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	Context of the Establishment


	Our Establishment 
St Michael’s Primary School is a denominational school situated in Port Glasgow. The current roll is 141 pupils across six classes, comprising composite classes from Primary 1 to Primary 5 and single-stage Primary 6 and Primary 7 classes. The Senior Leadership Team consists of a Head Teacher and a Depute Head Teacher. There are 8.9 FTE teaching staff and 7.11 FTE Pupil Support Assistants (PSAs). The school is further supported by one senior clerical assistant, two part-time clerical assistants, one janitor, two breakfast club assistants, one catering manager, six catering assistants and three cleaning staff.

Approximately 65% of pupils live within Scottish Index of Multiple Deprivation (SIMD) deciles 1 and 2, increasing to 88% when deciles 3 and 4 are included. Thirty-three percent of pupils are entitled to Free School Meals. During session 2025/26, the school received a Pupil Equity Fund (PEF) allocation of £62,475. Forty-four percent of pupils are identified as having Additional Support Needs (ASN), 0.71% have English as an Additional Language (EAL) and 11.3% are Care Experienced.
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Vision
We are dedicated to inspiring young minds with nurturing hearts in a vibrant community of faith and learning. Guided by the Gospel values, we empower our children to dream, believe and achieve.

Our Values
The school community has identified the following values which reflect the important principles on which we base our decisions:
· Respect
· Honesty
· Ambition
· Compassion
· Learning
Our Aims
Fostering High Quality Teaching and Learning.                                              
To create an inclusive environment where every child receives high quality teaching and learning experiences tailored to their individual needs, helping them exceed what they believe their potential to be, while developing the Four Capacities of Curriculum for Excellence: successful learners, confident individuals, responsible citizens and effective contributors.

Our inclusive environment develops the knowledge, skills and attributes the children need for learning, life and work, while nurturing their unique, God-given talents.

Upholding Children’s Rights                                                                                     
To uphold and champion the rights of every child as outlined in the United Nations Convention on the Rights of the Child (UNCRC), fostering an environment where every child’s voice is heard, valued and respected.

Implementing GIRFEC Principles                                                                         
To embed the principles of Getting it Right for Every Child (GIRFEC) into our practices, ensuring the well-being and protection of every child while providing appropriate support and interventions to help them thrive academically, socially and emotionally, thus fostering resilience and positive well-being.

Nurturing Spiritual Development                                                                        
To cultivate a nurturing environment where children can develop their knowledge and understanding of Catholic faith, nurture respect for other Christian traditions and world faiths, experience opportunities for spiritual growth, acquire the skills of reflection, discernment and moral decision-making and commit to beliefs, values and actions in a positive response to God’s invitation to faith.

Fostering Partnerships                                                                                                
To work in partnership with parents, our parish and the wider community to support the holistic development of every child, recognising the importance of collaboration in providing a supportive and enriching educational experience.




	Establishment priority 1


	NIF Priority 
Improvements in attainment, particularly  in literacy and numeracy
Closing the attainment gap between the most and least disadvantaged children and young people
NIF Driver 
School Improvement
Performance information
	HGIOS
2.3 Learning, teaching and assessment
3.2 Raising attainment and achievement
 

UNCRC
Article 28: (Right to education):
Article 3 (Best interests of the child): 


	Outcome: 
1.1 By June 2026, Writing attainment in Primary 4 and 7 will exceed 75%
1.2 By June 2026, Numeracy attainment in Primary 4 will exceed 75%
1.3 By June 2026, attainment in Listening and Talking across the school will exceed 84% 
1.4 By June 2026, the attendance of ten target families will increase by 10% (Linked to Outcomes 2.6 & 3.2)
1.5 By June 2026, all pupils will have access to digital technologies to support attainment in Numeracy on a weekly basis.
1.6 By June 2026, all pupils will have access to digital technologies to support attainment in Literacy on a weekly basis.
1.7 By June 2026, all pupils will receive high-quality, constructive feedback that helps them understand next steps in learning.

PEF used to support closing the gap:  [This may differ from your planned spend. Delete if no PEF spend] 
· £45,105.54 – 0.6FTE PEF teacher to support raising attainment and pedagogical improvement plus increased days following MR approval 
· £3562.36 – Additional PSA hours to support attainment in Literacy & Numeracy
· £898 – IDL subscription
· £1477.30 – PiRA Reading Assessments
· £828.85 – SumDog Numeracy, Spelling & Grammar subscription

Progress and impact of outcomes for learners: 
All staff attended professional learning sessions focused on evaluating their knowledge and confidence in key aspects of the Inverclyde Literacy Framework. This was followed by three targeted sessions on reading, writing and listening and talking delivered by a former Literacy SPL and member of the Inverclyde Literacy Network. These sessions have strengthened staff understanding of the key messages and pedagogical approaches within the framework. Teachers are beginning to engage with the framework more consistently when planning learning and assessing progress across literacy.

All staff participated in professional learning on the SumDog platform during the August in-service day. This has been successfully introduced across the school to support learning and teaching in numeracy and spelling, both within class and as the core homework platform. Engagement from pupils and families has been positive, with all classes now using SumDog regularly to reinforce key skills and provide additional practice. 89% of pupils also have accessed SumDog at home.

Staff also received professional learning on the recently purchased IDL resource. As a result, use of the programme has expanded across Primary 3 to Primary 7 as an intervention to support children who require additional support with literacy. The numeracy element of the programme has now also been introduced, widening its impact and providing additional targeted support for identified learners.

At the start of the session, staff identified a lack of consistency in approaches to assessing listening and talking. This had resulted in variable teacher confidence when making professional judgements and contributed to anomalies within attainment data.

Following professional learning on listening and talking within the Inverclyde Literacy Framework, staff began piloting the Inverclyde Listening and Talking Assessment tool. Teachers are using this alongside national Benchmarks and the Inverclyde Progression Pathways to support more consistent assessment practice and increasingly accurate professional judgements. With all staff now reporting this has led to increasingly consistent professional judgements.

Across the year, this work has strengthened staff understanding of expectations within listening and talking. Most teachers now demonstrate increased confidence when making professional judgements and approaches to assessment are becoming more consistent across stages. SLT will continue to monitor the use of the assessment tool to ensure consistency is embedded and that attainment data becomes increasingly reliable.

Class teachers, senior leaders and the Pupil Equity Funding (PEF) funded Raising Attainment Teacher analysed attainment and tracking data to identify children requiring targeted support in writing and numeracy. Targeted intervention groups were established during Terms 1 and 2 to support learners identified as being at risk of falling behind expected progress. 

Following November attainment predictions, TIG groups were reviewed and adjusted to respond to projected dips in attainment. This has allowed staff to provide additional targeted support for identified learners and monitor progress more closely through ongoing tracking discussions.

Although this work was impacted by the successful appointment of our Raising Attainment Teacher to a new school at the end of term 3 the following was achieved:

14 children from Primary 1 to 6 were identified for support in writing, most pupils identified (79%) achieved expected levels for June 26. Of the three pupils who did not, one was because of further gaps caused by low attendance.

4 pupils were identified for targeted support in numeracy with the majority achieving expected levels by June 26.

A group of four Primary 7 pupils working behind expectation were identified for further support in writing and although at the point of engaging it was not expected for them to achieve expected levels, the targets focussed on tools for writing to allow them to better access and demonstrate their learning following transition to Saint Stephen’s High School. All achieved a year’s progress this session.

From August 2025, homework was revised following consultation with parents. All homework, except for reading, moved to the online platform SumDog. Most pupils have engaged with the platform from home. Staff continue to monitor engagement and use the platform to reinforce numeracy and spelling skills.

Robust attendance tracking procedures were introduced during session 2025/26. SLT monitored attendance daily and analysed attendance data monthly to identify patterns, trends and emerging concerns at the earliest opportunity. In collaboration with the Strategic Attendance Lead and cluster colleagues, a new attendance policy was developed and implemented, providing clear guidance and consistent procedures for all stakeholders. Most pupils targeted through the new attendance procedures outlined in the attendance policy improved their attendance across the session.

These developments have strengthened the school's ability to identify and respond to attendance concerns promptly and consistently. Attendance interventions are now more targeted, with attendance discussions and plans informed by regular analysis of attendance data.

Pace and challenge in learning has been a consistent focus of discussion with class teachers during teacher professional judgement (TPJ) meetings across the session. Staff confidence in using the Inverclyde Literacy Framework, Numeracy Strategy and associated pedagogical approaches, alongside the Inverclyde Progression Pathways, has increased. This is supporting more targeted planning for appropriate challenge across learning. As of June 2026, 19.8% of pupils are now identified as working beyond expectations in one or more curricular area.

Learning visits focusing on pace and challenge were undertaken during the session. These visits highlighted that, in a number of lessons, extended periods of teacher talk limited opportunities for pupils to engage actively in learning tasks. This has been identified as an area for further development and shared with staff as part of ongoing professional dialogue. Targeted use of PEF funded digital technologies has increased pupil engagement and minimised downtime at the beginning of and during learning experiences.

1.1 By June 2026, Writing attainment in Primary 4 and 7 will exceed 75%
As at June 2026, writing attainment in Primary 7 was 70%. While the attainment target was not achieved, this represents a 10% increase over the two years since Primary 5. 
As at June 26, Writing attainment in Primary 4 was 82% surpassing our target.

1.2 By June 2026, Numeracy attainment in Primary 4 will exceed 75%
As at June 2026, numeracy attainment in Primary 4 was 75%, maintaining attainment at the target level.

1.3 By June 2026, attainment in Listening and Talking across the school will exceed 84% 
As at June 2026, Listening and talking attainment across the school is 76% with all staff showing increased confidence in the consistency and accuracy of judgements.

1.4 By June 2026, the attendance of ten target families will increase by 10% (Linked to Outcomes 2.6 & 3.2)
While the original target referenced ten families, attendance interventions were not restricted to a fixed group and were instead directed towards pupils and families identified through ongoing attendance analysis. Over the course of the session, 22 families received targeted attendance support.

Improved tracking procedures enabled attendance concerns to be identified and addressed more quickly, allowing support and challenge to be provided at an earlier stage. As a result, a greater number of pupils and families benefited from targeted interventions, with most pupils identified for support demonstrating improved attendance across the session.

Overall attendance increased from 93.10% in June 2025 to 93.3% in June 2026. Targeted interventions also resulted in significant improvements for a number of individual pupils and families, including:
· Pupil A – Following intervention in March, no further absences were recorded and attendance trended upwards month-on-month thereafter.
· Pupil B – Attendance increased from 28% during Term 3 prior to a collaborative planning meeting to 68% following intervention, with attendance continuing to trend upwards month-on-month.
· Pupil C – Following collaborative work between school staff, the family and HSCP colleagues, attendance improved from a low of 59.9% in February to 72.0% in June, with attendance increasing month-on-month and only three days of absence recorded during Term 4.

1.5 By June 2026, all pupils will have access to digital technologies to support attainment in Numeracy on a weekly basis.
1.6 By June 2026, all pupils will have access to digital technologies to support attainment in Literacy on a weekly basis.
All staff report using digital technologies to support literacy and numeracy on a daily basis. 
This has been further evidenced though learning walks, records of engagement with IDL and SumDog and through feedback gathered from pupils.

1.7 By June 2026, all pupils will receive high-quality, constructive feedback that helps them understand next steps in learning.
Staff collaborated to review and improve approaches to delivering high-quality feedback for pupils and as a result these are now in place, documented within our Steps to Success document and renewed correction codes.


	Next steps
· Formalise the use of the Inverclyde Listening and Talking Assessment Tool within the school's annual quality assurance and assessment calendar to support increasingly consistent assessment practice and professional judgement.
· Provide professional learning in Word Aware approaches and develop consistent whole-school approaches to vocabulary development, spelling and phonics progression, and numeracy assessment.
· Further develop Teacher Professional Judgement (TPJ) processes through the consistent application of the Fact, Story, Action model, with clearly defined actions and SMART targets to support earlier identification of need, more effective tracking of progress and improved accountability for interventions.
· Develop a more consistent whole-school model of Support for Learning and targeted intervention, ensuring interventions are informed by data and include clear entry and exit measures to evaluate impact and support children who are not making expected progress.




	Establishment priority 2


	NIF Priority 
Improvement in skills and sustained, positive school-leaver destinations for all young people
Improvements in attainment, particularly  in literacy and numeracy
NIF Driver 
School Improvement
School leadership
	HGIOS/ELC QIs 
1.3 Leadership of change
2.2 Curriculum
 
UNCRC
Article 29 (Goals of education):
Article 31 (Leisure, play and culture): 


	Outcome: 
· By May 2026 almost all pupils will experience an increase in the use of digital technologies to support learning and teaching.
· By May 2026 outdoor learning will be established across all stages, enhancing engagement, wellbeing, and interdisciplinary learning. 
· Identified disengaged learners will receive targeted access to technologies and Outdoor Learning experiences to re-establish routine learning.
· By June 2026, all pupils will contribute to structured, purposeful pupil voice groups which are linked to whole-school evaluation and improvement planning.
· By June 2026 our attendance rate will increase above 93.1% (Linked to Outcomes 1.4 & 3.2)

PEF used to support closing the gap:  
· £1901.20 – Experiences and partnerships to further develop expeditionary learning to support attendance and attainment targets.
· £5957.80 – 26 Android Tablets, cases & charging trolley to allow increased access to digital technologies to support raising attainment.
· £2031.14 – Resources & staff training to support improvements in outdoor learning to support attendance and attainment targets.
· £828.85 – SumDog Numeracy, Spelling & Grammar subscription (linked to priority 1)
· £898 – IDL subscription (linked to priority 1)
· £45,105.54 – 0.6FTE PEF teacher to support raising attainment and pedagogical improvement plus increased days following MR approval (linked to priority 1)

Progress and impact of outcomes for learners: 
A Digital Technologies Working Group was established to support the implementation of digital technologies across the school. Staff collaborated to identify and introduce a progressive Digital Technologies Pathway from Early to Second Level, supporting a more consistent approach to the development of digital skills as children move through the school. Digital Leaders were established to support the management and organisation of digital devices and promote the effective use of technology across the school.

Pupil Equity Funding was used to purchase 26 Android tablets, alongside subscriptions to SumDog and IDL. This significantly increased pupil access to digital technologies and supported both universal and targeted approaches to raising attainment. All staff participated in professional learning focused on the effective use of digital technologies to support learning and teaching. As a result, staff confidence has increased, with 85% reporting greater confidence in using digital technologies to support learning and teaching than at the beginning of the session. Staff report that digital technologies are now used daily across all classes and increasingly across all curricular areas.

Digital technologies have supported increased engagement, motivation and independence for learners. Staff identified particular benefits for children who find traditional written tasks challenging, with digital tools providing alternative ways to access and demonstrate learning. Across the school, 86% of staff reported that digital technologies have had a significant or very significant impact on attainment in literacy and numeracy, with the remaining 14% reporting a moderate impact. All pupils from Primary 4/3 to Primary 7 regularly access SumDog, with the majority of pupils in Primary 2/1 and Primary 3/2 also engaging with the platform. Almost all pupils accessing IDL demonstrated improvements in reading age, spelling age or both across the session.

An Outdoor Learning Working Group was established to support the development of outdoor learning across the school. All teaching and support staff participated in professional learning delivered by Learning Through Landscapes. The working group developed an Outdoor Learning Planner to support progression, consistency and curriculum coverage from session 2026/27 and designed a family learning session to support parental engagement with outdoor learning. Pupil Equity Funding was used to fund professional learning and purchase resources and equipment, increasing opportunities for outdoor learning across the school.

As a result, all classes now engage in weekly outdoor learning experiences. Staff evaluations and pupil feedback indicate that outdoor learning has had a positive impact on pupil engagement, participation and enjoyment in learning. Staff reported increased confidence in planning and delivering outdoor learning experiences and identified positive impacts on learner motivation, collaboration and the development of meta-skills. Outdoor learning is now evident across a range of curricular areas including literacy, numeracy, health and wellbeing, sciences and social studies.

Targeted access to digital technologies, intervention programmes and outdoor learning experiences was provided for a small number of identified disengaged learners. Participation data, assessment information and pupil feedback indicate that these interventions had a positive impact on engagement, confidence and participation in learning. Learners demonstrated sustained engagement with digital learning platforms, progress in literacy and numeracy and improved participation in mainstream learning experiences.

Feedback from pupils participating in the targeted outdoor learning group was overwhelmingly positive. Pupils reported that outdoor learning helped them feel happier in school, more included, more confident and more motivated to participate in learning. Pupils also identified benefits to their wellbeing, mood and ability to engage positively with others.

Staff reviewed the school's previous model of pupil voice and provided feedback which informed the development of a revised rationale and approach. During Terms 3 and 4, a new model of pupil voice groups aligned to How Good Is OUR School? themes was introduced and piloted. As a result, all pupils now contribute to pupil voice groups and have opportunities to influence aspects of school improvement. Children are increasingly able to identify changes they have influenced and demonstrate a growing understanding of their role in shaping improvements within the school community.

All classes participated in three Expeditionary Learning projects across the session. Pupil Equity Funding was used to support visits, resources and experiences linked to these projects, providing meaningful contexts for learning and helping to bring learning to life for children. These projects provided opportunities for learners to undertake research, collaborate with others, develop creativity and present their learning in a variety of ways. Feedback from parents was overwhelmingly positive, with families reporting that children regularly discussed their learning at home, shared what they were researching and creating, and demonstrated enthusiasm for participating in their projects. Parents also highlighted the positive impact of children having opportunities to explore areas of personal interest and showcase their learning with others.

2.1 By May 2026 almost all pupils will experience an increase in the use of digital technologies to support learning and teaching.
As at June 2026, almost all pupils experienced increased access to and use of digital technologies to support learning and teaching. Digital technologies are now used daily across all classes and increasingly across all curricular areas.

2.2 By May 2026 outdoor learning will be established across all stages, enhancing engagement, wellbeing, and interdisciplinary learning. 
As at June 2026, outdoor learning was established across all stages, with all classes participating in regular outdoor learning experiences. This has contributed to increased pupil engagement, participation and enjoyment in learning.

2.3 Identified disengaged learners will receive targeted access to technologies and Outdoor Learning experiences to re-establish routine learning.
Identified disengaged learners received targeted access to digital technologies, intervention programmes and outdoor learning experiences. Participation data, assessment information and pupil feedback demonstrate improvements in engagement, confidence and participation for pupils involved.

2.4 By June 2026, all pupils will contribute to structured, purposeful pupil voice groups which are linked to whole-school evaluation and improvement planning.
By June 2026, all pupils contributed to structured pupil voice groups linked to How Good Is OUR School? themes and school improvement priorities. Children are increasingly able to identify and articulate the improvements they have influenced within the school.

2.5 By June 2026 our attendance rate will increase above 93.1% (Linked to Outcomes 1.4 & 3.2)
By June 2026, attendance had increased to 93.3%, exceeding the previous year's figure. Improved tracking procedures and earlier intervention supported a more proactive and consistent approach to attendance across the school.


	Next steps
· Full curriculum review leading to the development and implementation of a revised curriculum rationale during session 2026/27. 
· Staff engagement with Curriculum Improvement Cycle materials to prepare for future national curriculum developments. 
· Map the curriculum offer against the Skills Development Scotland Meta-skills Framework to ensure progressive and consistent development of skills across all stages. 
· Continue to embed and evaluate the Outdoor Learning Planner, using ongoing annotation and evaluation to identify future resourcing and professional learning needs and inform curriculum development. 
· Review and refine the implementation of the Digital Technologies Pathway to ensure progression, consistency and alignment with the school's developing curriculum rationale. 
· Further develop pupil voice approaches and re-engage with identified accreditation programmes and initiatives to strengthen learner participation in school improvement.





	Establishment priority 3


	NIF Priority 
Improvement in children and young people's health and wellbeing
Placing the human rights and needs of every child and young person at the centre of education
NIF Driver 
School leadership
School Improvement
	HGIOS
3.1 Ensuring wellbeing, equality and inclusion
2.7 Partnerships
 
UNCRC
Article 3 (Best interests of the child):
Article 28: (Right to education): 


	Outcome: 
3.1 By May 26, almost children will again indicate they are listened to, involved in decision making which affects them and are treated fairly in our school.
3.2 By June 26, our attendance rate will increase beyond the 93.1% June 2025 average (Linked to Outcomes 1.4 & 2.6)
3.3 By May 26, almost all pupils will recognise the Respect Me definition of bullying and will indicate that either they have not experience bullying or that it has been dealt with appropriately.
3.4 By June 2026, regular dysregulation within identified pupils will decrease and there will be an increase from June 2024 baseline on time spent engaged within mainstream class.

PEF used to support closing the gap: 
£2000 – Barnardo’s group work (1 X 8 week block of GEM, 1 X 6 week block of connect)

Progress and impact of outcomes for learners: 
During session 2025/26, the school focused on strengthening inclusive practice, promoting positive relationships and improving staff confidence in supporting children experiencing distress. A St Stephen’s Cluster Positive Relationships Policy and Cluster Anti-Bullying Policy were developed in collaboration with cluster partners, staff, pupils and families. This has established a shared approach across the cluster, based on restorative, nurturing and trauma-informed practice, and provides clearer guidance for supporting positive relationships and responding to concerns.

All teaching and support staff participated in Promoting Positive Behaviour (PPB) Theory training delivered by ICOS. In addition, two members of staff and the Depute Head Teacher completed the full three-day Promoting Positive Behaviour programme. This professional learning improved staff confidence and understanding when supporting children experiencing distress and dysregulation. Prior to training, only four members of staff identified themselves as confident in supporting children experiencing significant distress. Following training, all teaching staff reported feeling confident or very confident in supporting pupils experiencing distress and dysregulation.

CIRCLE approaches are now routinely used to support classroom practice, review learning environments and inform planning for individual learners. Staff use CIRCLE to identify strengths and barriers to learning, support Single Agency Planning and inform applications to the ASN Forum and Authority Screening Group where additional support is required. This has helped ensure support is more clearly matched to individual need.

A revised Supporting Positive Relationships approach was introduced during the session. Supported by clear guidance and a visual graphic, this has improved consistency across the school and helped pupils, families and staff develop a shared understanding of expectations, support and next steps when concerns arise. This has been built into our Steps to Success document and will be shared with pupils and families and displayed throughout the school in session 26/27.

Senior leaders participated in Signs of Safety training with Health and Social Care Partnership colleagues during Term 2. This strengthened understanding of the Signs of Safety approach and supported more effective partnership working when assessing need and planning support for children and families. A Child Protection audit was also completed during the session, resulting in improvements to procedures and greater alignment with local authority and national procedures and expectations.

Pupil Equity Funding was used to provide Barnardo's GEM and Connect group interventions for identified pupils. These groups complemented the school's wider nurturing and trauma-informed approaches and supported children to develop emotional literacy, resilience and positive relationships.

In June 2025, three identified pupils were displaying significant distress on a daily basis, requiring intensive adult support and experiencing considerable barriers to engagement in mainstream learning. Two of these pupils were regularly supported outwith their mainstream classes. As a result of improved relationships, increased staff understanding and carefully planned support, both pupils were able to sustain their place within mainstream classes and showed a significant reduction in distressed behaviour. For a third pupil, targeted support and multi-agency planning identified that a split placement involving NEST provision would provide a more appropriate learning environment to meet their needs and address barriers to learning. Where concerns arose for other pupils during the session, improved procedures and increased staff confidence enabled earlier intervention, more responsive planning and a quicker return to baseline behaviour.

Wellbeing survey data showed that most pupils feel safe, supported and included within the school community. Most pupils reported feeling safe in school, that people in school could help if they were upset and that adults looked out for them and made sure they were okay. Positive peer relationships were also evident, with almost all pupils reporting that they have friends in school and most indicating that their peers look out for them.

Most pupils reported positive experiences of relationships within school and confidence in seeking support when required. Most indicated that they would seek support from an adult if they were being picked on and most reported that they are able to stand up for themselves in school. During the session, the Cluster Anti-Bullying Policy was developed and shared with staff, families and the Parent Council. This has established a clear framework for preventing and responding to bullying behaviour across the cluster.

Cluster Head Teachers worked collaboratively to develop a shared attendance policy aligned with local and national guidance. Since implementation, clear trigger points and associated actions have enabled senior leaders to respond more quickly where attendance concerns arise. Analysis shows improved attendance for most families who have been targeted through these procedures.

Staff reviewed the school's previous model of pupil voice and provided feedback which informed the development of a revised rationale and approach. During Terms 3 and 4, staff collaborated to design and pilot a new model of pupil voice groups. As a result, all children now contribute to pupil voice within the school. The work of the groups is aligned to How Good Is OUR School? themes and children are increasingly able to identify the improvements they have influenced and demonstrate a growing understanding of their role in shaping school improvement.

3.1 By May 2026, almost all children will again indicate they are listened to, involved in decision making which affects them and are treated fairly in our school.

Most pupils reported that they feel listened to and supported within school. During Terms 3 and 4, a revised pupil voice model was introduced which ensured all pupils contributed to structured pupil voice groups linked to How Good Is OUR School? themes and school improvement priorities. Children are increasingly able to identify and articulate the improvements they have influenced within the school. The impact of these developments will continue to be evaluated during session 2026/27.

3.2 By June 2026, our attendance rate will increase beyond the 93.1% June 2025 average (Linked to Outcomes 1.4 & 2.6)

By June 2026 attendance had increased to 93.21%, exceeding both the previous year's figure and the school's attendance target. Improved tracking procedures, clear attendance trigger points and earlier intervention supported a more proactive and consistent approach to attendance across the school.

3.3 By May 2026, almost all pupils will recognise the Respect Me definition of bullying and will indicate that either they have not experienced bullying or that it has been dealt with appropriately.

Progress was made towards this outcome through the development and implementation of the St Stephen's Cluster Anti-Bullying Policy. Most pupils reported positive relationships and confidence in seeking support from trusted adults when required. Further work is now required to explicitly teach and evaluate pupils' understanding of the Respect Me definition of bullying and the procedures for reporting concerns.

3.4 By June 2026, regular dysregulation within identified pupils will decrease and there will be an increase from June 2025 baseline on time spent engaged within mainstream class.

This outcome was achieved. Increased staff confidence, improved inclusive practice and targeted support resulted in a significant reduction in distressed behaviour and increased participation in mainstream learning for identified pupils. Two pupils who had previously required regular support outwith their mainstream classes successfully sustained their place within mainstream learning environments throughout the session.

	Next steps
· Refresh the school's values, awards and embed the Supporting Positive Relationships approach to ensure alignment with the Promoting Positive Relationships Policy and reinforce a shared understanding of expectations across the school community. 
· Develop and implement a new Equalities Policy, alongside a whole-school focus on Building Racial Literacy and anti-racist practice. 
· Continue to develop pupil voice, leadership and participation through the evaluation of the revised pupil voice model, increased opportunities for leadership.
· Explicitly teach and evaluate pupils' understanding of the Respect Me definition of bullying, reporting pathways and strategies for seeking support. Create a child friendly infographic of the Anti-Bullying Policy
· Monitor the impact of attendance procedures and interventions to sustain improvements for targeted pupils and families. 
· Work towards The Promise Award, ensuring our policies, practices and relationships continue to meet the needs of care experienced children and their families.







	Data 
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· Almost all pupils are attaining at least the expected level in Listening and Talking, including most pupils in Primary 2 and Primary 7.
· Most pupils are attaining at least the expected level in Reading, with all pupils doing so in Primary 1.
· Most pupils are attaining at least the expected level in Writing in Primary 1, Primary 2, Primary 4, Primary 5 and Primary 6. The majority of pupils are doing so in Primary 3 and Primary 7.
· Most pupils are attaining at least the expected level in Numeracy, with almost all pupils doing so in Primary 1.
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Key Strengths:
· Reading attainment increased across all cohorts in Session 2025/26, with an average gain of 4.6% per cohort.
· All but one cohort increased or sustained attainment in Listening and Talking, resulting in an average increase of 4.4% across the six cohorts.
· Our Primary 6 cohort increased attainment in all three aspects of literacy across 23/24, 24/25 and 25/26
· Our Primary  4 and 5 cohorts increased attainment in all three aspects of literacy across 24/25 and 25/26
· Our data shows a positive PRAG in Listening and Talking and Reading, and the gap in Writing and Literacy overall equating to only one pupil across the school.
· The proportion of pupils attaining expected levels or beyond at St Michael’s is higher than that of our family group schools in Listening and Talking, Reading, Literacy overall and Numeracy.

Key Priorities:  
· Sustain and improve attainment within the current Primary 3 cohort, ensuring progress aligns with the positive attainment trend across the school.
· Reduce the poverty-related attainment gap in Numeracy, with a particular focus on the current Primary 1 and Primary 5 cohorts.
· Continue to develop and strengthen targeted interventions to support pupils who are performing below expected levels.





Quality Indicators
	1.3 Leadership of Change 
Very Good                                                                                 
 

	Key Strengths:

· Staff, pupils and partners are consulted and engaged throughout the process of change. The development of pupil voice, attendance procedures, digital technologies, outdoor learning and positive relationships approaches demonstrates a collaborative approach to improvement.
· The school's vision, values and aims remain central to school improvement and decision making. They are understood by staff, pupils and families and continue to underpin relationships, learning and leadership across the school.
· Leadership is increasingly distributed across the school. Staff lead working groups, coordinate areas of improvement, share practice and contribute to evaluating and developing approaches across the school.
· Staff have a clear understanding of the school's strengths and areas for development. A range of evidence, including attainment data, attendance data, stakeholder feedback and professional dialogue, is used to identify and prioritise improvement activity.
· Strong relationships with families, partners and cluster colleagues continue to support improvements in learning, wellbeing, attendance and inclusion.

Key Priorities:

· Complete a full curriculum review and develop a revised curriculum rationale which reflects the needs of our learners, community and national priorities.
· Further develop staff ownership and understanding of data to support self-evaluation, improvement planning and meeting learners' needs.
· Continue to develop leadership at all levels, creating opportunities for staff and pupils to lead, evaluate and influence school improvement.
· Further develop inclusion, equality and belonging through the implementation of the Equalities Policy, Building Racial Literacy programme and work towards The Promise Award.



	2.3 Learning, teaching and assessment
Good

	Key Strengths:

· Positive relationships and a strong ethos support high levels of engagement, participation and enjoyment in learning across the school. Learners are polite, motivated and proud of their school.
· Learners are highly engaged in their learning and respond positively to a range of creative and meaningful learning experiences. Expeditionary Learning, outdoor learning and digital technologies provide relevant contexts for learning which promote curiosity, collaboration and independence.
· Digital technologies are embedded across the school and are used effectively to support learning, engagement and attainment across a range of curricular areas. Learners use digital technologies confidently to research, create and demonstrate their learning.
· Outdoor learning is now established across all classes and provides regular opportunities for learners to develop skills, apply learning in different contexts and engage with their local environment.
· Staff engage effectively in school, cluster and local authority moderation activities. A bespoke moderation approach developed in response to identified cluster needs has supported professional dialogue, increased staff confidence and strengthened consistency in professional judgement.
· Staff use attainment, attendance and assessment information effectively to identify need, plan interventions and monitor progress. This supports increasingly targeted interventions and earlier identification of learners requiring additional support or challenge.
· Learners increasingly contribute to and influence aspects of school life through pupil voice groups, leadership opportunities and Expeditionary Learning. Children are developing greater ownership of their learning and can identify ways in which they have influenced improvements within the school.

Key Priorities:

· Embed the revised whole-school approaches to feedback, ensuring all learners have a clear understanding of their progress and next steps in learning.
· Further develop assessment, tracking and intervention processes to support earlier identification of need, more targeted support and improved outcomes for learners.
· Implement consistent whole-school approaches to vocabulary development, phonics and spelling progression and numeracy assessment.




	3.1 Ensuring wellbeing, equity and inclusion
Very Good

	Key Strengths
· Positive relationships are a significant strength of the school. Learners, staff and families report feeling valued, listened to and supported. This contributes to a calm, nurturing and inclusive ethos where children feel safe, respected and ready to learn.
· Staff have a strong understanding of the needs of children and families within the local community and work proactively to reduce barriers to learning. This is particularly important given the high levels of deprivation within the school community. Effective partnership working with families, external agencies and community partners supports improved outcomes for children experiencing additional challenges.
· Professional learning in Promoting Positive Behaviour, CIRCLE and Signs of Safety has strengthened staff confidence and consistency in supporting children experiencing distress and barriers to learning. These approaches are increasingly embedded within classroom practice, planning processes and multi-agency working.
· Inclusive practice is a strength of the school. Through targeted support, partnership working and improved staff understanding, identified pupils experiencing significant distress have increased their participation in mainstream learning and demonstrated a reduction in distressed behaviour.
· Children are increasingly involved in decisions which affect them through pupil voice groups linked to How Good Is OUR School? themes. All pupils now contribute to pupil voice and are developing a greater understanding of their role in improving the school community.
· Rights Respecting Schools Gold accreditation has been sustained and continues to support a culture where children's rights, wellbeing, inclusion and equity are central to school life.

Key Priorities:

· Develop and implement a whole-school Equalities Policy to strengthen and formalise existing inclusive practice and ensure a shared understanding of equality across the school community.
· Develop staff and pupil understanding of equality, diversity and inclusion through a whole-school focus on Building Racial Literacy and anti-racist practice.
· Continue to develop pupil voice, leadership and participation, ensuring children play an active role in shaping school improvement and decisions which affect them.
· Work towards The Promise Award to further strengthen support for care experienced children and those experiencing adversity.




	3.2 Raising attainment and achievement/Securing children’s progress
Good                               


	Key Strengths
· Reading attainment increased across all cohorts during session 2025/26. Attainment in Listening and Talking increased or was sustained across most cohorts, while Numeracy attainment has improved over three consecutive years from 75.8% in 2023/24 to 83.0% in 2025/26.
· Assessment and moderation practices have been strengthened across the school, particularly in Reading and Listening and Talking. Increased professional dialogue, school and cluster moderation activities and a growing shared understanding of standards have resulted in more consistent professional judgement and a stronger understanding of learners' progress and attainment.
· Learners continue to make strong progress from prior levels of attainment. The current Primary 4 and Primary 5 cohorts have improved attainment across all aspects of literacy over the last two sessions, while the current Primary 6 cohort has improved attainment across all aspects of literacy over three consecutive years.
· Equity remains a strength of the school. Data shows pupils in SIMD 1 and 2 attain as well as, or better than, their peers in Reading and Listening and Talking, while the gap in Writing and Literacy overall equates to one pupil across the school.
· Improved attendance, targeted interventions and effective use of Pupil Equity Funding continue to support positive outcomes for learners. The school recorded no exclusions during session 2025/26, reflecting the positive impact of nurturing and inclusive approaches.
· Almost 20% of pupils are working beyond expected levels in one or more curricular areas. For the second consecutive year, attainment at St Michael's was higher than that of our family group schools in Listening and Talking, Reading, Literacy overall and Numeracy.
· Pupils benefit from a wide range of opportunities to achieve success through leadership, sport, music, faith life, outdoor learning, pupil voice and community partnerships. These achievements are recognised and celebrated regularly across the school.

Key Priorities:
· Sustain and improve attainment within the current Primary 3 cohort, ensuring progress aligns with the positive attainment trends evident across the school.
· Reduce the poverty-related attainment gap in Numeracy, with a particular focus on the current Primary 1 and Primary 5 cohorts.
· Continue to develop Fact–Story–Action approaches, targeted interventions and the tracking of achievement to ensure all learners are appropriately supported, challenged and recognised for success.



	Other quality indictors evaluated from 3-year plan (Schools)

	HGIOS


	2.7 Partnerships
2.4 Personalised support
2.2 Curriculum
2.5 Family learning

	Very Good
Very Good
Good
Good

	Key Strengths:
· Strong partnerships with families, parish, cluster schools and a wide range of external agencies continue to improve outcomes for learners. These partnerships support attendance, inclusion, wellbeing, faith development, outdoor learning and wider achievement. 
· Staff know children and families well and respond quickly to emerging needs. Effective use of Single Agency Plans, multi-agency planning, targeted interventions and partnership working has reduced barriers to learning and improved outcomes for children experiencing additional challenges. 
· The curriculum continues to be enriched through outdoor learning, digital technologies and expeditionary learning approaches. These experiences provide meaningful contexts for learning and contribute positively to pupil engagement, participation and achievement.

Key Priorities:  
· Continue to strengthen family learning and parental engagement, building on the positive relationships established across the school community and increasing opportunities for families to engage directly in children's learning.



	Key Achievements of the Establishment


	
· Following the closure of Holy Family Parish, the school established a new partnership with the parish of St John the Baptist and Canon Balmer and has been warmly welcomed into the parish community. Primary 4 pupils celebrated the Sacraments of Reconciliation and First Holy Communion in the parish church, further strengthening links between school, parish and families. 
· Pupils worked alongside a resident artist as part of Port Glasgow 250 celebrations, participating in workshops and contributing to a public showcase of their work. 
· Partnerships were developed to support learning expeditions and wider learning experiences throughout the year, including Active Schools, Learning Through Landscapes, Barnardo’s, ICOS, Educational Psychology, parish partners and a range of local community organisations. 
· All classes participated in three Expeditionary Learning projects throughout the year, culminating in showcases attended by families and members of the wider community. 
· Wider achievement in sport was encouraged through a range of extra-curricular and lunchtime opportunities including football, netball, athletics and bowls. Pupils represented the school positively at a range of sporting festivals and competitions and were excellent ambassadors for St Michael’s. 
· Wider achievement continued to be recognised and celebrated through Beautiful Attitudes Awards, Values Awards, class and school newsletters, social media and whole-school assemblies. In term 4 Primary 6 piloted the creation of weekly achievements videos to share success.
· All Primary 4 pupils successfully completed a block of swimming lessons at Port Glasgow Swimming Pool. 
· All Primary 7 pupils participated in a residential experience at the National Sports Centre, Largs, developing resilience, independence, teamwork and confidence. 
· Wider achievement in music continued through brass, woodwind and vocal tuition. Pupils performed at school and community events throughout the year and participated in Inverclyde Music Festival activities. 
· Pupils benefited from participation in the National Schools Singing Programme and performed alongside pupils from other schools at a masterclass and concert in Glasgow University Chapel. 
· The school continued its partnership with the BeeHive Community Hub, supporting community initiatives. Pupils also participated in a drama project delivered through the Hub, with opportunities for further involvement during holiday programmes. 
· All classes engaged in weekly outdoor learning experiences, supporting wellbeing, engagement and the development of meta-skills. 
· Twenty-six Android tablets were purchased through Pupil Equity Funding, significantly increasing access to digital technologies and supporting learning across the curriculum. 
· A new model of pupil voice groups linked to How Good Is OUR School? was introduced, ensuring all pupils contribute to school improvement and leadership opportunities. 
· The school successfully achieved FairAchiever School and Fairtrade School status. Primary 7 pupils planned and delivered a successful Fairtrade St Andrew’s Coffee Morning, raising funds for the school while promoting awareness of global citizenship and fair trade. 
· The school Christmas concert was very well attended and provided opportunities for pupils to perform and celebrate their achievements. 
· Winter Wonderland was once again a successful community event which was well attended by families and members of the wider school community. 
· The Parent Group organised and led a highly successful Summer BBQ, raising significant funds to support pupils and school improvement priorities. 
· Pupils and families participated in a range of fundraising activities throughout the year in support of local and national charities. Activities organised by the Learner Council raised £550 for Ardgowan Hospice.
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