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Newark Primary School 
Standards and Quality 2025-26

	Context of the Establishment


	Our Establishment 

· We are the only non-denominational school in Port Glasgow; we serve the whole Port Glasgow community and a section of the East End of Greenock. 
· We have 16 classes, a 1.0 FTE (full time equivalent) core Nurture class and a 1.0 FTE PEF funded Enhanced Nurture Provision (TLC) (£77000.00)
· The current role of our establishment is 379 with 45% in receipt of free school meals.
· Within the pupil population, 75% live in SIMD deciles 1 & 2 with 95% in deciles 1-4.
· We have 26 care experienced young people which equates to approximately 8% of the school population.
· We have 48 registered Young Carers equating to 13% of our school roll.
· 63% of our children have an additional support need or some barrier to their learning.
· We have 21.9 FTE teachers including a management team consisting of a Head Teacher, Depute Head, two Principal Teachers and PEF Funded Principal teacher (£6070.00)
· We have 10.73 FTE Pupil Support Assistants, 3 clerical staff and 1 janitor.
· We have a breakfast club which runs every day from 7.45am with two staff members.
· Our associated secondary school is Port Glasgow High School.
· We are a raising attainment for all school, as there is no significant gap between our pupils living in SIMD 1 & 2, and 3-10. 
· Our Pupil Equity Funding (PEF) allocation was £164, 150 this session.
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Vision: Together We Shine 💫 
Vision, Values, Aims agreed through consultation with children, staff, parents and partners June ’24

Newark Primary School envisions a vibrant community where every child regardless of background, ability or circumstance, thrives in an inclusive and equitable environment. We celebrate diversity through understanding, empathy and love, fostering a space where children's voices are heard and embraced. The United Nations Convention on the Rights of the Child (UNCRC) forms the foundation of our vision and ethos ensuring every child feels safe, respected and empowered to reach their full potential. 

With love, understanding, inclusivity and our values as guiding principles, we empower each child's spark to shine brightly throughout their future... Together We Shine!

Values 
· Nurture: We create a safe and supportive environment where each child feels cherished and encouraged to flourish, fostering emotional wellbeing and a sense of belonging.
· Enjoyment: We spark curiosity and a love of learning through engaging experiences, fostering a joyful and enriching learning environment.
· Welcoming: We extend our welcome to all, embracing new faces and experiences with open hearts and minds, creating a space where everyone feels respected and valued.
· Ambition: We inspire and challenge each child to reach their full potential, setting high expectations and supporting them in achieving their individual goals.
· Respect: We create a culture of mutual respect, fostering empathy, compassion and understanding for diverse perspectives and backgrounds.
· Kindness: We guide children to build positive relationships based on care, empathy and consideration for others, fostering a supportive and inclusive community.
Our Aims                               [image: ]
Empowering Young Voices:
We believe children are capable, responsible and valuable members of our community. We actively seek their input, encourage their participation in decision making and listen attentively to their concerns and ideas. By giving children a platform to express themselves we empower them to be agents of change, both within the school and the wider world.

Celebrating Diversity:
We recognise and embrace the diverse tapestry of backgrounds, talents and experiences that our children bring to the classroom. We actively celebrate cultural differences through language, traditions, celebrations and open dialogue. By fostering understanding and appreciation for our unique identities we cultivate a culture of respect and belonging.

Create a Brighter Future:
Together we strive to create a world where every child feels valued, capable and inspired. We believe that by nurturing their individual needs, celebrating their uniqueness and ensuring their voices are heard, we equip them with the tools and confidence to become responsible, compassionate and contributing members of society.



	Establishment priority 1


	NIF Priority 
Improvements in attainment, particularly  in literacy and numeracy
Closing the attainment gap between the most and least disadvantaged children and young people
NIF Driver 
Teacher professionalism
Performance information
	HGIOS/ELC QIs 
1.2 Leadership of learning
2.3 Learning, teaching and assessment
3.2 Raising attainment and achievement

UNCRC
Article 28: (Right to education):
Article 29 (Goals of education): 


	Outcome:
We will see increased attainment in Numeracy and Mathematics across all stages (P1-7) through termly analysis of school based assessment data and tracking individual pupil progress. Progress for all pupils will be evidenced by an upward trend in data, deeper understanding in pupil work and overall improved attainment levels.

1. There will be a 4% increase in numeracy attainment in P2 by the end of May ‘26, currently 73.5%. 
2. There will be a 1% increase in numeracy attainment in P3 by the end of May ‘26, currently 86.2%. 
3. There will be a 2% increase in numeracy attainment in P4 by the end of May ‘26, currently 63.4%. 
4. There will be a 7% increase in numeracy attainment in P5 by the end of May ‘26, currently 73.4%. 
5. There will be a 3% increase in numeracy attainment in P6 by the end of May ‘26, currently 68.5%. 
6. There will be a 5% increase in numeracy attainment in P7 by the end of May ‘26, currently 64.3

PEF used to support closing the gap:  
PEF Principal Teacher- £6070.00 (+ pay increases from April ‘26)
Numeracy resources to enhance the curriculum and provide targeted interventions- £5000 
Real life numeracy skills enterprise project (18 classes x £40)- £720

Progress and impact of outcomes for learners: 
· Primary 1 have 70.27% On Track for numeracy, which is a 3.6% increase in attainment from their initial baseline entry in November ‘25 to May 2026.
This significant upward trend represents strong progress across the stage. Through our robust tracking and monitoring systems, we identified that early transition had initially skewed our baseline inputs. Tracking throughout the session has ensured consistency in our teacher professional judgements (TPJ) and given us an accurate picture of attainment at this stage.
· Primary 2 achieved 70.4% in numeracy, missing the target of 77.5%. Currently, the majority of pupils at this stage are on track. 
While the data shows a slight decrease, this is mainly due to fluid changes in our school roll rather than a decline in universal provision. Throughout the session we gained new children to the stage, more than half of whom are working behind expectation. This shift in our cohort profile has influenced the overall percentage. There has been ongoing targeted support for these individual learners to ensure they reach their full potential.

· Primary 3 achieved 81.4% in numeracy, missing the target of 87.2%. Most pupils at this stage continue to achieve expected levels. 
This shift in data has been carefully tracked and is linked to highly specific, child centered variables.  A small number of children who were previously on track have not made their expected progress in numeracy. For these pupils, prioritising emotional regulation and wellbeing was essential to establish future readiness to learn.

· Primary 4 achieved 79.0% in numeracy, exceeding the target of 65.4% by 13.6%. This is a total increase of 15.6% from the June 2025 baseline of 63.4%. Most pupils within this cohort are now successfully on track. 
We are delighted to report that our target for P4 numeracy was significantly exceeded, indicating very good progress made at this stage. This success is reinforced by strong classroom evidence and positive NSA results. It demonstrates that our targeted numeracy resources and strategic small group interventions have had a direct, positive impact on raising attainment.

· Primary 5 achieved 61.1% in numeracy, missing the target of 80.4%. Currently, the majority of pupils are on track.
Overall stage data was impacted by ongoing attendance concerns and children who were on track but required full time access to our TLC provision for the majority of the year. This highlights the significant and complex Additional Support Needs (ASN) profile within this specific cohort.

· Primary 6 achieved 67.3% in numeracy, missing the target of 71.5%. The majority of pupils at this stage maintain expected progress. 
Overall cohort attainment remained stable this session. A small number of children who were previously on track have not made their expected progress in numeracy. For these pupils, prioritising emotional regulation and wellbeing was essential to establish future readiness to learn.

· Primary 7 achieved 73.2% in numeracy, exceeding the target of 69.3% by 3.9%. This represents a total increase of 8.9% from the June 2025 baseline of 64.3%. Most of our pupils have successfully secured their expected levels ahead of transition to S1. 
This stage demonstrates good progress in numeracy attainment, reinforced with robust classroom evidence and strong NSA results. This success is a result of our targeted interventions, the strategic deployment of our PEF resources and our school wide real-life numeracy enterprise project which heavily boosted pupil engagement.
Impact on learning, teaching and assessment:
Enhanced Pedagogy in Numeracy and Mathematics:
All teaching staff successfully undertook all planned Career-Long Professional Learning (CLPL) utilising Education Scotland’s numeracy and mathematics professional learning resources. Senior Leadership Team (SLT) regular Learning Walks and focused observations confirm that this collegiate development has enhanced classroom pedagogy across all stages. Classrooms consistently demonstrated the purposeful use of highly effective strategies, including concrete materials and targeted questioning, directly improving the depth of universal delivery.
Financial Education
All classes successfully undertook a financial education enterprise project over the session. Pupil voice was central to each initiative, with learners gaining practical, real-life money skills by directly budgeting and spending their £40 Pupil Equity Funding (PEF) allocation.  Every class generated a profit, resulting in a total of £2401.03 successfully returned to school funds to support future learning resources.
To sustain this impact, teaching staff participated in financial education Career-Long Professional Learning (CLPL). This development enhanced staff confidence in systematically embedding financial literacy and money skills into daily classroom routines.
To systematically target the gaps identified in financial education, permanent, high-quality 'shop' role-play environments have been established within Nurture, Primary 1, and Primary 2 classrooms. Furthermore, to ensure equity of opportunity across the upper stages, mathematical resources including digital cash registers (allocated per stage) and authentic foreign currency kits- were purchased. These resources allow for agile, ad-hoc financial role-play and real-world problem-solving scenarios to be integrated into numeracy blocks across all primary stages.
Teacher Professional Judgements (TPJs):
Our data shows that we are establishing consistency in TPJs across all stages. This has been achieved through robust, termly moderation exercises where staff engaged in collegiate dialogue using pieces of pupil work. Teachers demonstrate increased confidence when making aligned judgments, ensuring that our tracking data is accurate and fully supported by consistent assessment outcomes.
Pupil Confidence and Engagement Summary:
· Attitudes and Anxiety: A majority of pupils (58%) enjoy learning numeracy and mathematics, though a majority (62%) also experience some level of anxiety or worry regarding the subject.
· Teacher Feedback and Support: Feedback structures are very good; almost all pupils report receiving feedback on how to improve (98%) and clear next steps (96%). Furthermore, a majority always know how to access help when needed.
· Learning Strategies and Collaboration: Most pupils (83%) utilise physical resources to support their learning and almost all interact with peers to discuss ideas and thinking.
· Technology and Real-Life Links: Digital technology is underutilised, with most pupils reporting it is used in only a few or no lessons. A majority of pupils (70%) report that teachers regularly connect numeracy to real-life situations.
· Pupil Voice on Engagement: Times tables were highlighted as a preferred topic, while division was the most disliked (25%). Pupils consistently identified the teacher, games, friends and iPads as the key elements that increase enjoyment and constitute a good lesson.
Raising attainment:
· Primary 1 achieved a final numeracy attainment level of 66.7% with an identified poverty-related attainment gap of 5.2%.
As this is the initial tracking baseline for this cohort, the data establishes our benchmark. Termly analysis and class teacher Fact-Story-Action paperwork will be used to monitor progress, deploy targeted interventions and work systematically to narrow this gap moving forward.
· Primary 2 achieved 70.4% in numeracy, narrowing the poverty-related attainment gap to -18.8% from the previous session's gap of -33.3%. This gap closure of 14.5%, exceeded our School Improvement Plan (SIP) target of a 4% reduction.
While fluid changes to the school roll slightly lowered universal attainment, targeted interventions successfully reduced the variance between identified pupils and their peers. 

· Primary 3 achieved 78.0% in numeracy, with the poverty-related attainment gap widening slightly to -10.8% from the previous session's gap of -10.4%, missing our SIP target of a 1% reduction.
Termly analysis and Fact-Story-Action paperwork identified numeracy progress for identified learners was impacted by a necessary prioritisation of wellbeing interventions. This will be adjusted next session to focus on academic recovery.

· Primary 4 achieved 79.1% in numeracy, narrowing the poverty-related attainment gap to -3.5% from the previous session's gap of -8.8%. This represents a total gap reduction of 5.3%, exceeding our SIP target of a 2% reduction.
Our termly analysis confirms a significant reduction in attainment variance between identified pupils and their peers. Regular small group interventions and robust tracking tied to Fact-Story-Action paperwork successfully generated accelerated progress, raising both universal attainment and equity across the stage.

· Primary 5 achieved 62.7% in numeracy, narrowing the poverty-related attainment gap to -10.6% from the previous session's gap of -12.1%. This represents a gap closure of 1.5%, falling short of our SIP target of a 7% reduction.
Interrogation of termly data reveals that historical tracking adjustments and complex additional support needs limited our progress. While Fact-Story-Action paperwork shows targeted support was consistently delivered, ongoing attendance barriers for specific identified pupils reduced the overall pace of the gap closure.

· Primary 6 achieved 67.3% in numeracy, with the poverty-related attainment gap widening to -32.8% from the previous session's gap of -25.1%, missing our SIP target of a 3% reduction.
This variance is directly linked to the complex profiles of identified pupils who required alternative learning pathways within specialised provision. 

· Primary 7 achieved 73.2% in numeracy, with the poverty-related attainment gap shifting to -20.4% from the previous session's positive gap position of 2.1%. This represents a widening of the variance by -22.5%, missing our SIP target of a 5% reduction.
The gap widened because universal strategies and strong pupil engagement accelerated progress for the cohort as a whole, but this growth was not mirrored equitably among identified pupils facing significant barriers. 

Following a comprehensive resource audit aligned directly with our School Improvement Plan (SIP), targeted investments were made to address identified gaps in upper school active learning and school-wide financial education. A significant portion of the budget was allocated to purchasing high-quality physical games for the upper school, explicitly designed to reinforce core mathematical concepts including the four operations, place value, fractions, decimals, and percentages.

To complement this, strategic digital investment saw the procurement of a calendar year SUMDOG license (April–April) for 12 classes across P3- P7, coinciding with our targeted spend on iPads. This dual approach investment has significantly refreshed our learning environments, creating opportunities for both tactile and digital retrieval practice.
PEF- SUMDOG Impact & Engagement Data:
The implementation of SUMDOG during Term 4 has demonstrated high levels of engagement, enjoyment and ambition across the target stages. Throughout the 10 week term, the majority of weeks saw most, if not all, classes accessing the platform regularly.
· Baseline Data (April): School wide accuracy sat at 68%, with an average of 26 minutes spent on the platform across the month.
· Term 4 Progress (June): School wide accuracy increased to 70%, with usage significantly expanding to an average of 1 hour 45 minutes per pupil across the month.

The impact of this high engagement was demonstrated during the Inverclyde SUMDOG Competition, which featured 718 pupils and 61 classes authority wide. Newark Primary achieved an outstanding 73% accuracy rate as a whole school.  Individual and cohort successes during the competition included:
· 4 pupils securing places within the top 10 individual leaderboard for Inverclyde.
· 4 classes ranking within the top 5 classes across the authority.
· 4 classes achieving the title of daily winners throughout the competition week.
· Primary 6B winning the overall competition.
This return stands as strong evidence of increased mathematical motivation and a growing culture of ambition across our P3- P7 cohorts.
PEF: White Rose Maths:
To further strengthen high quality learning and teaching, a school wide White Rose Maths license was secured. Throughout Term 4, teachers have been exploring the software to familiarise themselves with its diagnostic and instructional capabilities ahead of full integration into planning, learning and teaching next session.
Almost all teachers have utilised the platform at least 3 times during this trial period, however this is not yet been used consistently.  As familiarity with the suite of resources grows, regular usage is predicted to increase across all stages.



	Next steps:
· Continued focus on increasing numeracy attainment across all stages using data to target specific classes/ children through ongoing tracking and monitoring. 
· Integrate the newly purchased iPads into daily numeracy sessions across all classes. Staff will collaborate to build a shared bank of resources, directly responding to pupil voice to lower mathematics anxiety and increase enjoyment. This will include White Rose Maths and SUMDOG. 
· Introduce the Newark Way for Numeracy, including a "Number Talks" routine across all stages. 
· P4-7 involved in Education Scotland’s StemSpace project to develop spatial reasoning skills through 
activities embedded in typical maths lessons.



	Establishment priority 2


	NIF Priority 
3. Inclusive curriculum and assessment for a sustainable future. 
7. Digital technology enhancing learning and tackling digital inequality. 
5. Skilled teachers and leaders delivering excellent, inclusive education
NIF Driver 
School Improvement
Teacher professionalism
	HGIOS/ELC QIs 
2.2 Curriculum 
2.3 Learning, teaching and assessment 
3.3 Increasing creativity and employability 
3.2 Raising attainment and achievement
UNCRC
Article 2 (Non-discrimination):
Article 3 (Best interests of the child): 
Article 31 (Leisure, play and culture): 

	Outcome: 
1. All class teachers will have developed an engaging and enriching learning environment that fosters critical thinking, problem solving, digital literacy, creativity, collaboration and communication skills for children through Enquiry Based Learning in line with the Newark Way by May ‘26. 
2. All children will have had a dedicated block of science lessons to develop their confidence with scientific vocabulary, investigative scientific enquiry skills and analytical critical thinking by the end of June ’26. 
3. An identified class of Second Level learners (P5) will have participated in WOSDEC’s Global Storylines Active Inquiry to explore how drama can be used to capture what issues children care about in their local community and develop knowledge, skills and values of active local and global citizenship through a storyline approach by June ’26. 
4. Further diversify our curriculum offer to ensure almost all learners see themselves reflected in their learning by June ’26. 
5. The Newark Way profiling tool to track meta-skills progress for all children across P1-5 will be implemented by October ’25. 
6. Almost all children will be able to identify their strengths, development needs and how to improve these skills for learning, life and work. 
7. Almost all learners in P6 & P7 will have improved self-awareness and understanding of personal strengths and weaknesses in meta-skills recorded through their GEN+ profiling by May ‘26.

PEF used to support closing the gap: 
Outdoor Play And Learning (OPAL) 18 month programme to develop school grounds for high quality play and learning- £6000 
Outdoor learning/ playground resources- £5000 
GEN+ Meta Skills software subscription- £250 
STEM resources- £5000 (including £1000 for Food Technology cooking equipment for #NewarkKidsInTheKitchen project)

Progress and impact of outcomes for learners: 
Engaging and Enriching Learning Environments for Enquiry-Based Learning (EBL) & Meta-Skills Development:
Following targeted, multi-session CLPL delivered since September 2024, all teaching staff are actively working to establish a shared culture of enquiry and creativity across the school. Quality assurance and learning visits indicate that the majority of classes are now consistently utilising "The Newark Way" learning environments (including the Creative, STEM, Social and Outdoor zones) to offer high-level continuous provision outside of direct teaching. To ensure pupil voice directly leads the curriculum, most stages are effectively embedding collaborative floorbook planning to capture responsive learning conversations and plan interdisciplinary lines of enquiry. Inconsistencies in frequency of the use of floorbooks are still apparent.   The majority of teachers have transitioned towards flexible timetabling, successfully deploying child-centered task boards and co-constructed activities that build independence, self-management and critical meta-skills. This will be a continued area for development. 

Scientific Literacy, Creativity and Enquiry Skills:
All children completed two terms of dedicated science lessons, utilising an EBL approach within our STEM Zone to build confidence and scientific vocabulary. Data collated from 167 pupils in P4–7 indicates that almost all children (85%) enjoyed visiting the space and most (85%) agreed that our newly purchased resources significantly enhanced their experience. Digital technology deployment to support learning was very high, with almost all children actively utilising iPads (93%) and laptops (86%), while 95% enjoyed using our new SPHERO Indi bots for coding. Most children actively contributed to their classroom floor books, ensuring pupil voice was central to the learning environment.

The strategic development of our tracking systems this session led to the successful implementation of the 'Newark Way' creative area progression planners from Primary 1 through to Primary 7. Designed to ensure a clear, active evidence-based progression across all creative strands, these planners directly underpinned our whole-school creativity showcase.

By framing every stage of the creative process around our core school values- Nurture, Enjoyment, Welcoming, Ambition, Respect and Kindnes- the showcase provided a powerful platform for pupil voice and expression. The event celebrated the unique talents of all our learners, demonstrating how high quality creative arts can be used as a vehicle to bring the N.E.W.A.R.K. values to life across the entire school community.

Active Local and Global Citizenship through Global Storylines:
Participation in the WOSDEC Global Storylines project has resulted in high quality outcomes in citizenship and expressive arts for Primary 5c. By utilising an immersive drama methodology to explore racism, all learners developed a profoundly deeper, real time understanding of prejudice and misinformation, with the class teacher evaluating this approach as having a significantly greater impact on values than traditional standalone lessons. Crucially, the project has achieved measurable gains in pupil confidence, verbal clarity and social skills; this was robustly evidenced through a successful class assembly and by two pupils who demonstrated exceptional leadership and articulation when presenting their learning and answering panel questions at Strathclyde University.

Health and Wellbeing- Developing Food Literacy, Sustainability and Global Citizenship
The school engaged in a partnership project with researchers from the University of Glasgow entitled ‘Food Mindfulness, diversity and sustainability’. These wellbeing workshops provided the opportunity for twelve P7 pupils to participate in the programme, designed to enhance food literacy, healthy eating habits, environmental awareness and cultural understanding through a series of interactive workshops.  

The project promoted key aspects of Health and Wellbeing by encouraging pupils to develop a positive relationship with food, explore sustainable food choices and understand the environmental impact of food waste. Workshops included learning about mindful eating, healthy lifestyles, Japanese cuisine and other culturally diverse food practices, alongside practical cooking and tasting experiences. The initiative provided rich interdisciplinary learning opportunities, linking health improvement, sustainability, diversity and global citizenship. Pupils engaged in pre- and post-programme questionnaires and reflective discussions, enabling them to consider how their attitudes and behaviours relating to food may influence both personal wellbeing and wider environmental outcomes.

The school demonstrated strong collaborative practice by supporting the completion of consent procedures, facilitating pupil participation and working closely with university researchers to coordinate programme delivery alongside our Port Glasgow wider cluster colleagues in St John’s Primary and St. Stephen’s High School. 

Staff engagement ensured that all participating pupils were fully prepared for the workshops and that opportunities were maximised despite a challenging timescale for implementation. This partnership enhanced pupils’ experiences beyond the classroom, providing access to research-informed learning and fostering skills, knowledge and attitudes that contribute to healthier lifestyles, greater cultural appreciation and increased awareness of sustainability issues.  

Implementation of Newark Way Progression Pathway for Meta-Skills (P1-7):
A system to track and identify individual pupil strengths and development needs in meta-skills was implemented this session using "The Newark Way" profiling tool. Currently, Newark Meta-Skills posters are displayed in classrooms to promote a shared language. Universal and targeted parental engagement efforts saw low uptake; Term 2 drop-in sessions to engage with the tracking planner, including a joint session collaborated with Barnardo’s, received zero attendance. Attendance at our Meta-Skills parents' evening varied significantly across cohorts, ranging from a minority in of 16% in one class to a majority of 61.9%. 

Pupil awareness and understanding of meta- skills:
All children in Primary 6 and Primary 7 successfully completed their digital blocks of the GEN+ programme, focusing directly on the core meta-skills of collaboration, communication, leadership and resilience to support their transition pathways. Robust pupil feedback indicates that this successfully increased learner confidence when tackling new tasks and improved peer relationships by encouraging children to collaborate outside of their immediate friendship groups. Classroom teacher evaluation confirms that the GEN+ software served as a valuable tool for meaningful reflection, digital target setting and visible confidence building in peer-to-peer problem solving. This targeted development has successfully ensured senior pupils are better prepared to continue their skills journey beyond Newark. 

OPAL: 
The initial implementation of the OPAL programme has resulted in high quality outcomes for pupil wellbeing, engagement and inclusion, driven by the exemplary commitment of senior leadership and staff to establish a nurturing, rights respecting play culture. At the infant stage, all Primary 1 and Primary 2 learners have responded positively to the newly developed play zones, demonstrating excellent leadership, collaborative tidying skills and active pupil voice. While the programme is in its early stages and broader data is not yet fully measurable, the depth of staff professional learning and adult scaffolding has successfully built the pedagogical foundation to embed this positive play culture school wide. Moving forward, this framework will systematically provide all learners with rich, creative outdoor experiences, with progress measured against a reduction in playground incidents, enhanced emotional regulation and an increased readiness to learn across all stages.


	Next steps:
· Teacher CLPL focus on upskilling all class teachers in scientific literacy, investigative enquiry models and the effective use of STEM Zone resources. This will build staff confidence and guarantee that universal, classroom led science lessons match the high quality delivery modelled within the STEM zone.
· Implement the planned structural changes for Meta-Skills profiling based on staff feedback to streamline the tracking and recording of pupil progress. 
· Act on staff feedback by transitioning next session's Primary 6 and 7 cohorts from the GEN+ platform onto ‘The Newark Way’ profiling tool, combining it with Skills Development Scotland (SDS) resources to streamline our meta-skills tracking and maintain curriculum continuity.
· To address low parental engagement with meta skills, consider how to embed sharing into established high-attendance school events.
· Embed flexible day timetabling and task boards across all stages to progress pupil led, enquiry based learning. Incorporate peer led CLPL and learning walks into plan to develop pedagogy. 
· OPAL will develop into the second year of the programme and be used to explicitly develop learners' resilience and collaboration, with the impact measured against a reduction in playground incidents and enhanced emotional regulation.
· Further develop curriculum improvement cycle through introduction of draft outcomes.
· Review curriculum rationale with all stakeholders.




	Establishment priority 3


	NIF Priority 
Closing the attainment gap between the most and least disadvantaged children and young people
Placing the human rights and needs of every child and young person at the centre of education
NIF Driver 
Assessment of children's progress
Performance information
	HGIOS/ELC QIs 
3.2 Raising attainment and achievement
2.1 Safeguarding and child protection
 
UNCRC
Article 3 (Best interests of the child):
Article 29 (Goals of education): 


	Outcome: 
1. There will be a 6% increase in writing attainment in P2 by the end of May ‘26, currently 67.3%. 
2. There will be a 3% increase in writing attainment in P3 by the end of May ‘26, currently 78.9%. 
3. There will be a 4% increase in writing attainment in P4 by the end of May ‘26, currently 43.9%. 
4. There will be a 4% increase in writing attainment in P5 by the end of May ‘26, currently 65.6%. 
5. There will be a % increase in writing attainment in P6 by the end of May ‘26, currently 63.0%. 
6. There will be a % increase in writing attainment in P7 by the end of May ‘26, currently 53.6%. 

Targeted interventions to close poverty related attainment gap: 
7. There will be a 6% increase in writing attainment for identified learners in P2 by the end of May ’26. 
8. There will be a 2% increase in writing attainment for identified learners in P4 by the end of May ’26. 
9. There will be a 3% increase in writing attainment for identified learners in P5 by the end of May ’26. 
10. There will be a 5% increase in writing attainment for identified learners in P6 by the end of May ’26. 
11. There will be a 4% increase in reading attainment for identified learners in P2 by the end of May ’26. 
12. There will be a 2% increase in reading attainment for identified learners in P4 by the end of May ’26. 
13. There will be a 3% increase in reading attainment for identified learners in P7 by the end of May ’26. 

Attendance: 
14. To increase the attendance of all pupils to a minimum of 94% by June 2026 for a sustainable improvement. 
15. To increase attendance to a minimum of 90% by the end of May ’26 for identified CEYP who had an attendance of between 85-90% in June ’25.

PEF used to support closing the gap: 
Literacy resources to support raising attainment in writing and reading- £5000

Progress and impact of outcomes for learners: 
It is important to note that staff were redeployed throughout the session to meet the needs of individual children and cover staff absence.
Our strategic focus on embedding impactful literacy pedagogy has yielded progress in targeted stages. 
· In P1, Most learners are achieving expected levels in writing, representing a significant 15.87% increase from the cohort's initial entry baseline of 43.59% in November 2025. Teacher Professional Judgement (TPJ)  is fully reinforced by robust classroom evidence and NSA data.
· In P4, less than half of the learners (48.8%) are currently on track; however, the cohort achieved a positive 5.1% increase in attainment, meeting the SIP target (+4%) and demonstrating the initial successful impact of the Talk4Writing framework. 
· In P7, the majority of learners are on track, with a 10.8% increase in attainment due to the Talk4Writing pedagogy being embedded over several sessions, validated by strong NSA returns.
· Primary 6 attainment remained stable with the majority of learners (63.6%) on track, yielding a minor 0.6% increase.
· In P2, the majority of learners (55.6%) remain on track, but the cohort saw an 11.9% decrease from the previous session's 67.3% baseline, missing the targeted 6% increase. 
· In P3, a 9.4% decrease was recorded. This trend is driven by a high-density group requiring core nurture provision for most of the session, alongside individual EAL barriers.
· In P5, a 7.4% decrease occurred, leaving the majority (58.2%) on track. This drop reflects complex Additional Support Needs (ASN) within the cohort, characterised by high attendance concerns and a high proportion of learners requiring core placement within The Learning Centre (TLC) provision.
QI 1.5 Management of Resources to Promote Equity: Closing the Poverty-Related Attainment Gap:
Data shows an increasingly variable picture across the school, showing successes in the middle school stages balanced against widening gaps at transition points.
1. Writing Gap:
· In P4, targeted interventions led to good progress, securing an 8.5% progress gain and narrowing the writing gap significantly from -20.3% to -11.8% (exceeding the 2% target). 
· In P6, targeted strategies delivered a 7.1% progress gain, successfully reducing the equity gap from -14.4% down to -7.3% (exceeding the 5% target).
· In P2, the poverty-related attainment gap widened by -9.8%, expanding to a -38.3% gap and missing the targeted 6% increase. 
· In P5, equity goals were missed by a minor -1.9% variance, expanding the gap slightly to -8.7%.
2. Reading Gap Evaluation:
· Interventions in P4 delivered positive progress (+1.3%), successfully containing the reading gap to -13.2%.
· In P2, reading gap increased to -33.4%. 
· P7 data indicates a widening of the reading gap by -32.9%, resulting in a final session gap of -20.4%, down from a historically positive gap position (+12.5% in June 2025).
Attendance:
While the specific stretch target of a 94% whole school attendance rate was not fully met by June 2026, the school is sitting just above 92%. Robust weekly analysis of SEEMiS data demonstrates that the school consistently achieved an average of 94% across the majority of the session, highlighting a sustainable upward trajectory.
· Our person-centred attendance policy and targeted 'pull to school' strategies have been successfully embedded. This includes proactive interventions around late coming, which has been successfully minimised to just above 3%.
· A deep dive into SEEMiS data reveals that the overall average was skewed solely by a significant winter illness outbreak in November and December 2025. For instance, November attendance dropped to 89% (against a three-session historical average of 93%) due to a norovirus outbreak. Outside of this period, baseline attendance remained securely on track.
· Focused Pupil Equity Funding (PEF) intervention via the Barnardo’s Family Support Worker (FSW) has effectively broken down deep-rooted barriers to school attendance for vulnerable families. SEEMiS reports confirm that most of the children receiving this bespoke support achieved an attendance rate of at least 90%, significantly reducing lost learning time and improving continuity in their education. Furthermore, FSW interventions focusing on morning routines and emotional stability ensured that almost all targeted children experienced a calmer, more successful transition during classroom soft starts, directly improving their overall readiness to learn.
Targeted Learners
· Targeted tracking, monitoring and weekly individual reporting for Care Experienced Young People (CEYP) yielded very good outcomes, with the school significantly overachieving against intended targets. By June 2026, almost all CEYP within the identified 85- 90% baseline cohort successfully exceeded the 90% attendance threshold.
· Reflecting our commitment to The Promise and robust relationship driven monitoring, whole-school attendance for all care experienced learners rose substantially to over 95%, increasing from 88% in the previous session.
· This performance sits significantly higher than the local authority average of 70% for care experienced young people, demonstrating the measurable impact of the timely, person-centred tracking and relationship driven monitoring systems we have in place. 
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	Next steps:
· Engage with Education Scotland’s National Improving Writing Programme with a focus on raising attainment in Primary 4. 
· Targeted support for stretch aims learners to raise attainment in Reading, Writing and Numeracy.
· To reduce the number of children with attendance between 80% and 90%. 
· Target P1 & P2 attendance to remain above 90% for early intervention.
· Reduce late coming for targeted learners identified through GIRFEC meetings.
· Increase attendance for Young Carers.




	Establishment priority 4


	NIF Priority 
Improvement in children and young people's health and wellbeing 
Closing the attainment gap between the most and least disadvantaged children and young people

NIF Driver 
School Leadership
Parental Engagement

	HGIOS/ELC QIs 
3.1 Ensuring wellbeing, equality and inclusion 
2.4 Personalised support 
2.5 Family learning 
2.7 Partnerships

UNCRC
Article 29 (Goals of education): 
Article 3 (Best interests of the child):

	Outcome: 
1. Most children accessing bespoke support from Barnardo’s FSW will have improved mental health and emotional wellbeing by June ‘26. 
2. Most children accessing bespoke support from Barnardo’s FSW will have attendance of at least 90% by June ‘26. 3. Most families accessing bespoke support from Barnardo’s FSW will have improved parental engagement with the school by June ‘26. 
4. Most families accessing bespoke support from Barnardo’s FSW will have a greater understanding of their child’s individual needs which will positively impact their parent-child relationships by June ‘26. 
5. Most families accessing bespoke support from Barnardo’s FSW will have a greater understanding of their child’s individual needs which will positively impact their child’s readiness to learn by June ‘26. 
6. Most identified P4-7 children experiencing barriers to learning (including those from socio-economically disadvantaged backgrounds or with ASN) will show accelerated progress in their attainment, contributing to a reduction in the persistent attainment gap, by June 2026. 
7. Most P4-7 children accessing TLC support will demonstrate improved emotional literacy, self-awareness and coping strategies, leading to reduced anxiety, increased resilience and the ability to access the mainstream class without stress, by June 2026. 
8. Most P4-7 children accessing TLC support will effectively utilise practical techniques to manage dysregulation, allowing them to return to learning environments more readily and successfully, by June 2026. 
9. Most P4-7 children accessing TLC support will feel more confident, secure and able to participate fully in classroom activities, by June 2026. 
10. Most P4-7 children accessing TLC support will develop stronger positive relationships with staff and peers and experience an increased sense of belonging within the school community, by June 2026. 
11. Most P4-7 children and their families accessing TLC support will receive comprehensive emotional, social and/or academic support addressing needs both within and beyond the school, by June 2026. 
12. A cohort of up to 8 identified P1-6 children, will successfully participate in the NHS Neurodevelopmental (ND) Pathway Test of Change assessment block, by June ‘26. 
13. Most families will demonstrate a stronger, more meaningful relationship with the school, actively participating in and supporting their children's learning by June ‘26.

PEF used to support closing the gap:
PEF funded Teacher to reduce barriers to learning- £77000.00 + pay increases from April ‘26 
Barnardo’s Family Support Worker full time (35 hours/ week)- £52000.00 
School of Sanctuary cookbook published (Pupil voice/ participatory budgeting)- £400 
Family Learning- £1000
Progress and impact of outcomes for learners:
Barnardo’s Family Support:
· Barnardo’s Family Support interventions have successfully reduced barriers for highly anxious children, supporting a soft start transition into morning routines and lowering emotional barriers to school attendance. 
· For children receiving targeted support, 85% demonstrated measurably improved outcomes in their mental health and emotional wellbeing. 
· 91% of supported children exhibited a positive student attitude to learning, significantly enhancing their overall readiness to engage with classroom activities. 
· Family engagement has been strengthened through structured multi-agency collaboration and high participation in seasonal family learning opportunities. Improved family dynamics are evident, with 82% of parents/carers and 76% of children demonstrating positive, improved parent-child relationships. 
· FSWs consistently supported families at Team Around the Child (TAC) and professionals’ meetings, ensuring comprehensive, wraparound advocacy for our most vulnerable learners.
The Learning Centre (TLC):
· While PEF facilitated a dedicated nurturing environment for targeted P4–7 pupils, most identified children experiencing barriers to learning have not yet shown accelerated progress in their attainment. However, the provision of the TLC significantly reduced escalated incidents and classroom disruptions across the school, which positively impacted the learning environment for other children experiencing barriers to learning who were not directly accessing the space. 
· The majority of P4–7 children accessing TLC support demonstrated notable improvements in their emotional literacy, self-awareness and coping strategies. Crucially, this has resulted in a significant reduction in critical incidents across this cohort, indicating lowered anxiety levels and allowing them to begin sustaining longer periods of time in their mainstream classes. Most are successfully utilizing Zones of Regulation techniques to manage dysregulation and return to learning environments before reaching crisis point. Consequently, the majority display increased confidence and participation in class. 
· While a strong sense of belonging was established, relationship transferability remained a challenge. Almost all P4–7 children accessing the support developed a strong positive relationship with the TLC teacher, but they could not consistently transfer this to staff members they did not know well. Social spaces effectively reduced negative peer interactions. Home- school partnership was strong with almost all families of the P4–7 children accessing TLC engaged in regular conversations about their child’s progress and next steps.
NHS Neurodevelopmental Pathway Test of Change:
Collaboration with the NHS Neurodevelopmental Pathway Test of Change, Educational Psychology and the Health and Social Care Partnership (HSCP) has streamlined early intervention frameworks for children with neurodiverse needs. Specialised group work, such as the GEM group for young people with neurodiverse siblings and Nestlings for parents with children on the ND pathway, has built targeted peer support networks. This multi agency approach, paired with weekly parental drop ins and tailored workshops, has strengthened whole school capacity to support neurodiverse learners and their families across both school and home environments.


	Next steps:
· Embed Whole-School De-escalation Frameworks by upskilling all class teachers and support staff in utilising the Incredible 5-Point Scale and Crisis Curve to proactively identify emotional triggers, teach pupil self regulation and manage dysregulation consistently within mainstream classrooms. 
· Revisit CLPL for all staff in facilitating structured Restorative Conversations post incident, ensuring children are fully regulated on the crisis curve before engaging in reflective, solution focused dialogue to repair relationships.
· Focus Barnardo's intervention tightly on maintaining the high rates of mental health improvement and readiness to learn, aligning home-school strategies with the 5-Point Scale for targeted families.
·  Maintain successful parent drop-ins and seasonal workshops to share restorative language and regulation tools with parents.
· Work alongside Caroline McCahill (Children’s Rights Officer) to become a Care Aware School. 
· Provide in-depth Child Protection themed CLPL for all staff.



	Data 


	Key Strengths:
· Targeted interventions for numeracy pushed P4 numeracy attainment to 79.1%, significantly outperforming the stretch aim target of 65.4% and marking a 15.6% increase from the previous session's baseline. 
· P7 numeracy reached 73.2%, exceeding the target by 3.9% and showing an 8.9%  from last session.
· P1 achieved an upward trend in numeracy, climbing to 70.27% on track by May 2026 which was a 3.6% increase from their post transition baseline in November 2025.
· Despite a shifting cohort and fluid school roll, the majority of learners secured expected milestones across P2 70.4%, P3 81.4%, P6 67.3% and P5 61.1%.
· In P1, most learners achieved expected levels in writing, attaining a 15.87% November- May increase. 
· The majority of P4 and P7 made notable progress using the Talk4Writing framework, while P6 writing standards remained stable with the majority on track.
· The poverty related attainment gap was successfully reduced in numeracy across Primary 2, Primary 4 and Primary 5 and in writing across Primary 4 and Primary 6.
· In alignment with the foundations of The Promise, relationship driven tracking led to exceptional attendance outcomes for Care Experienced Young People (CEYP). Attendance for the identified 85-90% baseline cohort rose substantially to over 95% (up from 88%), outperforming the local authority CEYP average of 70%.
· Proactive, person centred policies kept whole school attendance robustly above 92% across the session, successfully minimizing targeted late-coming to just over 3%.
· Targeted PEF funded family casework has broken down barriers to learning. Among families receiving intensive support, 85% of children demonstrated measurably improved mental health and wellbeing, while 91% displayed an enhanced readiness to learn. Improved home-school dynamics were recorded by 82% of parents/carers.
· The introduction of the P4–7 Learning Centre (TLC) significantly minimised escalated behaviours and classroom disruptions across mainstream environments. The majority of accessing pupils demonstrated notable improvements in emotional literacy and are successfully using Zones of Regulation techniques to defuse distress before reaching a crisis point.
· All classes successfully participated, with each class budgeting a £40 allocation. Every class generated a profit, resulting in a total of £2401.03 successfully returned to school funds.
· 58% of pupils express genuine enjoyment learning mathematics, 98% report receiving high quality teacher feedback and 96% know their clear next steps. Physical concrete materials are actively utilised by 83% of pupils, and 70% state teachers regularly link math concepts to real-life situations.
· Newark Primary achieved an outstanding 73% accuracy rate school-wide out of 718 pupils and 61 classes authority-wide. 4 pupils secured individual spots in the top 10 leaderboard, 4 classes ranked in the top 5 across the authority, and Primary 6B won the overall competition.
· A data from 167 pupils across P4–7 indicates that 85% enjoyed visiting the STEM Zone space, 85% agreed new resources enhanced their learning, 93% actively utilised iPads, 86% utilised laptops and 95% enjoyed using SPHERO Indi bots for coding. 
[image: ]
Key Priorities:  

· Embed a daily, school wide "Number Talks" routine across all stages to build mental agility and target the 62% of pupils experiencing mathematics anxiety. 
· Fully integrate new iPads into daily classroom use to enhance enquiry based learning and flexible day methodology. 
· Enrol P4- 7 cohorts in Education Scotland’s StemSpace project to develop spatial reasoning skills through typical maths lessons. 
· Upskill all class teachers in scientific literacy and investigative enquiry models to ensure classroom science lessons match the high-quality delivery modelled within the STEM Zone. 
· Refine the "Newark Way" profiling tool to optimize tracking across P1–7 and successfully transition P6 and P7 cohorts from the GEN+ platform onto our resources. 
· Monitor termly Fact-Story-Action tracking (particularly in P3) for academic recovery to retrieve ground lost in attainment gaps. Stretch aims learners have been identified through data analysis and will continue to have targeted support from school staff within their daily routines.  
· Participate in Education Scotland’s National Improving Writing Programme, with a specific focus on raising universal writing attainment in Primary 4. 
· Systematically target and reduce late coming for learners identified through GIRFEC, maintain P1 & P2 attendance above 90%, and deploy intensive support for Young Carers and pupils sitting chronically between 80–90% attendance. 
· Upskill all staff in utilising the Incredible 5-Point Scale and Crisis Curve to manage dysregulation in mainstream classes and deliver professional learning on structured Restorative Conversations to repair post-incident relationships.
· Align Barnardo’s home-school family intervention strategies directly with the 5-Point Scale to protect readiness to learn.
· Progressing into year two of the OPAL play programme to foster pupil resilience and emotional regulation.
· From staff PRD and Positive Conversations, provide Career-Long Professional Learning (CLPL) for all staff on Child Sexual Exploitation (CSE) and PREVENT to strengthen whole school vigilance.
· Collaborate closely with the Children’s Rights Officer to embed care experienced advocacy across the curriculum, matching the foundations of The Promise with rights respecting practices to become an accredited Care Aware school.



National Improvement Framework Quality Indicators
	1.3 Leadership of change
Very Good

	Key Strengths:
· The school’s co-created refreshed vision, #TogetherWeShine and core N.E.W.A.R.K. values (Nurture, Enjoyment, Welcoming, Ambition, Respect, Kindness) are lived realities; almost all learners and staff explicitly articulate how these values guide daily behaviour and school culture. This creates a consistently nurturing, aspirational environment where a strong shared purpose unifies the school community and drives collective responsibility for positive outcomes.
· The Senior Management Team (SMT) utilise Simon Breakspear’s "Strategic Sprints" framework to execute short, high impact improvements in literacy and numeracy, preventing initiative overload and enabling agile adjustments to interventions.
· A culture of collaborative innovation is evident across the community, with teachers, Pupil Support Assistants, parents and partners taking active roles in leading school improvement initiatives, working parties and creative alternative lunch clubs. Most class teachers confidently lead strategic priorities across the curriculum (e.g., the anti-racism club, active evidence numeracy progression and digital technology), demonstrating a strong culture of distributed leadership.  
· All teaching staff consistently engage in annual practitioner inquiries which are shared across the whole team; this has deeply embedded a culture of evidence informed practice, empowering staff as leaders of learning and continuously improving pedagogical approaches throughout the school.
· Strategic leadership of Pupil Equity Funding (PEF) has led to highly targeted interventions, including the creation of 'The Learning Centre' (TLC) and the funding of a dedicated 'Barriers to Learning' teacher to intentionally close the poverty-related attainment gap.
· Robust tracking via the Glasgow Motivation and Wellbeing Profile (GMWP) ensures precise, targeted equity of success; October 2024 data demonstrated that almost all children felt included, and following bespoke nurture interventions, June 2025 post-assessment confirmed that almost all targeted learners now feel a strong sense of inclusion.
· Building on strong pastoral leadership previously cited by HMIE, senior leaders comprehensively understand community needs; our inclusion as an Education Scotland national case study ('Attendance - Understanding the Issues') and the Depute Head's subsequent presentation at a national Attendance Conference (April '25) demonstrates highly effective practice that directly influences wider Scottish educational policy.
· Strategic resource allocation and strong distributed leadership by the Principal Teacher have rapidly advanced our digital learning journey, earning external validation from Digital Schools Scotland for creating an impressive, safe, and deeply established pattern of digitally enhanced learning and teaching.
· A majority of pupils actively lead school improvement and enact positive change through a comprehensive matrix of pupil voice groups (including Respect Me, Anti-Racism, Fairtrade and Play Champions), further exemplified by the pupil-led Eco-Committee achieving our 4th Eco-Schools Green Flag through a strategic, responsive Action Plan.

"Staff feel highly empowered to lead strategic change across the curriculum, resulting in a strong culture of collaborative professional inquiry."  Staff feedback

"Newark Primary School's short digital journey is impressive in its depth as well as its scope. Students demonstrate maturity and understanding about the role of digital technology in their learning, including those with additional needs."  Digital Schools Scotland External Validation Report

Key Priorities:  

· Align future staff practitioner enquiries directly with School Improvement Plan (SIP) drivers. Use the annual enquiry cycle to measure the explicit impact of Enquiry-Based Learning (EBL) and flexible learning days on pupil engagement, independence and attainment across all stages.
· Formally update the school Learning and Teaching Policy to formalise the "Newark Way" of learning. Using a phased, collaborative approach to build shared, consistent standards for independent working, digital integration and visible success criteria within the flexible zones.




	2.3 Learning, teaching and assessment
Very Good

	Key Strengths:

· All staff model the core N.E.W.A.R.K. values exceptionally well, interacting respectfully with each other and with all children to foster a secure, positive learning climate. Positive reinforcement is deeply embedded; children receive ‘Star Pupil’ awards for demonstrating school values, celebrating their success with friends and family at the popular family ‘Star Café.’
· Across the school, teachers successfully support learning through highly effective play based and enquiry approaches. Staff engage frequently with national practice guidance to deeply understand childhood development, creating optimal environments that stimulate curiosity, encourage independent choice and maintain a highly effective balance of child and adult initiated learning.
· Teachers plan effectively across different timescales using the Experiences and Outcomes of Curriculum for Excellence (CfE). Planning is highly responsive to children's interests, using Floorbook Planning to ensure strong pupil voice and agency are woven directly into the curriculum.
· Enquiry and creativity are further enhanced by open ended themed learning stations (e.g., engineering skills via the 'Shanghai Tower' project, Sphero bot coding and Tinker tables) where pupils independently direct their learning path.
· Digital tools are a universal feature used to remove learning barriers. Highly effective practices include learner managed laptop & iPad use, tailored interactive whiteboard differentiation and customized QR codes for self-paced tasks.
· Staff utilise skilled, high quality 1:1 questioning to reshape tasks responsively, successfully transforming errors into valuable learning opportunities.
· Highly effective deployment of targeted Teacher Interaction Groups (TIGs) and Number Talks ensures a deeply embedded concrete-pictorial-abstract (CPA) approach, enabling learners to confidently articulate diverse mental strategies like partitioning and compensation.
· Our partnership with the University of Glasgow for the food mindfulness and sustainability programme which increased awareness of healthy eating, food waste and cultural diversity was very successful. The project provided practical cooking experiences, promoted positive health and wellbeing outcomes and supported pupils to become more informed and responsible global citizens. Staff collaboration and effective partnership working enabled pupils to engage in high-quality, research-based learning experiences beyond the normal curriculum.
"Children are highly engaged in their tasks, and teachers use excellent targeted questioning to encourage deep thinking when a mistake is made." Learning Walk Observations 
"The use of play-based approaches and responsive Floorbooks impacts positively on children's overall experiences, engagement and readiness for learning."  Early/First Level SMT Monitoring Feedback

Key Priorities:  
· Standardise the co creation of task boards and visual success criteria across all flexible zones to ensure learners can seamlessly articulate their depth of learning and next steps during complex Enquiry-Based Learning (EBL).
· Scale the model of independent learning stations to develop full "flexible learning days" across P1-7, optimising classroom environments to balance child led discovery with targeted teacher focus group time.




	3.1 Ensuring wellbeing, equity and inclusion
Very Good


	Key Strengths:
· Our absolute commitment to the UNCRC is externally validated by achieving our Rights Respecting Schools Gold Level Reaccreditation. The assessment confirmed that "children’s rights continue to be embedded across the school and underpin every facet of school life," with inspectors noting that a strong culture of inclusivity is highly valued by children and parents alike. 
· Our deeply embedded nurture culture has been officially recognized through the Gold Level Attachment and Trauma Sensitive Schools Award (ATSSA). The framework certifies that Newark Primary is a "truly attachment- and trauma-responsive setting" where "trauma-informed knowledge, language, values, principles, assumptions and processes are embedded deep into the culture of the organisation." 
· The school complies fully with all statutory requirements and codes of practice. Senior leaders ensure that the progress and wellbeing of vulnerable children and those with additional support needs (ASN) are regularly and rigorously reviewed. These reviews focus clearly on solutions and systematically take into account children's and families' views in decisions about next steps, ensuring that ASN learners engage positively and readily with classroom activities.
· Staff utilise a wide range of highly effective approaches to support children who need additional support, successfully fostering independent learning. As highlighted in our external validation, "dyslexia-friendly practice is part of the universal offer rather than an add-on," and the school operates with a visible focus on "equity versus equality... teaching that equity is providing various levels of support and assistance depending on specific needs." 
· To ensure children’s mental health needs are anticipated and addressed within their educational setting, the school deploys qualified LIAM (Let’s Introduce Anxiety Management) practitioners and mental health first aiders. This is enhanced by targeted health and wellbeing interventions, including Roots of Empathy, GEM, Young Carers Group and Seasons for Growth.
· Staff ensure that nurturing approaches are felt across the wider community, supported very effectively by community partners to develop kind, welcoming and respectful relationships. External evaluation confirmed that we successfully "work closely with carers and families to develop practice and strategy," and that "communications with parents and carers are addressed sensitively and thoughtfully... making a safe space for difficult conversations." 
· The further development of our Breakfast Club and alternative lunchtime provision has been highly successful in meeting the diverse needs of all learners. Supported by all teachers, a few PSAs and external partners, this inclusive approach achieved a remarkable overall average attendance of 43% across all four terms, successfully providing enriching experiences and fostering positive relationships beyond the formal classroom.
"The unique, lived experience of each child is used as a personalised framework to understand them as an individual as soon as they arrive at Newark Primary School... provision for them is made through reference to their previous experiences."  ATSSA Gold Award Validation Letter

"The regulation station is a sensory place for anyone struggling, to help them calm down and get some privacy... and every class has a calm zone." Pupil Focus Group Voice (RRSA Gold Validation Report)

"We've stopped people making fun of others for different coloured skin, religion or gender... which helps with anti-bullying... it's important that no one is discriminated against."  Anti-Racism Pupil Voice Group (RRSA Report)

Key Priorities:  
· Actively take forward the recommendation (RRSA verification visit) to explicitly link the UNCRC to wider curricular areas, with a focus on connecting our STEM curriculum plans to rights themes.
· Create a framework for co-production across our alternative and pastoral provisions by launching 'Lived Experience' profiles ensuring strategic decisions are directly shaped by the voices of our families and vulnerable young people.



	3.2 Raising attainment and achievement/Securing children’s progress
Good


	Key Strengths:

· The Headteacher and all staff possess a robust understanding of the social, economic and cultural background of all children. By working effectively with a wide range of partners, we identify and respond to needs with precision, ensuring families receive timely, practical support that is measurably improving wellbeing, attendance and achievement. 
· We have engineered robust, streamlined tracking and monitoring systems. Through the ‘Fact-Story-Action’ approach, class teachers now take full ownership of their cohort data, designing bespoke, targeted interventions that are quality assured through regular, collaborative tracking meetings with the SMT. 
· Targeted interventions are delivering clear improvements in attainment for identified children. Concurrently, our strong universal strategies ensure we are driving a sustained, authority leading increase in ‘attainment for all’. 
· Outdoor learning has been established as a core pedagogical priority with a dedicated PEF budget. Highly effective CLPL has bolstered staff confidence, resulting in every class now accessing outdoor learning opportunities that directly support curriculum engagement. 
· Children benefit from a rich, expansive range of opportunities to experience wider achievements. These initiatives are helping children to effectively develop and articulate their skills for leadership, learning, life and work. 
· 42% of Professional Enquiries undertaken this session by teaching staff explicitly tracked SIMD 1- 2 and Stretch Aim cohorts. There was a 100% success rate in reading fluency for tracked P7 learners, evidencing data driven strategies have successfully mitigated the impact of poverty for these learners.

"Staff are courageous in discussing challenging issues with children and parents... there is a focus on equity versus equality, teaching that equity is providing various levels of support and assistance depending on specific needs."  ATSSA Gold Award Validation Letter

"We have a lot of enquiry-based learning in our class... we have to plan what we will learn and we get 'genius time' to do our own projects."  Pupil Voice (RRSA Reaccreditation Report)
 
Key Priorities:  
· Empower children to lead their learning through co-creation of their learning targets and monitoring their own progress toward success criteria using visual trackers.
· Revisit the meta skills progression pathway to track and monitor wider achievement for ease of use and increase parental engagement.




	Other quality indicators evaluated from 3 year plan
1.2. Leadership of Learning
1.4 Leadership and Management of staff


	Key Strengths Q.I. 1.2:
Theme 1: Professional engagement and collegiate working
· The 'Fact-Story-Action' model facilitates structured tracking meetings where staff engage in collaborative enquiry. This moves data analysis from a passive reporting task to a professional dialogue where teachers collectively own the attainment journey of their cohorts.
· We have cultivated a culture of transparency where staff openly discuss attainment gaps and barriers to learning. This peer-to-peer accountability is underpinned by a shared understanding of the Scottish Index of Multiple Deprivation (SIMD) and the needs of our specific school population.
· The HT & DHT contributed to the cross sector Children and Young People’s Mental Health in Deep End Communities roundtable project, working alongside education, health and CAMHS professionals to inform the development of a national report and recommendations aimed at improving mental health support and outcomes for children and young people in disadvantaged communities.
· A strong culture of professional enquiry is embedded across Newark, with 83% of staff directly mapping research to SIP priorities to cultivate data driven leadership from within. Professional learning is collaborative, strategically targeted and directly focused on improving outcomes for learners. Enquiries highlighted staff engagement with academic research like Sweller’s Cognitive Load Theory and Ferre Laevers Leuven Scale to innovate classroom practices.

Theme 2: Impact of career-long professional learning (CLPL)
· CLPL is strategically mapped to our core priorities, most notably in trauma-informed and nurturing pedagogy. The impact of this is evidenced by our successful attainment of ATSSA Gold status, confirming that training has translated into a consistent, school-wide nurturing ethos.
· Our staff supervision framework is a cornerstone of our professional culture. By providing a dedicated, recurring space for reflection and support, we effectively mitigate compassion fatigue and ensure staff maintain the emotional capacity required to work with children experiencing complex trauma.
· Recent CLPL in outdoor pedagogy has been transformative; with dedicated budget allocation, all staff now feel more confident in utilising the outdoors as a site for learning, moving outdoor education from an "add-on" to a core curricular component.

Theme 3: Children and young people leading learning
· Our pupils take agency in their learning through play and enquiry. Floorbooks, where they co-design curricular paths ensure pupil voice is leading the learning. This ensures that the learning environment is responsive to pupil interest and needs.
· Pupil leadership is evidenced at a national level; our Anti-Racism Club’s animation project was not only pupil led but was shared by Education Scotland as a model of good practice.
· Through our Rights Respecting Schools (RRS) work, pupils have integrated UNCRC articles into their everyday learning, using these as a framework to advocate for themselves and lead peer-to-peer discussions on inclusion and respect.

Key Priorities:  

· Embed Simon Breakspear's "Strategic Sprints" to further empower pupil-led learning and strengthen collaborative, data-driven tracking through update of Learning and Teaching Policy.

Q.I. 1.4:
Theme 1: Governance and leadership of staff
· Leadership has been successfully distributed by delegating the implementation of the 'Fact-Story-Action' model to the PEF Principal Teacher. This governance structure ensured that equity funding was tied directly to classroom level data and targeted interventions.
· Our leadership culture is anchored in our N.E.W.A.R.K. values. By empowering staff with professional autonomy, we foster a high trust environment where innovation thrives.

Theme 2: Choosing and developing staff
· Our recruitment and induction process is explicitly trauma-informed. New staff receive induction materials that clearly outline our commitment to care experienced young people and our expectations regarding attachment aware practice from their first day of appointment.
· We maintain a growth mindset in staff development, using internal tracking data to identify areas where staff may need additional pedagogical support. This ensures that staff development is proactive and directly linked to the changing needs of our pupil cohorts.

Theme 3: Staff engagement and motivation
· Leadership actively protects staff wellbeing as a strategic priority, not just a reactive one. The staff wellbeing policy serves as a vital safeguard, acknowledging the emotional demands of our school’s context and fostering long term workforce sustainability.
· We foster a "can-do" culture by regularly celebrating success at CLPL sessions. By making staff contributions visible we reinforce a culture of mutual respect and high motivation, ensuring everyone feels their contribution to #TogetherWeShine is valued

Key Priorities:  
· Sustain the staff wellbeing framework to support wellbeing, protect capacity and build trauma-informed leadership at all levels.





	Key Achievements of the Establishment


	· As the first school in Inverclyde and the second in Scotland to achieve the national Gold Attachment and Trauma Sensitive Schools Award (ATSSA), we have demonstrated a deeply embedded nurturing ethos and a sector leading commitment to providing tailored, trauma-informed support for all learners. #Ambition
· Securing our third consecutive Gold Rights Respecting Schools Award in September 2025, we maintain our position as a leading rights-based school in Inverclyde, demonstrating that UNCRC values are deeply and permanently woven into our school’s fabric. #Respect
· Primary 4 pupils completed the evidence based Roots of Empathy programme over 3 Terms in partnership with Action for Children, utilising our "tiny teacher" Reo to build emotional literacy, empathy and social-emotional skills. This was highlighted as good practice by the charity as a longstanding partner and covered in the press. 
· In March ‘26, fifty P5 children represented the school at a Scottish Book Trust fully funded BBC Author’s Live performance at the Glasgow TV Studios. They took part in the audience discussion with renowned children’s author and friend of Newark, Maisie Chan. 
· Our Fairtrade Committee raised £68.05 for the charity by running a Fairtrade tuck shop. #Kindness
· Four families have received a fully funded caravan holiday in partnership with Children in Poverty Inverclyde. 
· Transition process to PGHS has been well received by children and families this session. Almost all children reported feeling less anxious following the four-day visits over terms 1 & 2.
· Young Carers group has flourished in partnership with the local authority lead professionals. To meet the needs of our children, staff are based here on a Wednesday afternoon and all are seen fortnightly.
· Two of our fabulous Young Carers were recognised for their hard work and dedication at the Inverclyde Young Carers ball in Term 3. We are so proud of them!
· Our Young Carers celebration day in June ‘26 was a success, with all 48 children invited for a fun afternoon with ice cream cones. 
· We created a GEM (Girls Empowering Minds) in collaboration with our partners at Barnardo's with a specific focus support emotional wellbeing and development in targeted girls. 
· We created a PGHS Transition Group in collaboration with Barnardo’s FS and ICOS to support the emotional wellbeing of pupils with Additional Support Needs transitioning to S1. #Nurture
· To celebrate THe Year of Reading, all P5 children worked in partnership with author and illustrator Paul Bristow to help create a graphic novel ‘Multiverse Academy’.
· We were awarded the SONAPPA ‘We Make Music’ Silver Award presented at the Inverclyde Council music concert in December ‘25.
· All children in P6 & P7 took part in a Heartstart workshop learning critical life-saving skills.
· Through our Digital Schools Scotland Mentor School status, we have linked with St. Mary’s Primary School, Greenock. 
· We partnered with Inverclyde Children in Poverty, Tesco’s & Barnardo’s to provide Christmas gifts for those in need in our school community. 
· Our partners at Inverclyde Children in Poverty provided bunting and a World Cup for us to hold a school football tournament as our P7 enterprise project. #Enjoyment
· All parents enrolled, attended our Sports T Club over 6 sessions in collaboration with Active Schools, Barnardo’s, Port Glasgow Bowling Club and many other sports. Cooking sessions were led by NHS partners, supporting families with sustainable and manageable healthy eating choices. #Welcome
· All classes participated in Black History Month, Refugee Week, Outdoor Classroom Day, Children's Mental Health Week, Neurodiversity Week, Dyslexia Awareness Week, Anti-Bullying Week and Global School Play Day.
· Our fabulous Parent Action Group (PAG) supported us with their fundraising. They raised a total of £4,113.21 from Aug '24 to June '25. This was spent on:
· Whole school cinema trip at Christmas
· Primary 7 leavers gifts
· P7 Leavers Beach Party 
· [bookmark: _Int_5LE36Fur]Donation of £1,700 to school funds (£700 from Christmas Fayre and £1,000 from Summer Fayre) which has been spent on transport to allow our children to access extra curricular sporting events and trips.
· We undertook ‘Newark Vibes’ workshop alongside Rev. William and the PGHS chaplaincy team with the P7 children. The focus was on our school values and supporting transition to S1.
· P5 and P6 children visited the team at New Parish Church to participate in the Easter code & Bubblegum ‘N’ Fluff as part of our RME curriculum.
· Our Christmas Cracker was a success in December, we performed to a packed New Parish Church in front of parents, partners and guests. Alongside the hamper raffle, this raised £1203.01 for school funds.
· The Reading School Committee successfully raised £37.75 from the raffle they organised.
· £77.50 was raised for school funds by selling Christmas crafts. 
· P3 fundraised for Comic Relief, raising £238.84 for charity. 




Pupil voice is at the heart of everything we do at Newark. Click the link below to see the children’s thoughts on the school improvement journey this session and what they think should be the priorities for next session. 
Pupil Consultation on School Improvement and Pupil Equity Fund (PEF) May '26 – Results
House Captain and Vice Captain Leadership & Improvement Survey – Results

We value the opinions of our parents and partners and throughout the year ask for their feedback on our improvement journey. Click the link below to see the parents' feedback.
Newark Primary Parent Voice June 2026    Vision: #TogetherWeShine – Results
Self Evaluation 2025-2026 Newark Primary School Partners    #TogetherWeShine  – Results

Our staff’s views are essential in the school improvement process. They evaluated the impact of our plan based on their class data, school strengths and areas for improvement. This will be used to create a clear rationale for our future priorities. Click the link below to see the staff feedback.
Newark Primary Self Evaluation June 2026 – Results
Newark Primary Self Evaluation 25-26  – Results
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