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	Context of the Establishment


	Our Establishment 
Moorfoot Primary School and Nursery Class is a non-denominational establishment located in the Trumpethill area of Gourock. We are also fortunate to have Garvel Deaf Centre as part of our school community. The catchment area includes Castle Levan and Faulds Park estates. We are fortunate to have extensive grounds, including a Multi-Purpose Games Area (MUGA) and excellent views across the River Clyde. We have our very own “Secret Garden” which was created with the support of staff, pupils, parents and members of the local community including Clyde Muirshiel Rangers. 
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Description automatically generated]Our school roll is presently 230. We have 10 classes from Primary 1 to Primary 7.  
Our Nursery Class delivers early learning and childcare for 43 children aged 3 - 5 years. Garvel Deaf Centre is also accommodated within the school and these staff provide support for deaf pupils within the specialist base and in mainstream classes.

The staffing complement within Moorfoot Primary School is 13.9. This includes members of the Senior Management Team: Head Teacher, Depute Head Teacher and a Principal Teacher. We also have Pupil Support Assistants who support learners across the school.

Garvel Deaf Centre has a Principal Teacher, 9 Teachers of the Deaf, Support Staff, and a Clerical Assistant. A peripatetic service is also offered to pupils in the Inverclyde area who do not attend Moorfoot Primary School.  Garvel Deaf Centre also has a base within our cluster high school, Clydeview Academy, for pupils at secondary level.  
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Our Nursery Class is led by our Nursery Depute, supported by five EYECOs and two Early Years Support Assistant. 

Moorfoot office staff comprise two part time Senior Clerical Officers and two part time Clerical Officers. We have a full-time on-site janitor.
Our school provides a high-quality learning environment which supports children to learn, play and thrive. We are fortunate to have spacious classrooms, flexible learning areas and bright, welcoming spaces throughout the building. Natural light enhances many areas of the school, helping to create a calm and positive atmosphere for learning. Our classrooms are designed to support focused learning, and our wider spaces, including the library and wellbeing areas, allow children to work in different ways across the curriculum. Outdoors, our entrance area, playground spaces, dining terrace and secure nursery playground provide further opportunities for children to learn, socialise and enjoy school life in a safe and attractive environment. Overall, Moorfoot offers a warm, modern and well-designed setting where children can feel proud of their school and supported in their learning.
School Statistics:
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Our School Vision Statement: Where every child belongs, dreams big, and feels nurtured to shine like a star! 

Our School Vision: At our school, every child belongs and feels nurtured in a safe, welcoming environment. We celebrate individuality and encourage pupils to dream big while building confidence and strong relationships. Our engaging, varied curriculum, fosters joy and success in every child's educational journey. Together, we prepare our pupils for a bright future filled with opportunities and growth. 

Our School Values: 
· Be Kind
· Be Fair
· Be Safe
· Try Your Best
· Look After Your School

Our Nursery Vision: We provide a safe, welcoming and inclusive environment where every child feels happy, valued and secure. We help children build friendships and learn kindness, supporting their social and emotional development. Through high quality, play based experiences, children enjoy learning through playing and having fun. We celebrate every child and ensure everyone feels included, supported and able to thrive. 

Our Nursery Values: 
· Kind Hands, Kind Words
· Play Together, Learn Together
· Fun First, Learning Always
· Be Safe, Be happy
· We Share, We Care

Our School and Nursery Aims
· To develop an open, welcoming and caring school and nursery in which all children feel safe, healthy, active, nurtured, achieving, respected, responsible and included. 
· To create an environment which reflects our school, nursery and Garvel values 
· To build strong collaborative partnerships with parents, carers, families and the local community. 
· To provide a broad, balanced and creative curriculum which meets the unique needs of our children. 
· To provide high quality learning experiences in every class and in nursery. 
· To provide staff with high quality staff development and professional learning to enhance practice 
· To meet the needs of all and ensure equity for every learner.
· To promote the life-long learning of all pupils, staff and stakeholders, by sharing and developing a learning culture throughout the school community. 
· To promote diversity and empower individuals to flourish and thrive regardless of, sex, age, disability, gender, race or religion. 
· To include all members of the community in the process of improvement and self-evaluation.

Our Garvel Vision:
Supported by Garvel Deaf Centre, deaf learners thrive in learning and life. Our skilled staff have high expectations and as an English/ BSL bilingual service, we empower all deaf learners to reach their full potential. We work in close partnership with families and other agencies to inspire deaf learners’ exploration of their deaf identity, self-advocacy and confident participation in a more inclusive society.

Our Garvel Values: 
· Collaboration
· Empowerment
· Respect

Our Garvel Aims:
• To develop an inclusive, welcoming and caring service in which all deaf learners feel safe, healthy, active, nurtured, achieving, respected, responsible and included
• To promote environments which reflect our service values across the authority and ensure equity for every deaf learner
• To build strong collaborative partnerships with parents, carers, families, agencies and the Deaf community
• To ensure access to a broad, balanced and creative curriculum which meets the unique needs of deaf learners
• To ensure high quality, deaf-friendly learning experiences in every classroom
• To provide service staff with opportunities in high quality skill development and professional learning, including the mandatory PG Inclusive Education (Deaf Learners pathway), to enhance practice as specialist teacher of deaf children and young people (DCYP)
• To promote the life-long learning of all DCYP, staff and stakeholders, by sharing and developing a learning culture throughout the service
• To promote diversity and empower deaf learners to flourish and thrive in all settings and establishments
• To include all members of the service community in the process of school improvement and self-evaluation








	Establishment priority 1


	NIF Priority 
Improvement in children and young people's health and wellbeing
Placing the human rights and needs of every child and young person at the centre of education
NIF Driver 
School leadership
Teacher professionalism
	HGIOS
3.1 Ensuring wellbeing, equality and inclusion
3.3 Increasing creativity and employability
 
QIF ELC QIs 
1.2 Staff Skills, Knowledge, Values and Deployment
Choose an item.
Choose an item.
4.1 Nurturing Care and Support

UNCRC
Article 3 (Best interests of the child):
Choose an item. 


	Outcome: 
1.1 Positive Relationships: By June 2026, all staff will have engaged with the Inverclyde Positive Relationships policy and will have contributed to the development of a shared, school-specific policy for Moorfoot. Most staff will demonstrate increased confidence in using the approaches, as seen through professional dialogue, class observations, and ongoing quality assurance activities. 
1.2 Attendance: By June 2026, a clear and consistent attendance policy for school and a nursery guidance document for families will be developed and implemented. Children with attendance below expected levels will be identified and supported through early intervention and family engagement, ensuring they receive the help they need to maintain regular attendance. Impact of interventions will show an increase in attendance figures for targeted children. 
1.3 Nurture: By June 2026, most staff will consistently demonstrate nurture principles in their day-to-day practice, with a strong focus on nurture principle 3 (The importance of nurture for the development of wellbeing). This will be evident through positive relationships, inclusive and supportive learning environments, and feedback from children indicating they feel emotionally supported and safe. Observations and learning walks will note the use of nurturing language and strategies that promote emotional wellbeing. Teaching staff will complete the Teacher and Early Years Practitioner Questionnaire at the start and end of term to help measure progress and impact on their understanding. This will be further reflected through assessment using the “Observation Profile” via the “Applying Nurture as a Whole School Approach” framework. Most staff will complete Observation Profiles as part of peer observations in class. 
1.4 Anti-bullying: By September 2025, children and families will be asked for their views on bullying to establish a baseline understanding. We will engage fully with the new Local Authority Anti-Bullying Policy to inform and develop an updated Anti-Bullying policy tailored to our school community. By March 2026, all classes will have introduced and will be actively using the revised policy. Following implementation, children and family’s views will be gathered again to evaluate the impact of the new policy.
1.5 Health and Wellbeing: By March 2026, all class teachers will be using a consistent system to track Health and Wellbeing. Tracking will take place termly, supported by a newly developed regular check-in process for Health and Wellbeing. We will also create a personalised version of the Glasgow Motivation and Wellbeing Tool to measure progress throughout the year. Most children who receive targeted interventions will show improved wellbeing, as evidenced through pupil voice and observation.
1.6 Trauma-informed: By June 2026, the majority of children from P1–P7, and almost all children in the nursery, will be able to identify and use at least one emotional regulation strategy. These may include breathing exercises, mindfulness, yoga, emotional check-ins, or visuals to support their understanding and expression of feelings. This will be evidenced through observations and pupil voice. 
1.7 Signs of Safety:   By June 2026, the senior leadership team will demonstrate an increased understanding of identifying concerns and improving collaboration with partner agencies as part of safeguarding. This will be assessed via a baseline gathered in September. 
1.8 Nursery
By December 2025, the majority of targeted children will show an improvement in wellbeing and self-regulation, as measured by staff observations, Leuven scales and accident/incident logs. Through development of the nursery environment and targeted interventions in line with the Up, Up and Away framework to support children to express emotions appropriately using visuals, words or calming strategies. We expect this to lead to reduced incidents of biting and outbursts and increased engagement in creative experiences.


Progress and impact of outcomes for learners:
1.1 Trauma-informed practice, nurture and positive relationships
• Quality assurance evidence, staff observations and pupil wellbeing check-ins indicate that trauma-informed and nurturing approaches are having a positive impact on children’s emotional regulation, engagement and readiness to learn. Tracking of critical incidents shows an emerging reduction across the session, indicating that children are being supported more effectively to remain safe, regulated and included in learning.
• The nurture working party gathered evidence through staff questionnaires, observation profiles and professional discussion. Almost all staff demonstrated a sound understanding of nurture principles 3 and 5. This confirmed that nurture is supporting emotional safety and inclusion across most classes, but also highlighted the need for greater consistency in nurturing language, restorative conversations, environment and regulation approaches across all classes. 
•  Across the school, most children are increasingly able to name emotions, identify what helps them to regulate and use agreed strategies such as emotional check-ins, breathing, mindfulness, visuals and calm spaces. This is supporting more children to return to learning with reduced adult intervention.
• Staff are beginning to use Applying Nurture as a Whole School Approach to support self-evaluation and improvement. This is supporting a more consistent understanding of behaviour as communication and the importance of relationships in improving outcomes for learners. Trio visits allowed staff to use the observation profile to identify strengths within the school and the areas for development. This has also supported more focused professional dialogue and has helped build a shared understanding of the role of relationships, regulation and emotional safety in improving outcomes for learners.
• In the nursery; observations, Leuven scales and wellbeing information show that targeted children are beginning to engage more positively with adults, peers and learning experiences when supported through visuals, adult modelling, PATHS, the Circle Tool and calming strategies. For most targeted children, these approaches are supporting improved emotional security, engagement and participation.
• Care Inspectorate identified the Wellbeing Buddies approach as a strength. Daily visits from primary pupils supported younger children to stay safe, share, build friendships and make healthy choices. As a result, younger children showed increased emotional security and older pupils developed leadership, empathy and responsibility.

1.2 Promoting positive relationships
• All teaching and support staff engaged in professional learning and contributed to the development of a Moorfoot-specific approach. As a result, staff are developing a more consistent understanding of restorative practice, emotional regulation and relational approaches to behaviour. Early evidence from quality assurance activities (e.g. learning walks, observations) suggests that these approaches are beginning to improve consistency in how adults respond to children’s needs.
• P6/5 pupils created a short film to share the Promoting Positive Relationships policy with families. Family feedback indicated increased awareness and understanding of the school’s approach.

1.3 Health and wellbeing tracking
• The Health and Wellbeing working party created an evidence based system to support more regular classroom check-in processes in order to support earlier identification of wellbeing concerns. Staff trialled the new check-in systems in May and June and reported that they were effective in identifying concerns and support needs. This has strengthened the use of pupil voice and enabled staff to respond more quickly to children who may require support. This is reflected in the reduction in critical incidents to zero in the months of May and June. The next step is to use this information more systematically to track progress for targeted pupils and evidence improvements in wellbeing over time.
• The new wellbeing tool developed by staff has also ensured pupil voice is being used more effectively to inform support and identify children who may benefit from early intervention, including through the LIAM project. As a result, we have seen an increase in children being referred to LIAM in the school by 50%. 

1.4 Nursery health and wellbeing, self-regulation and emotional literacy
• Most nursery staff are using PATHS, the Circle Tool and Up, Up and Away to support emotional literacy, relationships and self-regulation.
• Targeted interventions, including visuals, calming strategies, adult modelling and planned emotional literacy experiences, are beginning to support identified children to engage more positively in play, learning and peer interactions.
• Most staff are adapting the environment to provide more appropriate ways for children to seek sensory input, regulate emotions and access learning.
• The Care Inspectorate report highlighted personal plans used by the nursery which ensured children received the right supports and strategies. 

1.5 Signs of Safety and safeguarding
• Most senior leaders have engaged in Signs of Safety training, led by HSCP, to strengthen safeguarding practice and support a more consistent, strengths-based approach. This is supporting staff to identify risks, protective factors and family strengths more clearly, leading to earlier identification of children who may require support.

1.6 Attendance
• Attendance of 93.8% at Moorfoot Primary continues to exceed local and national average.
• Nursery attendance guidance has been developed to strengthen early intervention and support families to understand the importance of regular attendance from the earliest stage.

1.7 Anti-bullying and pupil voice
• Pupil and family views were gathered to establish a baseline understanding of bullying, relationships and children’s confidence in reporting concerns.
• Engagement with all stakeholders led to an anti-bullying policy and charter for the establishment. This was also shared as a video policy to ensure access for all. As a result of this process and the sharing of the policy, we have seen a reduction in recorded bullying incidents in the last 6 months. 


	Next steps
· Use class and nursery observations, learning walks, professional dialogue and pupil feedback to measure how well nurture approaches are embedded across all classes
· Gather pupil voice more systematically to confirm the extent to which children from P1 to P7 can independently identify and use at least one emotional regulation strategy
· Maintain the Moorfoot HWB system developed by staff and ensure it is used consistently across all stages
· Continue the school’s nurture journey, with a clear focus on Nurture Principle 2, the environment offers a safe base. 
· Embed the relationships policy and nurture script consistently across the school and nursery
· Build on the warm, nurturing and responsive practice already evident across the nursery by further strengthening consistent approaches to emotional wellbeing, calm routines and responsive adult support, ensuring all children continue to feel safe, settled, valued and secure.
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	Establishment priority 2


	NIF Priority 
Improvement in skills and sustained, positive school-leaver destinations for all young people
Placing the human rights and needs of every child and young person at the centre of education
NIF Driver 
School leadership
Teacher professionalism
	HGIOS/ELC QIs 
1.2 Leadership of learning
3.3 Increasing creativity and employability
 
QIF ELC QIs 
1.2 Staff Skills, Knowledge, Values and Deployment
Choose an item.
3.2 Curriculum
4.3 Children's Progress

UNCRC
Article 4 (Protection of rights):
Article 42 (Knowledge of rights): 


	Outcome: 
2.1 Curriculum Rationale: By June 2026, all staff will contribute to the development of a refreshed curriculum rationale that reflects our shared vision, values and context, with a clear focus on developing the four capacities and providing meaningful, relevant learning experiences. This will include a commitment to supporting learners' employability and meta-skills. The updated rationale will be consistently evident in planning, learning conversations and classroom practice, with pupil voice showing increased understanding of how their learning connects to the wider world and future opportunities.

2.2 Outdoor Learning: By June 2026, all staff will increase the quality and frequency of innovative, play-based, child-led outdoor learning experiences across the school and nursery through a progressive, skills-focused approach that supports the development of meta-skills such as problem solving, communication, creativity, and resilience. Impact will be measured through learning walks and observations, tracking increased use of outdoor learning and evidence of meta-skill development in children. Pupil feedback and reflections will also be gathered to assess engagement and perceived skill growth in outdoor learning contexts. 

2.3 Equalities: By May 2026, the Senior Leadership Team will create and implement an equalities policy for the school and nursery, ensuring alignment with national guidance and input from staff, families, and learners. The policy will focus on anti-racism and deaf awareness and aim to improve staff confidence in these areas. The impact will be measured through a baseline staff confidence survey and a follow-up survey for comparison, alongside professional dialogue focusing on staff confidence in delivering an anti racist curriculum and supporting deaf learners. F

2.4 Financial Education: By June 2026, the majority of primary and nursery pupils across the cluster will show an increased understanding of financial education. Cluster pupils will demonstrate an increased capacity to engage in meaningful discussion in their skill development around financial education. This will be assessed via cluster voice group and observations in class and nursery. By June 2026, the majority of teaching staff and nursery staff will show an increased confidence in delivering financial education in comparison to the baseline set in August 2025. By June 2026, the majority of 3-18 year olds across the cluster will be able to identify the link between meta-skills and financial education. This will be assessed via pupil voice.

Progress and impact of outcomes for learners: 
2.1 Curriculum
· All stakeholders contributed to the development of a refreshed curriculum rationale which reflects Moorfoot’s context, vision, values and commitment to developing the four capacities. This has supported a clearer shared understanding of the purpose of the curriculum and the need to provide relevant, meaningful learning experiences for children.
· Quality assurance evidence shows that most staff are beginning to make stronger links between learning, skills and real-life contexts. Planning and professional dialogue increasingly reference literacy, numeracy, digital skills and meta-skills. However, this is not yet consistent across all stages.
· Learning conversations show that the majority of pupils can talk about what they are learning. A smaller number are beginning to explain why they are learning it and how it connects to future skills, wellbeing and wider life. This remains an area for further development.

2.2 Outdoor learning
· Outdoor learning has increased across the school and nursery, with most staff providing more regular opportunities for children to learn outdoors. 
· Learning walks and observations show that outdoor learning is beginning to support engagement, creativity, communication, resilience and problem solving. 
· Where outdoor learning is strongest, most staff plan purposeful experiences linked to skills, enquiry and real-life contexts.  
· Almost all teaching staff took part in training to support with outdoor learning. 
· Pupil feedback indicates that most children enjoy outdoor learning and can describe how it helps them learn. 
· A growing number of pupils can identify skills such as teamwork, problem solving and resilience during outdoor tasks. 
· The new progression planners developed by the Outdoor Learning working party will allow further progress to be made. 
· Most teaching staff and most pupil support assistants took part in fire lighting training. 

2.3 Equalities
· The Senior Leadership Team developed an equalities policy alongside stakeholders for the school and nursery, with a focus on anti-racism and deaf awareness. This has provided a clearer framework for promoting inclusion, representation and accessibility across the establishment. This has been shared by pupils via video to ensure greater engagement across our community.
· Staff confidence survey data shows that most staff reported increased confidence in promoting equality, anti-racism and deaf awareness compared with the August 2025 baseline. Professional dialogue indicates that almost all staff are more aware of inclusive language, representation and accessibility.
· Pupil voice shows that the majority of learners are developing a better understanding of inclusion and fairness. Children are beginning to talk more confidently about deaf awareness, accessibility and respecting difference. 

2.4 Financial education across the cluster
· The cluster has made positive progress in developing financial education across nursery and primary stages. The majority of pupils are beginning to use appropriate financial vocabulary and apply early financial concepts in play-based, classroom and real-life contexts.
· Pupil voice evidence shows that the majority of pupils could describe key financial education concepts such as money, saving, spending, budgeting, value or choice. This indicates improving understanding across the cluster.
· Observations and learning conversations show that most pupils are becoming more confident in discussing financial decisions. Children are increasingly able to explain simple choices linked to needs, wants, cost and value. This was further highlighted by pupils presenting to the community at a recent cluster event focussing on financial education.
· Teaching and nursery staff have engaged in professional dialogue and cluster moderation to support a more consistent approach. Staff confidence data shows that most teaching and nursery staff reported increased confidence in delivering financial education compared with the August 2025 baseline.
· Planning evidence shows that financial education is beginning to feature more regularly across learning contexts. However, progression across 3 to 18 is still developing and requires further moderation with cluster partners.
· Cluster voice groups and cross-sector sharing have supported pupils to make links between financial education and meta-skills. The majority of pupils are beginning to identify how problem solving, collaboration, creativity and communication support financial learning.
· Most Nursery staff have made a positive start in embedding financial education through play, daily routines and real-life contexts. Most targeted children are beginning to demonstrate early understanding of financial concepts through role play, snack routines, shop play and choice-making activities.
· Nursery observations and learning journals show that children are beginning to use financial language such as money, buy, sell, pay, cost, save and shop during play-based experiences. This shows early progress in children’s understanding of financial education.
2.5 Financial education and meta-skills
· In stronger examples, the majority of pupils could explain how these skills helped them make decisions, solve problems or work with others during financial education tasks. This shows early progress in pupils’ ability to reflect on their own skill development.
· Learning conversations show that the majority of pupils are developing confidence in using skills language. 
· Cross-sector sharing events have supported a more coherent approach across the cluster. This has helped staff report that they are now developing a shared understanding of financial education as part of skills for learning, life and work.



	Next steps
· Work with cluster partners to embed meta-skills consistently across learning, teaching and wider achievement opportunities. Children will be supported to identify, develop and reflect on the skills they are building, with a progressive skills profile created to evidence strengths, achievements and next steps over time. This will support improved skills development and contribute to sustained, positive destinations for all young people. 
· Build on the nursery’s positive focus on independence, confidence, creativity, problem solving and wellbeing by developing a progressive skills profile linked to meta-skills and skills for life and learning. This will support children to recognise, talk about and evidence the skills they are developing through play, routines, outdoor learning, digital learning, leadership roles and transition experiences, as part of a shared cluster approach to employability and positive future destinations.
· Refresh and strengthen our approach to STEM by developing a clear, progressive STEAM pathway across the school and nursery. This will reconnect science, technology, engineering and maths with creativity, design and the expressive arts, ensuring children experience purposeful, practical and engaging learning that builds curiosity, problem solving, collaboration and creativity.
· Refresh and strengthen our approach to STEM by developing clear STEM planning pathways across the school and nursery. This will support a progressive STEAM approach, reconnecting science, technology, engineering and maths with creativity, design and the expressive arts. Children will experience purposeful, practical and engaging learning that builds curiosity, problem solving, collaboration, creativity and skills for life and learning.
· Develop a coherent cluster approach to curriculum design by working in partnership with local businesses to create purposeful, skills-based learning experiences that connect classroom learning with employability, enterprise and future positive destinations.





	Establishment priority 3: 


	NIF Priority 
Improvements in attainment, particularly  in literacy and numeracy
Choose an item
NIF Driver 
Teacher professionalism
School Improvement
	HGIOS
2.3 Learning, teaching and assessment
3.2 Securing Children's Progress
 
QIF ELC QIs 
1.1 Leadership and Management of Staff and Resources
Choose an item.
3.3 Learning, Teaching and Assessment
4.3 Children's Progress


UNCRC
Choose an item.
Choose an item. 


	Outcome: 
· By June 2026, most teaching staff will continue to engage in the development of writing pedagogy. Teaching of writing will become more effective, leading to raised attainment across the majority of stages. 
· By June 2026, most teachers through continued development of reading and the teaching of phonics will provide more effective instruction, leading to raised attainment in reading. 
· By June 2026, all teaching staff will engage with the Inverclyde Numeracy Strategy. Monitoring and professional dialogue will demonstrate strengthened teaching approaches and sustained attainment across all stages. 
· By June 2026, the nursery depute will deliver regular professional learning sessions for teaching staff to build confidence and competence in play pedagogy against feedback from a baseline. As a result, most teaching staff will ensure play-based learning experiences will be adopted across early, first and second levels, demonstrated through the inclusion of play pedagogy in forward plans and evidenced during learning walks. Literacy and Numeracy Outcomes and Measures 
· To increase the percentage of pupils in P1-7 making expected progress in Writing by 2.5% by June 2026
· To increase the percentage of pupils in P1-7 making expected progress in Reading by 3% by June 2026 
· To increase the percentage of pupils in P1-7 making expected progress in Numeracy by 2% by June 2026 

Nursery 
 By June 2026, nursery staff will have identified key strategies to support early reading, with increased engagement in reading activities observed across the nursery.
By June 2026, nursery staff will show an increase in confidence in using dialogic teaching in comparison with the baseline set in September.

Progress and impact of outcomes for learners: 

3.1 Literacy attainment
· Most teaching staff engaged well in the continued development of writing pedagogy through professional learning, moderation, professional dialogue and quality assurance activities. This has led to a more consistent understanding of effective writing instruction across the school.
· Observations, jotter monitoring and professional dialogue show that most teachers are increasingly using agreed approaches to support sentence structure, vocabulary development, planning, drafting, editing and learner confidence in writing.
· Writing attainment increased by 6%, exceeding the planned improvement target of 2.5%. This demonstrates strong progress across most stages and indicates that improvements in writing pedagogy are beginning to raise attainment.
· Jotter evidence shows that the majority of pupils are producing more extended and structured writing. In stronger examples, pupils are applying taught skills with increasing independence.
· Most teachers continued to develop their approaches to reading and phonics, supported through professional learning, planning, moderation and professional dialogue. This has strengthened staff understanding of effective reading instruction.
· Reading attainment remained high at 90.8%. Although the overall percentage was sustained rather than increased, this continues to represent strong attainment across P1 to P7.
· Planning, assessment information and classroom observations show that most teachers are delivering more structured reading and phonics instruction. This is supporting improved decoding, fluency, comprehension and confidence for the majority of learners.
· Staff dialogue indicates increased confidence in the teaching of reading and phonics. 
· Listening and talking attainment increased by 1%, indicating sustained progress across the school.
· Learning observations and professional dialogue show that most staff are providing regular opportunities for pupils to share ideas, explain thinking, listen to others and contribute to discussion.
· In stronger examples, pupils are using discussion to support learning in literacy, numeracy, health and wellbeing and interdisciplinary contexts. This is helping to build confidence, vocabulary and communication skills.

3.2 Numeracy strategy and attainment
· All teaching staff engaged with the Inverclyde Numeracy Strategy. Professional dialogue, planning and quality assurance activities show that staff are developing a stronger shared understanding of effective numeracy teaching.
· Numeracy attainment increased by 3.8%, exceeding the planned improvement target of 2%. This demonstrates positive progress and indicates that strengthened teaching approaches are supporting improved outcomes across the school.
· Observations and pupil assessment information show that most teachers are increasingly using concrete, pictorial and abstract approaches, mathematical discussion and problem-solving tasks to support understanding.
· Across most stages, learners are becoming more confident in explaining strategies and applying numeracy skills in different contexts. This is supporting sustained and improved attainment.
· Professional dialogue indicates that staff are beginning to use assessment evidence more effectively to identify gaps and plan next steps. 

3.3 Play pedagogy across early, first and second levels
· The nursery depute delivered regular professional learning to support staff confidence and competence in play pedagogy. Staff feedback indicates that most teaching staff now have a clearer understanding of the role of play in supporting curiosity, independence, creativity, communication and problem solving.
· In the strongest practice, staff are planning purposeful play experiences linked to literacy, numeracy, health and wellbeing and skills development. Children are more actively involved in exploring, questioning, creating and leading aspects of their learning.
· Practice remains more consistent in nursery and early level than across first and second level. 

3.4 Nursery early reading
· Nursery staff identified and embedded key strategies to support early reading, including dialogic storytelling, songs and rhymes, role play, shared reading and book-based learning experiences.
· Observations and planning records show that early reading is now more visible across the nursery environment. Most children are engaging more regularly with books, stories, songs and language-rich play.
· Children are increasingly choosing books independently, joining in repeated phrases, retelling familiar stories and using story language during play. This shows improved engagement and confidence in early literacy.
· Staff are beginning to use observations more effectively to identify children’s interests, plan next steps and support early reading development.

3.7 Nursery dialogic teaching
· Nursery staff engaged in professional learning linked to dialogic teaching. Staff feedback indicates increased confidence compared with the September baseline.
· Observations show that most practitioners are using more open-ended questioning, sustained shared thinking and high-quality interactions to extend children’s language and thinking.
· Children are increasingly encouraged to explain ideas, make choices, describe experiences and respond to stories, songs and play-based learning.
· This is supporting stronger adult-child interaction and improved opportunities for children to develop vocabulary, listening, attention and expressive language.

	Next steps
· Continue to strengthen high-quality reading instruction across all stages, using assessment evidence and targeted interventions to improve outcomes for learners who are not yet making expected progress
· Strengthen consistency in writing pedagogy across the school, with a continued focus on high-quality feedback, moderation and supporting learners to apply writing skills across the curriculum
· Ensure literacy approaches are embedded consistently across all classes and targeted effectively for learners requiring additional support.
· Strengthen the consistent use of dialogic teaching across all stages of the school, ensuring staff use high-quality questioning, modelling, discussion and responsive interactions to deepen thinking, extend vocabulary and support learners to explain their learning with confidence across the curriculum.
· Further embed reciprocal reading across all relevant stages to strengthen learners’ comprehension, vocabulary, inference and discussion skills. Staff will use assessment evidence to target support, provide appropriate challenge and ensure learners can confidently apply strategies such as predicting, clarifying, questioning and summarising across literacy and wider curriculum learning.
· In nursery, strengthen tracking of early reading engagement and ensure learning journals clearly evidence progress in children’s vocabulary, comprehension, story awareness, confidence and ability to engage with increasingly challenging texts and experiences
· Ensure dialogic teaching strategies are used consistently across all areas of the nursery and evidenced clearly through observations, planning and learning journals
· Continue to implement the Inverclyde Numeracy Strategy, with a focus on consistency, challenge, pace and the effective use of assessment evidence to support targeted improvement
· Strengthen approaches to numeracy planning, teaching and assessment so that learners experience appropriate challenge and support across all stages
· Use assessment evidence more consistently to identify gaps, plan targeted interventions and measure the impact on learner progress
· Play pedagogy and enquiry
· Develop purposeful and progressive approaches to play pedagogy across the school and nursery, ensuring play supports literacy, numeracy, problem solving, curiosity and independent learning
· Create and develop an enquiry room to support high-quality play, exploration, investigation and challenge, helping children to apply literacy and numeracy skills in meaningful, practical contexts
· As part of Leading Change in Mathematics, continue to use the self-evaluation tool, with a focus on developing a positive whole-school ethos, strengthening pupil confidence and promoting leadership at all levels.

















	Additional PEF Spend


	NIF Priority 
Closing the attainment gap between the most and least disadvantaged children and young people


	HGIOS QIs 
3.2 Securing Children's Progress
3.2 Raising attainment and achievement


UNCRC
Article 2 (Non-discrimination):
Article 28: (Right to education):   

	Spend:
Additional Pupil Support Assistant (PSA) to provide targeted support across the school to pupils who are at risk of not attaining the expected levels in writing. Approx cost £17, 666: 20 hours. 
Additional Pupil Support Assistant (PSA) to provide targeted support across the school to pupils who are at risk of not attaining the expected progress in learning due to challenge around self-regulation. Approx cost £8, 833: 10 hours.

· By June 2025, the majority of identified learners in SIMD 1-2 will be on track in writing, in comparison to figures from session 2024/2025 
 By June 2025, the majority of identified learners in SIMD 1-2 will report that targeted support from PSAs has helped them make progress and feel more engaged in their learning, in comparison to previous sessions. This will be supported by attainment data showing measurable progress at their level. 
 By June 2025, the majority of teaching staff, will demonstrate increased confidence and skill in using data to identify appropriate next steps for targeted learners living in SIMD 1-2. Observations and planning will evidence a more focused approach to interventions planned in collaboration with the Support for Learning teacher, resulting in improved outcomes for children living in SIMD 1-2.

Literacy and Numeracy Outcomes and Measures 
 To increase the percentage of pupils living in SIMD 1-2 making expected progress in Writing by 28.57% by June 2026 
 To increase the percentage of pupils living in SIMD 1-2 making expected progress in Reading by 7.69% by June 2026 
 To increase the percentage of pupils living in SIMD 1-2 making expected progress in Numeracy by 7.14% by June 2026

Progress and impact of outcomes for learners: 
· PEF funding was used effectively to provide additional targeted support for learners at risk of not attaining expected levels in writing and for learners whose progress was affected by self-regulation needs. Tracking and monitoring data from the BGE dashboard shows that identified learners living in SIMD 1-2 made measurable progress in literacy and numeracy.
· The percentage of pupils living in SIMD 1-2 making expected progress in writing increased by 21.3%. Although this was below the original target of 28.57%, the attainment gap reduced significantly from 38.3% to 17%. This demonstrates strong progress and shows that targeted support had a clear and positive impact on improving outcomes in writing for learners most at risk of underachievement. Further work will continue next session to build on this improvement and reduce the gap further.
· The percentage of pupils living in SIMD 1-2 making expected progress in reading increased by 9.2% exceeding the target of 7.69%. This shows strong progress in reducing the poverty-related attainment gap in reading.
· Numeracy attainment increased by 3.8% overall, with the attainment gap for pupils living in SIMD 1-2 reducing by 10.1%. This exceeded the original target of 7.14% and demonstrates positive progress in improving outcomes for learners most at risk of underachievement. Further work will continue next session to strengthen consistency, pace and challenge in numeracy.
· Writing data shows that the majority of identified learners impacted by poverty are now attaining or making progress towards expected levels. This indicates that targeted PSA support, improved tracking and focused intervention are beginning to improve equity in attainment.
· Observations, jotter monitoring and professional dialogue show that most targeted learners are more engaged in writing tasks and are beginning to show increased confidence, stamina and independence.
· Pupil voice indicates that the majority of identified learners feel that adult support has helped them make progress and engage more positively in learning. This is particularly evident where support was regular, targeted and linked clearly to classroom learning.
· PSA support helped reduce barriers to learning for identified children by supporting emotional regulation, task engagement and readiness to learn. This enabled more pupils to access learning and remain engaged for longer periods.
· Teaching staff are using data more effectively to identify gaps, plan interventions and monitor progress for targeted learners. Professional dialogue with the Support for Learning teacher has supported a more focused approach to planning next steps.
· Quality assurance activities, including planning reviews, jotter sampling and professional discussion, show that most teachers are becoming more confident in using attainment data to identify appropriate interventions for learners living in SIMD 1-2.
· Collaboration between class teachers, PSAs and the Support for Learning teacher has improved. This has resulted in more purposeful planning and clearer links between identified need, targeted support and learner progress.
· Overall, PEF-funded support has had a positive impact on writing attainment and on reducing the poverty-related attainment gap in literacy. The strongest impact is evident in writing, where the school exceeded its planned target.


	Next Steps: 
· Continue to build on the positive progress made in reducing the attainment gap, with a sustained focus on improving outcomes in writing, reading and numeracy for learners most at risk of underachievement.
· Strengthen the tracking of individual targeted learners to ensure the impact of interventions is measured more consistently and used to inform next steps in learning.
· Continue to use BGE data, pupil voice, observations and professional dialogue to evaluate the impact of PEF-funded support and ensure resources are targeted where they will have the greatest impact.
· Build on the work teachers have developed through the Fact, Story, Action approach, ensuring staff use evidence more consistently to identify barriers, understand learner needs and plan targeted, measurable action.
· Use regular tracking meetings and professional dialogue to review progress for targeted learners, adapt interventions where required and maintain a clear focus on closing the attainment gap.






	Data 


	Key Strengths:
School/Nursery class
Attainment, Achievement and Closing the Gap
· The school has maintained a strong overall attainment profile in session 2025 to 2026. Across the school, 95.2% of pupils are on track or beyond in listening and talking, 90.8% in reading, 87.8% in writing and 92.1% in numeracy. This demonstrates consistently high levels of attainment across all core curricular areas.
· The data shows a positive three-year improvement trend. Since session 2023 to 2024, attainment has increased in listening and talking from 92.8% to 95.2%, reading from 87.3% to 90.8%, writing from 81.3% to 87.8% and numeracy from 89.2% to 92.1%. Writing shows the strongest pattern of improvement, with an increase of 6.5 percentage points over the three-year period.
· A key strength this session has been the reduction of the poverty-related attainment gap. Learners living in SIMD 1 to 2 have made strong progress across all measures. Over three years, attainment for this group has increased from 65.7% to 80.8% in listening and talking, 51.4% to 76.9% in reading, 42.9% to 73.1% in writing and 65.7% to 80.8% in numeracy.
· The gap between SIMD 1 to 2 and SIMD 3 to 10 learners has reduced in all areas. In writing, the gap has reduced from 45.0% in session 2023 to 2024 to 17.0% in session 2025 to 2026. In reading, the gap has reduced from 42.0% to 16.1%. In numeracy, the gap has reduced from 27.7% to 12.8%. This demonstrates that targeted approaches are having a measurable impact.
· Writing has been a particularly strong improvement story. Overall writing attainment increased from 81.7% in session 2024 to 2025 to 87.8% in session 2025 to 2026. For SIMD 1 to 2 learners, writing attainment increased from 48.3% to 73.1% over the same period. This reduced the writing gap from 38.3% to 17.0%. This indicates that focused work on writing, alongside targeted support, has had a positive impact on outcomes for learners.
· Numeracy also shows a positive direction of travel. Overall numeracy attainment increased from 89.2% to 92.1%. The SIMD 1 to 2 numeracy gap reduced from 22.9% to 12.8%, a reduction of 10.1 percentage points. This demonstrates improving equity in numeracy outcomes.
· The data shows a significant increase in the percentage of children working beyond expectations across numeracy, reading, writing and listening and talking. Numeracy increased from 14.2% to 20.97%, reading from 14.6% to 19.65%, listening and talking from 3.3% to 8.7%, and writing from 6.25% to 14.85%. This demonstrates positive progress in extending learning and providing greater challenge for children who are ready to move beyond expected levels. It also indicates that moderation processes are becoming more consistent and accurate, supporting staff to make stronger professional judgements and identify where children require further depth, pace and challenge in their learning.

	Children working beyond expectation
	 
	 
	 

	Subject
	2024-2025
	2025-2026
	Increase

	Numeracy
	14.20%
	20.97%
	6.77

	Reading
	14.60%
	19.65%
	5.05

	Listening and Talking
	3.30%
	8.70%
	5.4

	Writing
	6.25%
	14.85%
	8.6



Evaluation of Key Stages
· At Primary 1, attainment is very strong. 100% of learners are on track or beyond in listening and talking, 96.3% in reading, 96.3% in writing and 96.3% in numeracy. This reflects a strong start at Early Level and suggests that early literacy and numeracy approaches are effective. Continued focus will be placed on early identification, targeted support and close tracking to ensure any emerging gaps are addressed quickly.
· The data indicates that children are transitioning from nursery into Primary 1 with strong foundations in early literacy, language and numeracy. In session 2025 to 2026, Primary 1 attainment is very strong, with 100% of learners on track or beyond in listening and talking and 96.3% on track or beyond in reading, writing and numeracy. This suggests that children are well prepared for learning at Early Level and are able to access the Primary 1 curriculum successfully.
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· At Primary 4, attainment is consistently strong across all measures. 95.7% of learners are on track or beyond in listening and talking and reading, with 91.3% on track or beyond in writing, literacy overall and numeracy. This represents a strong and balanced attainment profile. 
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· At Primary 7, attainment remains secure, with 96.1% of learners on track or beyond in listening and talking, 86.3% in reading, 86.3% in writing and 86.3% in numeracy. Literacy overall sits at 82.4%, which is lower than other measures, however when viewing the cohort’s journey there have been significant increases within the data. 
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Strengths
· Overall attainment is high across listening and talking, reading, writing and numeracy.
· There is a clear three-year improvement trend across all core areas.
· Writing has improved significantly and is the strongest area of growth.
· The poverty-related attainment gap has reduced across listening and talking, reading, writing and numeracy.
· SIMD 1 to 2 learners have made strong gains, particularly in reading and writing.
· Numeracy attainment has improved overall and the numeracy gap has reduced by 10.1 percentage points.
· Primary 1 data shows a very strong start for learners at Early Level.
· Primary 4 data shows strong and consistent attainment.
· The school’s targeted approaches are beginning to show measurable impact for identified learners.

Areas for Continued Focus
· While the overall picture is positive, attainment gaps remain. SIMD 1 to 2 learners continue to perform below SIMD 3 to 10 learners across all measures. The gap is now smaller, but continued targeted support is required to sustain progress and move towards greater equity.
· Writing remains a priority. Although writing has improved significantly, it continues to be the lowest overall attainment area at 87.8%. SIMD 1 to 2 writing attainment is 73.1%, compared with 90.1% for SIMD 3 to 10 learners. This shows the need to continue strengthening writing pedagogy, moderation, feedback and targeted intervention.
· Literacy outcomes for targeted groups require continued focus. This includes learners affected by poverty, learners with additional support needs and boys. The data shows that these groups are more likely to require additional support in reading, writing and literacy overall.
· There is also a need to maintain a sharper focus on transition points. Primary 1 attainment is very strong, but early gaps must continue to be identified quickly. Primary 7 literacy overall requires further targeted intervention to support learners as they move into secondary school.
· Reading attainment has remained stable across the school. This session, there has been a strong focus on developing the tools for reading. Next session, we will build on this by strengthening the use of reciprocal reading approaches to further improve comprehension, discussion and learner independence.

Key Priorities for Session 2026 to 2027
· Continue to reduce the poverty-related attainment gap, with a clear focus on SIMD 1 to 2 learners.
· Continue to improve attainment in writing across the school, with particular focus on targeted learners.
· Develop reciprocal reading strategies across the school. 
· Strengthen literacy outcomes in reading, writing and literacy overall for learners requiring additional support.
· Use attainment data, teacher professional judgement, standardised assessments, pupil voice and professional dialogue to identify specific barriers to progress.
· Develop more consistent tracking of individual targeted learners through the Fact, Story, Action approach.
· Share effective practice from stages where attainment is consistently strong.
· Continue to use moderation, learning walks, jotter scrutiny and professional dialogue to improve consistency in learning, teaching and assessment.
· Strengthen the use of the nursery dashboard so that all nursery staff can confidently engage with data to identify children’s progress, strengths and next steps.




Quality Indicators
	1.3 Leadership of Change 
Very Good                                                                                 
	1.3 Leadership of Continuous Improvement (ELC QIF)
Good                  

	Key Strengths:
School/ELC Nursery class
· The school community demonstrates strong ownership of the school’s values and vision. Family feedback describes the school as caring, welcoming, safe, nurturing, child-focused and community-minded. This shows that the school’s vision and values are visible in daily practice, relationships and interactions.
· Senior leaders have developed a positive culture of professional trust. Staff participation in working parties, staff-led CLPL, classroom sprints and peer trio visits show that staff are supported to lead change, evaluate practice and learn from one another. This is building leadership capacity and shared ownership of improvement.
· Leadership of change is well distributed. Staff lead improvement work, use professional enquiry to test approaches, gather evidence and identify next steps. This is helping to move improvement activity from planning into classroom practice.
· Senior leaders use stakeholder feedback constructively. Family and staff responses inform future improvement planning and help ensure priorities remain relevant to the needs of the school community.
· Staff feedback shows a clear understanding of the school’s improvement journey. Staff can identify what has had the strongest impact, what evidence supports this, what has helped or hindered progress and what should be continued, adapted or stopped. This demonstrates a reflective culture where staff are actively involved in evaluating change.
· Peer trio visits support meaningful self-evaluation. Nurture-focused visits have increased staff awareness of nurture and supported more consistent use of nurturing language, routines and interactions across classrooms.
· Leadership of change has had a clear impact in writing. Staff identify greater consistency across the school, increased staff confidence and improved pupil confidence in discussing, planning and producing writing. Improved attainment data further supports this evidence of impact.
· Pupil voice is systematic and leads to action. Through Big Questions, children discuss themes linked to Children’s HGIOS, rights and SHANARRI, share views with senior leaders, help shape actions and hear progress reported back through assemblies.
· Pupil leadership has developed beyond formal consultation. Children lead clubs, support younger children through buddying roles and contribute to wider community links, including the dementia café. These opportunities develop responsibility, confidence, communication and citizenship.
· Older pupils’ role as wellbeing buddies provides a strong example of pupil leadership in action. Children demonstrate care, responsibility and pride in supporting younger children to build friendships, stay safe, share and make positive choices.
During a recent Care Inspectorate visit, the following areas were highlighted as strengths: 
· Senior leaders provide clear and supportive leadership within the nursery. The Care Inspectorate noted that the senior leadership team were visible, approachable and supportive, and that the team were committed to making improvements to support positive outcomes for children.
· The nursery has maintained a positive ethos during a period of significant change, including changes to staffing, the environment and the number of children registered. Staff spoke positively about support from colleagues and senior leaders, demonstrating capacity to continue improving outcomes for children and families.
· The nursery’s vision, values and aims have been reviewed in partnership with staff and families. The shared values are child-friendly and meaningful for children, with SHANARRI characters helping children to understand and talk about the values in everyday nursery life.
· Family feedback shows that the nursery’s values are visible in daily practice. Families describe the setting as warm, safe, welcoming, nurturing and inclusive. Parents also highlight that children are treated with kindness, respect and dignity.

· Relationships with families are a clear strength. Families feel welcomed, listened to and included in the life of the nursery. Regular face-to-face contact, soft starts, stay and play sessions, Padlet updates and online journals support positive communication and partnership working.
· Personal planning is a strength. Personal plans are in place for all children, developed in partnership with families and regularly updated. They reflect children’s routines, preferences, wellbeing needs and support strategies, helping to ensure more personalised and consistent care.
· Quality assurance processes are established. The senior leadership team uses an annual quality calendar, termly learning walks and regular audits of medication, accidents and incidents to identify strengths and areas for development. Senior leaders use quality assurance evidence to support improvement. Identified areas are explored through team meetings, with actions agreed, including further training, resources or changes to practice.The Care Inspectorate noted that self-evaluation and improvement plans are ongoing and supported by regular professional dialogue. Staff feel included, supported and able to contribute to improvements.
· Staff leadership is beginning to strengthen shared ownership of improvement. Staff have opportunities to lead aspects of development, including outdoor spaces, helping to build confidence, responsibility and a culture of continuous improvement.

Key Priorities:  
School/ELC Nursery class
· Continue to strengthen the use of data and quality assurance evidence to evaluate the impact of improvement priorities on learners’ progress and outcomes.
· Further develop leadership opportunities for staff and pupils, ensuring roles are clearly linked to improvement priorities and have measurable impact.
· Continue to manage the pace of change carefully, ensuring newer developments are embedded consistently before further new initiatives are introduced.
· Strengthen approaches to stakeholder participation by ensuring pupils, families and partners can see how their views influence improvement planning and school change.
· 1.3 Leadership of Continuous Improvement
· Strengthen pedagogical leadership by developing a shared and consistent understanding of high-quality play, skilled interactions, observation, planning and assessment.
· Further develop planning approaches to ensure they are consistently responsive to children’s interests, developmental needs and identified next steps.
· Improve the use of observations, learning journals and tracking information to show children’s progress more clearly over time.
· Continue to strengthen quality assurance processes to ensure consistency in practice, particularly during periods of staff change or temporary staffing.
· Further develop children’s and families’ involvement in self-evaluation, ensuring their views are used meaningfully to inform nursery improvement.
· Further strengthen quality assurance through regular monitoring of planning, observations, learning journals, trackers, environments and staff interactions, ensuring evidence is used consistently to identify strengths, areas for development and follow-up actions.
· Continue to build staff leadership and shared ownership of improvement through professional dialogue, moderation, peer observation and clear expectations for permanent and temporary staff








	2.3 Learning, teaching and assessment
Good
	3.3 Learning, teaching and assessment (ELC QIF)
Satisfactory

	Key Strengths:
School/ELC Nursery class
· Positive, nurturing relationships underpin learning across the school. Family feedback highlights a safe, welcoming and encouraging learning environment, where staff know children well and children are happy, supported and motivated to learn.
· The school has strengthened consistency in learning and teaching through the continued development of agreed approaches to writing, reading, play pedagogy and assessment. This is supporting clearer expectations for learners and greater consistency across stages.
· The structured approach to writing has had a clear impact. Staff feedback identifies improved consistency across the school, increased teacher confidence and improved pupil confidence in discussing, planning and producing writing. Improved attainment data further supports this positive direction of travel. Furthermore, observations and jotter scrutiny show that writing approaches are becoming more embedded. Children are increasingly supported to develop sentence structure, organise ideas and apply agreed writing strategies across stages.
· Reading remains a strong feature of learning across the school. Attainment information shows a positive picture in reading, and staff are continuing to build confidence in reading pedagogy, phonics and dialogic approaches.
· Outdoor learning is a developing strength. Staff and family feedback highlight increased use of the school grounds and outdoor spaces, including orienteering, bird watching, fire lighting and practical outdoor experiences. This is helping to make learning more active, relevant and engaging.
· Play pedagogy is becoming more consistent across early level and is beginning to influence practice beyond the infant stages. Professional learning, observation formats and collaboration with nursery staff are supporting teachers to observe, track and plan through play with greater confidence.
· Assessment evidence is used increasingly well to identify progress, gaps and next steps. Attainment data, SNSA, GMWP, observations, jotter scrutiny and professional dialogue are helping staff plan more targeted support for individuals and groups.  This has been further strengthened through the use of the Fact/Story/Action approach, supporting more focused tracking, monitoring and evaluation of progress.
· Learners benefit from relevant, real-life and community-based learning experiences, including leadership roles, clubs, dementia café links and wider achievement opportunities. These experiences support confidence, communication, citizenship and skills for learning, life and work.
· Family feedback recognises the range of activities, strong teaching ethos, outdoor learning opportunities and focus on literacy and numeracy. This provides evidence that families see learning as purposeful, valued and connected to children’s wider development.

3.3 Learning, Teaching and Assessment
ELC QIF: Nursery Class Key Strengths
· Children are happy and settled in the nursery. Parents report that children enjoy attending, come home smiling and talk positively about their day, indicating that relationships and routines support emotional security and readiness to learn.
· Children benefit from free-flow access between indoor and outdoor environments. This supports choice, independence, physical development and opportunities for children to lead aspects of their own play and learning.
· The nursery environment provides opportunities for imaginative, sensory and active play. Children engage with home corner role play, real-life objects, sand, water, bikes, climbing equipment and obstacle courses, supporting curiosity, creativity and problem solving.
· Staff interactions are warm and nurturing. Children feel secure and valued, and this supports positive relationships, emotional wellbeing and participation in play.
· Personal planning supports responsive care and learning. Families value the detail and care taken in the personal plan process, which helps staff understand children’s individual routines, preferences, wellbeing needs and support strategies.
· Families contribute to children’s learning through shared achievements from home. Children enjoy sharing these achievements and receiving praise, helping to build confidence and strengthen links between home and nursery.
· Children are beginning to benefit from a stronger focus on early literacy. The nursery’s work around dialogic storytelling, songs, rhymes, role play and shared reading is helping to make reading more visible within the playroom.
· Early language, mark-making and sound-play experiences support children’s developing literacy skills. Children are increasingly encouraged to explore books, stories, sounds and early writing through meaningful play-based contexts.

Key Priorities:  
School/ELC Nursery class
· Further develop the Fact/Story/Action approach within tracking and monitoring to ensure staff use evidence consistently to identify gaps, evaluate progress and agree focused next steps for learners.
· Train all staff in the Moorfoot Way for reading and writing pedagogy, ensuring consistent, high-quality approaches to learning, teaching, assessment and moderation across all stages.
· Continue to strengthen the use of assessment evidence, including attainment data, learning walks, jotter scrutiny, moderation and pupil voice, to evaluate the impact of learning and teaching approaches on outcomes for learners.
· Further develop consistency in feedback, and learner involvement in next steps, ensuring children understand how to improve and can talk confidently about their progress.

3.3 Learning, Teaching and Assessment
Nursery Class: Key Priorities
· Further develop planning approaches to ensure learning experiences are consistently responsive to children’s interests, stages of development and emerging needs.
· Strengthen the use of meaningful observations to identify next steps and plan experiences which support children’s engagement, involvement and progress in learning.
· Improve the consistency and quality of learning journals and tracking information so children’s progress, achievements and next steps are evidenced clearly over time.
· Further develop staff confidence and consistency in high-quality interactions, including sustained shared thinking, questioning and meaningful engagement in children’s play.
















	3.1 Ensuring wellbeing, equity and inclusion
Very Good
	4.2 Wellbeing, inclusion and equity (ELC QIF)
Good

	Key Strengths:
School/ELC Nursery class 
· Positive, nurturing relationships are a clear strength across the school. Family feedback describes the school as caring, welcoming, safe and supportive, with staff knowing children well and placing wellbeing at the centre of daily practice.
· The school has a strong and visible commitment to children’s rights, wellbeing and inclusion. Class charters, Big Questions, SHANARRI language and pupil leadership opportunities help children understand that their views matter and that they have a role in shaping school life.
· Staff use restorative, trauma-informed and nurturing approaches to support children’s emotional wellbeing. Peer trio visits and nurture-focused professional learning are supporting more consistent use of nurturing language, routines and interactions across classrooms.
· The school is strengthening the use of wellbeing evidence to identify and respond to children’s needs. The Glasgow Motivation and Wellbeing Profile, pupil check-ins, professional dialogue and tracking conversations are helping staff identify barriers and plan more personalised support.
· Equity is central to improvement planning. Staff understand the school context well and use PEF, targeted interventions, wider achievement tracking and family engagement to reduce barriers and improve participation for learners who may be at risk of missing out.
· The school promotes an inclusive culture where diversity and individuality are valued. Work linked to anti-racism, protected characteristics, BSL, pupil voice and community participation supports children to feel respected, included and able to contribute meaningfully.
4.2 Wellbeing, Inclusion and Equity
· Care inspectorate commented that children experience warm, caring and increasingly responsive support from staff. Parent feedback describes the nursery as safe, nurturing, welcoming and inclusive, with children treated with kindness, respect and dignity.
· Relationships with families are a clear strength. Families feel welcomed, listened to and included, and staff take time to discuss children’s wellbeing, progress and daily experiences.
· Personal plans support wellbeing and inclusion effectively. They are developed with families, updated regularly and reflect children’s routines, preferences, wellbeing needs and support strategies, helping staff provide personalised and consistent care.
· Children’s emotional wellbeing is supported through nurturing relationships, SHANARRI language and daily routines. Children are helped to feel secure, valued and able to develop friendships within the nursery environment.
· Wellbeing buddies provide a strong example of inclusion in action. Older pupils support nursery children to stay safe, share, build friendships and make healthy choices, strengthening children’s sense of belonging across the wider school community.
· Transitions are thoughtfully planned and support continuity for children and families. Staff use communication, meetings and partnership working to reduce anxiety and help children feel secure as they settle into nursery and prepare for school.
Key Priorities:  
School/ELC Nursery class 
· Continue to strengthen the use of wellbeing data, including the Glasgow Motivation and Wellbeing Profile, pupil check-ins and tracking conversations, to identify barriers and plan targeted support.
· Further develop consistency in restorative, trauma-informed and nurturing approaches across all classes, ensuring agreed strategies are embedded in daily practice and ensuring all staff feel confident in the use of nurturing language. 
· Continue to build on approaches to self-regulation, ensuring children are taught and supported to use a range of strategies to understand emotions, manage responses and engage positively in learning.
· Further strengthen pupil voice in relation to wellbeing and inclusion, ensuring children can clearly identify how their views shape decisions, actions and improvements across the school.
· Continue to provide targeted training for PSA staff in restorative approaches , ensuring they are confident in supporting restorative conversations during and after break times. 

4.2 Wellbeing, Inclusion and Equity
· Continue to strengthen the use of personal plans, observations and family feedback to ensure children’s wellbeing needs are identified, reviewed and supported consistently.
· Further develop the use of SHANARRI language and wellbeing approaches within daily play and routines, helping children understand emotions, relationships, safety and healthy choices.
· Continue to strengthen consistency of support during periods of staff change or temporary staffing, ensuring all children experience predictable routines, nurturing interactions and personalised care.
· Further develop children’s and families’ involvement in evaluating wellbeing and inclusion, ensuring their views help shape improvements within the nursery.
· Continue to improve consistency of care, play and learning during periods of staff absence or temporary staffing, ensuring all staff understand expectations around interactions, supervision, observations, routines and use of spaces.
· Further develop ASN milestones in the nursery and individual skills trackers so children with additional support needs have smaller, meaningful steps which show progress clearly from their own starting points.

























	3.2 Raising attainment and achievement/Securing children’s progress
Very Good                               

	4.3 Children’s progress (ELC QIF)
Good

	Key Strengths:
School/ELC Nursery class
· Attainment and progress are monitored closely across the school. Senior leaders have a clear understanding of attainment patterns and use tracking information, professional dialogue and assessment evidence to identify learners requiring support or challenge.
· Tracking and monitoring have been further strengthened through the Fact/Story/Action approach. This is supporting more focused discussion around progress, barriers to learning and the actions required to improve outcomes for learners.
· The school uses a range of assessment evidence to support accurate professional judgement. Attainment data, SNSA, GMWP, learning walks, jotter scrutiny, moderation and stage discussions are used to identify gaps and inform targeted next steps.
· The structured whole-school approach to writing is beginning to have a clear impact on learners’ progress. Staff identify greater consistency across stages, increased confidence in teaching writing and improved pupil confidence in discussing, planning and producing written work.
· Targeted interventions are used effectively to support learners’ progress. Staff use tracking information and professional dialogue to identify need, plan support and review the impact of interventions for individuals and groups.
· Moderation is a strength in securing progress. QAMSOs provide effective leadership within the school and across the cluster, supporting a shared understanding of standards, progression and achievement of a level.
· The school places a strong emphasis on wider achievement. Children benefit from leadership roles, clubs, buddying, sporting opportunities, community links and pupil-led activities which develop confidence, responsibility, communication and skills for learning, life and work.
· Equity is central to the school’s approach to raising attainment. PEF, targeted support, family engagement and wider achievement opportunities are used to reduce barriers, support participation and improve outcomes for learners who may be at risk of missing out.
4.3 Children’s Progress
· Staff know children well and use this knowledge to support individual progress. Personal plans reflect children’s routines, preferences, wellbeing needs and support strategies, helping staff provide consistent and personalised support.
· Staff use professional judgement, observations and family information to build a picture of children’s progress. Learning journals and home achievements help recognise children’s learning, celebrate success and strengthen links between home and nursery.
· Children benefit from a range of play-based learning experiences which support progress across wellbeing, communication, early literacy, numeracy, physical development and social skills. Outdoor play, sensory experiences and real-life resources support curiosity, creativity and engagement.
· Children’s achievements are valued and celebrated. Families contribute achievements from home, helping children build confidence, pride and a positive sense of themselves as learners.
· Children benefit from strong links with the wider school community. Wellbeing buddies and transition experiences support children to build friendships, develop confidence and feel a sense of belonging as they move through early level.
Key Priorities:  
School/ELC Nursery class
· Further develop the Fact/Story/Action approach within tracking and monitoring, ensuring school and nursery staff use assessment evidence consistently to identify gaps, evaluate progress and plan focused next steps for learners.
· Train all teaching staff in the Moorfoot Way for writing pedagogy, ensuring greater consistency in approaches to modelling, sentence structure, planning, feedback, assessment and moderation across all stages.
· Train all teaching staff in the Moorfoot Way for reading pedagogy, ensuring a consistent approach to phonics, comprehension, fluency, reading engagement and assessment across the school.
· Strengthen learner involvement in assessment by developing more consistent approaches to success criteria, feedback and next steps, ensuring children can talk confidently about their progress and how to improve.
· Further develop planning in the nursery so learning experiences are consistently responsive to children’s interests, developmental stages and identified next steps.
· Strengthen the use of meaningful observations in the nursery to identify children’s progress and plan experiences which support engagement, involvement and learning.
· Improve the consistency and quality of learning journals and tracking information so children’s progress, achievements and next steps are evidenced clearly over time.
· Develop and embed the Nursery Skills Progression and Tracking Framework to ensure children’s progress is monitored more consistently across key developmental skills.




	Other quality indictors evaluated from 3-year plan (Schools)
	Other quality indictors evaluated from 3-year plan (Nursery)

	HGIOS

	ELC QI’s (QIF)


	2.2 Curriculum

	Good

	3.2 Curriculum

	Good                                 


	Key Strengths:
School/ELC Nursery class/ASN provision

2.2 Curriculum
· The school’s curriculum rationale was co-created with stakeholders and reflects the context, values and aspirations of the Moorfoot community. It provides a clear framework for learning that is relevant, inclusive and connected to children’s lived experiences.
· Children benefit from a broad and balanced curriculum which includes interdisciplinary learning, outdoor learning, digital technology, pupil leadership, wider achievement and real-life community contexts. This supports engagement and helps children make meaningful links across learning.
· The school has a clear focus on developing skills for learning, life and work. Work around meta-skills, pupil leadership, clubs, buddying, outdoor learning and community participation is helping children recognise and apply skills in a range of contexts.
· Curriculum development is increasingly shaped by pupil voice. Through Big Questions, leadership groups, class discussions and wider achievement opportunities, children are supported to contribute to the life of the school and influence aspects of learning and improvement.
· The school’s curriculum supports inclusion, equity and children’s rights well. Rights Respecting work, anti-racism, deaf awareness, BSL, equalities work and diverse texts help children develop respect, empathy and an understanding of fairness, identity and belonging. This was supported further by the development of the school equity policy.
· The curriculum is enriched through strong community links. Experiences such as the dementia café, enterprise, sporting opportunities, transition work and partner involvement help children develop confidence, responsibility and skills beyond the classroom.
· Staff are engaging well with curriculum development through the Curriculum Improvement Cycle, refreshed curriculum rationale work, skills development and cluster collaboration. This is helping to ensure the curriculum remains relevant, progressive and responsive to learners’ needs.


Curriculum
Nursery Class: Key Strengths
· The nursery environment provides a range of rich play experiences, including role play, construction, creative areas, small world, sensory play, sand, water, loose parts and outdoor learning. These experiences support children’s early skills across wellbeing, communication, social development, problem solving and independence.
· Outdoor learning is a clear strength within the nursery curriculum. Children have access to open-ended, natural and active play experiences which support physical development, confidence, resilience and exploration.

Key Priorities:  
School/ELC Nursery class 
· Next session, we will continue to strengthen our curriculum through a clear improvement cycle of evidence gathering, planning, implementation, monitoring and evaluation. This will ensure curriculum development is focused, manageable and linked directly to improving outcomes for learners.
· We will review our curriculum rationale as a cluster to ensure it continues to reflect the needs of our learners, families and local community. 
· We will continue to develop progression pathways across key areas of the curriculum to support consistency across stages. This will include building on the work already undertaken in outdoor learning, literacy, numeracy and health and wellbeing.
· We will strengthen the link between curriculum planning and assessment so that staff are clearer about what children should learn, how progress will be measured and how next steps will be planned.
· We will continue to build links with partners and the local community to enrich the curriculum and provide meaningful learning experiences. This will include outdoor learning, STEM, sport, creativity, enterprise, wellbeing and community-based learning.
· We will ensure that curriculum improvement remains manageable and focused. Each development will be reviewed through the improvement cycle so that changes are embedded, evaluated and sustained before further work is added.




	Key Achievements of the Establishment


	Community Partnerships
· The school and nursery continued to develop strong community links which enhance children’s learning, wellbeing and sense of belonging.
· Children engaged with Gourock Community Council and local community partners, helping pupils understand local citizenship and the role they can play in their wider community.
· Links with Gourock schools, churches and community groups continued to strengthen children’s sense of place, belonging and community identity.
· The dementia group continued to provide a meaningful intergenerational learning opportunity, helping children develop empathy, communication, confidence and respect for others.
· Partnerships with Active Schools supported participation in a range of sporting opportunities, including football, netball, athletics, cross country and wider active events.
· Links with Inverclyde Libraries supported literacy, transition and learning beyond the classroom.
· Links with Clyde Muirshiel Rangers and use of the Secret Garden supported outdoor learning, environmental awareness and children’s connection with their local area. This was further strengthened through partnership working with St Ninian’s and Gourock Primary, with the majority of teaching staff attending Love Outdoor training. In addition, the majority of staff have undertaken fire-lighting training, and we have developed our own progressive outdoor learning pathways to support consistent, high-quality experiences across the school.

Community Engagement
· Children represented Moorfoot successfully in a wide range of sporting opportunities, including cross country, athletics, football, and netball.
· The boys’ football team achieved a strong run of success, including seven wins from seven games, demonstrating teamwork, commitment, resilience and sporting achievement.
· Pupils represented Moorfoot at the Gourock Highland Games, securing second place and taking part in a community sporting event alongside other local primary schools.
· Pupils participated in Burns competitions, developing confidence in performance, Scots language, poetry and cultural understanding. One pupil performed at the RBWF Primary National Final, and alongside others, secured a win for the Inverclyde team. 
· Children participated in a range of community and cultural experiences, including local events, library transition projects, drama links and wider achievement opportunities. This included taking part in an art competition with input from international artist Craig Black and watching a performance of Oliver Twist by M&M Theatre Company.
· Older pupils continued to support younger children through buddying and wellbeing buddy roles, helping to build friendships, confidence, responsibility and a stronger sense of belonging across the establishment.
Funding and Fundraising
· The school continued to use targeted support and available funding to reduce barriers to participation and support children who may be at risk of missing out.
· PEF and targeted interventions were used to support equity, attainment, participation and wellbeing.
· Support linked to the cost of the school day helped families access information about clothing grants and reduced barriers to children taking part in school experiences.
· Fundraising activity supported school-based experiences and helped enhance opportunities for children across the establishment.
· The Parent Council provided funding for end of term trips and for “First News” newspapers. 
Parental Engagement
· Parent and family engagement continued through Meet the Teacher, Parents’ Evenings, school events, surveys, informal dialogue, workshops, Parent Council and Fundraising Group activity.
· Nursery families were supported through daily conversations, soft starts, stay and play opportunities, Learning Journals and personal planning.
· Family feedback highlighted the school and nursery’s caring, welcoming and supportive ethos, with families recognising that staff know children well and place children’s needs at the centre of their work.
· The nursery maintained a warm, nurturing and inclusive ethos, with families describing staff as friendly, approachable, caring and supportive.
· The Parent Council continued to support the life of the school, strengthening partnership working and contributing to positive experiences for children.
Celebrating Success
· Children’s achievements were celebrated through assemblies, newsletters, X/Twitter updates, school events and wider achievement opportunities.
· The Big Questions approach continued to provide all children with opportunities to share their views, influence decisions and see actions reported back through assemblies.
· Children benefited from a wide range of leadership opportunities, including pupil groups, buddying, clubs, community links and wider achievement roles.
· All pupils had the opportunity to take part in a full school show, supporting confidence, creativity, performance skills and whole-school community participation.
· The collaboration with artist Craig Black provided pupils with a high-quality creative experience, supporting aspiration, creativity and links with local talent.
· Pupils took part in residential and outdoor learning experiences, including the P7 residential to Lockerbie, supporting independence, resilience, teamwork and skills for learning, life and work.
· Pupils engaged in transition activities with Clydeview Academy and cluster partners, supporting confidence, continuity and readiness for the move to secondary school.
· Primary 6 pupils engaged in Bikeability, supporting children to develop confidence, road safety awareness, independence and practical cycling skills. Our pupils were the only learners in Inverclyde to take their practical learning onto real roads, allowing them to apply their skills in an authentic and meaningful context.
· Moorfoot continued to make strong use of outdoor spaces, including the Secret Garden, school grounds and links with Clyde Muirshiel, supporting outdoor learning, environmental awareness and active learning.
· The school continued to consider the cost of the school day when planning trips, events and participation opportunities, helping to reduce barriers for families.
Nursery Class Achievements
· The Galloshans Festival, organised by the nursery, was a huge success and brought together children, families and members of the wider community. Feedback showed that families valued the opportunity to celebrate Halloween together and enjoyed the range of activities provided.
· The wellbeing buddy approach provided strong links between nursery and school, helping younger children build friendships, feel safe and develop a sense of belonging.
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