Inverclyde Academy

Learning, Teaching and Assessment Policy




Introduction

At Inverclyde Academy, we aim high, working together with respect, and supporting each other to
achieve our potential.

Our Learning, Teaching and Assessment Policy was written by staff and pupils and is underpinned by
that of Inverclyde Authority.

Staff are supported by a variety of CLPL sessions, discussion at Department Meetings, and related
documents.

We provide a coherent but diverse curriculum with learners at the core; ensuring that they have
challenging, relevant, personalised and flexible pathways whilst being supported by teaching and Pupil
Support (Pastoral and Learning) staff, support staff and partners at all stages, and especially at
transition points. We work closely with our cluster primary schools to ensure a consistent approach
to assessment in Literacy and Numeracy.

Rationale

The most effective way to achieve success for all is to provide equity in experience across Inverclyde
Academy. It is essential that we all follow the agreed approach to providing high quality learning,
teaching and assessment opportunities in every lesson, classroom and department if we are to be
successful for our community. We want every teacher at Inverclyde Academy to be confident that
“all learners experience activities which are varied, differentiated, and active and provide effective
challenge and support”. (HGIOS?4 2.3)

This document will provide information and support for all members of staff on how to provide
the highest quality of experience each day in our classrooms. This policy recognises the following:

e The learning environment is built on positive, nurturing and relationships which lead to high
quality learning outcomes.- Relationships

e Planning is proportionate and manageable and clearly identifies what has to be learned and
assessed. - Routines

e High quality learning and teaching is reflective in/of the ethos and culture in our school and
ensure the wellbeing indicators are delivered in every class - Quality instruction

e Young people learn in a variety of ways and we need to ensure the learning environment and
teaching approaches meet their needs. Their experiences should be challenging and
enjoyable with the opportunity to take responsibility for their own learning which promotes
their curiosity, independence and confidence — Learning Strategies

e Qur use of assessment allows young people to demonstrate their knowledge and
understanding, skills, attributes and capabilities are matched to the learning needs of learners
and are used to support pupil feedback. - Assessment



Relationships

We are committed to placing relationships at the heart of our work; our learners have a right to

be well-known, respected and loved. We expect all staff to be aware of and adopt a nurturing

approach to working will all learners as detailed within our Promoting Positive Relationships

policy. All learning environments should contain our school values and how they relate to the

subject.

In order for high quality teaching and learning to take place for every learner. There are many

supports in place throughout Inverclyde Academy that teaching staff can access or engage with to

support learning.

Learner engagement is a measure which reflects the quality and quantity of a learner’s participation

in their learning. Engagement is not just reflected in the amount of work completed in a jotter but

is also reflected in their co-operation with others, eagerness to participate, motivation and

willingness to meet challenges positively. Research indicates that teachers should aim to engage

learners across three levels: cognitively, emotionally and behaviourally as if a learner is only

engaged in one level then their performance and knowledge retention will suffer. We report on

this measure (Behaviour, effort, attitude to learning) to parents 3 times per year.

It takes a full school to support learning. Some of these supports include:

e Pupil Support Assistants
e Educational Psychologist
e  Family Support worker

e Library Assistant

e Counsellors

e SDS worker

e DYW worker

e MCR Assistant

e CLD Assistant

e Impact Zone support

@w their teachers have high but appropriate
expectations for them which are clearly articulated

- are encouraged to think about and are challenged
on aspects of a topic, lesson or learning

- are engaged in their learning, asking questions to
deepen their knowledge and understanding

- are encouraged to work (more) independently and
develop resilience for when faced with a challenge

- know where they are in their learning in a subject
and what they need to do to make progress

- learn via a wide range of teaching methods and
approaches

- have opportunities for personalisation and choice
of task or approach

- have opportunities to work individually, in pairs
and in groups

- are given opportunities to use digital technology
creatively

\_

Pupils know that they are
at the heart of planning.

They know that:

- have their needs met, whether that is being \
provided with additional challenge or scaffolding, or
support with a specific learning or social need

- have their voice heard

- have positive relationships with their teachers
based on trust, fairness and mutual respect in line
with the school’s Positive Relationships, Positive
Behaviour Policy

- experience learning in a positive and welcoming
classroom environment

- know and understand the learning intention(s) for
a lesson (or series of lessons)

- experience carefully planned and delivered lessons
which build on prior learning, with clear
explanations/demonstrations, and opportunities to
consolidate and extend learning

- have opportunities to reflect on their learning
- receive feedback in the form of praise and merits,

but also in terms of how to improve

At Inverclyde Academy we believe the first educator to out pupils are parents and carers. Therefore

it is vital that we have a positive working relationship with families in order to support our pupils.

Our Family First Support worker alongside the young person’s Pupil Support teacher ensures that

the links with our families remain strong to support learning and ultimately sustain a positive post

school destination.



Learning Strategies

All staff are encouraged to ensure that a range of learning strategies are employed in lessons to

maximise engagement and support pupil progress and understanding.

Collaborative learning

Looks like:

e Working in partnership
and in teams

e Debating with others to
develop informed views

e Discussing learning and
providing explanations to
others

e Leading others and taking
on a variety of roles and
responsibilities

Feels like:

e Having an awareness of
opinions and respect for
others opinions and ideas
e Becoming learning
resource for your peers -
they will ask questions to
understand and challenge
your view

Actively engaged

Looks like:

e Having the opportunity to
construct your own ideas

e Having the opportunity to
improve your problem
solving skills by testing out
your ideas

e Having the opportunity to
develop your logical and
creative thinking skills

Feels like:

e Wanting to find out things
for yourself

e Remaining focused on a
task or activity giving 100%
effort until you are content
that you have completed it.

“The language of learning helps
the learning process become
explicit so that we can make
learning visible in our
classrooms and playrooms.”
(Inverclyde Council LTA Policy)

“Everything works somewhere,
and nothing works
everywhere.” (Dylan Williams)

“Being busy and learning are
not the same thing. Learning
activities are those effective at
getting information into long-
term memory and out of it.”
(Bruce Robertson)

Taking responsibility
for your own learning

Looks like:

e Having opportunities to
make informed choices and
decisions

e Seeking out learning
opportunities linked to your
own interests and
aspirations

e Having opportunities to
plan your own learning Feels
like

e Having personal control
over your learning

e Having an increased
awareness of yourself as a
learner

e Feeling like you are ready
to take on challenges with
your learning

Independent
learning/ leading your
own learning

Looks like:

e Making decisions

e Initiating and organising
tasks

e Asking questions and
finding information Feels like
e Feeling a sense of
enjoyment and achievement
e Understanding your
strengths and next steps in
learning




Routines
At Inverclyde Academy we have a shared understanding that all lessons should follow the guidance below:

INVERCLYDE ACADEMY -0
LESSON
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H revisiting the learning intentions and success criteria. Through plenary ,

i activities young people will have the opportunity to assess the progress made Merit and

i in their learning. House Token
i Young people will be aware of what they have learned and clear of their strengths and next

steps




Our pathway to support teaching for effective learning

All teaching staff within Inverclyde Academy are expected to have excellent subject knowledge;
evidence shows this directly correlates to the quality of teaching and learning which occurs.
However, teaching staff must also have the ability to plan how they will model and offer
instructions to learners to ensure that their needs are met and they achieve the success criteria
set. Teaching staff must plan lessons well to ensure that they are clear in the manner in which
they will introduce new concepts to their classes and scaffold the learning appropriately to ensure
their learners can understand the concept whilst also begin to appreciate how this links to other
learning from within and across the curriculum. Teaching staff should also consider how they will
support learners to use their learning in new and unfamiliar contexts. Teaching staff must also
plan to ensure that lessons tasks are well thought out to ensure differentiation, participation and
engagement. The meaningful use of digital technologies should be used to support the
achievement of this

Scheduled Learning Visits are a key aspect of self-evaluation and Professional Learning for all
staff. The information gathered through Learning Visits, and discussion about planned learning
helps to identify key strengths and areas for development in aspects of pedagogy and practice.

All teachers engage in one departmental learning visit and one cross department visit during the
year. These visits support consistency, identify good practice and reflect progress towards school
and department improvement plan priorities.

In addition, the Senior Leadership Team conduct whole-school learning visits with a focus
communicated in advance. The information gathered highlights areas of good practice which is
shared in future Career Long Professional Learning (CLPL) events, provides evidence of progress in
School Improvement Plan priorities, and informs future CLPL needs.

Reflecting on
how we can

Planning the Facilitating the Informed,
learning learning supportive improve the

feedback learning

During the reflection stage, the informed feedback discussion are centred on a Learning Visit pro
forma comprising of four sections:

e learning and engagement
e quality of teaching
o effective use of assessment



Everyone Learns

High quality learning and teaching does not happen by chance or through the actions of one group
of stakeholders. To achieve our aim of a consistent, high quality experience for learners all staff,
parents/ carers and partners must be involved, consulted and supported to ensure they are clear
in our approach and have the necessary skills to support and deliver learning.

e LEARNERS - Learning cannot be done to our young people; they must be consulted, listened to
and skilled regarding their role within each of the features required for high quality learning
and teaching. We will work with learners to help them understand and manage their emotions
surrounding learning and equip them with the skills to know which strategies help them learn
well and how to use feedback from their teachers effectively. Learner voice is fundamental to
ensuring teaching strategies are meeting the needs of learners and for on-going evaluation for
improvement.

e TEACHING STAFF - Teaching staff are committed to their own professional learning and will
continue to engage in meaningful career long professional learning which will have a positive
impact on outcomes for learners. Teaching staff recognise that teaching is an evolving art form
and will continue to hone and update their pedagogy for all learners including their
understanding and skills to ensure they create a nurturing environment, provide differentiation
and challenge and successfully integrate digital technology into learning experiences and
teaching delivery. Teaching staff work collegiate to support and challenge each other to ensure
pedagogical approaches which work best for our community are shared and developed. This
can be achieved via engagement and delivery of our in-house CLPL programmes.

e  SUPPORT STAFF - Support staff are committed to contributing to the achievement of our
school ethos and culture and irrespective of their role they are valued for the contribution they
make to the positive attainment, achievement and outcomes of learners. Their work in
delivering universal and targeted support to some of our most vulnerable learners is planned,
responsive to needs and evaluated.

e  PARTNERS - Within Inverclyde Academy we work with a significant number of partners to
improve experiences and outcomes for learners directly and indirectly. All partners are aware
of our school vision and values and contribute to the achievement, development and
celebration of this.

e PARENTS/ CARERS - We believe that parents and carers are the first educators within our
community. We will work with parents/ carers to provide them with relevant information on
the progress of their child and then work with them to provide advice and strategies that they
can use at home to support the learning of their child. We will do this via universal supports in
the form of in-person and online information evenings, regular tracking and attainment data
and through the use of our social media accounts. Targeted support for parents/ carers to
support learning may include one-2-one interventions from pastoral care staff and/or members
of the senior leadership team. We will continue to work in partnership with our parent council
and the wider parent forum to access information on their views and opinions at regular
intervals as valued contributors to our on-going evaluation for improvement journey.



Career-long Professional Learning (CLPL)

Over the past few years, our teaching and support staff have participated in a range of planned
activities to ensure learning is visible across departments. A number of teachers are involved in
Masters-level study, some are involved in West Partnership or Inverclyde CLPL programmes, whilst
others lead or participate in the ‘in-house’ CLPCL programme.

Teaching staff identify areas for further development through ongoing self-evaluation culminating
in a Professional Review and Development meeting.

All staff both teaching and support, are able to benefit from sharing of good practice in learning &
teaching through inset and whole school meeting activities. Our Continuous Professional Learning
Calendar provides support for staff in implementing effective learning and teaching and helps to
ensure staff have learning opportunities to enhance practice and knowledge for the benefit of our
learners and whole school community. Our practitioners take a lead role in the delivery of CLPL
workshops and welcome opportunities to learn from colleagues in a supportive, informed
environment.



Assessment

What have you learnt?

How do we know?

Assessment is an integral part of learning and teaching cycle, used daily to check for
understanding and to inform future teaching. It is not ‘just’ tests and exams but is part of the
body of evidence used by teachers. The key role of assessment is to support learning. At
Inverclyde Academy we agree that assessments should provide an emerging picture of a young
person’s strengths and next steps in learning and inform the teaching process. We believe this is
best achieved by combining formative and summative assessment.

When we assess:
Why we assess:
As part of ongoing learning and teaching
To support learning and planning future

learning Every lesson by checking for understanding

To promote learner engagement and

motivation What we assess

To ensure appropriate and timely support
Pprop y supp Knowledge and understanding
To report on progress and achievement Skills
and identify next steps in learning

Attributes and capabilities

Methods of assessing learning

Assessment methods are the strategies, techniques, tools and instruments a teacher can use to
collect information to identify if a young person has achieved the desired learning outcomes. This
should include a mixture of the following:

e Formative assessment (this can be individual/ pair or whole class) Learning through assessment

Starter/exit pass

¢ o Feels like:

e (Questioning

e Peer assessment e Understanding what you have
e Online quiz learned and how well you have
e Presentations learned it

e Discussions

e Summative assessment e Understanding your next steps

in learning
e End of topic test measured against benchmark

e End of year/stage tests including SQA assessment

e Engaging in your learning and
feeling motivated to work harder

Effective assessment should consist of a variety of approaches.

This will allow young people to demonstrate their skills knowledge and
attributes allowing them the opportunity to reflect on their strengths and
next steps. It is also important that young people’s progress should be
assessed in ways and at times appropriate to that person’s learning needs.

e Having a sense of achievement




Effective questioning
Questioning is at the heart of effective learning. It should be a key priority in each lesson
and should:

e Promote a climate of enquiry though the use of open questions

Looks like:

e Have a purpose that is clear to pupils and teachers
e Promote discussion about thinking process
e Belinked to LI and SC

Linking questions to the
Learning Intentions and
At Inverclyde Academy we agree that effective questioning should: Success Criteria

Promoting discussion

e Develop confident learners within the classroom

e (Create an environment of creativity and thought in the classroom which focuses on learning
e Encourage learners to ask questions rather than recalling facts
o Allow pupils to develop a deeper understanding of an idea Using questions

e  Promote understanding and thinking throughout the lesson

e Focus on learning rather than recall of facts Using lower order and

e Be well planned and be appropriate to the stage of the lesson higher order questions

Feels like:

What types of questions can we ask? Having more confidence

in your learning
Prompting you to ask
further questions

Having a deeper
understanding of an idea

Lower Order Wigher Order

Kemember Underitand Aoy Aty Cvabuate Create

» Organise behaviour > Encourage pupls to Understanding your next
o ech orcgoee steps

\nowledge 7 Provide
» Cresteinteresting OppOrtunitiet 10

Teachers should assist young people’s learning by asking appropriate and relevant questions.
Indicators that high quality questioning is taking place include the use of:

e Open questions (‘What do you think...?" etc)

e Higher order questions (predictions — “‘What do you think would happen in...?’)

e Follow-up questions (“Why? How do you know? What made you think that? Can you
give me an example? Can you think of an occasion when that wouldn’t be the case?’)

e Alternatives (‘Can you think of three possible answers? Now select the best’ etc)

e Thinking time (giving a few seconds for young people to think about their answer: ‘In
two minutes | am going to ask you...")

e Opportunities for young people to discuss their answer with each other.



Feedback

“Effective feedback reduces the gap between where the learner is and the next step in their

learning journey.”

Young people and others involved in their learning need
positive, specific feedback which focuses on improvement. At
Inverclyde Academy we agree that pupils are should be given
regular feedback, both during lessons and also following an
assessment activity. Feedback should be timely, supportive
and include responsive feedback from learners. This is most
often gained through highly effective questioning by teaching
staff. Effective questioning enables teachers to be responsive
and adaptable in their approaches.

Learner conversations are a vital part of the learning,
assessment and feedback process. Pupils have the opportunity
to reflect on their progress and current level, identify next
steps, and also identify any barriers or support needs.

This feedback might be verbal or written. Either way, it will
highlight strengths and identify next steps to make progress.

(Inverclyde Council LTA Policy)

Looks like:

Written comments
Verbal praise
Class discussions
Individual learner
conversations
Peer reviews
Self-assessments
Non-verbal cues

Feels like:

Encouragement to
improve

Clarification on how to
progress

Motivated and excited to
learn more




Moderation

In Inverclyde academy we are committed to engaging in moderation activities which help to raise
standards and expectations and levels of consistency as well as inform our learning and teaching and
our commitment to closing the equity gap by getting it right for every child.

High quality moderation, as part of the quality assurance processes of the school, ensures that:
learning is continually evaluated in terms of quality and effectiveness, is at the appropriate level for
learners, and that learners develop the skills for learning, skills for life and skills for work which will
allow them to be successful in the future.

Moderation in Inverclyde Academy involves teachers across individual and other professionals
working together, drawing on guidance and exemplification and building on existing standards and
expectations to:

¢ plan learning, teaching and assessment

¢ check that assessment tasks and activities provide learners with fair and valid opportunities to
meet the standards and expectations before assessments are used

¢ sample evidence from learners’ work and review teachers’ judgements
¢ agree strengths in learners’ performances and next steps in learning

* provide feedback on teachers’ judgements to inform improvements in practices

Within Numeracy and Literacy we follow a cluster model.

By adhering to these vital aspects of moderation, we can:
¢ evaluate how well all young people are achieving and progressing
e evaluate the quality of feedback given to learners to inform their next steps in learning

¢ identify where we are doing well and which practices and interventions are having an impact and
where there is a need for development

The BGE moderation process in Inverclyde Academy has three key stages:
1. Validation of Assessment Approach (see DM minutes)

2. Reviewing Selected Evidence and Teacher Judgements (see department calendar/DM
minutes)

3. Making Overall Teacher Judgements (as per reporting calendar)

Further information can be found in the BGE Moderation procedural document
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Self-Evaluation
Our LT & assessment policy sits alongside our other policies, including the

e Tracking monitoring and reporting policy
e Curriculum policy

It is supported by a robust self-evaluation process to allow us to regularly evaluate the quality of
learning and teaching at Inverclyde Academy. Departments are wholly committed to using self-
evaluation to bring about improvement. In line with the school’s Self Evaluation approaches, all
departments undertake core self-evaluation tasks as detailed on Departmental Quality Assurance
calendars. Our self-evaluation activities include, but are not limited to:

Assessments and measuring
progress

Merits & Demerits linked to school
values

Tracking Data & interventions
Target Setting and Learner
Conversations

Learner Participation Data
Moderation activities
ACEL and SNSA Data
SQA Results

INSIGHT Data

SNSA Data

Learner Conversations
Community Partner Focus Groups
Pupil Voice

Questionnaires and Surveys
Staff & partner agency
Pupil Focus Groups

Parent/ Carer Focus Groups
Parent Council
Staff Meetings
Partnership agency

OBSERVATION

Lesson observations
(departments and across departments)
Peer observations
SLT/PT observations
Learning walks
NQT QA Programme

A more detailed programme of our self-evaluation activities related to learning & teaching are
available on departmental Quality Assurance Calendars.



Observation of learners’ experience — Agreed Proforma (appendix 2)

The teacher should highlight areas of agreed focus after discussion with their PT and hand this to the observer along with a
copy of the lesson plan and any other relevant paperwork (Seating plan)

Teacher: Subject / department: Year group:
Date: Time: Observer:
Number Number on Register: Part of First half Time in lesson:
PRESENT in lesson Middle
class: observed: Second half
(minutes)

Please comment on the following highlighted areas using evaluative language

Learning and engagement* wWww EBI

Does the ethos, expectations, relationships,
classroom management, motivation and
engagement in learning contribute to
young people being successful in their
learning?

Do the tasks, activities and resources meet
the needs of all learners to maximise their
progress? Consideration to prior learning to
inform support, challenge, and pace for
learners.

Are YP taking responsibility for their
learning? Are they active in their learning?
Are there opportunities for choice,
collaboration and applying learning in other
contexts?

Quality of teaching* wWww EBI

Is there clarity in relation to the purpose of
the lesson? Does the lesson align with
BGE/SP national standards (appropriate
level) and build on prior learning?

Do YP understand how to be successful in
the lesson?

Are explanations clear? Does the teacher
use skilled questioning to stimulate
learning and check for understanding?

How is digital technology being used to
support learning?




Effective Use of assessment*

WWW

EBI

A range of approaches are used to check
for understanding e.g. any information

gathered to assess progress such as

marking, peer and self-assessment, tests,

observations, exit passes etc.

Are checking for understanding approaches
used to plan for individual or groups of
learners (learner conversations, reflections
on strengths and next steps in learning)?
Does the teacher make adjustments during

the lesson that take account of learners’

responses?

The extent to which the plenary was used
to reflect on the purpose of the lesson and

the success. Are YP able to talk about
progress against SC?

Questions/activities to consider while observing.
(Do not interrupt the teacher, allow them to maintain the structure and timings of their lesson.)

Young People (YP)

Questions Observations Comments
1. What are you learning today? | Ask YP for permission to look at their
2. How do you know you are jotter/folder.
doing well? Consider the following: -
3. Doyou know whatyou need | e Marking, feedback (the extent to
to do to improve your which feedback supports
learning? improvement)
4. Does learning look the same | ¢ Completion of tasks, consider the
every day or does it vary? consistency of this across more than
5. Is this work new? How do one pupil
you find the work? (hard/easy)
Teachers
Questions Observations of classroom Comments

1. ArethereanyYPintheclass | e
that require additional
support with their learning? °
(be mindful that YP should
not hear this conversation) °

2. How does this inform your
planning?

Wall displays up to date and relevant
to courses taught.

YP work/praise/

celebration of success.

If support is present, ask how they
support YP in class. Is it making a
difference to the YP?

Any other evaluative comment
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