about road safety in a fun and engaging way through drama and dance.

· The use of digital tools such as Thinglinks and Youtube to engage parents in supporting learning at home.

· Strong partnership working with parents and other agencies has ensured we continue to meet the needs of all children, providing the right support at the right time.

Held successful family events such as Christmas Show and Craft Day, Health Week and Sports Day










Age	2	3	4	5	10	46	32	12	


ASN	ASN	EAL	None	12	21	12	

PreSchool Data Nov 25

Behind Expectation	Numeracy	Mathematics	Listening 	&	 Talking	Reading	Writing	Health 	&	 Wellbeing	24	24	14	14	14	14	On Track	Numeracy	Mathematics	Listening 	&	 Talking	Reading	Writing	Health 	&	 Wellbeing	71	71	81	81	81	86	Beyond Expectation	Numeracy	Mathematics	Listening 	&	 Talking	Reading	Writing	Health 	&	 Wellbeing	5	5	5	5	5	0	



PreSchool Data May 26

Behind Expectation	Numeracy	Mathematics	Listening 	&	 Talking	Reading	Writing	Health 	&	 Wellbeing	18	18	18	18	14	5	On Track	Numeracy	Mathematics	Listening 	&	 Talking	Reading	Writing	Health 	&	 Wellbeing	64	73	68	73	81	90	Beyond Expectation	Numeracy	Mathematics	Listening 	&	 Talking	Reading	Writing	Health 	&	 Wellbeing	18	9	14	9	5	5	



Ante Pre Data Nov 25

Behind Expectation	Numeracy	Mathematics	Listening 	&	 Talking	Reading	Writing	Health 	&	 Wellbeing	22	22	22	33	22	22	On Track	Numeracy	Mathematics	Listening 	&	 Talking	Reading	Writing	Health 	&	 Wellbeing	67	78	67	67	78	78	Beyond Expectation	Numeracy	Mathematics	Listening 	&	 Talking	Reading	Writing	Health 	&	 Wellbeing	11	0	11	0	0	



Ante Pre Data May 26

Behind Expectation	Numeracy	Mathematics	Listening 	&	 Talking	Reading	Writing	Health 	&	 Wellbeing	60	40	20	25	45	25	On Track	Numeracy	Mathematics	Listening 	&	 Talking	Reading	Writing	Health 	&	 Wellbeing	35	55	75	70	50	70	Beyond Expectation	Numeracy	Mathematics	Listening 	&	 Talking	Reading	Writing	Health 	&	 Wellbeing	5	5	5	5	5	6	



Cohort Tracking

Beh Exp	Numeracy	Mathematics	Listening 	&	 Talking	Reading	Writing	Health 	&	 Wellbeing	23	24	17	20	17	17	On track	Numeracy	Mathematics	Listening 	&	 Talking	Reading	Writing	Health 	&	 Wellbeing	70	73	77	77	80	83	Bey Exp	Numeracy	Mathematics	Listening 	&	 Talking	Reading	Writing	Health 	&	 Wellbeing	7	3	6	3	3	0	



Cohort Tracking

Beh Exp	Numeracy	Mathematics	Listening 	&	 Talking	Reading	Writing	Health 	&	 Wellbeing	38	28.5	19	21	28.5	14	On track	Numeracy	Mathematics	Listening 	&	 Talking	Reading	Writing	Health 	&	 Wellbeing	50	64.5	71.5	72	70	81	Bey Exp	Numeracy	Mathematics	Listening 	&	 Talking	Reading	Writing	Health 	&	 Wellbeing	12	7	9.5	7	5	5	




SMID	1 to 3	3 to 14	81	19	
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