Moorfoot Primary School, Nursery Class and Garvel Deaf Centre
Promoting Positive Relationships Policy

Our Vision
Moorfoot – where every child belongs, dreams big, and feels nurtured to shine like a star.
At Moorfoot Primary School, Nursery Class and Garvel Deaf Centre, every child belongs and feels nurtured in a safe, welcoming environment. We celebrate individuality and encourage pupils to dream big while building confidence and strong relationships. Our engaging, varied curriculum fosters joy and success in every child’s educational journey. Together, we prepare our pupils for a bright future filled with opportunities and growth.

Our Values 
· Try your best
· Be kind
· Be fair
· Look after your school
· Be safe

Introduction
This policy sets out how Moorfoot Primary School, Nursery Class and Garvel Deaf Centre promote positive relationships, behaviour, inclusion and wellbeing for all children. It provides clarity for staff, children, families and partners and aligns fully with Inverclyde Council’s Education Service Promoting Positive Relationships Policy and Scottish Government guidance (2025).

Our relationships policy is rooted in our shared values of respect, empathy, fairness, inclusion, nurture, trust and high expectations. These values underpin all interactions between children, staff and families and guide how we promote positive behaviour, respond to challenges and support wellbeing.

We believe that positive relationships are the foundation of learning and achievement. We recognise that behaviour is a form of communication and that children need consistent, caring and relational responses in order to feel safe and ready to learn. We hold high expectations for behaviour while ensuring that support is equitable and responsive to individual needs, including age and stage, additional support needs, disability, communication needs, wellbeing, care experience and personal circumstances.

Through consistent implementation of this policy, we aim to ensure that all children experience a calm, safe and nurturing environment where they feel respected, emotionally supported and able to learn. Relationships are central to wellbeing, achievement and inclusion, and this policy supports children’s rights to dignity, safety, participation and education.

Trauma-Informed Practice
At Moorfoot Primary School, Nursery Class and Garvel Deaf Centre, we work in ways that prioritise safety, trust, choice, collaboration and empowerment. We recognise that some children may be experiencing adversity or trauma and respond through predictable routines, calm communication, co-regulation and supportive relationships alongside high expectations. Staff continue to develop their understanding of trauma-informed practice through ongoing professional learning and collegiate dialogue. Our trauma-informed approach reflects Education Scotland guidance on nurturing approaches, relationships and wellbeing, and the national commitment set out in The Promise to ensure children grow up loved, safe and respected. Moorfoot Primary School, Nursery Class and Garvel Deaf Centre have achieved The Promise Award, recognising our commitment to embedding these principles in everyday practice.
In practice, this means adults prioritise emotionally safe environments through consistent routines, clear expectations and predictable responses across the school day. Staff build strong, trusting relationships with children, notice changes in behaviour or emotional presentation and respond with calm, regulated adult support rather than reactive or punitive responses. Co-regulation strategies are used to support children to return to a state where they are ready to learn, including time in with a trusted adult, use of regulation spaces and flexible support where appropriate. We recognise that behaviour can be influenced by past or current experiences and therefore focus on understanding underlying need, reducing shame and supporting children to develop emotional literacy, resilience and self-regulation. High expectations for behaviour and learning remain in place alongside compassion, understanding and tailored support, ensuring that children are both supported and challenged to succeed.
Preventative and Proactive Approaches
We prioritise prevention through: 
· a positive ethos
· clear expectations
· consistent routines
· high-quality learning and teaching
· the explicit teaching of social and emotional skills across all settings. 

Staff are asked to assess their classrooms against these measures to ensure they are meeting these requirements. Our school values are translated into clear, child-friendly expectations across classrooms, playrooms, playgrounds, corridors, dining areas, educational visits and wider school life. Expectations are explicitly taught, modelled, revisited after holidays and re-taught where required.

Recognition and Achievement
Positive behaviour, effort and contribution are recognised through our Values Stars system. When a pupil demonstrates our school values through positive choices, effort or contribution, they earn a Values Star for their class. Stars are collected at class level and contribute to a whole-school total. Class totals are combined across the school, with the winning team awarded an additional second slot on the MUGA. This approach reinforces teamwork, shared responsibility and collective achievement rather than individual competition. 
Values ambassadors are appointed via an application and interview system. The ambassadors can also distribute stars to recognise the values in action. 

Moorfoot does not operate individualised reward systems such as Pupil of the Week, Month or Term, as these can become tokenistic and may not consistently recognise the sustained, everyday demonstration of our values. Instead, our approach focuses on recognising positive choices, effort and contribution in ways that are inclusive, equitable and reflective of children who live our values throughout the school day.

Achievements beyond the classroom are recognised and celebrated through the Wider Achievements Wall, the school newsletter and the school’s official X account. This includes achievements in sport, the arts, community involvement and personal milestones, reinforcing the value of the whole child and strengthening partnerships with families.

Communication and Accessibility
We make reasonable adjustments to ensure every child can understand expectations, participate fully and feel safe. 
This includes: 
· visual supports
· adapted communication
· predictable routines
· individual planning where required. 
· use of appropriate language 

All staff are expected to use calm, respectful and consistent relational language aligned with our restorative and trauma-informed approach. Language used with children supports regulation, promotes belonging and avoids shaming or public correction. Consistency of language across classrooms, playrooms and playgrounds is essential to maintaining emotional safety.

Relational and Restorative Approaches
We use nurturing, restorative and trauma-informed approaches as our default response to behaviour. Staff prioritise repairing relationships, supporting emotional regulation and helping children understand the impact of their actions, take responsibility and make positive choices in future. Restorative conversations are used where there has been a breakdown in relationships and are adapted appropriately to age and stage.

Where appropriate, the school will support children to resolve difficulties and repair relationships through restorative approaches. Many day-to-day issues between children are best addressed in school through calm discussion, reflection and support, allowing learning to continue and relationships to be strengthened. 

Restorative approaches (appendix A) focus on repairing relationships, supporting understanding and helping children take responsibility for their actions in a way that promotes learning and wellbeing rather than blame. All staff will be issued with a restorative folder to record restorative conversations, agreed actions and follow-up where appropriate, ensuring consistency, accountability and shared understanding across the school. (See appendix A)

Contacting Parents
If the children have resolved the issue through a restorative approach, we will not contact parents. 

When an incident is more serious, causes significant distress, involves repeated behaviour or presents a concern regarding safety or wellbeing, parents and carers will be contacted and involved as appropriate. The school will always inform parents where this is necessary to support a child effectively or where escalation has occurred. 

This approach ensures that children are supported to develop responsibility, resilience and problem-solving skills, while maintaining open and respectful communication with families when required.

Responding to Behaviour
Responses to behaviour are proportionate, fair and linked to individual need. Universal approaches are used first, with targeted or specialist support implemented where required. We prioritise co-regulation and de-escalation strategies before consequences. Consequences are never used to shame, label or exclude and are focused on restoring relationships and learning.

Staged Support
Support for children is provided through staged intervention in line with the GIRFEC framework. Universal support includes whole-school routines, clear expectations and high-quality learning and teaching. Targeted support includes planned check-ins, short-term nurture interventions and additional adult support to address emerging needs. Specialist support includes individualised planning, multi-agency involvement and Child’s Plans where required. Support is reviewed regularly to ensure it remains appropriate and responsive to the child’s wellbeing and circumstances. (Appendix C)

Physical Intervention
Physical intervention is a last resort and may only be used to prevent immediate harm to the child or others. Any incident involving physical intervention is recorded and parents are informed in line with local authority procedures. This is recorded via Critical Incidents and submitted to the local authority. Training is available for staff who are required to use physical interventions and is refreshed on a yearly basis. 

Children’s Rights and UNCRC
Our approach is grounded in the United Nations Convention on the Rights of the Child. This includes the right to non-discrimination, the right to be heard, the right to protection from harm, the right to education and the aims of education. Every class across Moorfoot Primary School, Nursery Class and Garvel Deaf Centre co-creates and displays a Class Charter linking rights with shared responsibilities. These charters are actively referenced in learning, relationships and restorative conversations.

Roles and Responsibilities
All staff model positive relationships and are responsible for implementing this policy consistently. Senior leaders ensure implementation, monitoring and staff support. We work in partnership with parents and carers to support children’s wellbeing and positive relationships.

Monitoring and Review: This policy is monitored through self-evaluation, staff professional dialogue, pupil voice, parental feedback and wellbeing information. It is reviewed annually or sooner where required to ensure it remains responsive to the needs of the school community.

Linked Policies: This policy should be read in conjunction with the appendices: Nurture Policy, Anti-Bullying Policy, GIRFEC policy, Restorative Policy. 
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Appendix A
Restorative Policy 



Appendix B 
Nurture Policy and Guidance 





Appendix C 
GIRFEC policy



Appendix D
Anti-bullying Policy 
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Legislation

In line with Inverclyde Council’s Policy on Inclusion the majority of pupils in Inverclyde are supported in their mainstream establishments.

The legislative background related to the Council’s policy on inclusion is stated below:

Education (Scotland) Act 1980


Education authorities must provide adequate and efficient school education for children of school age within their area.

Children (Scotland) Act 1995


Under Scottish law, children’s views must be sought and taken into account of in key decisions that affect them.

Education (Additional Support for Learning) (Scotland) Act 2004 and ‘the 2009 Act’

The Education (Additional support for Learning) (Scotland) Act 2004 and the 2009 Act aim to ensure that all children and young people receive the additional support they need to meet their individual needs and to help them make the most of their education. The Act and the amended 2009 Act describe the concept of additional support needs, which applies to children and young people who, for whatever reason, require additional support, long or short term, in order for them to make the most of their school education.

 



MOORFOOT PRIMARY SCHOOL, NURSERY CLASS AND GARVEL DEAF CENTRE

UNIVERSAL STATEMENT

The vision, values and aims of our school promote the nurture and development of all our pupils in an inclusive ethos.

We strive to meet the diverse needs of our pupils by developing strong, nurturing relationships built on mutual trust, respect and understanding.  

In Moorfoot Primary, our staff members know and respond to the individual needs of our children and support their wellbeing whilst promoting a culture of improvement and endeavour.

We deliver a challenging and suitably differentiated curriculum to ensure appropriate pace and challenge for all learners.

Our pupils with a hearing impairment are fully supported by specialist teachers of the deaf and BSL qualified support staff.  Pupils are supported across all curricular areas in both their mainstream classes and in the Garvel base.

We support and develop our pupils with additional support needs, no matter how the ASN presents.  Children’s needs are at the centre of our practice and staff members strive continuously to remove any barriers to learning.

To fulfil this task most effectively, we consider the whole child in relation to the GIRFEC ‘Wellbeing Indicators’ and all staff ask themselves the five key questions:

· What is getting in the way of this child's or young person's well-being?

· Do I have all the information I need to help this child and young person?

· What can I do now to help this child and young person?

· What can my agency do to help this child?

· What additional help, if any, may be needed from others? Are this child’s human rights being met?



Our targeted support builds on our robust, embedded universal support.  

Learners’ needs are identified early through analysis of data, assessment information and professional dialogue ensuring proportionate, appropriate and timely support.  We involve parents/carers in decisions related to the child’s learning and support needs and ensure pupil voice is sought and noted. We share relevant information about our pupils’ progress and work effectively with our partners to ensure the continued wellbeing of all.

Following consultation with staff this statement was finalised in June 2017.

Our Aims



· To pay cognisance to the eight Wellbeing Indicators when planning to meet the needs of our pupils.

· To promote inclusive approaches to Additional Support for Learning and to develop the potential for all pupils.

· To provide positive learning environments where staff and pupils feel valued and are actively involved in their own learning

· To encourage strong, trusting partnership with parents, to value their views and to communicate with them regularly.

· To provide a multi-agency approach where and when appropriate.

· To Get It Right For Every Child

Wellbeing Indicators

[image: SHANARRI framework diagram]The GIRFEC model is translated into 8 Wellbeing Indicators which will help all pupils to develop the four capacities of Curriculum for Excellence. It is at the centre of our practice and guides our assessment and monitoring process.



























GIRFEC Pathways



Moorfoot Primary and Nursery Class use the GIRFEC Pathway in line with Inverclyde Council policy.  

























All pupils are deemed to be following the Universal pathway unless there is an unmet need which is impacting on the Wellbeing Indicators.



Universal: A pupil’s needs are met within the day to day running of the school. (See school Universal Statement) If any concerns arise for a pupil following the Universal Pathway, class teachers will consult with SMT in the first instance.



Enhanced Universal: An unmet need has been identified and reviewed through a GIRFEC meeting between the class teacher and Support for Learning Coordinator (Depute Head Teacher). At this point a Wellbeing Assessment may take place which would likely inform an Action Plan (Single Agency Led Plan) with outcomes, interventions and agreed targets. Parental permission will be requested for this and relevant information sought.

The child’s voice will be incorporated within this plan.



Collaborative: When a child’s needs cannot be met within the Single Agency Led Plan then a Multi-Agency Plan, which requires the support of more than one service, will be initiated. This would include support from SLT, OT, etc. A child with a Multi-Agency Plan would follow the Collaborative Pathway.



Enhanced Collaborative: The Enhanced Collaborative Pathway is followed when a Statutory Child’s Plan is required.
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‘Getting it right for every child (GIRFEC) is the national approach to improving the wellbeing of children and young people.

Through policy and the delivery of services at both national and local level, the GIRFEC approach: 

· Puts the best interests of the child at the heart of decision making 

· Takes a holistic approach to the wellbeing of a child 

· Works with children, young people and their families on ways to improve wellbeing 

· Advocates preventative work and early intervention to support children, young people and their families 

· Believes professionals must work together in the best interests of the child.

The Getting It Right For Every Child practice model is now legislated through the Children and Young People’s Act 2014. This legislation is based on planning for every child and a child’s plan for those who require more concerted processes of support across agencies like education, health and social care.’

Education Scotland 2017



















This policy describes the approach taken by Moorfoot Primary School, Nursery Class and Garvel Deaf Centre to promote the wellbeing of all children in our school and is line with current legislation.  

GIRFEC POLICY AND PROCESS AT MOORFOOT



Moorfoot Primary School, Nursery Class and Garvel Deaf Centre have a rigorous programme to ensure that the needs of all pupils are discussed, planned for, monitored regularly and addressed timeously.



· All teachers are furnished with a GIRFEC folder (stored in a locked drawer) containing a GIRFEC OVERVIEW which contains relevant information about all pupils identified as having additional support needs. Additional relevant information is shared throughout the year- copies of any paperwork is held within the school office in a confidential folder. 

It is the duty of each teacher to read this information to enable them to support all pupils effectively. 

· Support staff to be given access to the GIRFEC folder on a regular basis.

· At any time if a teacher has any concern about a pupil he/she should report this concern to SMT. 

· The DHT will meet with the class Teacher to discuss the concern and the introduction of possible strategies/resources/interventions/resources to be put in place. The success of these interventions will be reviewed and updated at the next GIRFEC meeting, or before, should it be deemed necessary.  At this point, parents will be informed that their child has been placed on the GIRFEC pathway register.

· Class teachers are invited to a GIRFEC meeting with the SMT each term to review progress of their pupils and to plan appropriately to meet the needs of all pupils and remove barriers to learning. Updates from these meetings will be written on the GIRFEC overviews and colour coded per term. Any relevant information will be shared with support staff to allow for effective support.

· Any Action Plan (Single Agency Led) and/or Team around the Child (TAC) meetings will be produced and include pupil voice. This will be gathered from Glasgow Motivation and Wellbeing Profiles and will be shared with parents/carers.

· If a child continues to have an unmet need which requires support from another service, a referral/Request for Assistance to the relevant agency is made in agreement with the parents.

· A Wellbeing Assessment may form part of this process if necessary and would be led by the DHT in conjunction with Class Teacher, Learning Support teacher, support staff member/s, parents/carers and the child.

· It will be the responsibility of the DHT to complete the Wellbeing Assessment and any subsequent Action Plan/paperwork for the forum or to consult with any agencies.

· Any child with additional support needs arising from complex or multiple factors which require a high degree of co-ordination of support from education authorities and other agencies, will be given a Statutory Child’s Plan. 

· Termly review meetings take place with parents, teachers, support staff and any outside relevant agencies for those pupils on the Enhanced Universal, Collaborative or Enhanced Collaborative Pathway.

· Termly letter/phone call home for children on the ‘active’ GIRFEC register with the offer of a meeting, should it be deemed necessary or DHT will arrange to meet with parents/carers at the relevant Parents’ Evening.

· [bookmark: _GoBack]Termly GIRFEC meetings will take place by SMT to monitor and support effectiveness of interventions, strategies.

· All actions, meetings, reports, etc for each child will be noted in the GIRFEC chronologies, accessible through ‘Staff Shared’, ‘Additional Support Needs’ , ‘Chronologies’ folders, should any staff member require access.

· The DHT will collate a paper file for each child (if necessary) placed on the GIRFEC pathway register which will contain all relevant documentation, including a paper chronology.



This policy has been written to clearly define our whole school approach to ensuring that our pupils have the best provision possible for meeting their individual educational needs.  It will be reviewed regularly as we work with the GIRFEC Pathways and follow the processes agreed in this policy.













 Getting It Right For Every Child is the responsibility of the whole school team with the class teacher having the central role in meeting the needs of our pupils.













(SFR 3.1.1/3.1.3)























  





Universal





Enhanced Universal





Enhanced Collaborative





Collaborative





















Enhanced Universal





Enhanced Collaborative





Collaborative





Universal





















GIRFEC Policy 	                                                                                                                                             Created March 2018 (Revised January 2025)	

image4.png

) T > W) S
2_» _» )

> » » O






image40.png

) T > W) S
2_» _» )

> » » O






image50.png

Enhanced
Collaborative

Collaborative







image6.png

Enhanced
Collaborative

Collaborative







image1.jpeg

M@EXQLLE/\Q

i samog
s







image2.png

getting It 1Ioh!

in Inverclyde






image3.gif

X
\% Nurtured Active 0’1/
S i Smmmn
& s T %
$ S
2
. dohegeg
RETEEs R
b ched in decisons wheh
RS .
M L
i o








image5.emf
Anti-bullying charter  2026.pdf


Anti-bullying charter 2026.pdf


Moorfoot’s Anti-Bullying
Charter 2026


WHAT IS BULLYING?
Bullying is when someone hurts a
person on purpose and it happens 
again and again. This can be 


Physical - hitting, kicking, punching.
Verbal - name calling and teasing.
Social - leaving people out.
Cyber - sending hurtful
messages/videos.


YOUR RIGHTS


If you see bullying or if
someone is bullying you -


Tell a trusted adult.
Be a friend and cheer 


   up anyone who is sad.
Use kind words. 
Stay safe online at 


     home and at school.


Our school staff will
Listen - to children who report bullying.
Support - anyone who has been bullied.
Help - those who bully understand why their actions are wrong.
Teach - kindness, respect and being a good friend.


Every child has the rights that
protect them from bullying.


Article 19 - Right to be safe
- no one should hurt you or
make you feel unsafe.
Article 12 - Right to be
heard - your feelings and
opinions matter.
Article 28 - Right to learn -
you should feel safe at
school so you can learn and
grow.
Article 2 - Right to be
treated fairly - everyone
should be treated with
kindness no matter 


      who they are.


WHAT CAN YOU DO?


WHAT WILL WE DO?
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Moorfoot Primary School, Garvel Deaf Centre and Nursery Class

Anti-Bullying Policy



1. Introduction

Moorfoot Primary School, Nursery Class and Garvel Deaf Centre are committed to providing a safe, inclusive and nurturing environment where all children and young people are respected, valued and able to learn free from fear of bullying. Bullying behaviour is not accepted in any form.

This Anti‑Bullying Policy has been developed in line with national guidance Respect for All (2024), Inverclyde Council’s Education Services Anti‑Bullying Policy (2025) and Moorfoot’s Anti‑Bullying Charter (2026). It reflects our commitment to children’s rights, equality, wellbeing and trauma‑informed practice.

2. Definition of Bullying

Bullying is face‑to‑face and/or online behaviour which impacts on a person’s physical or emotional safety, their sense of control and their ability to respond effectively.

Bullying behaviour:

· does not need to be repeated to cause harm

· may be intentional or unintentional

· can occur once or over time

· involves an imbalance of power

Examples of bullying behaviour include:

· Physical: hitting, kicking, pushing, damaging belongings

· Verbal: name‑calling, teasing, threats, insults

· Social: exclusion, spreading rumours, encouraging others to isolate someone

· Cyber: hurtful messages, images or videos shared online or via gaming platforms

· Prejudice‑based bullying targeting a person because of who they are or are perceived to be

Not all conflict is bullying. Normal disagreements, falling out with friends or single incidents without power imbalance may be conflict and are managed through restorative approaches.

3. Children’s Rights

Bullying behaviour is a violation of children’s rights under the United Nations Convention on the Rights of the Child (UNCRC), which is enacted in Scots law.

This policy particularly upholds:

· Article 2 – Right to be treated fairly and without discrimination

· Article 12 – Right to be heard

· Article 19 – Right to be safe from harm

· Article 28 – Right to education

· Article 29 – Right to develop talents and abilities

4. Equality and Inclusion

We recognise our duties under the Equality Act 2010 and actively challenge bullying related to protected characteristics:

· age

· disability

· gender reassignment

· pregnancy and maternity

· race

· religion or belief

· sex

· sexual orientation

We also take a robust approach to bullying related to:

· additional support needs

· care experience

· mental health

· body image

· family circumstances

· poverty and socio‑economic status

· sectarianism

· asylum and refugee status

Prejudice‑based bullying is taken seriously and addressed promptly.

5. Prevention

We believe prevention is the most effective response to bullying.

Our approach includes:

· a strong, inclusive school ethos

· restorative and nurturing practices

· trauma‑informed approaches

· Rights Respecting School values

· explicit teaching of kindness, empathy and respectful relationships

· regular participation in Anti‑Bullying Week

· pupil voice and leadership

· clear expectations for behaviour

6. Roles and Responsibilities

Children and Young People

· treat others with respect

· challenge bullying behaviour where safe to do so

· report concerns to a trusted adult

· take part in developing and promoting our anti‑bullying culture

Staff and Volunteers

· listen to and take all concerns seriously

· respond promptly and professionally

· model respectful behaviour

· record and report incidents appropriately

· promote equality, rights and wellbeing

Parents and Carers

· support children to share concerns

· report bullying concerns early

· work in partnership with the school

· model respectful behaviour



7. Reporting Bullying

Bullying concerns can be reported by:

· children or young people

· parents or carers

· staff or volunteers

· witnesses

Reports can be made directly to school staff. We ensure that reporting routes are clear, accessible and age‑appropriate.

8. Recording and Investigation

All reported concerns are:

· logged on SEEMiS Bullying and Equalities Module

· investigated promptly and sensitively

· considered in terms of behaviour and impact

Investigations aim to be completed within three working days wherever possible.

We avoid labels such as ‘bully’ or ‘victim’ and focus on behaviours and support needs.

9. Responding to Bullying

Responses are tailored to the needs of those involved and may include:

· restorative conversations

· support plans

· additional wellbeing support

· parental involvement

· monitoring and review

Where behaviour may be criminal or raises child protection concerns, appropriate procedures will be followed.

10. Monitoring and Review

Bullying data is monitored regularly to:

· identify patterns

· address emerging concerns

· inform preventative work

This policy will be reviewed in consultation with pupils, staff and parents.

11. Pupil‑Friendly Policy

A child‑friendly version of this policy and Moorfoot’s Anti‑Bullying Charter are actively promoted and used across the school.

12. Commitment

Moorfoot Primary School, Nursery Class and Garvel Deaf Centre are committed to:

· listening

· supporting

· teaching

· acting

We work together to ensure bullying has no place in our community.
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Restorative Approaches Policy

Purpose:
This policy outlines the commitment of Moorfoot Primary School, Nursery Class and Garvel Deaf Centre to foster a positive and supportive school environment through restorative practices. Our aim is to build a school culture of respect, accountability, and community, where all students and staff are valued and heard.



Principles:

1. Respect and Dignity: Every individual in the school community has the right to be treated with respect and dignity.

2. Accountability and Responsibility: Restorative practices encourage individuals to take responsibility for their actions and repair any harm caused.

3. Inclusivity: We believe in involving all parties affected by a situation in the restorative process, ensuring that everyone's voice is heard.

4. Community Building: We promote the strengthening of relationships and a sense of belonging, helping to create a safe and supportive school environment.



Restorative Practices Framework:

1. Restorative Cue Cards: These will be used by school staff to build relationships, facilitate discussions, and address conflicts.

2. Restorative Conversations: These will be used to build relationships, facilitate discussions, and address conflicts.

3. Restorative Conferences: When harm occurs, conferences may be held with the involved parties to discuss the impact of actions and agree on steps to repair harm.

4. Mediation: Trained pupils will provide mediation services to help students resolve conflicts peacefully and constructively.

5. Repairing Harm: Restorative actions will focus on repairing relationships and restoring trust, rather than simply punishing individuals.





Implementation:

· Staff Training: All staff have received training on restorative practices to ensure consistency and understanding across the school.  

· CUE cards: All members of the school community have been given copies of the Restorative CUE cards to facilitate discussions.

· Support for Students: Students will be supported in understanding and engaging in restorative practices, with guidance provided throughout the process.

· Restorative Ambassadors: P4/3 pupils have been trained as Restorative Ambassadors and will help support younger pupils in managing conflict.

· Evaluation: The effectiveness of restorative approaches will be reviewed next session, with feedback gathered from students, staff, and the community to refine practices.



Conclusion:
Through restorative practices, we aim to promote a safe, inclusive, and positive school climate where conflicts are resolved constructively, and relationships are strengthened.
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Article 28 (Right to Education) – Every child has the right to an education.
Article 29 (Goals of Education) – Education must develop every child’s personality, talents and abilities to the full.

Overview

Nurture is based on emotional growth. At Moorfoot Primary learners experiences take place in an environment that promotes security, routine, clear boundaries and carefully planned learning opportunities.

The aim of the primary nurture… is to recreate the world of early childhood, embed essential learning experiences and enable children to fully meet their potential within a mainstream setting.

(Marjorie Boxall – founder of the first Nurture Group in 1968)

Nurture at Moorfoot Primary

At Moorfoot Primary School, we are proud to be a nurturing school. We believe nurturing approaches provide children with the social and emotional skills they need to thrive in school, form healthy relationships and build resilience.

We implement a whole school nurturing ethos, recognising that nurture supports the development of positive relationships, emotional wellbeing and behaviour. We assess pupils' learning, social and emotional needs and remove barriers that may hinder their progress. 

The nurturing relationship between adults offers powerful role models for children to observe and emulate. Through rich social learning experiences, children develop their confidence, become more responsive to others, and take pride in their achievements.



Objectives

· To work in partnership with pupils, parents/carers, teaching and support staff to provide targeted support

· To reduce the attainment gap and remove barriers that prevent progress

· To ensure teaching and learning approaches meet the individual needs of every child

· To improve wellbeing, behaviour and quality of teaching

· To promote a culture of achievement for all learners at Moorfoot Primary

Planning

Nurture is based on:

· The Six Principles of Nurture

· The Boxall Profile, which includes:

· Developmental Strands – assessing cognitive, social and emotional readiness

· Diagnostic Strands – identifying behaviours that may hinder learning and peer relationships

Planning is also informed by:

· Attachment theory

· Trauma-informed practice

· The Crisis Curve model – helping staff recognise emotional regulation and triggers

· Working in partnership with agencies, including Educational Psychologist and ICOS

The 6 Principles of Nurture

1. Children and their learning are understood developmentally
At Moorfoot Primary, adults meet children where they are emotionally and developmentally – not where they are expected to be based on age alone.

2. The classroom offers a safe base
Children feel safe when the environment is consistent, adults are calm and predictable, and routines and expectations are clear.

3. Nurture is important for the development of self-esteem
Self-esteem, resilience and emotional regulation grow through consistent nurture and unconditional positive regard.

4. Language is a vital means of communication
Adults model and explicitly teach emotional language, helping children use words to express feelings, needs and thoughts.

5. All behaviour is communication
We look beyond behaviour to understand what a child is communicating, responding reflectively and using restorative approaches where needed.

6. Transitions are important in children’s lives
All changes, big or small, are acknowledged and supported to reduce anxiety and build confidence.
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