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Our Vision, Values and Aims
Vision
We are dedicated to inspiring young minds with nurturing hearts in a vibrant community of faith and learning. Guided by the Gospel values, we empower our children to dream, believe and achieve.
At St Michael’s, every child belongs, every child is known and every child can thrive.
Our three-year improvement journey will place inclusive practice at the heart of school improvement. We will create a school where children feel safe, valued, understood and empowered to learn; where relationships underpin learning; where environments inspire curiosity; and where pedagogy enables every child to become an active participant in their learning.
We will move from a predominantly traditional model of teaching and learning towards a more enquiry-based, play-rich and responsive pedagogy, supported by purposeful learning environments, outdoor learning, digital technology and the development of meta-skills.
We believe that when children experience high-quality relationships, inclusive practice, engaging environments and ambitious learning, attainment will improve as a natural and sustainable consequence.

Our Values
The school community has identified the following values which reflect the important principles on which we base our decisions:
· Respect
· Honesty
· Ambition
· Compassion
· Learning
Our Aims
Fostering High Quality Teaching and Learning.                                              
To create an inclusive environment where every child receives high quality teaching and learning experiences tailored to their individual needs, helping them exceed what they believe their potential to be, while developing the Four Capacities of Curriculum for Excellence: successful learners, confident individuals, responsible citizens and effective contributors.
Our inclusive environment develops the knowledge, skills and attributes the children need for learning, life and work, while nurturing their unique, God-given talents.
Upholding Children’s Rights                                                                                     
To uphold and champion the rights of every child as outlined in the United Nations Convention on the Rights of the Child (UNCRC), fostering an environment where every child’s voice is heard, valued and respected.
Implementing GIRFEC Principles                                                                         
To embed the principles of Getting it Right for Every Child (GIRFEC) into our practices, ensuring the well-being and protection of every child while providing appropriate support and interventions to help them thrive academically, socially and emotionally, thus fostering resilience and positive well-being.

Nurturing Spiritual Development                                                                        
To cultivate a nurturing environment where children can develop their knowledge and understanding of Catholic faith, nurture respect for other Christian traditions and world faiths, experience opportunities for spiritual growth, acquire the skills of reflection, discernment and moral decision-making and commit to beliefs, values and actions in a positive response to God’s invitation to faith.
Fostering Partnerships                                                                                                
To work in partnership with parents, our parish and the wider community to support the holistic development of every child, recognising the importance of collaboration in providing a supportive and enriching educational experience.

3 Year Overview of Establishment Priorities
The improvement priorities for our establishment are noted on the following page. They have been expressed in the context of the National Improvement Framework
Our Improvement Priorities extend in a rolling programme over three years. Each priority has been coded accordingly:

Session 2026-2027
Session 2027-2028
Session 2028-2029



Overview of rolling three year plan 
Link to NIF 2026 National Improvement Framework 2026 - gov.scot

	Key Priorities - National Improvement Framework 
	Session 2026-2027
	Session 2027-2028
	Session 2028-2029

	Placing the human rights and needs of every child and young person at the centre of education
	Developing a culture of inclusion, belonging and knowing our community
• Establish a shared vision for inclusive practice at St Michael’s.
• Develop a rich understanding of who our children and families are through pupil and family voice, community mapping and relationship-based engagement.
• Begin attachment-aware and trauma-informed practice with Dr Jennifer Nock.
• Develop staff understanding of attachment, regulation, relationships and behaviour.
• Begin Building Racial Literacy across the school.
• Review relationships and anti-bullying approaches through an inclusive lens.
• Ensure children and families meaningfully influence school improvement.
	Embedding inclusive and equitable practice
• Embed attachment-aware and trauma-informed approaches across the school.
• Progress towards the Trauma-Informed Bronze Award.
• Use our growing knowledge of children, families and community to shape curriculum, supports and partnerships.
• Extend racial literacy across curriculum, relationships and school culture.
• Develop a whole-school approach to equality and diversity.
• Develop and begin to embed a comprehensive Equalities Policy reflecting all protected characteristics.
• Strengthen pupil and family leadership in decision-making.
	Sustaining inclusion and developing leadership
• Embed trauma-informed practice as a core feature of St Michael’s culture.
• Progress towards the Trauma-Informed Silver Award.
• Fully embed racial literacy and anti-racist practice.
• Implement and evaluate the Equalities Policy across all protected characteristics.
• Ensure knowledge of our children, families and community routinely informs curriculum, pedagogy, partnerships and support.
• Develop pupil and family leadership in inclusion, equality and wellbeing.

	Improvement in children and young people’s health and wellbeing;
	Building the foundations for wellbeing through relationships and spaces
• Develop attachment and trauma-informed approaches.
• Strengthen relational approaches to behaviour, regulation and wellbeing.
• Audit every classroom, shared area and playground to identify barriers to participation, regulation and belonging.
• Begin transforming classrooms into flexible learning zones.
• Repurpose underused ‘shell’ rooms and shared spaces as purposeful, inclusive learning and wellbeing environments.
• Engage with OPAL and audit playground provision.
• Strengthen partnerships with families and wider agencies.
	Embedding wellbeing through relationships, play and environment
• Embed trauma-informed approaches across daily practice.
• Progress OPAL implementation and develop a whole-school culture of play.
• Develop indoor and outdoor zones supporting collaboration, enquiry, regulation, creativity and independence.
• Transform shared spaces and playground areas into purposeful play and learning environments.
• Increase outdoor and active learning.
• Strengthen pupil leadership in wellbeing, play and environmental development.
• Evaluate impact on attendance, engagement and wellbeing.
	A culture of wellbeing, belonging and participation
• Sustain trauma-informed and relational practice.
• Continue to develop and evaluate OPAL.
• Outdoor play and learning embedded as a distinctive feature of St Michael’s.
• Flexible, inclusive learning zones evident across classrooms and shared spaces.
• Children increasingly recognise and manage their regulation and wellbeing needs.
• Evaluate the impact of transformed environments on wellbeing, participation, attendance and attainment.

	Closing the attainment gap between the most and least disadvantaged children and young people;
	Removing barriers through inclusive pedagogy
• Establish a shared understanding of enquiry-based, play-rich and responsive pedagogy.
• Begin the shift from predominantly traditional approaches towards enquiry, exploration, collaboration and learner agency.
• Use Fact–Story–Action as the consistent framework for tracking and monitoring: what the evidence tells us, the story behind it and the action required.
• Identify barriers to participation, engagement and attainment at pupil, cohort and whole-school level.
• Strengthen adaptive teaching and targeted interventions.
• Use learning zones and shared spaces to support different ways of learning.
	Embedding pedagogy and accelerating progress
• Embed enquiry-based pedagogy across the school.
• Develop learner agency, independence and problem-solving.
• Embed Fact–Story–Action within tracking meetings, TPJ and intervention review.
• Use assessment, professional judgement, pupil/family knowledge and data to identify and respond to barriers early.
• Evaluate targeted interventions using clear entry/exit measures.
• Monitor identified groups and use evidence to adapt provision.
• Strengthen family partnerships to support engagement and attainment.
	Sustaining equity and demonstrating impact
• Ensure inclusive, enquiry-based pedagogy consistently removes barriers to learning.
• Use Fact–Story–Action routinely to demonstrate impact and drive next steps.
• Demonstrate sustained improvement in progress and attainment for identified groups.
• Evaluate the impact of pedagogy, learning environments and interventions.
• Ensure equitable access to rich learning, digital technology, outdoor learning and wider achievement.
• Sustain narrowing of identified attainment gaps.

	Improvement in skills and sustained, positive school-leaver destinations for all young people; and
	Developing the skills of the future
• Establish a whole-school approach to Meta-Skills.
• Develop progression in communication, collaboration, creativity, problem-solving, resilience, independence and critical thinking.
• Develop Digital Literacy across the curriculum.
• Use enquiry-based learning to develop authentic, real-world skills.
• Develop outdoor learning opportunities.
• Review curriculum rationale so it reflects our children, families, community and the skills children need for their future.
• Explore how learning zones support creativity, collaboration and independence.
	Embedding skills through curriculum and enquiry
• Embed Meta-Skills across learning and curriculum.
• Children increasingly identify and articulate the skills they are developing.
• Develop digital literacy, creativity and digital problem-solving.
• Embed outdoor and experiential learning.
• Develop interdisciplinary learning through meaningful enquiry.
• Implement the Curriculum Improvement Cycle.
• Strengthen opportunities for children to lead, collaborate, create and solve authentic problems.
	Transferring skills beyond St Michael’s
• Meta-Skills embedded within the culture and language of St Michael’s.
• Children confidently recognise, demonstrate and transfer skills across contexts.
• Digital literacy embedded across the curriculum.
• Outdoor learning and real-world experiences integral to curriculum design.
• Curriculum continually reviewed through the Curriculum Improvement Cycle and knowledge of our community.
• Children demonstrate increasing independence, adaptability, creativity and confidence.

	Improvement in achievement, particularly in literacy and numeracy
	Building strong foundations through inclusive pedagogy
• Develop literacy and numeracy through high-quality enquiry-based learning and teaching.
• Strengthen reading, writing, oracy, vocabulary and mathematical reasoning.
• Apply literacy and numeracy in meaningful, interdisciplinary, digital and outdoor contexts.
• Strengthen assessment, moderation and professional dialogue.
• Use Fact–Story–Action to track progress, identify barriers and agree responsive action.
• Provide targeted interventions with clear entry and exit measures.
• Establish baseline attainment and progress measures.
	Accelerating progress through consistent practice
• Embed enquiry-based approaches to literacy and numeracy.
• Strengthen children’s ability to apply knowledge, reason, problem-solve and communicate thinking.
• Use Fact–Story–Action consistently to monitor cohorts, groups and individuals.
• Use assessment effectively to inform next steps and challenge.
• Evaluate and refine targeted interventions.
• Monitor identified gaps and increase the proportion achieving expected and higher levels.
	Sustaining attainment and closing gaps
• Sustain high-quality literacy and numeracy pedagogy across St Michael’s.
• Demonstrate improved attainment and progress over the three-year period.
• Evidence narrowing of identified attainment gaps.
• Children increasingly take ownership of their learning and understand how to improve.
• Use Fact–Story–Action and robust evidence to continually improve learning and teaching.
• Ensure improved attainment is a sustainable outcome of strong inclusion, relationships, environments, pedagogy and engagement.



Stakeholder’s views
How were stakeholders’ views collected? (Early Years/Primary/ Secondary)
	Stakeholder views will be gathered through an ongoing programme of meaningful engagement with children, families, staff, parish and community partners. A central commitment for 2026/27 is to get to really know who our children and families are - their strengths, identities, experiences, aspirations, needs and the barriers they may face. Evidence will be gathered through pupil voice, family conversations, surveys, Parent Council, learning events, community mapping, professional dialogue and day-to-day relationships. This knowledge, alongside attainment, attendance, wellbeing and quality assurance evidence, will shape curriculum design, learning environments, support and improvement activity.



How was PEF spend consulted on? (Primary/Secondary)
	PEF planning will be informed by Fact–Story–Action analysis of attainment, attendance, wellbeing and engagement evidence. The 'Fact' will identify what the data and evidence show; the 'Story' will draw on our knowledge of children and families to understand why; and the 'Action' will identify the most appropriate response and how impact will be measured. Pupils, families and staff will contribute to decisions about barriers to learning and the supports most likely to improve outcomes. Funding will prioritise inclusive practice, targeted intervention, engagement, access to high-quality learning experiences and reducing the poverty-related attainment gap.



 
	Priority 1: Inclusive Pedagogy, Attainment and Responsive Tracking

	2.3 Learning, teaching and assessment
3.2 Raising attainment and achievement
1.2 Leadership of learning

	Article 28: Right to education
Article 29: Goals of education
Article 3: Best interests of the child
	
	

	Rationale for change based self-evaluation including data and stakeholder views (Early Years/Primary/ Secondary)


Plan:  Session 2026-27
	Rationale for change based on self-evaluation including data and stakeholder views

St Michael’s is beginning a three-year improvement journey in which inclusive practice is the foundation for raising attainment. Our current evidence shows the need for greater consistency in learning, teaching, assessment and intervention, alongside a shift from predominantly traditional pedagogy towards enquiry-based, play-rich and responsive approaches. We also want learning environments to enable rather than constrain participation: classrooms will increasingly operate as flexible learning zones and underused shared spaces will be repurposed to support enquiry, collaboration, regulation and targeted learning.

Tracking and monitoring will be strengthened through a consistent Fact–Story–Action framework. Staff will identify the Fact (what the evidence shows), understand the Story (what we know about the child, family, context, strengths and barriers) and agree the Action (what we will do, by when, and how we will know it has worked). This will connect quantitative data with professional judgement and our commitment to really know our children and families.

Expected outcomes for learners - By June 2027
1.1 All teaching staff will demonstrate agreed features of enquiry-based and inclusive pedagogy in planning and practice.
1.2 All classes will begin operating through purposeful learning zones that increase choice, collaboration, independence and access.
1.3 All teaching staff will use Fact–Story–Action within TPJ, tracking and monitoring to identify support or challenge early.
1.4 All targeted interventions will have clear entry measures, intended outcomes, review points and exit measures.
1.5 Assessment and moderation will provide increasingly consistent professional judgements across stages.
1.6 Whole-school attendance will be sustained at or above 93.3%.
1.7 Identified literacy and numeracy stretch aims will show measurable improvement by June 2027, with particular attention to groups experiencing disadvantage.

	

	Expected outcomes for learners (Early Years/Primary/ Secondary)
Who?     By how much?    By when?     What?

	1.1 By June 2027, all teaching staff will implement consistent whole-school approaches to vocabulary development, spelling and phonics progression, and numeracy assessment.
1.2 By June 2027, all teaching staff will use revised Teacher Professional Judgement (TPJ), tracking and monitoring processes alongside a range of assessment evidence to identify children requiring support or additional challenge at the earliest opportunity.
1.3 By June 2027, all teachers will plan, monitor and evaluate targeted interventions informed by attainment and assessment data, using clear entry and exit measures to evidence progress and impact.
1.4 By June 2027, all teaching staff will use a range of assessment evidence and moderation activities to make accurate professional judgements which inform planning, differentiation, tracking and targeted interventions.
1.5 By June 2027, whole school attendance will be sustained at or increase above the June 2026 figure of 93.3%.

1.6 By June 2027, Writing attainment in Primary 2 will increase by 8.3% to 91.6%.
1.7 By June 2027, Writing attainment in Primary 4 will increase by 4.17% to 75%.
1.8 By June 2027, Reading attainment in Primary 5 will each increase by 6.25% to 87.6%.
1.9 By June 2027, Numeracy attainment in Primary 5 will each increase by 6.25% to 81.25%.
1.10 By June 2027, Reading attainment in Primary 6 will increase by 11.8 to 94%.


	Measure of Impact: What we will see and where?

• Learning visits and planning: enquiry, questioning, collaboration, learner agency and adaptive teaching increasingly evident.
• Environment audits and pupil voice: classrooms and shared spaces are being used as purposeful learning zones and children can explain how spaces help them learn.
• Fact–Story–Action records: tracking meetings show clear evidence, contextual understanding, agreed actions, timescales and review of impact.
• Intervention plans: clear entry/exit measures and evidence of progress for targeted learners.
• Moderation and assessment: greater consistency in professional judgement and next-step planning.
• Attainment data: progress in identified literacy and numeracy cohorts and narrowing gaps for identified groups.
• Attendance data: whole-school attendance sustained at or above 93.3%, with targeted pupils showing improvement.
• Pupil voice: children report greater engagement, choice, challenge and confidence as learners.

	
1.1 Planning & Quality Calendar: Whole-school approaches to vocabulary development, spelling and phonics progression and numeracy assessment are evident across all stages and built into planning and quality assurance processes. 
Learning visits: Consistent strategies for vocabulary development, spelling and phonics progression and numeracy assessment are evident in classrooms in keeping with agreed policies and approaches.
Jotter sampling: Agreed approaches for vocabulary development, spelling and phonics progression and numeracy assessment are used consistently. 
1.2 TPJ paperwork: Assessment evidence, tracking information and SMART actions are recorded consistently. 
Tracking meetings: Children requiring support or challenge are identified earlier and appropriate actions agreed and documented in TPJ paperwork. 
Attainment data: Progress for stretch aims pupils is monitored more effectively over time.
1.3 Intervention plans: Through SMART targets, all interventions include clear entry and exit data, intended outcomes and evaluation. Assessment data: Targeted learners demonstrate measurable progress against identified targets. 
Tracking meetings: Interventions are reviewed regularly and adapted where required.
1.4 Moderation records: Regular school and cluster moderation activities take place across the year.
TPJ Paperwork & Tracking Meetings: Staff can articulate how professional judgements are supported by a range of assessment evidence. 
Quality Assurance: Planning, assessment and professional judgements show increased consistency across classes.
Quality Calendar: A consistent plan for assessment is in place across the school enabling reliable and robust assessment data to be support teacher professional judgements. 
1.5 Attendance data: Whole-school attendance is sustained at or above 93.3%. 
Attendance tracker: Attendance concerns are identified promptly, interventions recorded and attendance trends up. 
Attendance actions: Most pupils targeted through attendance procedures demonstrate improved attendance over time.

1.6 Attainment data: shows Writing attainment in Primary 2 has reached or exceeded 91.6% by June 2027. 
1.7 Attainment data: shows Writing attainment in Primary 4 has reached or exceeded 75% by June 2027. 
1.8 Attainment data: shows Reading attainment in Primary 5 has reached or exceeded 87.6% by June 2027. 
1.9 Attainment data: shows Numeracy attainment in Primary 5 has reached or exceeded 81.25% by June 2027. 
1.10 Attainment data: shows Reading attainment in Primary 6 has reached or exceeded 94% by June 2027.



	Tasks to achieve priority 
(Early Years/ASN/Primary/ Secondary)

	Timescale 
	RAG
	Those involved/responsible – including partners
	Resources and staff development

	Agree St Michael’s core features of inclusive, enquiry-based pedagogy and establish baseline through learning visits.
	Term 1
	
	HT/DHT/PT/Teaching Staff
	Collegiate CLPL; professional reading; shared pedagogy framework

	Introduce Fact–Story–Action as the whole-school tracking and monitoring framework and align TPJ paperwork.
	Term 1 then termly
	
	HT/DHT/Teaching Staff/SfL
	Revised tracking paperwork; assessment data; staff CLPL

	Audit all classrooms and shared spaces; identify opportunities for learning zones and repurposing shell spaces.
	Term 1
	
	SLT/Staff/Pupils
	Environment audit; pupil voice; resource plan

	Begin phased development of classroom learning zones: enquiry, collaboration, independent learning, reading, digital and regulation.
	Terms 1-4
	
	Teaching Staff/SLT/Pupils
	Furniture/resources; environmental guidance; peer visits

	Strengthen literacy and numeracy assessment, moderation and targeted intervention through FSA analysis.
	Ongoing
	
	DHT/Teaching Staff/SfL/PSAs
	Assessment calendar; moderation; intervention resources

	Develop PSA-led targeted literacy/numeracy interventions with entry/exit measures.
	Term 1 onwards
	
	DHT/PSAs/SfL
	Training; intervention resources

	Establish peer learning visits/book looks focused on pedagogy, learner experience and impact.
	Terms 2-4
	
	Teaching Staff/SLT
	Collegiate time; agreed observation prompts

	Track attendance monthly through Fact–Story–Action and implement early family-centred support.
	Ongoing
	
	HT/Clerical/SLT
	Attendance tracker; family engagement processes

	Gather pupil and family feedback on engagement, learning environments and barriers to learning.
	Termly
	
	SLT/Teachers/Pupils/Families
	Surveys; focus groups; Learning Journey Sways

	Evaluate impact and agree Year 2 actions for embedding enquiry and learning zones.
	Term 4
	
	SLT/All Staff
	Self-evaluation evidence; HGIOS; FSA summaries

	
	
	
	
	



	Priority 2: Transforming Curriculum, Skills and Learning Environments

	2.2 Curriculum
2.3 Learning, teaching and assessment
1.3 Leadership of change
3.3 Increasing creativity and employability

	Article 29: Goals of education
Article 28: Right to education
Article 31: Right to play
	
	


	Rationale for change based on self-evaluation including data and stakeholder views

Our three-year plan requires curriculum, pedagogy and environment to develop together. St Michael’s has significant potential within classrooms, shared areas and outdoor spaces, including rooms that are currently underused or operate as 'shells'. We want the physical environment to communicate our belief that children are capable, curious and active learners. Alongside the shift to enquiry-based pedagogy, we will develop flexible learning zones, purposeful shared spaces and richer outdoor provision.

The curriculum will increasingly reflect who our children and families are and the community in which they live. Meta-Skills and digital literacy will be made explicit and progressive, while the Curriculum Improvement Cycle will support ongoing review. Engagement with OPAL will help us rethink playgrounds as inclusive environments for play, relationships, creativity, risk, wellbeing and learning.

Expected outcomes for learners - By June 2027
2.1 A refreshed curriculum rationale will reflect St Michael’s learners, families, community, inclusive vision and future-focused pedagogy.
2.2 All curriculum areas will be mapped against SDS Meta-Skills with progressive opportunities identified.
2.3 All teaching staff will engage in professional learning on the Curriculum Improvement Cycle and enquiry-based pedagogy.
2.4 A whole-school audit and phased development plan for classrooms, shared spaces and playgrounds will be implemented.
2.5 All children will experience regular high-quality outdoor learning and improved opportunities for play.
2.6 Digital literacy will be audited and a progressive whole-school approach agreed.
2.7 Most families will have meaningful opportunities to contribute to curriculum, environmental and learning developments.

	During session 2025/26, the school continued to strengthen its curriculum through the development of outdoor learning, digital technologies, expeditionary learning and increased opportunities for pupil leadership and participation. Self-evaluation, quality assurance activities and feedback from staff, pupils and families showed these developments have had a positive impact on learner engagement and the quality of learning experiences across the school.

As these developments become established, our self-evaluation has identified the need to take a step back and review the curriculum as a whole. This will ensure our curriculum, values and rationale continue to reflect the needs of our learners and remain relevant, ambitious and clearly understood by staff, pupils and families. We have also identified the need to strengthen leadership at all levels, ensuring improvement remits are clearly linked to school priorities and that the impact of this work is more evident.

Nationally, the Curriculum Improvement Cycle provides a clear opportunity for schools to review and refresh their curriculum over the coming years. As this work develops, we will review our curriculum alongside national guidance, ensuring children continue to experience a broad, relevant and progressive curriculum which develops both knowledge and the meta-skills needed for learning, life and work.

Further development of transition arrangements, outdoor learning, family learning opportunities and communication through our Learning Journey Sway will strengthen continuity in learning, increase parental engagement and support a shared understanding of children's progress across the school community.


	Expected outcomes for learners (Early Years/Primary/ Secondary)
Who?     By how much?    By when?     What?

	
2.1 By June 2027, the school will have a refreshed curriculum rationale and values which reflect national developments and the needs of our learners.
2.2 By June 2027, all curriculum areas will be mapped against Skills Development Scotland's 12 meta-skills, ensuring planned opportunities for children to develop these skills progressively throughout their learning journey at St Michael's.
2.3 By June 2027, all teaching staff will have engaged in professional learning relating to the Curriculum Improvement Cycle and use this to inform curriculum planning and development.
2.4 By June 2027, all staff with a school improvement remit will demonstrate the impact of their leadership through planned actions, evaluation and evidence linked to HGIOS quality indicators.
2.5 By June 2027, all children will experience regular outdoor learning opportunities which support continuity and progression in learning.
2.6 By June 2027, most families will engage with their child's learning through curriculum workshops, outdoor learning opportunities and regular Learning Journey Sway updates.



	Measure of Impact: What we will see and where?

• Curriculum documentation reflects our learners, families, community, values and inclusive vision.
• Planning shows progressive Meta-Skills and meaningful enquiry contexts.
• Staff professional learning and dialogue demonstrate increasing confidence with the Curriculum Improvement Cycle.
• Environment audits, photographs and learning visits evidence phased transformation of classrooms, shared spaces and playgrounds.
• Pupil voice shows children have influenced the design and use of spaces and can explain how environments support learning and wellbeing.
• Outdoor learning is regular, progressive and connected to core learning.
• OPAL baseline and development activity demonstrate increased range and quality of play opportunities.
• Digital literacy audit and planning show clear progression and purposeful use of technology.
• Family participation and feedback demonstrate increased involvement in learning and school development.

	
2.1 Curriculum documentation shows a refreshed curriculum rationale and values are in place, shared with staff, pupils and families and reflected in school practice.
2.2 Curriculum documentation and planning show all curriculum areas are mapped against Skills Development Scotland's 12 meta-skills, with progressive opportunities for skills development identified across all stages. 
2.3 Professional learning records, planning and professional dialogue show all teaching staff have engaged with Curriculum Improvement Cycle professional learning and are using this to inform curriculum planning. 
2.4 School improvement evaluations demonstrate leadership remits include clear evidence of actions taken, impact on learners and evaluation linked to relevant HGIOS quality indicators. 
2.5 Planning, learning visits and pupil voice demonstrate regular, high-quality outdoor learning opportunities are embedded across the curriculum and support progression in learning. 
2.6 Attendance at curriculum workshops, Learning Journey Sway engagement and stakeholder feedback demonstrate increased family engagement with children's learning.



	Tasks to achieve priority
 (Early Years/ASN/Primary/ Secondary)
	Timescale 
	RAG
	Those involved/responsible – including partners
	Resources and staff development

	Review curriculum rationale through the lens of inclusion, community, enquiry and future skills.
	Ongoing
	
	HT/DHT/PT/Staff
	Education Scotland guidance; consultation

	Undertake community and family mapping to build a richer picture of who our children and families are.
	
	
	
	Surveys; conversations; local data; community partners

	Map curriculum against SDS Meta-Skills and develop Early-Second Level progression.
	
	
	
	SDS Meta-Skills toolkit; collegiate sessions

	Deliver CLPL on Curriculum Improvement Cycle and build it into collegiate dialogue.
	
	
	
	Education Scotland CIC materials

	Complete whole-school indoor environment audit covering every classroom, shell room and shared space.
	Ongoing
	
	Teaching Staff/Pupils
	Audit tool; photographs; pupil voice

	Create phased environment development plan and begin transforming priority shared spaces.
	
	
	
	Budget; furniture; storage; open-ended resources

	Develop classroom learning zones supporting enquiry, creativity, collaboration, independence, digital learning and regulation.
	
	
	
	CLPL; peer visits; resources

	Engage with OPAL/Play Scotland and complete baseline audit of playground culture, resources and spaces.
	Weekly/Ongoing
	
	PT/Teaching Staff/PSAs
	OPAL programme/resources

	Develop playground and outdoor spaces through pupil-led design and phased introduction of loose parts/open-ended resources.
	
	
	
	Outdoor resources; storage; risk-benefit approaches

	Develop progressive outdoor learning experiences linked to core learning.
	
	
	
	Outdoor learning CLPL/resources

	Audit digital literacy and agree progressive expectations across stages.
	Ongoing
	
	Class Teachers/SLT
	Sway; workshops; feedback

	Use Learning Journey Sways and family events to share learning and invite family participation.
	
	
	
	

	Evaluate environment, OPAL, meta-skills and digital developments using pupil voice and FSA evidence.
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	




	Priority 3: Inclusion, Belonging, Trauma-Informed Practice and Community

	3.1 Ensuring wellbeing, equality and inclusion
1.3 Leadership of change
2.4 Personalised support

	Article 2: Non-discrimination
Article 12: Respect for the views of the child
Article 28: Right to education
Article 29: Goals of education
	
	

	Rationale for change based self-evaluation including data and stakeholder views (Early Years/Primary/ Secondary)


	Rationale for change based on self-evaluation including data and stakeholder views

Our central improvement commitment is that every child belongs, every child is known and every child can thrive. To achieve this, St Michael’s will develop a deeper, relationship-based understanding of who our children and families are. We will listen to lived experience, recognise strengths and identity, understand barriers and aspirations, and use this knowledge to shape learning, support, communication, spaces and partnerships.

In 2026/27 we will begin focused work with Dr Jennifer Nock on attachment and trauma-informed practice. This will form the foundation for progression towards Bronze in Year 2 and Silver in Year 3. Alongside this, Building Racial Literacy will support the development of a comprehensive Equalities Policy covering all protected characteristics. Our relationships, anti-bullying approaches, pupil voice and recognition of achievement will be reviewed through this inclusive lens.

The development of spaces is also an inclusion priority: calm, welcoming and flexible classrooms, shared spaces and playgrounds should support belonging, regulation, participation and relationships. Our knowledge of children and families will help us design these spaces responsively.

	




	Expected outcomes for learners - By June 2027

3.1 All staff will engage in professional learning with Dr Jennifer Nock focused on attachment and the foundations of trauma-informed practice.
3.2 All classes will use relational and regulation-informed approaches consistently, with children reporting increased belonging and safety.
3.3 The school will have established a richer profile of its children, families and community through meaningful engagement and community mapping, and evidence will show this knowledge influencing decisions.
3.4 All teaching and support staff will engage in Building Racial Literacy professional learning and contribute to development of a comprehensive Equalities Policy.
3.5 All children will have regular, meaningful opportunities to influence school improvement, learning environments and wider school life.
3.6 Anti-Bullying and Promoting Positive Relationships approaches will be understood and applied consistently.
3.7 Learning and shared spaces will increasingly support regulation, belonging, accessibility and participation.

	
3.1 By June 2027, the school will have refreshed values awards and approaches to promoting positive relationships which are fully aligned with the Promoting Positive Relationships Policy.
3.2 By June 2027, all children will understand the school's definition of bullying and be familiar with the approaches outlined in our Anti-Bullying and Promoting Positive Relationships Policy.
3.3 By June 2027, all teaching and support staff will implement the school's new Equalities Policy and demonstrate an increased understanding of Building Racial Literacy and anti-racist practice.
3.4 By June 2027, all children will have regular opportunities to contribute to pupil voice groups, celebrate their achievements and influence school improvement and wider school life.
3.5 By June 2027, all teaching and support staff will achieve the We Promise Award, demonstrating a whole-school commitment to improving outcomes for care experienced children and embedding the principles of The Promise.


	Measure of Impact: What we will see and where?

• Professional learning records and staff dialogue demonstrate increased understanding of attachment, trauma and regulation.
• Learning visits show relational, predictable and inclusive approaches embedded in daily practice.
• Pupil wellbeing/voice evidence shows children feel known, listened to, safe and included.
• Family engagement records and community mapping demonstrate a deeper understanding of family strengths, identities, aspirations and barriers.
• School decisions, curriculum contexts, supports and partnerships can be explicitly linked to what we have learned about our community.
• Building Racial Literacy learning is reflected in staff practice, curriculum review and Equalities Policy development.
• Pupil voice groups show children influencing spaces, policy and improvement activity.
• Environment audits show calm, welcoming and accessible regulation/belonging spaces developing across the school.
• Fact–Story–Action evidence demonstrates that wellbeing and inclusion information leads to clear, reviewed action.

	
3.1 Pupil consultation, displays and school documentation demonstrate the school's refreshed values and awards have been designed with children and are embedded across the school.
3.2 Pupil voice activities and surveys demonstrate all children understand the school's definition of bullying and are familiar with the approaches outlined in the Anti-Bullying and Promoting Positive Relationships Policy.
3.3 Professional learning records demonstrate all staff have engaged in Building Racial Literacy training, while school documentation confirms a new Equalities Policy is in place and reflected in practice.
3.4 Pupil voice groups, feedback surveys and displays demonstrate all children participate in pupil voice groups linked to How Good Is OUR School?. Groups have resumed work towards relevant external accreditations, awards and charitable initiatives.
3.5 In-Service Agendas and records demonstrate all staff have achieved the We Promise Award, with evidence demonstrating improved practice and positive outcomes for care experienced children.



	Tasks to achieve priority 
(Early Years/ASN/Primary/ Secondary)
	Timescale 
	RAG
	Those involved/responsible – including partners
	Resources and staff development

	Launch 'Know Our Children and Families' strand: gather pupil/family voice, strengths, aspirations, identity and barriers through respectful engagement.
	Across session
	
	HT/DHT/All Staff/Pupils/Families
	Planned CLPL; professional reading; reflection tools

	Work with Dr Jennifer Nock on attachment and foundations of trauma-informed practice.
	
	
	HT/All Staff/Dr Jennifer Nock
	

	Audit relational, regulation and inclusion practice and agree consistent whole-school approaches.
	Terms 1-2
	
	SLT/All Staff
	Self-evaluation; pupil voice; HGIOS 3.1

	Identify and develop regulation/belonging spaces within classrooms and shared areas.
	By June 2027
	
	DHT/All Staff
	Inverclyde BRL programme/resources

	All staff complete Building Racial Literacy professional learning.
	
	
	
	· 

	Work with cluster colleagues to develop a comprehensive Equalities Policy covering all protected characteristics.
	Ongoing
	
	Class Teachers/Pupil Groups
	HGIOURS; Sways; improvement themes

	Review Anti-Bullying and Promoting Positive Relationships implementation with children and families; develop child-friendly materials.
	
	
	
	

	Develop pupil voice model so all children contribute to school improvement, including environments and playground development.
	
	
	
	

	Use Fact–Story–Action in wellbeing/inclusion reviews to connect evidence, family context and responsive action.
	Termly
	
	SLT/Teaching Staff/SfL
	Sway; family learning; feedback

	Strengthen family communication and participation through Sways, workshops, informal events and targeted relationship-building.
	Ongoing
	
	SLT/Class Teachers
	

	Evaluate Year 1 attachment work and establish readiness/actions for Trauma-Informed Bronze journey in 2027/28.
	Term 4
	
	HT/SLT/Dr Jennifer Nock/Staff
	Evaluation evidence; staff/pupil/family feedback
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