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	Establishment priority 1


	NIF Priority 
Closing the attainment gap between the most and least disadvantaged children and young people
Improvements in attainment, particularly  in literacy and numeracy
NIF Driver 
School Improvement
Assessment of children's progress
	HGIOS/ELC QIs 
1.5 Management of resources to promote equity
3.2 Raising attainment and achievement
 
UNCRC
Article 3 (Best interests of the child):
Article 29 (Goals of education): 


	Outcome:
1. By December we will have a curriculum rationale for each model and relevant services within Lomond View, leading to an improved offer to access higher attainment levels.
2. By August the Learning, Teaching and Assessment strategy, supported by CLPL for all staff within the service, will be implemented which will contribute to engagement and attainment levels. 
3. To map out the support across the service in supporting literacy and numeracy.
4. By June 100% of NEST and LVA pupils will have experienced an outdoor learning opportunity leading to a wider achievement qualification
5. By June there will be an improvement in attainment and engagement of 80% of learners engaged with the service.
6. By October there will be tracking and monitoring systems across the full service to support the measurement of impact on attainment.
7. By June there will be a 5% increase in the number of care experienced learners achieving a level 5 qualification by the end of S5 in line with the stretch aim.

Progress and impact of outcomes for learners:
The LVA curriculum rationale has been delayed and will be worked on throughout session 26/27.   During the year, NEST developed and implemented a bespoke Curriculum Rationale, providing greater clarity and consistency around the purpose, principles and pedagogy underpinning the provision. Rooted in the principles of Being, Belonging and Becoming, the rationale articulates how emotional wellbeing, relationships, play, continuous provision and developmental readiness create the foundations for learning and attainment. This has strengthened shared understanding amongst staff and partners and provides a clear framework for planning, assessment and curriculum delivery.  
Our BGE have piloted a PBL approach to learning this session.  This is currently being reviewed.  

In the Senior Phase, 100% of our S4 Core Group candidates have achieved six Level 4 or Level 5 qualifications at Lomond View Academy.  44% leave with seven and 22% with eight qualifications.  100% of Horizon pupils have achieved qualifications in English and Numeracy/Maths.  71% have also added at least one additional qualification.

The Learning, Teaching and Assessment Strategy was completed and signed off in October 2025.  All staff have been committed to implementing the Lomond View Lesson, which has been evident through observations throughout the year. 

Literacy and Numeracy remain a central focus in all of our BGE Groups.  Although there was a full move to Project Based Learning for our BGE Core group in term one, we reinstated designated Literacy and Numeracy sessions from term two onwards.  Our BGE Horizon groups continued with a Literacy and Numeracy focus throughout the year.  100% of our BGE pupils with regular attendance have improved their literacy and numeracy levels over the course of the session.

100% of young people in our S4 Core Groups were able to access a qualification in Horticulture.  88%  achieved the qualification.  This has given them valuable outdoor experience, a wide range of plant knowledge and the skills to be able to grow plants and vegetables in an outdoor space.

In NEST Outdoor learning became an embedded aspect of daily practice rather than the planned weekly minimum. Children accessed outdoor experiences regularly, supporting wellbeing, engagement, communication, social interaction, confidence and resilience. Building on this success, the Outdoor Learning Lead developed progression pathways and planning documentation to strengthen skills progression, curriculum links and evidence of impact moving forward.

Analysis of NEST Framework data demonstrated significant progress across the cohort. Green indicators increased from 41% to 86%, while red indicators reduced from 9% to less than 1%. Eleven of twelve children finished placement with no red indicators remaining. Overall, children demonstrated substantial progress in developmental areas relating to emotional safety, trusting relationships, engagement, communication and participation. Across the cohort, all children achieved green outcomes in key areas linked to predictable routines, trusting relationships, developmentally appropriate experiences, continuous provision, professional collaboration, high-quality observations, low-demand communication and nurturing environments.  

57% of care experienced leavers in June 2025 gained at least one level 5 qualification. This is an increase of 7% on last year. However, the cohort for S5 remains low which has an impact on the data year on year. The cohort size was 7 learners. This year, 50% of care experienced leavers gained a level 5 qualification, from a cohort of 8. Schools continue to prioritise appropriate coursing for care experienced learners to ensure accessibility to the highest possible level of attainment. We continue to have a steady number of pupils who leave school from S4, and it is challenging to offer level 5 study to some of these young people. The focus for these learners tends to be achieving qualifications to gain entry into college as a positive destination. This is an area we need to continue to look at and ensure opportunities are being provided for S4’s where appropriate.  

Good progress continues to be made in utilising the CECYP dashboard to support and challenge schools in improving outcomes for care-experienced children and young people. Through effective use of the dashboard the Virtual Head teacher (VHT) can engage in professional dialogue with schools regarding their decision-making processes to support care-experienced children and young people leading to greater accuracy of relevant data linked to CECYP cohorts. Closer working between directorates is ensuring improved outcomes.

During bi‑annual Virtual School meetings, there is a sustained focus on the progress of care‑experienced children and young people across all establishments. Discussions centre on identifying and removing barriers to learning, ensuring that each child and young person is supported to make appropriate progress within their Curriculum for Excellence levels. Schools routinely use their local data dashboards to analyse care‑experienced attainment, engagement, and wellbeing information. Assessment and benchmarking processes are aligned with those used for the wider school community, while also taking full account of the specific barriers and contextual factors associated with a young person’s care experience.

Although the attainment gap broadly remains within this cohort, schools can confidently discuss progress being made within levels and are tracking this. Attainment for CECYP has not improved in line with the ambitious target of a 4% increase in Literacy and Numeracy. Literacy has risen marginally from 78.59% to 80.01%, while Numeracy has remained broadly static. Both measures are noted as not achieving their target, highlighting the need for more targeted and sustained support, improved consistency in learning, teaching and assessment, and earlier intervention to address gaps in progress.

Within the BGE, learners are benefitting from a more flexible curriculum offer targeting care experienced learners. For senior phase, schools are adopting flexible, bespoke offers for their care experienced learners including the use of Lomond View, individualised support and appropriate pathways/planning. The Lomond View model supported ten care experienced senior phase pupils this year who all achieved their expected outcomes, with six pupils in the core S4 model achieving 6 or more qualifications.

The corporate parent team met and exceeded their targets this year when supporting learners to meet their agreed target. In Term 1 89% of pupils receiving support from the CPT teachers achieved their termly outcomes, this rose to 98% in Term 2 and 3.  We also continue to push for higher level study through the team and are aiming for level 5 where possible. The team supported  17 S4 pupils during the course of the academic year and for 12 of these pupils our team were their only academic input within Inverclyde – one pupil received academic support from an external provider in addition to our input.
12 of the S4 pupils supported achieved at least one SCQF Level 4 qualification (71%) with 10 achieving more than 1 (59%).  The national data available from 2023 – 2024 identified 71% of care experienced school leavers left school with at least 1 SCQF Level 4 qualification indicating our pupils are on track with national achievement at this level.
3 pupils achieved/were presented for at least one award at SCQF Level 5 -this equated to 18% of the pupils we supported.  Our team continue to strive for pupils to achieve qualifications at the highest level possible however lack of attendance and historic learning gaps due to disengagement make this challenging.


	Next steps
1. Work on the development of a curriculum rationale throughout the 2627 session.
2. CIC Implementation Group to be established across the school, to drive planning for this forward.
3. To continue to embed our Learning, Teaching and Assessment Strategy through all models of support.  Review the strategy in June 2026 and make any changes required to ensure L, T and A remains high quality and relevant for our young people.
4. To explore partnerships and other ways of giving young people valuable outdoor learning experiences, particularly in the BGE.
5. Employment of Forest Schools Teacher, part time to offer a therapeutic intervention for care experienced children disengaging from learning.
6. To develop ways to reach more pupils for targeted and specific support on literacy/numeracy, and to support a wider range of children and young people through continued development of the Corporate Parent Teaching Team.




	Establishment priority 2


	NIF Priority 
Improvement in children and young people's health and wellbeing
Placing the human rights and needs of every child and young person at the centre of education
NIF Driver 
School leadership
Assessment of children's progress
	HGIOS/ELC QIs 
1.3 Leadership of change
2.1 Safeguarding and child protection
 3.1 Ensuring wellbeing, equality and inclusion
2.4 Personalised support
UNCRC
Article 28: (Right to education):
Article 12 (Respect for the views of the child): 


	Outcomes:
1. By June 2026 all relevant policies will have been consulted on and will be in place across the wider service including PPB, Attendance, Equalities, Anti Bullying and Transitions.
2. Establish a clear and consistent method of tracking attendance and engagement
3. Complete Horizon and ILS Profiles and share with Base Schools
4. Work towards achieving RRS Silver accreditation
5. Plan parental engagement events and use the event to gather parent voice
6. Ensure all staff are PPB trained and refreshed as required
7. By June 2026 there will be a reduction in the number of exclusions across the authority for care experienced learners by five instances.
8. By June 2026 there will be a 2% increase in the attendance of care experienced learners
9. 100% of Inverclyde schools with have achieved the Promise Award by June 2026
10. By June 2026  a minimum of 50 families will have been supported through the new multi-agency service for Family Support to reduce the number of RFA’s to social work
11.  By June 2026 at least 10 children or young people will have been supported by the new mental health support for care experienced children and young people.

Progress and impact of outcomes for learners:
Significant progress has been made in reviewing and developing key policies and guidance to better support young people at Lomond View Academy. The newly developed Transitions Guidelines now provide clear and consistent procedures for all transition pathways into the school, helping to improve communication and support for pupils and families. Work is also progressing on the Attendance and Anti-Bullying Policies, with a strong emphasis on trauma-informed and relational approaches that reflect the needs of learners and promote inclusion, wellbeing, and positive engagement across the school community.

The attendance tracker has provided a clear and consistent method for monitoring pupil attendance throughout the year. The BGE engagement tracker has also been highly successful due to its simplicity and accessibility for staff. Information gathered through both attendance and engagement tracking is contributing to pupil wellbeing profiles, helping staff to identify individual needs and recognise and celebrate progress and success.

The completion and sharing of Horizon and ILS Profiles with base schools has been successfully carried out. Further reviews have since taken place to ensure that the profiles remain relevant, accurate, and reflective of current practice.

Work towards achieving Rights Respecting Schools (RRS) Silver accreditation is underway, with further progress made throughout the year. HG has met with C McC to support the process and help identify and guide the next steps required for accreditation.

Planning for parental engagement events has continued throughout the session, with a focus on creating meaningful opportunities for parents and carers to become more involved in the school community. Proposed events for next year include Cook School, Family Learning activities, Mental Health sessions, and structured Parent Voice opportunities to support the gathering of parental feedback.

Although monthly family workshops were not delivered as planned in NEST due to staffing configurations, strong family engagement was maintained through a range of alternative approaches. Two families attended Stay and Play sessions, three families attended informal coffee mornings, and all families engaged regularly through the NEST WhatsApp group, informal communication, advice and guidance, signposting and ongoing updates. Family feedback highlighted high levels of satisfaction with communication, support and involvement in their child’s learning journey. Families reported improvements in children’s confidence, wellbeing, engagement and happiness, and described NEST as a highly valued source of support for both children and parents.

Ensuring all staff are PPB trained and refreshed as required has been successfully achieved. All relevant staff have completed the necessary training, supporting safe and consistent practice across the school.

Last year exclusions had increased from 22 to 28 across primary and secondary sectors. This trend indicates growing complexity in the needs of care experienced learners and reinforces the importance of strengthening trauma‑informed, relational approaches and ensuring that staged intervention pathways are applied consistently. Although these challenges remain, for this year we have significantly reduced the number of exclusions from 28 incidents to 11. Our aim was to bring it down by five but we have reduced it by seventeen. These incidents equate to 7 pupils. Of the seven pupils four are primary age and three secondary. All primary exclusions have been necessary due to the requirement for significant changes to safety planning after a violent incident. We are seeing a higher number of primary pupils now being excluded. For those primary pupils excluded all have significant social and emotional barriers, with family issues contributing to their readiness to learn. Three have all accessed NEST during this year, with one getting a place for August 2026. The secondary schools across Inverclyde continue to be creative with their offers and alternatives to exclusion and we are seeing this directly reflected in the data for this year. One secondary in particular who accounted for a significant number of our total exclusions last year has had none this year, which is a notable cultural change.

Attendance for CECYP has shown a positive upward trend, increasing by 2.84% from session 2023/24 to 2024/25. Improvements have been made this session due to strengthened collaboration with HSCP, which has resulted in greater accuracy in the recording and verification of young people’s care status. This enhanced data integrity has enabled more targeted interventions and improved monitoring throughout the session. Despite this improvement, projected attendance for the current session indicates a slight decrease compared to the previous year. This anticipated reduction is linked to the specific and challenging domestic circumstances of individual young people, rather than representing a broader pattern across the CECYP cohort. Overall, the data demonstrates consistent progress across all groups, evidencing that current authority‑wide interventions and collaborative approaches with the Strategic Attendance Lead are contributing to improved attendance outcomes for CECYP.

The proportion of young people recorded as significantly absent from school has reduced from 2.1% in session 2023/24 to 1.5% in session 2024/25. This represents a positive downward trend and places the school below the national averages of 2.5% and 2.4% for the same respective periods. This improvement reflects the effectiveness of strengthened monitoring procedures and earlier identification of pupils requiring targeted intervention.
During this period, there has been a notable increase in referrals to the ASG to support young people experiencing Emotionally Based School Avoidance (EBSA). The Horizon programme has expanded accordingly, with the service supporting 14 pupils in session 2024/25. Demand for this specialist service has continued to grow, with an increase to 27 pupils in session 2025/26, 33% of which are care experienced, indicating both rising complexity of need and increased confidence among staff in accessing appropriate supports for vulnerable learners.

70% of our primary and secondary schools have now completed The Promise award and are now progressing onto Keeping The Promise Award. The remaining 30% have committed this to school improvement plans for session 26/27. The new ELC version of the award is now available and all early years establishments will be supported to complete this next year. One cluster has already progressed through into some innovative work, which will be shared across the authority in June. The Inverclyde Academy cluster worked together with their pupil leadership teams to create a pinky promise charter that will be consistent across all the schools. The leaders will now launch this in their own schools through an assembly. This work will also be shared across the KTPA national network in June.

The Family Support Service continues to deliver highly effective early‑intervention support that strengthens family wellbeing, enhances parental capacity and improves children and young people’s readiness to learn. Referrals are being picked up promptly, and strong partnership planning across Education, HSCP and third sector colleagues has ensured that needs are responded to.  
 
The service’s trauma‑informed, relationship‑based model—grounded in the principles of GIRFEC and The Promise—has allowed families to access skilled support quickly and in the setting that best meets their needs. A clear and collaborative operational plan for both early intervention and crisis management is now embedded, enabling a consistent, coordinated response that prevents escalation and ensures families receive timely, appropriate support. The impact of this coordinated approach is evident in the reduced need for statutory involvement among families accessing early intervention. By identifying concerns earlier and providing flexible, strengths‑based support, the service has been effective in stabilising family relationships, improving emotional wellbeing and helping parents develop greater confidence in their capacity to meet their children’s needs. Children and young people report improved wellbeing through a range of measures, including increased emotional regulation, reduced anxiety, improved peer relationships and enhanced readiness to learn. Parents similarly describe improved agency, reflecting a stronger sense of control, confidence and ability to manage challenges within the home. These improvements are particularly significant given the high levels of adversity many families face, including trauma, poverty, mental health challenges and neurodiversity. 

Unfortunately, in April the Home Link Worker post was taken as a budget saving and we lost 1.5 staff from the service. This had been the part of the service directly linked to the virtual school. However, the service itself has reached 68 families this year, which exceeded our initial target.

Unfortunately, the therapeutic worker has yet to be appointed, however the fund was spent to enhance the education support team. The introduction of the Education Support Worker for Transitions has brought additional capacity at critical stages of the learner journey. Although the post commenced later than originally planned, beginning in January 2026, it is now providing targeted and responsive support to young people experiencing significant change in their circumstances. This includes coordinating effective transition planning for two care‑experienced young people who continue to attend Inverclyde schools despite moving out with the authority, ensuring continuity of learning, stability and sustained engagement. Alongside this intensive casework, the role is supporting a broader cohort across key transition points—including P7–S1, S3 pathways and senior‑phase planning—through early identification of need, proactive communication between establishments and the implementation of child‑centred transition plans. This work is strengthening Inverclyde’s corporate parenting responsibilities and contributing to more coherent and consistent transition pathways.

Following a comprehensive CECYP fund review, a number of strategic changes have been implemented to strengthen coherence, equity and long‑term sustainability across wellbeing and attainment supports. As part of this process, the Self‑Directed Fund formally ceased, enabling a shift towards a more coordinated and strategically aligned approach to commissioning. Responsibility for the Care‑Experienced Children and Young People Fund has now transferred to Education, placing planning, procurement and oversight within the service best positioned to align the fund with learner needs and system priorities. This change has allowed for a resource model that supports targeted and sustainable interventions. We will be able to offer different interventions next year to support positive outcomes for care experienced learners.


	Next Steps:
1. Develop the Equalities Policy through engagement with local authority meetings, current guidance, and shared best practice. Draft Attendance and Anti-Bullying Policies will be shared with staff, pupils, and parents for consultation to ensure they are inclusive, practical, and aligned with the school’s values. The PPB Policy will be reviewed and updated once the authority releases its revised guidance to ensure alignment with current expectations and best practice.
2. Nurture Implementation Group will be established to support whole school nurture.
3. Further refinements will be made to the attendance tracker, including improving class groupings and adding overall school totals to strengthen monitoring and analysis. The senior phase engagement tracker will be reviewed and simplified to better align with the successful BGE model. Moving forward, each teacher will maintain their own tracker which will feed into a central overview accessed by the PT, improving consistency, staff ownership, and ease of monitoring across the school.
4. The profiles will continue to be updated and developed throughout the year in line with new guidance, ongoing reviews, and the school calendar to ensure information remains current and meaningful for staff and partner schools.
5. The timeline for RRS accreditation has been extended to October 2026 to ensure the standards are fully met and embedded consistently across the school community. Continued work will focus on strengthening evidence, embedding rights-based practice across the school, and progressing the agreed next steps towards Silver accreditation
6. Further work is required to increase overall parental involvement and encourage wider, more consistent participation across the school community. Moving forward, the school will continue to develop and promote engagement opportunities, gather parental feedback, and review approaches to ensure activities are accessible, supportive, and responsive to the needs of families.
7. Refresher training will continue to take place annually in line with current guidance and local authority expectations to ensure staff knowledge and practice remain up to date and responsive to the needs of young people
8. New Therapeutic Worker will be supporting those targeted care experienced children and young people with their mental health, leading to better outcomes for those receiving support.
9. New Forest Schools teacher will be in post to offer targeted group sessions to care experienced children and young people, having a positive impact on their regulation and engagement with education.
10. Continue to reduce the number of exclusions of care experienced children and young people.
11. Increase the attendance of those looked after at home and away from home by 2%.
12. Complete The Promise award in all early years establishments, and support the remaining schools to complete during session 26/27.





	Establishment priority 3


	NIF Priority 
Improvement in skills and sustained, positive school-leaver destinations for all young people
Choose an item
NIF Driver 
Assessment of children's progress
School Improvement
	HGIOS/ELC QIs 
3.3 Increasing creativity and employability
2.6 Transitions
 
UNCRC
Article 12 (Respect for the views of the child):
Article 3 (Best interests of the child): 


	Outcome: 
· Increase and improve partnerships across the service to support delivery of attainment and wider achievement by introducing two new partners to support the attainment offer.
· To ensure 100% of young people participate in the employability and work experience offer within the provision
· To increase the use of meta skills within the provision to ensure all children and young people gain experience of developing at least two skills.
· Education support workers will have a minimum 80% case load that reflects young people who are still in education before they move into sustained positive destinations.
· To improve the follow up destination figure by 10% for care experienced learners.

Progress and impact of outcomes for learners: 

This session LVA have successfully created new partnerships with the Wood Foundation, Megan’s Space and Community Tracks.  Through our partnership with the Wood Foundation, 100% of our BGE core group pupils were able to experience the YPI programme, which developed their Meta-Skills and established links with local charities across Inverclyde. Our YPI groups presented to a panel of judges and the winning team won £3000 to donate to their charity. This achievement was celebrated in the local press with the winners being invited to meet their charity.

We also created a new partnership with Megan’s Space, which is a suicide prevention charity.  We have had two senior phase young people who have accessed therapeutic support within Lomond View.  They both completed a 10 week programme with Megan’s Space.  Both of our young people feel that this work has helped improve their mental health.

Community Tracks offered two of our young people with a keen interest in bikes and mechanics the opportunity to work with them this session.  Our young people volunteered with the team and helped get bikes in a roadworthy condition. In addition to an excellent experience, our two young people gained a Level 4 Work Experience qualification.

100% of senior phase pupils in S4 Core groups attended two careers events during the course of session 2025/2026.  44% of young people in our S4 Core Group completed a work experience placement and 28% of Horizon pupils accessed and completed at least one work experience placement over the course of the session. Our BGE Horizon groups visited the construction site of a new local adult resource centre to learn about different employment opportunities and our S4 Core Groups visited a Fire Station to learn about the work of firefighters.

Meta-Skills development has been embedded throughout our Learning, Teaching and Assessment Strategy.  Our teaching staff include skills at the start of each lesson and assign skills to tasks completed throughout the lesson.  Young people are familiar with skills language.  100% of young people in our S4 core Groups, BGE Core groups and Senior Horizon pupils completed at least one meta-skills evaluation task as part of their learning this session.

All P7 learners participated in the pilot model for project-based learning and metaskill development. However, ongoing evaluation demonstrated that the model did not achieve the intended outcomes. While attendance and engagement remained positive, learners experienced difficulties sharing spaces and learning environments with younger children despite adaptations to routines, spaces and provision. One learner left the provision during the year due to complex circumstances and another joined in December, creating additional challenges in establishing a consistent group identity and progression pathway.

Although the planned focus on project-based learning and explicit metaskill development was not fully realised, staff identified that learners’ immediate needs relating to emotional safety, regulation, sensory support, belonging and routine required greater priority. As a result, provision became increasingly responsive to these needs, ensuring children remained engaged in education and developed trusting relationships with adults and peers. Attendance and engagement for P7 learners were notably stronger within NEST than in their base school placements, with learners consistently reporting positive experiences and willingness to attend.

Metaskill language was used informally through daily interactions, reflection and adult dialogue; however, it was not embedded consistently within planning, observations or documentation. Evaluation highlighted the need for a more structured and intentional approach to developing and evidencing metaskills across the provision.

Planned collaboration with secondary colleagues and senior phase learners did not progress as anticipated. Limited engagement from receiving secondary schools restricted opportunities for joint planning and transition experiences. More recently, productive partnership working has begun to develop, enabling individualised transition planning for learners moving to Lomond View senior phase and high schools.
Transition planning remained a strength across the provision. NEST continued to strengthen its graduated approach to transitions by establishing clear expectations that placements are time-limited and focused on successful reintegration or onward transition from the point of entry. Team Around the Child meetings, regular review processes and collaborative planning supported children and families to prepare for future transitions. Two learners due to transition to Lomond View senior phase have commenced enhanced transition arrangements and are currently attending twice weekly to develop familiarity, relationships and confidence prior to full transition. Similarly, children due to begin NEST placements in August are already attending Stay and Play sessions to support successful transitions into the provision.

Evaluation of the pilot model has led to a clearer understanding of the developmental needs of learners accessing NEST. Evidence suggests the current NEST model is most effective for younger primary-aged children requiring intensive relational, developmental and play-based support. This has informed future service planning and the development of alternative approaches for older learners.
	
The two education support workers supporting senior phase and school leavers have broadly had success this year. They have supported 34 young people over the course of this year with 70% of the cohort in a successful destination between college and employment. 20% of the cohort are remaining on at school, which totals 90% success rate for the cohort. The remaining 10% are being supported to seek employment. 

We did not meet our target of 80% of the caseload being picked up while still at school, this was 50%. This shows that there remains at times, a lateness in referrals being received. The education support workers continue to find it challenging to build effective relationships with those they pick up post school. The workers report that supporting those young people who suffer from social anxiety remains a challenge. These young people often agree to apply for college or work experience however they struggle with actually leaving the house when it comes time to go. Another challenge has also been the lack of support and engagement from parents, who don’t value the support on offer.

Analysis of our Skills Development Scotland data indicates a positive upward trend in both initial and follow‑up destinations between 2023/24 and 2024/25. Initial positive destinations increased from an already high 92.5% to 92.7%, demonstrating sustained success in ensuring young people transition confidently into further education, training, or employment. More notably, follow‑up destinations showed a significant improvement, rising from 69.2% to 78.2%, sitting just below our 10% target. However, it remains a substantial increase, reflecting the enhanced robustness of our support systems, the effectiveness of targeted interventions for leavers requiring sustained guidance, and a strengthened partnership approach with external agencies.

ICOS supported a group of young people to access a bespoke college course. The young people attending the Enhanced Steplink Course, attended at least 90% of the course. They reported that it gave them a reason to get out of bed and something positive to focus on during their week. This has been a successful intervention for getting young people ready for college.


	Next steps
1. Look at introducing at least one further partnership that could help raise attainment and provide outdoor learning experiences for our young people.
2. To continue ensuring that 100% of young people in S4 Core Groups access employability opportunities.   Expand this offer to young people in our Pathways and Horizon groups in 2627. Invite BGE core and Horizon groups to be a part of more employability experiences. Increase the number of young people gaining an award in work experience to 75% across our S4 Core and Pathways groups.
3. Further embed Meta-Skills into learning.  Give 100% of young people across all models to evaluate their meta-skills, recognise their improvement and set targets for improving lesser used skills.
4. As the Education Support Workers come to an end, focus on working with schools/SDS to ensure care experienced leavers are being targeted and supported for opportunities post school.
5. Work with West College Scotland on building partnerships to ensure college courses are both accessible and sustainable for our care experienced cohort.
6. Ensure senior phase pupils are prioritised within the CP Team to target maximising attainment, leading to widening post school options.






	Data 


	Key Strengths:
· Initial positive destinations increased from an already high 92.5% to 92.7%, demonstrating sustained success in ensuring young people transition confidently into further education, training, or employment. 
· Follow‑up destinations showed a significant improvement, rising from 69.2% to 78.2%.
· Attendance for CECYP has shown a positive upward trend, increasing by 2.84% from session 2023/24 to 2024/25.
· Significantly reduced the number of exclusions from 28 incidents to 11 incidents, spreading over only 7 pupils.
· 100% of care experienced S4 learners at Lomond View have achieved minimum 6@qualifications.
· Effective data cleansing has taken place with SW and Education to move towards consistent data being held across all systems. Learning has been taken from this exercise and fed back to both services for improvement.
· Family support service has supported 68 families, exceeding our target of 18. 
· In the Senior Phase, 100% of our S4 Core Group candidates have achieved six Level 4 or Level 5 qualifications at Lomond View Academy.  44% leave with seven and 22% with eight qualifications. This is an improvement on achievements in session 24/25 where 62.5% of the cohort achieved five or more qualifications in our Core groups.
· 100% of Horizon pupils have achieved qualifications in English and Numeracy/Maths.  71% have also added at least one additional qualification. This is a significant increase on session 2024-2025 when 60% of Horizon pupils achieved both Maths and English qualifications and 0% achieved more than two.
· 94% of senior phase pupils have secured a positive post school destination for session 2026-2027.  The remaining 6% (one pupil) is being supported to go onto an Activity Agreement by SDS.  This is a positive increase on session 2024-2025 whereby 87.5% of leavers secured a positive destination.
· 100% of qualifications achieved during session 2025-2026 by our S4 Core Group were level 4 or level 5.  This is an increase of 28% from session 2024-2025 and demonstrates high levels of expectation by our staff.
· 95% of qualifications achieved by Horizon pupils were level 4 or level 5. This is an increase of 30% on session 2024-2025.
· 100% of our BGE pupils with regular attendance have improved their literacy and numeracy levels over the course of the session.
· Green indicators across the NEST Framework increased from 41% to 86% across the cohort.
· Red indicators reduced from 9% to less than 1%, with 11 of 12 children finishing placement with no red indicators remaining.
· All children had individualised developmental plans informed by the NEST Framework and Boxall Profile.
· All children receiving outreach support had plans in place and demonstrated progress against agreed outcomes.
· Strongest Boxall Profile improvements were seen in emotional security (F), attachment-related behaviours (S and U), reductions in disengagement (Q) and reductions in inconsequential behaviour (T).
· All children achieved green outcomes in key areas relating to trusting relationships, predictable routines, developmentally appropriate experiences, continuous provision, low-demand communication and nurturing environments.
· Daily outdoor learning was embedded across the provision.
· Six families were supported through the Neurodevelopment Team pilot pathway, improving access to assessment and coordinated support.
· Family engagement remained strong, with all families maintaining regular contact with NEST and reporting positive experiences of support and communication.

Key Priorities:  
· Increase the average attendance figures for looked after at home, away and previously. There is a specific focus across the directorate on looked after at home. Work with partners and attendance lead on improving the offer for this cohort.
· Increase attainment across all levels, continuing to look at leavers data and how to ensure progress continues to be made within the primary cohort, in particular for those who year on year remain behind expectation.
· Continue to reduce exclusion incidents.
· Develop new interventions for our care experienced cohort through strategic spending with the attainment fund.
· Further increase the subject offer and expectations for our Horizon pupils with the introduction of the Pathways programme aiming to assist Horizon pupils to achieve five or more qualifications at levels 4 or 5 in S4.
· Continue to set high expectations for our S4 Core Groups and aim for 100% achieving six or more level 4 and 5 qualifications during session 2026-2027
· Secure positive destinations for 100% of our leavers in 2026-2027
· Improve our BGE tracking and monitoring system to ensure we can effectively track progress in key areas such as Literacy, Numeracy and PBL.
· Develop more robust approaches to evidencing literacy and numeracy progress within child-led and play-based learning.
· Strengthen use of assessment and observation data to support moderation, planning and evaluation.
· Develop more systematic approaches to measuring wellbeing and family outcomes over time.
· Strengthen outreach capacity and build whole-school approaches to trauma-informed and neuro-affirming practice.
· Continue refining progression pathways and moderation processes using the NEST Framework Progress Ladders.
· Develop more robust transition pathways for older learners and alternative models of support beyond P5





National Improvement Framework Quality Indicators
	1.3 Leadership of Change
Very Good


	Key Strengths:
· The culture within the school, focused on positive, nurturing and appropriately challenging relationships, leads to positive outcomes and experiences for most learners.
· Staff have high expectations of learners, taking account of the context of the school.
· Staff across the school are fully committed to change and continuous improvement to the outcomes for learners.
· We have a clear sense of social, economic and cultural context and have been using this to help shape the experiences within the school, ensuring our leavers, in particular, are well prepared.
· We are clear on our strengths and continued areas of improvement, and this is shared across staff.
· The strategic direction, and pace of change has been managed successfully over this year.
· Pupils feel safe here and can articulate that they feel included and have built confidence.
· Developed and implemented a bespoke NEST Curriculum Rationale, clearly articulating the provision’s vision, values and pedagogical approach. The rationale provides a shared understanding of trauma-informed, neuro-affirming and developmentally responsive practice, ensuring greater consistency across planning, environments, interactions and assessment.  
· The NEST Framework continues to provide a robust and shared approach to supporting children’s development, wellbeing, engagement and participation. This has been further strengthened through the development of Progress Ladders, supporting moderation, consistency and professional judgement.

Key Priorities:  
· To re-establish the vision, values and aims across the new school community to ensure these are influencing all decisions on school improvement, whilst also be fully adopted by staff, parents and pupils.
· To embed critical thinking and self-evaluation into regular activities for teaching staff
· To establish more robust whole school approaches to planning for improvement
· To foster more opportunities for collaborative work to take place
· To cultivate more pupil leadership opportunities within the school community, across all stages and models.
· Establish monthly NEST Network sessions to strengthen collaboration, moderation and professional learning across schools.
· Strengthen distributed leadership opportunities within the NEST team.




	2.3 Learning, teaching and assessment
Good


	Key Strengths:
· The learning environment continues to be improved, which contributes to nurturing, positive relationships and higher quality experiences for our young people.
· The staff continue to work on adopting relational approaches to contribute to a calm and purposeful environment.
· Staff use personalised strategies to get the best out of the young people and know them well.
· The Lomond View lesson has been established and adopted this year in the secondary provision to ensure a consistency in experiences across all models. 
· The newly developed learning and teaching strategy has given a clearer direction for the development of learning and teaching within our school community. This is leading to stronger evidence of high-quality experiences across all models.
· Staff have high expectations of learners
· Transitions into the school are planned carefully to ensure young people are ready to engage in learning.
· Staff are engaging in moderation events within the cluster to support with increasing confidence in assessment of a level within the BGE.
· The tracking and monitoring of engagement is embedded into practice, giving staff an opportunity to review and monitor their approaches to learning and teaching, and identify areas where support is required.
· Staff are using regular feedback, and young people are aware of where they are in learning and what next steps they need to take to improve.
· A clear curriculum rationale rooted in Being, Belonging and Becoming has strengthened staff understanding of how wellbeing, relationships, play, continuous provision and developmental readiness underpin learning and achievement.  
· The NEST Framework provides a clear and coherent approach to supporting children’s developmental, emotional and learning needs, ensuring planning is personalised and responsive.
· Staff know children exceptionally well and use strong relationships, observations and professional dialogue to adapt learning experiences in response to individual needs.
· Children benefit from highly personalised, trauma-informed and neuro-affirming approaches which promote engagement, participation and readiness to learn.
· Learning environments have been significantly enhanced, both indoors and outdoors, to support child-led learning, continuous provision, creativity, communication and wellbeing.
· Outdoor learning is embedded within daily practice and provides meaningful opportunities for learning, exploration, risk-taking and skill development.
· Staff use observations effectively to identify interests, strengths and developmental needs, informing responsive planning and provision.
· The NEST Framework Progress Ladders have been developed to strengthen consistency, moderation and professional judgement when assessing developmental progress.
· Children demonstrate increased engagement, confidence and participation in learning experiences, with NEST Framework data showing substantial movement from red and amber indicators towards green outcomes.
Key Priorities:  
· To upskill the staff in the use of data, to inform planning
· To improve the BGE Assessment approaches
· To expand our resources to include more digital and active learning
· To include more opportunities for outdoor learning
· To consider ways to become more creative in our approaches to teaching and learning
· To increase opportunities to be included in whole school life for our young people.
· Develop more robust approaches to evidencing literacy, numeracy and communication progress within play-based, child-led and outdoor learning.
· Embed metaskill development explicitly within planning, observations and assessment processes.
· Strengthen collaborative planning and assessment approaches with mainstream schools to improve continuity of support and learning.




	3.1 Ensuring wellbeing, equity and inclusion
Good


	Key Strengths:
· Young people are benefitting from personalised and targeted supported, planned using data to inform these decisions.
· The inclusive environment has contributed to young people feeling confident in their learning. They feel safe and included within the school.
· Staff are aware of their statutory duties within their individual role.
· The attendance of young people is increasing, considering the baseline from which many of them have started. This is an area that continues to show improvement over time.
· Staff model behaviour to promote a safe and secure environment. Young people trust staff to listen to them and keep them safe, this contributes to positive relationships.
· There is high quality pastoral support offered to young people, which feeds into the pupil profiles being continuously updated.
· Staff treat pupils with high levels of respect and dignity.
· Engagement of learners is tracked regularly and this data is used to plan for individual support where required. 
· Wellbeing is tracked regularly using the GMWP, this data feeds into individual support where required.
· Staff are aware of children’s rights, the wellbeing indicators and GIRFEC, and their role within each of these areas.
· Boxall Profile data evidences positive progress in emotional security, attachment-related behaviours, engagement and reductions in disengagement in their school setting over the NEST placement.
· Staff provide highly personalised support informed by developmental understanding, family collaboration and ongoing assessment.
· Strong partnerships have been established with families, schools, health services and community organisations to improve outcomes for children.
· NEST successfully participated in a pilot partnership with the Neurodevelopment Team, supporting six families through assessment pathways and strengthening coordinated support arrangements.
· Family engagement is a significant strength. Families report feeling listened to, supported and included in planning and decision-making relating to their child.
· Outreach support has enabled schools to access advice, guidance and targeted support for children experiencing barriers to engagement and inclusion.
Key Priorities:  
· To embed the wellbeing indicators further into the curriculum offer 
· To measure progress against the wellbeing indicators to inform next steps
· To develop a more robust pupil voice system to collect data on wellbeing
· To focus on the equalities agenda and develop our school policy on this
· To encourage more outdoor learning opportunities across the school at all stages
· To consider ways to celebrate diversity within our school community.





	3.2 Raising attainment and achievement/Securing children’s progress
3.2 Raising attainment and achievement
Good

	Key Strengths:
· There is emerging evidence of positive attainment over time in particular with the S4 and Horizon model. We are seeing attainment increasing for some learners and matching last year’s data. 
· We are beginning to see trend data and have systems in place to collect this over time.
· There is evidence of positive literacy and numeracy attainment for the senior phase. The literacy/numeracy lies with the base school, but there has been evidence of this being completed by Lomond View staff.
· Based on prior levels of attainment, our learners are achieving well and feedback suggests the conditions of Lomond View have allowed for maximum attainment to be achieved, in many instances out performing what they would have achieved without the intervention.
· We have a robust tracking system in place, used to plan effective interventions to support learners to achieve their full potential.
· We demonstrate equity with all learners, providing individualised and bespoke support where required, this ensures every pupil in the senior phase model achieves a minimum five qualifications.
· Attainment has been raised by introducing a level 5 study option for our senior learners.
· Positive Destination figures continue to be strong post school, due to the planning we have in place from early on in S4.
Key Priorities:  
· Tracking of the BGE, with more robust processes in place to support TPJ’s.
· Increase the community partnerships
· Develop ways to support accreditation and wider achievement across the school
· Improve outdoor learning experiences
· Improve literacy and numeracy opportunities with the BGE
· Develop clearer approaches to evidencing progress and attainment in literacy, numeracy and health and wellbeing through developmental and play-based approaches.
· Strengthen links between NEST Framework targets, Progress Ladders, Boxall outcomes and Curriculum for Excellence Experiences and Outcomes.
· Refine tracking and monitoring systems to capture small-step progress and demonstrate attainment gains more clearly over time.


	Key Achievements of the Establishment


	Virtual School
Reduction in exclusions across the authority with a notable decline in secondary age pupils.
Increase in level 5 achievements for care experienced leavers.
Attendance increased marginally for care experienced pupils over the year.

Lomond View
Increase in the number of young people leaving school with six or more qualifications.
Increase in secured positive destinations.
Increase in the delivery of Level 4 and 5 qualifications and a reduction in presentations at Level 3.
Expansion of service year on year to support a wide-ranging profile of pupil. 
Successfully established NEST within the Lomond View campus and enhanced indoor and outdoor learning environments.
Developed the NEST Curriculum Rationale, providing a clear framework for learning, teaching and assessment based on trauma-informed, neuro-affirming and relational practice.  
Achieved significant improvements in learner wellbeing, engagement and developmental progress.
Strengthened assessment and tracking through the NEST Framework and Progress Ladders.
Supported successful transitions for learners entering, leaving and reintegrating from NEST.
Expanded NEST’s impact through outreach, family support and multi-agency partnerships.
Developed staff expertise and shared trauma-informed practice across the authority.










Virtual School Cohort Overall 

Previously	
Early Years	Primary	Secondary	Totals	9	127	132	268	Home	
Early Years	Primary	Secondary	Totals	6	17	20	43	Away	
Early Years	Primary	Secondary	Totals	26	61	63	150	




ASN	
YES	NO	0.9	0.1	


SIMD	
1 	&	 2	OTHERS	0.63	0.36	


FSM	
YES	NO	0.68	0.32	

LVA Pupil Numbers - 56 Pupils 


S4 Core Group	BGE Core	NEST	Horizon	9	6	15	26	



S4 Core Group	
ASN	SIMD (1	&	2)	CEYP	FSM	1	0.55500000000000005	0.66600000000000004	0.88900000000000001	


BGE Core	
ASN	SIMD (1	&	2)	CEYP	FSM	1	0.83330000000000004	0.33300000000000002	0.83299999999999996	

NEST

NEST	
ASN	SIMD (1	&	2)	CEYP	FSM	1	0.73299999999999998	0.5333	0.86660000000000004	


Horizon	
ASN	SIMD (1	&	2)	CEYP	FSM	1	0.65380000000000005	0.26919999999999999	0.61529999999999996	

LVA Attendance

24/25	S4 Core Group	BGE Core	NEST	Horizon	0.62	0.76600000000000001	0.93	0.7	25/26	S4 Core Group	BGE Core	NEST	Horizon	0.79610000000000003	0.67859999999999998	0.94030000000000002	0.78310000000000002	



Corporate Parent Cohort

P1	P2	P3	P4	P5	P6	P7	S1	S2	S3	S4	S5	0	2	1	8	0	3	8	9	5	7	16	8	


CPT SIMD

CPT FSM	
1 	&	 2	OTHERS	59	41	


CPT FSM	
YES	NO	96	24	


CPT ASN	
YES	NO	4th Qtr	96	4	

ICOS Cohort

Series 1	
Earlly Years	Primary	Secondary	38	214	64	Column2	
Earlly Years	Primary	Secondary	Column1	
Earlly Years	Primary	Secondary	
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