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Our Vision, Values and Aims
Our School Vision Statement: Where every child belongs, dreams big, and feels nurtured to shine like a star! 
Our School Vision: At our school, every child belongs and feels nurtured in a safe, welcoming environment. We celebrate individuality and encourage pupils to dream big while building confidence and strong relationships. Our engaging, varied curriculum, fosters joy and success in every child's educational journey. Together, we prepare our pupils for a bright future filled with opportunities and growth. 
Our School Values: 
· Be Kind
· Be Fair
· Be Safe
· Try Your Best
· Look After Your School
Our School and Nursery Aims
· To develop an open, welcoming and caring school and nursery in which all children feel safe, healthy, active, nurtured, achieving, respected, responsible and included. 
· To create an environment which reflects our school, nursery and Garvel values 
· To build strong collaborative partnerships with parents, carers, families and the local community. 
· To provide a broad, balanced and creative curriculum which meets the unique needs of our children. 
· To provide high quality learning experiences in every class and in nursery. 
· To provide staff with high quality staff development and professional learning to enhance practice 
· To meet the needs of all and ensure equity for every learner.
· To promote the life-long learning of all pupils, staff and stakeholders, by sharing and developing a learning culture throughout the school community. 
· To promote diversity and empower individuals to flourish and thrive regardless of, sex, age, disability, gender, race or religion. 
· To include all members of the community in the process of improvement and self-evaluation.

3 Year Overview of Establishment Priorities
The improvement priorities for our establishment are noted on the following page. They have been expressed in the context of the National Improvement Framework
Our Improvement Priorities extend in a rolling programme over three years. Each priority has been coded accordingly:

Session 2026-2027
Session 2027-2028
Session 2028-2029

Moorfoot Nursery Class specific outcomes and tasks are highlighted yellow and those which are targeted at both nursery and school are highlighted in grey.



Overview of rolling three year plan 
Link to NIF 2026 National Improvement Framework 2026 - gov.scot

	Key Priorities - National Improvement Framework 
	Session 2026-2027
	Session 2027-2028
	Session 2028-2029

	Placing the human rights and needs of every child and young person at the centre of education
	Embed the Moorfoot Equality Policy and develop a child friendly version for nursery and school. 
Begin planning for re-accreditation for gold Rights Respecting School. 
Look at equality act and protected characteristics in school, nursery and Garvel.
	Review equality act to include other protected characteristics. 
Gold Rights re-accreditation 

Refresh Global Goals
	

	Improvement in children and young people’s health and wellbeing;
	Continue with focus on nurture with a focus on the environment. 
Continue to work on supporting children with regulation.
Review attendance support for those with lowest figures through a wellbeing lens. 
Revise anti-bullying policy with community. 
Embed new HWB tool created by staff. 
	Continue focus on nurture principles. 

Review work with LIAM and identify an additional member of staff to take on this role within the school. 

Strengthen digital citizenship and critical thinking with AI. 

Review progress of attendance support for those with lowest figures through a wellbeing lens. 
	


Refresh staff training on crisis curve, restorative approaches, trauma-informed approaches. 

Review Cost of the School Day with community. 

Refresh attendance policy and documentation. 


	Closing the attainment gap between the most and least disadvantaged children and young people;
	Develop our approach to tracking individual learners. 

Review PEF and strategies to ensure sustainability beyond funding. 
	
	

	Improvement in skills and sustained, positive school-leaver destinations for all young people; and
	STEM and play enquiry approaches developed. 
Develop progressive approach to STEM.
Develop curriculum with cluster partners using local partners. 
	Build on STEM and play approaches. 

Develop curriculum rationale for cluster. 

Focus on critical thinking linked to AI

Further develop digital safety and awareness. 
	Develop progressive approach to expressive arts subjects and link in with STEM. 

	Improvement in achievement, particularly in literacy and numeracy 
	Further embed Literacy strategies in writing and reading.

Develop Dialogic approaches.

Refresh Reflective Reading strategies. 

Pilot leading change in mathematics

Develop feedback approach

Engage with CiC.
	Continue to use leading change in mathematics to ensure rigorous self-evaluation. 

Embed dialogic and reflective reading

Review use of AiFL strategies

Further develop parent’s understanding of Literacy and Numeracy. 

Engage with CiC.


	Continue to use leading change in mathematics to ensure rigorous self-evaluation. 

Engage with CiC.

Further develop parent’s understanding of Literacy and Numeracy. 




Stakeholder’s views
How were stakeholders’ views collected? (Early Years/Primary/ Secondary)
	
At Moorfoot, our dedicated efforts revolve around fostering constructive connections founded on trust, dialogue, and compassion. Our utmost priority lies in serving our children, families, and the local community to the best of our abilities. We highly appreciate and welcome all feedback and suggestions as we embark on a continuous path of advancement and expansion. Throughout the year, we actively sought the perspectives of stakeholders through: 
 Meetings with class groups via weekly “Big Questions” 
 Feedback sought from parents throughout the session via Microsoft Forms and questionnaires. 
· Opportunities for parents to be involved in the planning of IDL.
 Informal meetings/dialogue with parents, staff and other stakeholders 
 Staff meetings and collegiate dates with the staff team 
 Parent Council meetings 
 Fundraising Group meetings 
 Emails/X
 Learning Journals (nursery) 



How was PEF spend consulted on? (Primary/Secondary)
	 SLT meetings took place regarding PEF spend 
 Discussions with children about the best ways to use PEF. 
 Advice sought from staff as to how best the funding could support learners impacted by poverty. 
 Choices for spend shared with staff team who then made decision for spend. 
 PEF plans shared with Parent Council 
· Feedback from parents supported with the planning of the PEF spend




Colour Key Joint Priorities  
School Priorities 
Nursery Priorities 

	Priority 1: Overview of Priority - 
NIF Priorities 
Improvements in attainment, particularly  in literacy and numeracy
Placing the human rights and needs of every child and young person at the centre of  education

	National Improvement Framework Outcomes 
5. Highly skilled teachers and school-leaders driving excellent learning, teaching and assessment for all, especially those with additional support needs.
1. A globally respected, empowered and responsive education and skills system with clear accountability at every level that supports children, young people and adult learners to thrive. The system enables the development of their knowledge, skills, values 


	How Good is Our School
2.3 Learning, teaching and assessment
2.2 Curriculum
3.2 Raising attainment and achievement
3.2 Securing children's progress

	A Quality Framework for ELC 
1.2 Staff Skills, Knowledge, Values and Deployment
2.1 Children Experience High Quality Spaces
3.3 Learning, Teaching and Assessment
4.3 Children's Progress

	UNCRC
Choose an item.
Choose an item. 
Choose an item.
Choose an item.


	Rationale for change based self-evaluation including data and stakeholder (Early Years/Primary/ Secondary)


Plan:  Session 2026-27
	Raising Attainment in Literacy and Numeracy
Self-evaluation has highlighted the need to continue raising attainment in literacy and numeracy across the school and nursery. Attainment data, quality assurance evidence, professional dialogue, pupil voice, stakeholder feedback and the recent Care Inspectorate inspection have informed this priority. While attainment is strong in several areas, there remains variability across stages, learner groups and pedagogy. Next steps will focus on high-quality learning, teaching and assessment, stronger staff confidence, improved learning environments and consistent tracking from nursery to P7.

Writing
A sustained focus on writing across sessions 2024-2025 and 2025-2026 has led to clear improvement. Overall writing attainment increased from 81.7% to 87.8%, with 86.3% of P7 learners now on track, compared with 68.8% in 2024-2025. P7 pupils living in SIMD 1-2 also made strong progress, with expected progress increasing from 33.3% to 55.6%. This shows that targeted intervention, moderation and a sharper focus on writing pedagogy are having impact. Children working beyond expectations in writing increased from 6.25% to 14.85%, indicating stronger professional judgement and improved challenge. This improvement reflects the impact of a planned three-year change cycle, with sustained work on pedagogy, moderation and targeted intervention now leading to measurable gains in writing attainment, learner confidence and professional practice.

Writing remains a priority because some learners are not yet on track and quality is not consistently strong across all stages. Pupils can apply taught strategies in focused lessons, but this does not always transfer into independent extended writing or writing across the curriculum. The next step is to embed and deepen existing approaches, rather than introduce a new programme. Staff are already using the Hochman approach to strengthen sentence construction, sentence expansion, conjunctions, appositives and sentence combining. This creates a shared language across the school and increases precision, structure and confidence.

Feedback will be central to further improvement. Attainment has improved, but increasing the number of children working beyond expectations will require more precise, timely feedback linked to effective writing. Self-evaluation shows that pupils benefit from modelling and clear success criteria, but feedback is not yet used consistently to move learning forward. Staff will strengthen live feedback, verbal feedback, pupil conferencing, peer assessment and self-assessment, with a focus on sentence control, vocabulary, punctuation, paragraphing, detail, audience, purpose and impact.

Increasing Challenge and Raising the Number of Children Working Beyond Expectations
A key next step is to increase the number of children working beyond expectations in literacy and numeracy. Current data shows positive progress, with writing increasing from 6.25% to 14.85%, reading from 14.6% to 19.65%, listening and talking from 3.3% to 8.7%, and numeracy from 14.2% to 20.97%. This indicates stronger moderation, tracking and professional judgement. However, challenge needs to be planned more consistently across all stages.
The rationale is clear. Raising attainment is not only about supporting children who are not yet on track. It is also about ensuring secure learners are stretched and deepened, while learners not yet on track still experience appropriate challenge through differentiated learning. In writing, this will include complex sentence structures, ambitious vocabulary, varied paragraphing, independent editing and writing across the curriculum. In reading, it will include inference, justification, comparison, authorial intent and evidence-based responses. In numeracy, it will include problem solving, reasoning, mathematical explanation and application in unfamiliar contexts. Learning visits, jotter monitoring, planning reviews, pupil conversations and moderation will evaluate pace and challenge.

Reading and Dialogic
Reading attainment remains strong, with 90.8% of pupils across all stages meeting expected standards and 93.5% of pupils in P1, P4 and P7 on track. This reflects the impact of the school’s focus on phonics, early reading skills and tools for reading. Self-evaluation has highlighted the need to strengthen dialogic approaches and deepen comprehension. Pupils are developing decoding and fluency, but reciprocal reading and higher-order reading skills need to be more consistent. Pupils need to infer, question, summarise, clarify, justify and explain their thinking using evidence from texts. Strengthening reciprocal reading and dialogic approaches will support reading attainment and access to learning across the curriculum.

Numeracy
Numeracy attainment is strong, with 89.7% of pupils in P1, P4 and P7 meeting expected standards and 89.2% of pupils across all stages on track. Children working beyond expectations in numeracy increased from 14.2% to 20.97%, showing improved challenge for higher-achieving learners. The numeracy gap also reduced by 10.1%, demonstrating improved outcomes for targeted learners. However, self-evaluation has identified variability across stages and a need for more consistent numeracy teaching. The Inverclyde Numeracy Strategy will support shared approaches to progression, assessment, differentiation and intervention, with continued focus on number confidence, mental agility, problem solving, mathematical language and real-life application.

Nursery and Early Years
The recent Care Inspectorate inspection highlighted strengths in leadership, relationships, family engagement and nurturing care. It also identified planning, observations and tracking of children’s learning and development as key areas for improvement. This links directly to staff skills, knowledge and values, high-quality environments, learning, teaching and assessment, and children’s progress. Nursery staff have strong relationships with children and families, and children experience warm, caring support. The next step is to strengthen staff confidence and consistency in observation, responsive planning, high-quality interactions and early literacy and numeracy development. Professional learning will focus on child development, communication, vocabulary, early reading, early numeracy, sustained shared thinking and using observations to identify next steps.
Children benefit from indoor and outdoor spaces, open-ended resources, natural materials and opportunities for imaginative and active play. Self-evaluation and inspection evidence show that engagement improves when environments and resources are carefully planned and presented. Staff will continue to develop spaces that promote mark-making, storytelling, rhyme, counting, sorting, pattern, measure, construction, problem solving and mathematical language.

Children’s Progress
Consistent tracking from nursery to P7 is essential to ensure all learners make appropriate progress in literacy, numeracy, health and wellbeing. Self-evaluation shows the need to strengthen how staff use data and professional judgement to identify need, plan support and measure intervention impact. Continuing to embed the Fact, Story, Action approach will help staff move beyond trends and explain what is happening for individual learners, what action is being taken and what difference this is making. This will be particularly important for children living in SIMD 1-2, children with additional support needs and children at risk of not achieving expected levels. In nursery, improved tracking will support clearer next steps across early literacy, numeracy, communication, social development and wellbeing, creating a more connected system from nursery to P7.

Cluster: As a cluster, we have identified Literacy as a key area for improvement. This has been identified through attainment data, professional dialogue and moderation activity. Current evidence shows that writing attainment is less secure than other aspects of literacy as learners move through the Broad General Education.
At present, primary and secondary settings use different writing pathways. This creates a risk of gaps, repetition, uneven challenge and inconsistent expectations at transition points. Education Scotland’s Curriculum Improvement Cycle highlights the need for curriculum coherence, clear progression and learning that builds effectively across stages. This priority will support the cluster to align writing pathways from early level through to the end of the BGE. The aim is to develop a shared understanding of progression, challenge, assessment and standards in writing, rather than create a single fixed programme. This will support more consistent planning, stronger teacher professional judgement and more reliable assessment of achievement of a level.

We also need to ensure that challenge is clearly identified within the writing pathways. Without stronger alignment between primary and secondary, there is a risk that learners who enter S1 already working at a higher level may not have this recognised, leading to unnecessary repetition, reduced pace and missed opportunities for further progression. Nursery and P1 practitioners will also work together to strengthen emergent writing, with a focus on writing opportunities within the environment, curriculum offer and level of challenge.













	Expected outcomes for learners (Early Years/Primary/ Secondary)
Who?     By how much?    By when?     What?

	1. By May 2027, writing attainment will increase from 87.8% to 89.48%. Learners not yet on track will have targeted support in place, with progress reviewed through tracking meetings and intervention records.
2. By May 2027, the percentage of children working beyond expectations in writing will increase from 14.85% to at least 17.22%. This will show improved challenge, stronger teacher judgement and increased learner confidence in producing higher quality writing.
3. By June 2027, most of the sampled learners will be able to explain how feedback has helped them improve their writing. Evidence will include jotter sampling, conferencing records, peer and self-assessment, and learner conversations.
4. By June 2027, most of the sampled learners will use reciprocal reading strategies to discuss texts, make inferences, use evidence and explain their thinking with increased confidence.
5. By May 2027, reading attainment across the school will be maintained above 90%. Learners already secure in reading will experience increased challenge, with the percentage working beyond expectations in reading increasing from 19.65% to at least 22.01%.
6. By June 2027, most of the sampled learners will demonstrate increased confidence in using dialogic teaching strategies to explain their thinking, build on the ideas of others, ask and respond to questions, and justify their answers using appropriate evidence. Evidence will include baseline and follow-up learner conversations, classroom observations, learning walks, pupil voice feedback and sampled learning from across the curriculum.
7. By June 2027, most of the sampled learners will demonstrate increased confidence, compared to baseline assessments, in explaining numeracy strategies, using mathematical language and selecting appropriate approaches. This will be supported through consistent use of the Inverclyde Numeracy Strategy.
8. By May 2027, numeracy attainment across all stages will increase from 92.1% to at least 93.3%. Learners not yet on track will receive targeted intervention, with progress monitored through tracking meetings and assessment evidence.
9. By May 2027, the percentage of children working beyond expectations in numeracy will increase from 20.97% to at least 22.97%. This will evidence improved challenge, progression and pace for learners who are already secure.
10. By June 2027, all nursery children will have clearly identified next steps in early literacy and numeracy through improved observation, planning and tracking documentation. Almost all sampled learning records will show planned adult interactions, purposeful learning experiences and evidence of progress over time.
11. By June 2027, all nursery staff will use the nursery data dashboard and Fact, Story, Action approach to track, analyse and respond to children’s progress. Almost all sampled learning records and tracking discussions will show accurate data, clear next steps and planned actions linked to early literacy, numeracy, communication, social development and wellbeing. This will support more purposeful planning, stronger adult interactions and improved outcomes for children. 
12. The majority of children moving from ELC into Primary 1 across the cluster, through observation will show increased confidence, independence and engagement, by June 2027, in emergent writing, mark-making, vocabulary development and using writing for a purpose.
13. The majority of children working within early level across ELC and P1, will experience more consistent challenge and progression, by June 2027, through writing-rich environments, purposeful play, high-quality interactions and planned next steps. These will be evidence through SLT learning walks, observations, assessments
14. The majority of P7 pupils across the cluster, will have their writing strengths and next steps more consistently recognised, by June 2027, through aligned writing pathways, shared evidence and improved transition information.
15. The majority of learners moving from P7 into S1, will experience greater continuity in writing expectations, by June 2027, with reduced repetition, clearer progression and more consistent standards across the BGE.


	Measure of Impact: What we will see and where?   (Early Years/Primary/ Secondary)
How will we measure this?   What does “better” look like?   How will we recognise better when we see it?

	1. Tracking data will show writing attainment increasing from 87.8% to 89.48% by May 2027. Learners not yet on track will be clearly identified on tracking systems, with targeted support recorded through tracking meetings, intervention records and class assessment evidence. More learners will be on track and we will see clearer evidence of progress for targeted learners. Staff will be able to explain what support is in place and what impact it is having.
2. Attainment data will show the percentage of children working beyond expectations in writing increasing from 14.85% to at least 17.22%. Jotter sampling, moderation evidence and writing assessments will show increased challenge through more controlled sentence structures, stronger vocabulary, improved paragraphing, purposeful editing and higher quality extended writing. As a result, learners will produce writing that is accurate, ambitious and independently improved.
3. Jotter sampling, pupil conferencing records, peer and self-assessment, and learner conversations will show that most sampled learners can explain how feedback helped them improve their writing. Better will look like pupils acting on feedback during the writing process, not just after a piece is finished. Learners will be able to identify what they improved, why it mattered and what their next step is.
4. Learning visits, reading group observations, pupil conversations and reading evidence will show that most sampled learners use reciprocal reading strategies with increasing confidence. Consequently, learners will ask more questions: clarifying meaning, summarising key points, making inferences and using evidence from texts to justify their answers. Pupils will move beyond literal responses and explain their thinking more clearly.
5. Tracking data will show reading attainment maintained above 90% by May 2027. Data will also show the percentage of children working beyond expectations in reading increasing from 19.65% to at least 22.01%. As a result, secure readers will experience greater challenge through inference, comparison, authorial intent, evidence-based responses and more demanding texts.
6. The impact of dialogic teaching across Early Years and Primary will be measured through baseline and follow-up learner conversations, classroom observations, learning walks, practitioner feedback, pupil voice and sampled learning, with improvement recognised when most learners participate more confidently in discussion, explain their thinking in fuller responses, build on the ideas of others, ask relevant questions and use evidence to justify their answers across literacy, numeracy and wider curriculum learning. As learners build on the dialogic approaches, we will see the impact in reading and listening and talking attainment. 
7. Learning visits, pupil conversations, jotter sampling and assessment evidence will show that most sampled learners can explain numeracy strategies, use mathematical language and select appropriate approaches. Learners will be less dependent on adult prompting, showing stronger number confidence, explaining their reasoning and applying strategies across different numeracy contexts.
8. Tracking data will show numeracy attainment increasing from 92.1% to at least 93.3% by May 2027. Learners not yet on track will have targeted intervention recorded through tracking meetings, assessment evidence and intervention records. As a result, more learners will be on track, clearer progress for targeted pupils and staff using evidence to adjust support quickly.
9. Attainment data will show the percentage of children working beyond expectations in numeracy increasing from 20.97% to at least 22.97%. Learning visits, jotters, assessments and pupil conversations will show increased challenge, pace and depth. Consequently, we will see more learners solving problems, explaining reasoning, applying learning in unfamiliar contexts and using mathematical language with confidence.
10. Nursery tracking documentation, observations, learning records and planning will show that all children have clearly identified next steps in early literacy and numeracy. Almost all sampled learning records will show planned adult interactions, purposeful learning experiences and evidence of progress over time. Better will look like staff using observations to plan experiences that match children’s needs and extend learning.
11. The nursery data dashboard, tracking discussions, learning records and planning will show that all nursery staff are using data and the Fact, Story, Action approach to track, analyse and respond to children’s progress. Almost all sampled records will show accurate data, clear next steps and planned actions linked to early literacy, numeracy, communication, social development and wellbeing. Staff will then be able to explain what the data shows, what sits behind it and what action is being taken to improve outcomes for children.
12. How we will measure this: Learning journal evidence, practitioner observations, samples of mark-making and early writing, transition information and professional dialogue between ELC and P1 staff.
What better looks like: Children enter P1 with prior learning in emergent writing recognised and used to plan next steps. Writing opportunities are richer, more purposeful and better matched to children’s readiness.
How we will recognise better: Children choose to write, talk about their marks, use vocabulary with more confidence and show increased independence. P1 staff can clearly explain what children have carried forward from ELC and what challenge comes next.
13. How we will measure this: Shared review of writing environments, moderation of early level evidence, staff self-evaluation and examples of planned challenge within play and classroom contexts.
What better looks like: There is less variation in what challenge looks like across ELC and P1. Children who are ready for more advanced early writing are identified and extended.
How we will recognise better: Practitioners use common language around early writing progression. Learners attempt more complex marks, words, labels, stories and purposeful writing within play and classroom learning
14. How we will measure this: Moderation records, writing samples, transition profiles, S1 baseline writing evidence, pupil voice and professional dialogue between P7 and S1 staff.
What better looks like: S1 teachers have clearer information about learners’ writing levels, strengths and next steps. Learners do not experience unnecessary repetition or lack of recognition of higher prior attainment.
How we will recognise better: Pupils report that S1 writing builds on what they already know. Staff can show where S1 planning responds to P7 evidence. More learners receive appropriate stretch, pace and support from the start of S1.
15. How we will measure this: Staff self-evaluation, pathway review, moderated writing evidence, assessment data and learner feedback across P7 and S1.
What better looks like: Primary and secondary staff have a shared understanding of writing progression and end-of-level expectations. Learners experience a clearer writing journey across the BGE.
16. How we will recognise better: Assessment decisions become more consistent. Learners can explain writing targets and success criteria with more confidence. Writing tasks show better progression, challenge and continuity across transition.






	Tasks to achieve priority 
(Early Years/ASN/Primary/ Secondary)

	Timescale 
	RAG
	Those involved/responsible – including partners
	Resources and staff development

	1. Writing attainment
Use tracking meetings to agree targeted support for identified learners.
Plan focused interventions linked to specific writing gaps.
Review progress using intervention records, class assessment evidence and moderated writing samples.
Adjust support where learners are not making expected progress.
	August 2026 to May 2027

	
	HT, SLT, class teachers, support staff
	Writing tracking data
Assessment evidence
Moderation time
Intervention records
Professional learning linked to writing assessment and targeted support

	2. Writing beyond expectations
Identify learners who are secure and ready for increased challenge.
Support teachers to plan writing tasks with greater depth, complexity and independence.
Targeted learning walks to focus on challenge in writing. 
Use moderation to agree what beyond expectations looks like across stages.
Monitor jotters and writing assessments for evidence of higher quality writing.
Track the percentage of learners working beyond expectations.
	August 2026 to May 2027
	
	HT, SLT, class teachers, QAMSOs where appropriate
	Moderation materials
Writing benchmarks
Hochman resources
Planning and assessment time
Professional learning on challenge, depth and higher achievement

	3. Feedback in writing
Agree consistent expectations for effective feedback.
Develop use of live feedback, verbal feedback, conferencing, peer assessment and self-assessment.
Use jotter sampling to check that feedback leads to improvement.
Gather pupil voice on how feedback helps them improve.
Share effective examples of feedback practice across stages.
Create feedback guidance and policy.
	August 2026 to June 2027
	
	HT, SLT, class teachers, , learners
	Jotter monitoring formats
Pupil conferencing prompts
Peer and self-assessment tools
Professional learning on high-quality feedback

	4. Reciprocal reading
Refresh staff understanding of reciprocal reading strategies.
Plan regular opportunities for pupils to predict, clarify, question and summarise.
Strengthen teaching of inference, evidence and explanation.
Observe reading sessions and gather pupil voice.
Review reading evidence to check improved confidence and depth of response.
	August 2026 to June 2027
	
	HT, SLT, class teachers, learners
	Reciprocal reading resources
Reading assessment evidence
Professional learning on comprehension, inference and evidence-based responses

	5. Reading attainment and challenge
Track reading attainment to ensure performance remains above 90%.
Identify secure readers who require increased challenge.
Plan more demanding reading tasks, texts and questions.
Monitor progress of learners working beyond expectations.
Use pupil conversations and reading evidence to evaluate depth and challenge.
	August 2026 to May 2027
	
	HT, SLT, class teachers
	Reading tracking data
High-quality texts
Comprehension resources
Assessment and moderation time
Professional learning on challenge in reading

	6. Dialogic Teaching
Develop a shared understanding of dialogic teaching and embed agreed strategies across literacy, numeracy and wider curriculum learning. This will include baseline and follow-up learner conversations, classroom observations, pupil voice, learning walks and sampled learning. 
Learners will be supported to give fuller responses, build on the ideas of others, ask relevant questions, use evidence to justify answers and apply these skills through reciprocal reading, listening and talking and wider learning.
	August 2026 to June 2027
	
	SLT, Nursery Depute, class teachers, nursery staff, Support for Learning teacher, PSAs
	Collegiate sessions on dialogic teaching, agreed talk prompts, questioning stems, sentence stems, visual supports, reciprocal reading resources, observation templates, pupil voice prompts, learning walk focus and tracking data

	7. Numeracy confidence and strategy 
Support staff to use the Inverclyde Numeracy Strategy consistently.
Plan opportunities for learners to explain strategies and use mathematical language.
Use learning visits, jotters and pupil conversations to evaluate confidence.
Share examples of effective numeracy explanations across stages.
Identify learners who need further support with number confidence and strategy selection.
	August 2026 to June 2027
	
	HT, SLT, class teachers
	Inverclyde Numeracy Strategy
Numeracy progression documents
Mathematical language prompts
Professional learning on strategy use, explanation and reasoning

	8. Numeracy attainment
Confirm baseline numeracy data and identify learners not yet on track.
Use tracking meetings to agree targeted numeracy interventions.
Monitor progress through assessment evidence and intervention records.
Review impact regularly and adapt support where needed.
Track progress towards 93.3% by May 2027.
	August 2026 to May 2027
	
	HT, SLT, class teachers, support staff
	Numeracy tracking data
Assessment evidence
Intervention resources
Tracking meeting time
Professional learning on assessment, differentiation and intervention

	9. Numeracy beyond expectations
Identify learners who are secure and ready for increased numeracy challenge.
Plan tasks involving reasoning, problem solving and application in unfamiliar contexts.
Use jotters, assessments and pupil conversations to evaluate pace and depth.
Moderate evidence of learners working beyond expectations.
Track the percentage of learners working beyond expectations.
	August 2026 to May 2027
	
	HT, SLT, class teachers
	Challenge resources
Problem-solving materials
Moderation time
Numeracy benchmarks
Professional learning on depth, pace and challenge

	10. Nursery next steps
Review and improve nursery observation, planning and tracking documentation.
Ensure all children have clear next steps in early literacy and numeracy.
Use observations to plan purposeful adult interactions and learning experiences.
Sample learning records to check evidence of progress over time.
Use planning meetings to ensure experiences match children’s needs and interests.
	August 2026 to June 2027
	
	HT, Nursery Depute, nursery staff: EYECOs, Educational Psychologist where appropriate
	Nursery tracking documentation
Learning journals
Observation templates
Planning time
Professional learning on child development, early literacy, early numeracy and high-quality interactions

	11. Nursery dashboard and Fact, Story, Action
Train all nursery staff to use the nursery data dashboard.
Use the dashboard during tracking discussions to identify progress, gaps and next steps.
Apply the Fact, Story, Action approach to analyse what the data shows, what sits behind it and what action is needed.
Link planned actions to early literacy, numeracy, communication, social development and wellbeing.
Sample learning records and tracking discussions to check that actions are improving outcomes for children.
	August 2026 to June 2027
	
	HT, Nursery Depute, nursery staff: EYECOs
	Nursery data dashboard
Fact, Story, Action templates
Tracking meeting time
Learning records
Professional learning on data use, analysis, responsive planning and measuring impact

	12. Literacy across cluster
Audit current writing pathways across ELC, primary and S1/BGE. Identify gaps, overlaps and differences in progression, challenge and assessment expectations.
Agree shared cluster expectations for writing progression from early level to S1, including pace, challenge and avoiding unnecessary repetition.
Create a shared writing pathway overview showing what learners should experience, practise and evidence at key transition points.
Build in agreed challenge markers so learners working beyond expected level, including P7 learners entering S1 at a higher level, are recognised and planned for.
Plan and deliver P7 literacy transition blocks with P7 teachers and Clydeview staff, linked directly to the shared writing pathway.
Provide opportunities for Clydeview staff to visit primaries and take part in writing lessons.

Carry out cluster moderation of writing evidence across P7 and S1 to support consistent expectations around achievement of a level and next steps.
Strengthen nursery to P1 emergent writing by reviewing writing opportunities within the environment, play, routines and curriculum offer.
Arrange nursery and P1 staff visits across Ardgowan, Gourock and Moorfoot to build shared understanding of emergent writing and appropriate challenge.
Moderate emergent writing evidence across nursery and P1, including mark-making, drawing, early sentence attempts, vocabulary, oral rehearsal and independence.
Gather learner voice from P7 pupils before and after transition literacy activities to measure confidence, expectations and readiness for S1.
Evaluate impact of the aligned writing pathway on learner progress, staff confidence, consistency of planning and quality of transition information.
	August 2026 to June 2027
	
	S1 English reps
Primary Literacy Leads
Clydeview Literacy PT
Cluster HTs
ELC reps
Clydeview English Faculty
P7 teachers/Primary Literacy Leads
Support for Learning where appropriate/QAMSOs
ELC Deputes
Nursery staff
P1 teachers
Feeder nursery staff

	Current pathways
CfE Experiences and Outcomes
Benchmarks
Collegiate time – build into WTA 
Professional learning on progression
Moderation materials
Benchmarks
Cluster planning session
Shared digital planning space
Pathway writing group time
Examples of pupil writing


High-quality writing examples
Moderated assessment evidence
Professional dialogue on pace and depth
Floorbooks
Learning Journals 


 


	Priority 2: Overview of Priority -
NIF Priorities 
Closing the attainment gap between the most and least disadvantaged children and young people
Improvements in attainment, particularly  in literacy and numeracy

	National Improvement Framework Outcomes
4. High levels of achievement across the curriculum for all learners, with action to close the poverty-related attainment gap.
6. Improving relationships and behaviour, and attendance, with increased engagement in learning and a culture of dignity and respect for all.

	How Good is Our School
3.2 Raising attainment and achievement
3.1 Ensuring wellbeing, equality and inclusion
2.3 Learning, teaching and assessment
2.4 Personalised support

	 
	UNCRC
Article 3 (Best interests of the child):
Article 28: (Right to education): 
Article 29 (Goals of education):
Choose an item.



	Rationale for change based self-evaluation including data and stakeholder views (Early Years/Primary/ Secondary)

	PSA Support: Most pupils affected by poverty are making progress in line with expectations. This reflects the impact of a planned two-year approach to strengthening the role of PSAs in supporting targeted learners. Over the two-year cycle, the focus has been on upskilling PSAs to deliver interventions with greater confidence, consistency and clarity. Feedback from PSA staff shows increasing confidence after year one in supporting pupil learning and delivering targeted interventions effectively. Observations indicate that targeted learners are remaining on task more consistently, showing increased perseverance and engaging more positively with learning when supported. Additional PSA staffing has enabled more focused support for pupils who experience barriers linked to self-regulation, engagement and access to learning. This has strengthened the school’s capacity to provide timely support, remove barriers and improve outcomes for identified learners.
Targeted Approaches
Our ambition is to further close the attainment gap in writing between pupils living in SIMD 1–2 and those living in SIMD 3–10. To address this, we will continue to target pupils within this cohort, accurately identifying support needed through tracking data, professional dialogue and assessment evidence. Appropriate, evidence-based interventions will continue to be planned, implemented and reviewed regularly to ensure they are having a measurable impact on progress. The school will continue to embed the new writing pedagogy and reading strategies to support consistency, improve outcomes and strengthen challenge and support for learners in SIMD 1–2. Teaching staff have been supported through a planned two-year approach to improve the use of data and strengthen targeted support. They will continue to develop their confidence in using fact/story/action to identify next steps for targeted learners. This will be supported through collaboration with PSAs, ensuring interventions are well matched to need, monitored carefully and adapted where required.


	Year
	SIMD
	Number of Pupils
	Listening & Talking
	Reading
	Writing
	Numeracy

	2025-2026
	All
	228
	95.20%
	90.80%
	87.80%
	92.10%

	 
	1-2 
	26
	80.80%
	76.90%
	73.10%
	80.80%

	 
	3-10 
	202
	97.50%
	93.10%
	90.10%
	93.60%

	 
	GAP
	 
	-16.80%
	-16.10%
	-17.00%
	-12.80%

	
	Reduction
	
	8.4%
	9.2%
	21.3%
	10.1%

	2024-2025
	All
	238
	94.20%
	90.80%
	81.70%
	89.20%

	 
	1-2 
	29
	72.40%
	69.00%
	48.30%
	69.00%

	 
	3-10 
	209
	97.60%
	94.20%
	86.60%
	91.90%

	 
	GAP
	 
	-25.20%
	-25.30%
	-38.30%
	-22.90%




	Expected outcomes for learners (Early Years/Primary/ Secondary)
Who?     By how much?    By when?     What?

	· By June 2027, most identified learners in SIMD 1-2  will be on track in writing, in comparison to figures from session 2025/2026
· By June 2027, most teaching staff, will demonstrate increased confidence and skill in using using fact/story/action approach to identify appropriate next steps for targeted learners living in SIMD 1-2. Observations and planning will evidence a more focused approach to interventions planned in collaboration PSAs, resulting in improved outcomes for children living in SIMD 1-2.
· By May 2027, most targeted pupils supported by PSAs will demonstrate marked progress, improved engagement, perseverance and access to learning, with evidence from intervention records, observations and tracking meetings showing measurable progress against agreed learner targets.
Literacy and Numeracy Outcomes and Measures 
· To increase the percentage of pupils living in SIMD 1-2 making expected progress in Writing by 4.2%  by June 2027
· To increase the percentage of pupils living in SIMD 1-2 making expected progress in Reading by 4.9%  by June 2027
· To increase the percentage of pupils living in SIMD 1-2 making expected progress in Numeracy by 1% by June 2027
· To increase the percentage of pupils living in SIMD 1-2 making expected progress in Listening and Talking by 1% by June 2027












	Measure of Impact: What we will see and where?  (Early Years/Primary/ Secondary) 
How will we measure this?   What does “better” look like?   How will we recognise better when we see it?


	Tracking & monitoring data (BGE dashboard) show identified pupils have made progress in writing. Data demonstrates most pupils impacted by poverty, are attaining or exceeding expectations in writing.

Observations and data will show identified pupils have made progress and are engaged in learning. Attainment data will demonstrate that targeted pupils have make progress in Literacy and Numeracy. Data demonstrates most pupils impacted by poverty, are attaining or exceeding expectations in literacy and numeracy. 

Quality assurance activities including observations, planning and jotter sampling along with staff feedback, will demonstrate an increased confidence and skill in using fact/story/action effectively. Most teaching staff will confidently use data to drive tailored interventions that are visible in planning and reflected in professional discussions. We will continue to see more purposeful planning, stronger collaboration PSAs, and attainment data showing progress for targeted SIMD 1-2 learners.
SLT will measure improvement through intervention records, tracking meetings, classroom observations, learning walks and professional dialogue. PSA support will be more consistent, more targeted and more clearly linked to identified learner needs, with most targeted pupils making measurable progress against agreed learner targets. PSAs will explain the purpose and impact of their support.

	​If PEF spend is supporting – how much and what?

	Additional Pupil Support Assistant (PSA) to provide targeted support across the school to pupils who are at risk of not attaining the expected levels.  Approx cost £26, 499 -  20 hours/10 hours  



	Tasks to achieve priority
 (Early Years/ASN/Primary/ Secondary)
	Timescale 
	RAG
	Those involved/responsible – including partners
	Resources and staff development

	PSA Support
Further develop PSA confidence and consistency in delivering targeted interventions, with a stronger focus on recording impact, reviewing progress and adapting support in response to learner need.

	 By June 2027
	
	PSAs / DH 
	 Weekly tracking systems 
 Monitoring of interventions and support to ensure impact on learners. 

	Targeted Support

Develop and implement a streamlined tracking system for targeted SIMD 1-2 learners, ensuring interventions, progress and next steps are recorded consistently by all staff involved.

Ensure class teachers, PSAs and the Support for Learning teacher use the tracking system to record interventions, learner progress and evidence of impact.

Review progress for targeted SIMD 1-2 learners at termly tracking meetings, using the Fact, Story, Action approach to agree next steps and adapt support where required.
	August 2026 to  May 2027

	
	SLT, Support for Learning teacher, class teachers, PSAs, 
	Time for staff to view tracking format, moderation of expectations, use of existing assessment and tracking data
Staff support on using the tracking system consistently, professional dialogue during collegiate time
Tracking meeting time, assessment evidence, intervention records, learner progress data
Collegiate sessions, writing pedagogy resources, moderation activities, planning support
Jotter scrutiny, writing assessments, moderation time, pupil voice evidence











	Priority 3: Overview of Priority - 
NIF Priorities 
Placing the human rights and needs of every child and young person at the centre of  education
Improvement in children and young people's health and wellbeing


	National Improvement Framework Outcomes	
6. Improving relationships and behaviour, and attendance, with increased engagement in learning and a culture of dignity and respect for all.
5. Highly skilled teachers and school-leaders driving excellent learning, teaching and assessment for all, especially those with additional support needs.

	How Good is Our School 
3.1 Ensuring wellbeing, equality and inclusion
2.2 Curriculum
2.4 Personalised support
2.1 Safeguarding and child protection

	A Quality Framework for ELC 
1.1 Leadership and Management of Staff and Resources
2.1 Children Experience High Quality Spaces
3.1 Play and Learning
4.2 Wellbeing, Inclusion and Equality
4.1 Nurturing Care and Support
4.4 Safeguarding and Child Protection

	UNCRC
Article 6 (Survival and development):
Article 2 (Non-discrimination): 
Article 3 (Best interests of the child):
Article 23 (Children with disabilities):


	Rationale for change based self-evaluation including data and stakeholder views (Early Years/Primary/ Secondary)


	1. Trauma-informed: Nurture Principles and Promoting Positive Relationships: Our continued focus on nurture and trauma-informed practice is informed by whole-school and nursery self-evaluation, staff professional learning and pupil voice. Over the past session, staff across the school and nursery have engaged in professional learning linked to promoting positive relationships, restorative practice and Nurture Principle 5, “All Behaviour is Communication”. Pre- and post-training surveys showed improved staff understanding, and new nurture guidelines were developed to support more consistent practice across the school, particularly for new staff.

Self-evaluation has also highlighted the need to deepen our focus on Nurture Principle 2, “The classroom offers a safe base”. Staff have worked in trios to visit learning environments across the school and nursery, using this as a structured way to evaluate how nurturing our spaces feel for children. This has supported professional dialogue around classroom organisation, calm spaces, visual supports, routines, relationships and how the environment helps children feel safe, settled and ready to learn.
The nurture working party completed an audit using the How Nurturing is Our School? profile. This provided a clearer evidence base and helped staff identify strengths, inconsistencies and next steps. The audit showed that while there is strong practice across the school and nursery, the quality and consistency of nurturing environments is not yet embedded across all areas. This means nurture should remain a key improvement focus.

2. Consistency in Nursery: The nursery has experienced staffing changes, absences and the use of temporary staff. The report recognised that the team maintained a positive ethos despite this, but also identified the need to reduce the impact of staffing changes on children’s experiences. A key next step will be to strengthen induction, mentoring and shared expectations so that all staff provide consistent nurturing care, routines and emotional support. This will help children experience greater continuity, predictability and security.
	
3. Health and Wellbeing: This year, teaching staff developed and piloted Mindcraft as a more regular and responsive approach to tracking children’s health and wellbeing. This built on previous work with the Glasgow Motivation and Wellbeing Profile, where staff identified that termly wellbeing information was too infrequent to support early intervention effectively. Mindcraft has allowed staff to check in with children more regularly, gather pupil voice weekly and identify changes in wellbeing at an earlier stage. The pilot has shown that a more frequent check-in process gives staff a clearer picture of children’s emotional wellbeing over time. It supports professional judgement, strengthens pupil voice and allows staff to identify children who may require universal, enhanced universal or targeted support. This also supports our ongoing work around LIAM by helping staff identify children who may benefit from more focused intervention.

The next step is to embed Mindcraft consistently across the school. This will ensure all staff use the approach with confidence and that wellbeing information is gathered, reviewed and acted on in a consistent way. Staff will use Mindcraft alongside observations, professional dialogue, family information and existing tracking systems to build a fuller picture of each child’s wellbeing. Wellbeing information will be reviewed through tracking meetings, staff discussions and intervention planning. This will help us measure impact more clearly and ensure that children who receive support show improved wellbeing through pupil voice, observation and increased engagement in learning.

4. Embedding Racial Literacy and Cultural Diversity: School data shows a significant reduction in recorded racial incidents, with no incidents this year. This is a positive indicator of the progress made in promoting respect, inclusion and cultural awareness across the school. The next step is to ensure the racial literacy policy is fully embedded and clearly understood by all stakeholders. This includes staff, pupils and families having a shared understanding of expectations, language, reporting procedures and the school and nursery’s commitment to anti-racism and inclusion.

5. Positive Relationships and Nurture: Staff across the school and nursery have engaged with the Inverclyde Positive Relationships policy and contributed to the development of a shared Moorfoot-specific approach. This has supported a clearer understanding of restorative practice, nurture principles and consistent adult responses. Staff professional dialogue and quality assurance activity show that confidence is increasing, but this now needs to be embedded consistently across all classes, stages and areas of the school.
The next step is to continue embedding the Positive Relationships policy, using the agreed nurture script, ensuring all staff use a shared language when responding to behaviour, dysregulation and conflict. This will support a consistent, trauma-informed approach where children are helped to understand their emotions, repair relationships and re-engage positively with learning.

Embedding the nurture script will also support new staff, temporary staff and support staff by providing clear, predictable guidance on how we respond to children. This will reduce variation in practice and ensure children experience calm, respectful and emotionally supportive responses from all adults.

6. Chronologies: As a result of our child protection audit, we identified that while legislative compliance is in place, there is a need to strengthen how we use data to inform universal and targeted support. The audit highlighted that pastoral notes and chronologies could be used more consistently to build a clearer picture of children’s needs over time. Developing more structured processes will support earlier identification, improve intervention planning and ensure provision is proactive, responsive and well matched to individual needs.

7. Attendance: Attendance remains a key priority within our improvement plan because regular attendance is central to children’s wellbeing, engagement and progress in learning. National guidance continues to place a clear focus on improving attendance, recognising that strong attendance supports achievement, equity and positive outcomes for learners. Moving forward, we will continue to use attendance data more strategically to identify patterns early, particularly for individuals and specific cohorts. This will allow staff to respond quickly through universal, enhanced universal and targeted support. By linking attendance with wellbeing, family engagement and staged intervention processes, we will ensure our approach is proactive, proportionate and focused on removing barriers to learning.


	Expected outcomes for learners (Early Years/Primary/ Secondary)
Who?     By how much?    By when?     What?

	1. By June 2027, all teaching, support and nursery staff will consistently apply the agreed trauma-informed nurture expectations for Nurture Principle 2, "The classroom offers a safe base", with at least 80% of learning environment observations meeting the agreed safe-base criteria and most sampled children reporting that they feel safe, settled and supported.
2. By March 2027, all nursery staff, including new and temporary staff, will use the agreed induction, mentoring and shared practice guidance for routines, emotional support and nurturing care, with at least 90% of nursery quality assurance observations showing consistent adult responses and predictable routines.
3. By June 2027, all class teachers will use Mindcraft weekly to track children’s health and wellbeing and inform support planning, with 100% of classes completing weekly check-ins and at least 75% of children receiving targeted wellbeing support showing improvement from baseline.
4. By June 2027, all staff and pupils, with families invited to engage, will develop a shared understanding of the racial literacy policy, respectful language, reporting routes and the school and nursery’s anti-racist expectations, with 100% of staff completing policy engagement and most sampled pupils and families demonstrating understanding through feedback.
5. By March 2027, all teaching staff and SLT will use a consistent process for pastoral notes and chronologies to support early identification and intervention planning, with 100% of children receiving enhanced universal or targeted support having up-to-date records reviewed at least termly.
6. By June 2027, SLT and class teachers will review attendance data at least monthly for all pupils and act on patterns early through wellbeing, family engagement and staged intervention processes, with 100% of pupils whose attendance falls below 90% receiving a staged response within four school weeks and at least 70% of identified pupils improving attendance from their baseline.












	Measure of Impact: What we will see and where?   (Early Years/Primary/ Secondary)
How will we measure this?   What does “better” look like?   How will we recognise better when we see it?

	
1. Observations of the learning environment using the agreed safe-base criteria, observation profiles of nurture, pupil voice, staff self-assessment, professional dialogue and SLT learning walks across nursery and primary settings will allow us to measure impact. As a result we will see most teaching, support and nursery staff apply the agreed trauma-informed nurture expectations consistently, with at least 80% of observed learning environments meeting the safe-base criteria and most sampled children saying they feel safe, settled and supported. This will lead to established calm spaces, visual supports, predictable routines, respectful relationships and emotionally safe environments consistently visible across the school and nursery, and when children can describe what helps them feel secure and ready to learn.
2. We will measure impact through induction records, mentoring notes, shared practice guidance check-ins, nursery quality assurance observations, SLT visits and professional dialogue with permanent, new and temporary staff. As a result, most nursery staff will use agreed routines, emotional support strategies and nurturing care approaches consistently, with at least 90% of quality assurance observations showing predictable routines and consistent adult responses. As a result we will see children experience calm transitions, familiar routines and consistent responses from all adults, and staff will be able to explain the agreed approach and apply it confidently during daily nursery practice.
3. By reviewing Mindcraft completion records, wellbeing tracking data, tracking meetings, pupil voice, observations, intervention records and support planning discussions we will measure impact upon our learners. We will see most classes complete weekly check-ins, staff use wellbeing information to inform support planning, and children receiving targeted wellbeing support which will show improvement from their baseline.  Wellbeing concerns will be identified earlier, support will be matched more accurately to need, children will be able to talk about their wellbeing with trusted adults, and teachers will Mindcraft evidence confidently during tracking and intervention planning.
4. Impact will be measured using pupil and family feedback, curriculum and resource audits, pupil voice activity, incident monitoring and evidence gathered through assemblies, class learning and family engagement opportunities. Most staff and most sampled pupils and families will demonstrate a shared understanding of respectful language, reporting routes and the school and nursery’s anti-racist expectations. We will recognise improvement when pupils use respectful language, know how to report concerns, see cultural diversity represented across learning, and when staff and families can clearly describe the school’s expectations around anti-racism, inclusion and respect.
5. We will measure chronology and pastoral note audits, staged intervention records, termly support reviews, tracking meetings, child protection audit follow-up activity and professional dialogue between teaching staff and SLT. SLT will use one consistent process, and children receiving enhanced universal or targeted support have up-to-date records reviewed at least termly. Records will then show a clearer picture of children’s needs over time, patterns are identified earlier, and interventions are planned more effectively.
6. Attendance patterns will be identified early: pupils whose attendance falls below 90% receive a staged response.  We will review monthly attendance data reviews, tracking meetings, staged intervention records, family contact logs, wellbeing conversations and evidence of actions agreed between SLT, class teachers and families. SLT and staff will act on attendance concerns, ensure families are engaged earlier, barriers to attendance are understood, and identified pupils attend more regularly and engage more consistently in learning.



	Tasks to achieve priority 
(Early Years/ASN/Primary/ Secondary)
	Timescale 
	RAG
	Those involved/responsible – including partners
	Resources and staff development

	1. Trauma informed practice: 
Early Years, ASN and Primary staff will revisit Nurture Principles with a focus on “The classroom offers a safe base” and “All behaviour is communication”. Staff will use the nurture guidelines to support consistent daily practice.
The nurture working party will use the How Nurturing is Our School? profile to identify strengths, inconsistencies and next steps, then feed actions into staff meetings and quality assurance activity.
Nurture working party will deliver collegiate sessions on nurture principle 2.
Pupil voice will be gathered on emotional safety, relationships and belonging, with actions identified for classes, nursery and wider school routines. 
Staff trios will complete focused visits to classrooms and nursery spaces, looking at calm spaces, visual supports, routines, relationships and how the environment supports children to feel safe, settled and ready to learn.
	August – June 2027


August – May 2027

By December 2027
August – December 2027
By June 2027
	
	HT, DHT, Nursery Depute, Nurture Working Party, teaching staff, nursery staff, PSAs
	Collegiate session on nurture principles, Moorfoot nurture guidelines, trauma-informed practice materials, Inverclyde Positive Relationships policy
How Nurturing is Our School? profile, trio visit pro-forma, observation prompts linked to safe base
How Nurturing is Our School? toolkit, staff self-evaluation, professional dialogue time
Mindcraft, adapted Early Years wellbeing check-ins, focus group prompts, SHANARRI visuals

	2. Consistency in nursery: 
Create and embed a clear nursery induction process for new, temporary and supply staff, covering routines, personal plans, nurture expectations, the nurture script and agreed approaches to emotional support.
Strengthen mentoring and modelling so that new and temporary staff are supported to understand routines, adult roles and agreed responses during play, transitions, mealtimes and moments of dysregulation.
Monitor the consistency of nurturing care, adult interaction, routines and the nursery environment through weekly SLT and nursery leadership checks.
	
By December 2027

By December 2027

Ongoing
	
	Nursery Depute, HT, EYECO, temporary staff

	Nursery induction pack, personal plan guidance, nurture script, Care Inspectorate action plan
Mentoring timetable, peer observation, professional dialogue, staged intervention guidance
Weekly monitoring pro-forma, Care Inspectorate quality indicators, learning walk prompts


	3. Health and wellbeing 
Evaluate impact for targeted children using pupil voice, observation, engagement in learning and progress against agreed wellbeing targets.
Embed Mindcraft as the agreed weekly wellbeing check-in process across Primary, with an adapted approach for Early Years where appropriate.
Use Mindcraft data alongside observations, professional judgement, family information and existing tracking systems to identify children requiring universal, enhanced universal or targeted support.
Review wellbeing information through tracking meetings and intervention planning so that patterns are identified early and support is matched to need.
	Pilot review by September 2026, embedded by March 2027, evaluated by June 2027
From September 2026, reviewed termly
By March 2027 and June 2027
Termly tracking meetings, ongoing staff discussion
	
	SLT
Teaching staff
LIAM leads 
	Mindcraft materials, staff guidance, weekly check-in prompts, time at staff meetings
Wellbeing tracking overview, staged intervention paperwork, LIAM referral process, pastoral notes
Tracking meeting agenda, BGE dashboard where relevant, intervention records, pupil voice evidence
Individual targets, intervention records, Mindcraft snapshots, observation notes

	4. Emmbedding Racial Literacy and Cultural Diversity:
Revise the racial literacy policy with staff, pupils and families so that expectations, language, reporting procedures and the school and nursery commitment to anti-racism are clearly understood.
Audit curriculum resources, class texts, displays and learning experiences to ensure cultural diversity, anti-racism, global citizenship and children’s rights are visible and planned across learning.
Monitor racial incident data, pupil voice and stakeholder feedback to ensure progress is sustained and the policy is understood in practice.
	August to November 2026
By December 2026, reviewed by June 2027


Termly, by June 2027
	
	HT, DHT, all staff, pupils, families, Equalities lead, nursery depute, EYECOs
	Racial literacy policy, Building Racial Literacy materials, family communication, assembly materials
Curriculum audit tool, reading framework, UNCRC resources, BRL curriculum plan
Incident monitoring system, policy review, stakeholder surveys, professional dialogue

	5. Positive Relationships and Nurture: Continue to embed the Inverclyde Positive Relationships policy and Moorfoot-specific approach so that all adults use shared language and consistent responses.
Train and support all staff to use the agreed nurture script when responding to behaviour, dysregulation and conflict.
Use professional dialogue, class observations and learning walks to check that the nurture script is used consistently and that children experience calm, respectful adult responses.
Use pastoral notes and restorative conversations to identify patterns in behaviour and relationships, then plan support at universal, enhanced universal and targeted levels.
	August 2026 to June 2027
Initial refresh by September 2026, reviewed termly
Termly quality assurance, by June 2027
Ongoing, reviewed termly
	
	HT, DHT, all teaching staff, ELC staff, PSAs, office staff, janitorial staff where relevant, Nurture Working Party, nursery staff, families 
	

	6. . Chronologies Complete an audit of pastoral notes and chronologies to check consistency, quality and how effectively information is used to identify patterns over time.
Develop clear SLT guidance on what should be recorded, when it should be recorded and how chronologies should inform support planning.
Provide staff development on the use of chronologies. 
	By October 2026

By November 2026
By January 2027, refreshed by June 2027
	
	HT, DHT, ASN lead, Child Protection Coordinator, class teachers, nursery depute 

	Child protection audit findings, chronology guidance, pastoral note examples, Chronology pro-forma, GIRFEC guidance, Inverclyde child protection procedures
Professional learning session, staff guidance, case study examples.

	7. Attendance: Analyse attendance data monthly to identify patterns for individuals and cohorts, including SIMD, ASN, care experienced children and stage-specific trends.
Use agreed attendance triggers to support early, proportionate intervention through family contact, wellbeing discussion and staged support.
Link attendance information with wellbeing data, Mindcraft, chronologies and pastoral notes to build a fuller picture of barriers to attendance.
Evaluate the impact of attendance interventions through improved attendance, reduced persistent absence and evidence of improved engagement and wellbeing.
	Monthly from August 2026 to June 2027
From September 2026, reviewed termly

Ongoing, reviewed at tracking meetings
March 2027 and June 2027
	
	HT, DHT, office staff, class teachers, nursery depute

	SEEMiS attendance data, BGE dashboard where relevant, attendance tracking overview
Attendance guidance, staged intervention framework, family communication templates
Mindcraft data, pastoral notes, chronology guidance, tracking meeting agenda
Intervention records, attendance reports, pupil voice, family feedback


















	Priority 4   Improvement in skills and sustained, positive school-leaver destinations for all young people 
Placing the human rights and needs of every child and young person at the centre of  education

	National Improvement Framework Outcomes	
1. A globally respected, empowered and responsive education and skills system with clear accountability at every level that supports children, young people and adult learners to thrive. The system enables the development of their knowledge, skills, values 
3. Inclusive and relevant curriculum and assessment which gives young people the knowledge and skills necessary to contribute to society, shape a sustainable future, while celebrating and supporting progression for all.

	How Good is Our School 
2.2 Curriculum
3.2 Securing children's progress
3.3 Increasing creativity and employability
2.7 Partnerships

	A Quality Framework for ELC 
1.2 Staff Skills, Knowledge, Values and Deployment
2.1 Children Experience High Quality Spaces
3.2 Curriculum
4.3 Children's Progress

	UNCRC
Article 3 (Best interests of the child):
Article 29 (Goals of education): 
Article 28: (Right to education):
Article 31 (Leisure, play and culture):


	Rationale for change based self-evaluation including data and stakeholder views

	1. Cluster – Curriculum: Cluster self-evaluation has shown that we need to further develop our curriculum design to ensure learners are well prepared for future learning, life and work. Through analysis of school improvement priorities, learner experiences, transition information and feedback from staff, learners, parents and partners, we have identified the need for a more consistent and progressive approach to skills development across the cluster. This also links to our developing understanding of Scotland’s Curriculum Improvement Cycle. The Curriculum Improvement Cycle asks schools and settings to review and evolve the curriculum in a planned, reflective and evidence-informed way, ensuring it remains relevant, coherent and responsive to the needs of children and young people. Our focus on skills supports this by helping us look critically at how well our curriculum connects knowledge, skills and understanding across the 3-18 learner journey.
Positive destinations are built over time, not only at the point of leaving school. By working more closely with Skills Development Scotland, DYW partners, local employers and our wider community, we can better understand the skills, knowledge and attributes young people will need for future jobs. This work will support us to create a shared understanding of skills across the cluster. Children will develop their awareness and understanding of skills throughout nursery and primary, with planned opportunities to recognise, develop and talk about the skills they are using in different learning contexts.
Across the primaries, staff will begin to develop the use of skills alongside learning intentions and success criteria, helping learners make clearer connections between what they are learning, how they are learning and the skills they are developing. Within nursery, the skills progression pathways will be used as part of tracking learning, supporting staff to identify, evidence and plan for children’s skills development over time. This learning will culminate in P7, when learners will develop individual skills profiles. These profiles will support transition by helping children share their strengths, skills and next steps as they move into secondary school. They will be developed in partnership with Clydeview and aligned with their existing profiling approach. They will also provide a foundation for continued skills development across the learner journey.
The shared skills framework will help us adapt our curriculum and refresh our curriculum rationale so that learning is more relevant, purposeful and connected to real-life contexts. We want learners to understand skills, recognise their own strengths, develop ambition and make informed choices about future pathways. This work will also help us promote equity by broadening horizons, challenging stereotypes and ensuring all children and young people can see a range of possible futures for themselves.
2. Curriculum Improvement Cycle: Engaging with the Curriculum Improvement Cycle will help us review the quality, relevance and progression of our curriculum across Early, First and Second Level. It will ensure that learning experiences are not based on habit or isolated topics, but are planned carefully around children’s needs, interests, skills and next steps. This will support staff to look more closely at what we teach, why we teach it, how well learners progress and how learning connects across the curriculum. It will also help us strengthen links between knowledge, skills, play, enquiry, STEM, literacy, numeracy, health and wellbeing and learning for sustainability. By engaging with the cycle, we can make sure our curriculum remains ambitious, inclusive and meaningful. It will give staff time to reflect, evaluate evidence, involve learners and families, and make informed improvements. This will support more consistent learning, clearer progression and better outcomes for children.
3. Developing enquiry through STEM, linked to play pedagogy: Our next step is to create a clear progression from play pedagogy in nursery and early level into enquiry based STEM learning across first and second level. This will protect the strongest features of play, curiosity, choice, collaboration, talk, problem solving and investigation, while developing these into structured enquiries through school.
Education Scotland’s Realising the Ambition: Being Me supports a planned journey where playful exploration becomes purposeful enquiry, rather than a sudden move from play to formal tasks. Play Scotland describes play pedagogy as connecting play experiences with curricular learning and giving children flexibility to find solutions. This links directly to STEM, where learners ask questions, design, build, measure, test, improve and explain their thinking.  For first and second level, the shift will be from free exploration to planned enquiry. Children will still have choice, creativity and ownership, but this will sit alongside clear learning intentions, explicit teaching, subject vocabulary, success criteria, progression in skills and opportunities to evaluate impact.
Practical STEM enquiries give children different ways to show understanding through talk, models, teamwork, data, diagrams, digital tools and problem solving. Learners can explore real issues such as biodiversity, energy, water, materials, transport and the local environment. This links to Learning for Sustainability.
[bookmark: _GoBack]Overall, developing enquiry through STEM allows us to extend play pedagogy beyond early level in a planned way. It raises expectations, strengthens progression and supports children to become skilled problem solvers.

	Expected outcomes for learners - Who? 	By how much?     By when?     What?

	1. By June 2027 the majority of staff across ELCs, primaries, and secondary will show increased confidence compared with the baseline gathered in August 2025 in planning for progression across transitions. This will support learners to experience a more coherent skills journey across the cluster.
By June 2027 the majority of learners across the primaries will be able to identify and talk about the skills they are developing through learning, as skills are made more explicit alongside learning intentions and success criteria.
By June 2027 the majority of ELC staff across the cluster will show an increase in knowledge and understanding compared with baseline evidence from learning journals and staff self-evaluation in using the skills progression pathways to track children's learning and development over time.
By June 2027 the majority of P7 learners across the cluster will have developed an individual skills profile which identifies their strengths, developing skills and next steps, and supports transition to Clydeview and continued skills development in secondary school.
By June 2027 the majority of cluster establishments will have engaged with Skills Development Scotland, DYW, local employers and businesses to develop a shared understanding of the skills children and young people need for future learning, life and work. This will inform ongoing curriculum development across the cluster.
2. By June 2027 the majority of teaching staff will have engaged with the curriculum improvement cycle, this will support staff to review, evaluate and strengthen curriculum design across the school, ensuring learning is progressive, relevant, skills based and responsive to the needs of learners. 
3. By June 2027 the majority of learners will have engaged with STEM enquiry, to develop and implement a progressive STEM enquiry approach across the school, linked to play pedagogy, curiosity,  problem solving and real life contexts. 

	Measure of Impact: What we will see and where?
How will we measure this?   What does “better” look like?   How will we recognise better when we see it?

	1. Staff self-evaluation before and after professional learning; moderation feedback; cluster planning records; professional dialogue; evidence gathered through learning visits. Staff across ELC, primary and secondary plan with a clearer shared understanding of skills progression. Learning experiences connect more clearly across stages and transition points. Learners experience less repetition and stronger continuity. Staff can explain where learners are coming from, what they need next and how skills will continue to develop across the learner journey.
Learner conversations; pupil voice; classroom evidence; learning visits; planning samples showing skills alongside learning intentions and success criteria. Learners can name the skills they are developing, explain when they use them and connect them to learning in different curriculum areas. During learning conversations, learners use shared skills language with more confidence. They can talk about strengths, next steps and how skills link to future learning, life and work.
Staff self-evaluation; tracking evidence; learning journals; professional dialogue; fact-story-action dialogue with QIOs. ELC staff use the skills progression pathways more consistently to identify, evidence and plan children’s next steps in skills development. Children’s learning journals show clearer evidence of skills development over time. Staff can explain what progress looks like and how the environment supports increasing challenge.
Completed P7 skills profiles; learner reflections; transition feedback from P7 staff, Clydeview staff and learners; sampling of profile quality across the cluster. P7 learners move to secondary with a clearer understanding of their strengths, developing skills and next steps. Clydeview staff receive more useful transition information about learners as individuals. Learners can talk confidently about their skills during transition. Secondary staff can use profile information to build on prior learning rather than starting from scratch.
Partner engagement evidence; cluster planning records; curriculum rationale updates; feedback from SDS, DYW, employers, staff and learners. Learners have more planned opportunities to see how skills connect to real-life contexts, future pathways and the world of work. Learners show broader awareness of possible futures. Staff planning includes stronger links to employability, skills, equality and positive destinations.
2. Staff reflections, collegiate discussions, planning samples, learning visits and classroom evidence will show that teaching staff have engaged with the Curriculum Improvement Cycle to review, evaluate and strengthen curriculum design across the school. The majority of teaching staff will have contributed to reviewing what is taught, why it is taught and how learning progresses across Early, First and Second Level. Evidence will show clearer curriculum progression, stronger links across learning, and planning that is more relevant, skills based and responsive to learners’ needs. Staff will be able to explain how the Curriculum Improvement Cycle has supported improvements in curriculum design and how this is impacting on the quality of learning experiences for children.
3. Learner conversations; pupil voice; classroom evidence; learning visits; planning samples will show a progressive STEM enquiry approach embedded across the school. Most learners will have engaged in STEM enquiries linked to play, curiosity, problem solving and real life contexts. During Learners will confidently explain the enquiry they are undertaking, describe the skill they are developing and make connections across different curriculum areas. Evidence will show increasing independence, collaboration, creativity and resilience as learners investigate, test ideas and solve authentic problems.






	Tasks to achieve priority
	Timescale 
	RAG/Evaluation
	Those involved/responsible – including partners
	Resources and staff development

	1. Cluster – Curriculum
Establish a cluster skills working group with representation from ELC, primary, secondary, Skills Development Scotland, DYW and relevant partners. Use the group to identify the skills, knowledge and attributes children and young people need for future learning, life and work.
Use partner feedback to review cluster curriculum rationale statements, ensuring stronger links to skills, equity, future pathways, real-life contexts and the Curriculum Improvement Cycle.
Identify a manageable set of core skills staff will use consistently when planning, teaching and talking with learners across the primaries.
Embed skills in primary planning by adding relevant skills alongside learning intentions and developing success criteria that show what successful use of the skill looks like.
Encourage all primary staff to refer to the skill during teaching, feedback and plenaries, not only in written planning. Build in opportunities for learners to explain the skills they used, how they used them and where they could use them again.
Primary staff work across the cluster to share progress with using skills alongside learning intentions and success criteria. Gather evidence from pupil voice, learning conversations and classroom visits.
Support ELC staff to use the skills progression pathways within learning journals and tracking systems to evidence children’s skills development and next steps.
Share how children’s skills are currently captured within observations and learning journals across the Moorfoot nursery class and Glenpark. Support staff to recognise skills developed through play, routines, interactions and planned experiences.
Model the language of skills in ELC settings so children begin to hear and use relevant vocabulary. Use learning journal evidence and tracking information to plan responsive experiences that support further skills development.
Work with Clydeview to create P7 skills profiles aligned with secondary profiling approaches, supporting transition and continued skills development.
Support P7 class teachers to implement individual skills profiles. Primary teachers work together to share implementation and review progress and impact upon learners.
Gather learner, parent, staff and partner voice throughout the process to evaluate understanding, confidence and impact on learners’ ability to recognise, develop and talk about skills.
	August – June 2027
	
	Cluster HTs. Heads of ELC. Clydeview staff. SDS. DYW. Local employers/community partners. QIO as appropriate.
Cluster HTs. Primary and secondary curriculum leads. SDS/DYW partners. Staff representatives. Learner voice groups where appropriate.

	Education Scotland Curriculum Improvement Cycle materials; existing Clydeview profiling approach; cluster collegiate time – WTA, CiC officer. 
Education Scotland Curriculum Improvement Cycle materials; existing Clydeview profiling approach; cluster collegiate time.
Staff self-evaluation forms; learning journal samples; pupil voice prompts; QIO fact-story-action format.
Collegiate planning time; exemplar LI/SC models; peer observation or learning visit feedback.
Skills progression pathways; learning journal moderation; ELC professional dialogue; examples of quality evidence.
Release time for visits or dialogue; transition information; ELC and P1 planning evidence.
Partner contact list; meeting time; SDS and DYW resources; local employer input.
Career education resources; employer/community links; curriculum planning time.
Agreed profile template; Clydeview profiling materials; transition planning time; digital or paper profile format.
Transition meetings; profile handover process; shared storage or transfer system.
Attainment and pupil voice evidence; staff self-evaluation; moderation feedback; partner feedback; curriculum rationale template.
Education Scotland Curriculum Improvement Cycle materials; existing Clydeview profiling approach; cluster collegiate time.

	2. Curriculum Improvement Cycle
Introduce the Curriculum Improvement Cycle to teaching staff through collegiate time. 
Audit current curriculum planning across Early, First and Second Level to identify strengths, gaps, duplication and areas for clearer progression. 
Gather pupil voice on learning, skills and real-life contexts. 
Use staff reflection, planning samples, learning visits and learner conversations to review what is taught, why it is taught and how learning builds over time. 
Refine planning guidance so curriculum design shows clearer progression, skills development, relevance and responsiveness to learner needs. Trial revised planning approaches and gather evidence of impact. 
Evaluate progress and agree next steps for session 2027 to 2028.
	Aug 2026 to Jun 2027
	
	SLT, teaching staff, pupils, pupil leadership groups, nursery leadership where relevant, local authority support where available
	Education Scotland Curriculum Improvement Cycle materials, collegiate sessions, current planning formats, progression pathways, pupil voice prompts, moderation activities, professional reading, updated planning guidance, quality assurance evidence

	3. STEM and Play
Working party to lead the following:
Develop and implement a progressive STEM enquiry approach across Early, First and Second Level, linked to play pedagogy, curiosity, problem solving and real-life contexts. 
Audit current STEM and enquiry practice across the school to identify strengths, gaps and next steps. 
Create a shared understanding of what STEM enquiry looks like at each level, including questioning, investigating, testing, designing, building, evaluating and explaining learning. Develop an enquiry room to support practical investigation, creativity, collaboration and problem solving. 
Develop a play space that supports curiosity, exploration, loose parts, construction, real-life contexts and learner-led investigation. 
Use collegiate time to support staff planning of STEM enquiries through science, technologies, numeracy, literacy, outdoor learning and skills for learning, life and work. 
Gather pupil voice to shape enquiry questions and contexts. 
Trial planned STEM enquiries across stages and gather evidence through floorbooks, learning journals, planning samples, displays, observations, pupil conversations and learning visits.
 Review impact and agree next steps for session 2027 to 2028.
	Aug 2026 to Jun 2027
	
	SLT, teaching staff, nursery leadership where relevant, pupils, STEM lead and working party, , community partners where appropriate (GSCT)
	Education Scotland STEM and curriculum guidance, play pedagogy materials, Realising the Ambition, 
collegiate sessions, STEM resources, loose parts, construction materials, digital technologies, outdoor learning resources, enquiry room resources, play space development, planning templates, progression pathways, professional reading, quality assurance evidence






