Educational Psychology Service Improvement Plan (2025-26)
Factors influencing the Improvement Plan 





The priorities of Inverclyde Educational Service Improvement Plan for 2023-24 will be: 
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	Priority
	Improvement Theme
	lead
	team
	page

	1. Service delivery
	1.a. Embedding systemic approaches within the team’s practice.  
	lisa
	Daniela, Karen, Scott, John
	

	
	1.b.  Quality improvement. 
	Jayne 
	Laurence
	

	2. Universal approaches 
	2.a  Enhancing Trauma responsive practices.
	Lisa
	Lisa & Erin
	

	
	2.b. Improving Attendance and Engagement. 
	Jayne
	Attendance Lead, Aroojh
	

	
	2.c.  Racial Equality and Anti-Racist Education
	Scott
	Aroojh
	

	
	2.d Improving pedagogy.  
	Taryn
	Partners in education 
	

	
	2.e   Developing staff capacity to operationalize policy through practice
	Jayne
	Jayne
Scott 
Taryn
	

	3. Targeted approaches
	3.a. Improving education experiences for Care Experienced CYP
	Lisa
	Partners in education & SW. 
	

	4. 
	3.b. Health and Wellbeing Hub
	Laurence
	Lisa, Erin & Scott
	

	5. 
	3.c. Developing psych practice from the hub into lomond view.  
	Lisa
	Lisa
	



Models for Improvement 
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This model is chosen due to its use across Inverclyde as a model for Improvement.  There will be some variation to the model Inverclyde practitioners often use ‘Assess, Plan, Do, Review’, in which the initial questions in the model are integrated into a wider holistic assessment. 



Service Improvement Plan Reviews. 

Rationale
To support our goal of delivering a high-quality, responsive service, we have established termly SIP review meetings. These meetings will help us maintain a sharper focus on our short-term objectives, while continuing to make progress towards the longer-term priorities set out in the Children’s Services Plan and the Education Service Plan.
Role of Improvement groups
· Our team naturally adopts a distributive leadership approach, which has been further strengthened by recent Systemic Practices training. As a result, all EPs collaboratively share responsibility for working towards the termly SMART targets established during each SIP review.
· The role of the Leads is to have gathered information on progress of subgroups meeting SMART targets to share ahead and during SIP reviews.
Features of SIP Review meetings.
· A shared discussion on what is working, what is a barrier and how to overcome this. 
· A shared discussion as to the accuracy of impact data. 
· The whole team should be involved in contributing to the process of Improvement Planning, measuring impact and feeding back. 
· The quality improvement team will be collecting this data to inform the End of Year Report so standard support and challenge questions will be used.   
Aim of SIP Review meetings.
SIP Reviews will take place in an extended team meeting and will include time to review the previous term’s actions and identify the next set of actions.  In order for this to be most effective, it will depend on data being prepared ahead of the meeting by the subgroups. 

	Cycle
	SIP Review Dates

	1
	Wednesday 19th of November 2025

	2
	Wednesday 22nd of April 2026

	3
	Wednesday 17th  of June 2026







These cycles will inform the following Quality Improvement Activities. 

	
	When 
	Who

	Quality improvement data analysis
	June 12th 2026
	QI team

	End of Year Report
	Deadline July 2026
	Jayne Johnson 

	SIP development day 
	June 17th  and successive TMs 
	Whole Team 










	Priority: Continuous improvement of service delivery
1.b Quality Improvement 
Aim: To evaluate our systems that improve processes, practices, and overall service delivery. 

	Learning from previous self evaluation.
	Shorter term aim
What are we trying to accomplish this year?
	Long term aim
How will we know a change is an improvement?  ( 3 year change)
	How will we do this?
	Who is responsible?
	
Impact measures
	RAG at Termly Planning Cycle Meetings.

	· Piloting the termly 1:1 supervision enabled SMT to be more responsive to team/establishment needs. 
· A new model of QI was piloted (Data, Story, Action) that has been useful. 
· We learnt that developing educational staff capacity is easier to achieve at a school level than an authority level.
· There is an increasing need to name our psychological input so that it is recognisable.
	1. Each member of staff to feel they are operating at their best and feel well supported.  

2. Have a more robust analysis of training delivered as a whole service. 

3. For staff to be confident in the psychology that they are offering and being able to name it. 

4. For staff to feedback that the processes and procedures they use to deliver practice are effective. 

5. Look for increased quantitative data to demonstrate the variety and range of EPS practice. 

6. Look outward to other EPS’ to learn about what works. 

	1. Increased consistency in EP practice. 

2. Systems to continuously evolve to reflect community needs.

 
	· Fully pilot the Data, Story, Action model 25-26. (see relevant doc for details)

· Plan across the year the use of ASPEP’s self evaluation doc Jan 2024. 

· Implement the new methods to evaluate training.   

· Implement updated PLA processes

· Gather establishment link feedback.

· End yr report

· Explore the use of Civica to determine if we can gather more accurate data collection (no of cases etc)

· DHT meets with a regular group but will extend reach to other EPSs.  

	
Jayne (and Laurence)


















MK


 





JJ
	· Data gathered from the ‘DSA’ process. 
· Data gathered from MS forms training. 
· Data gathered from stakeholder feedback. 

  
	





	Priority: Learning and Teaching
Aim: 

	Learning from previous self evaluation.
	Shorter term aim
What are we trying to accomplish this year?
	Long term aim
How will we know a change is an improvement?  ( 3 year change)
	How will we do this?
	Who is responsible?
	
Impact measures
	RAG at Termly Planning Cycle Meetings.

	Metacognition in L&T has been cascaded Nationally within the SDEP conference and Universities.
	By the end of this year, develop a feasible format for the distribution of knowledge to  teachers across Inverclyde regarding skills to effectively integrate metacognition, cognition and self-study strategies into their teaching practice. EP will use link schools as a pilot.
	Over the next three years, achieve sustainable integration of metacognitive, cognitive, and self-study skills into the teaching practices of educators across Inverclyde, resulting in improved student learning outcomes and teaching efficacy.
	Continuous Professional Development:

Offer ongoing CPD sessions to reinforce and expand teachers' understanding and application of metacognitive, cognitive, and self-study strategies.
Resource Updates and Support:

Regularly update resource packs and provide ongoing support through online platforms, peer networks, and EP consultations.
Monitoring and Evaluation:

Implement a robust monitoring and evaluation framework to track the programme’s impact on teaching practices and student outcomes, adjusting the approach as necessary.
Stakeholder Engagement:

Maintain active engagement with all stakeholders, including teachers, school leaders, parents, and students, to gather feedback and ensure the programme meets their needs.
Reflective Practice and Collaboration:

Foster a culture of reflective practice and collaboration among teachers, encouraging them to share experiences, challenges, and successes in applying the strategies.
	Taryn
	Teachers report increased confidence and competence in using the strategies, with average ratings above 4 on a 5-point Likert scale.

A working format as informed by the pilot becomes a regular part of the professional development offerings for teachers in Inverclyde.

High satisfaction rates from students, parents, and educational leaders, with at least 75% reporting positive impacts on student learning and engagement.
	

	Raising the profile of Learning and Teaching as a core component of the EP role.
	Within this year, establish a strong foundation for recognising and promoting Learning and Teaching as a core component of the Educational Psychologist (EP) role.
	Over the next three years, embed Learning and Teaching as a recognised and integral part of the EP role, leading to enhanced educational outcomes and a broader understanding of EP contributions.
	Raise awareness among stakeholders (e.g., school staff, parents, local authorities) about the importance of Learning and Teaching in the EP role.

Organise workshops and seminars for EPs focused on Learning and Teaching strategies, enhancing their skills and knowledge in this area (see above).

Implementation of Learning and Teaching within school case 
	All EPs
	Percentage increase of stakeholders (e.g., teachers, parents, local authorities) who recognise Learning and Teaching as a core part of the EP role (as indicated in the number of Learning and Teaching cases) 

Increase in the number of EPs being asked to lead in Learning and Teaching professional development sessions.
	



	Priority: Provide CLPL to embed policy into practice
Aim: 

	Learning from previous self evaluation.
	Shorter term aim
What are we trying to accomplish this year?
	Long term aim
How will we know a change is an improvement?  ( 3 year change)
	How will we do this?
	Who is responsible?
	
Impact measures
	RAG at Termly Planning Cycle Meetings.

	
We have evidence from previous year that authority wide training is not always practical for school staff, however we testing this further by ensuring that communication of the courses is more effective. 
	
Embed practices that are key to the implementation of the PRP (2023).
	
Solution orientated,restorative practices and PPB remain key interventions in the authority and are embedded into systems.
	Authority wide training offered on Restorative Practices, Solution orientated practices, PPB, and consultation at ASM Leads meeting. (see SO Programme of Development). 

	Scott
Jayne 
John 
	· Evaluation forms. 
· ASN leads meeting
· Feedback from EPs
· ASG & ASN forum evidence of SO TACs. 
	

	
	Embed practices that are key to the implementation of the Anti-Bullying policy (2025). 
	
	Authority wide training is available on the policy as well as signposting. 
	Laurence (PEP)
	· All schools will have a anti-bulling policy in line with Scot Gov recommendations. 
	





	Priority: Attendance and engagement. 
Aim: 

	Learning from previous self evaluation.
	Shorter term aim
What are we trying to accomplish this year?
	Long term aim
How will we know a change is an improvement?  ( 3 year change)
	How will we do this?
	Who is responsible?
	
Impact measures
	RAG at Termly Planning Cycle Meetings.

	
Attendance Strategy is now outdated. 
	
Embed the Attendance Policy into school practice. 

Stregthen the GIRFEC pathway to enhance partnership collaboration. 
	
Have a more responsive GIRFEC pathway to support attendance and respond to non attendance. 
	Review the strands of the Attendance Strategy and update. 

Gather a needs analysis of where schools are it with understanding and responding to attendance data. 

Prioritise correct Attendance coding. 

Ensuring that knew services are using attendance data as an impact measure. 

Offering PCP training to support guidance/ SMT with detailed, child centred planning. 

Support the running of the 4 weekly Attendance Review by evaluating the aims, purpose and impact so far. 



	Attendance Lead and Depute EP. 

Linking with other key people. 
	· Evaluation forms. 
· ASN leads meeting
· Feedback from EPs
· ASG & ASN forum evidence of SO TACs. 
· Attendance dash board/data 
	

	
	
	
	
	
	
	





	Priority: Expanding Implementation of Systemic Practices across the IEPS
Aim: Develop EP Systemic Practices and Support across Case Work, School Improvement and Service Development

	Learning from previous self-evaluation
	Shorter term aim
What are we trying to accomplish this year?
	Long term aim
How will we know a change is an improvement?  (3 year change)
	How will we do this?
	Who is responsible?
	
Impact measures
	RAG at Termly Planning Cycle Meetings.

	IEPS members have a range of intermediate, foundation and introductory skills in Systemic Practices

Evaluation shows the impact and viability of Systemic Practices in EP work

There is SLT, and team buy-in as well as support systems in place (i.e. triads)

Previous triads and RTs has improved reflective practice within our team
	 Improved EPs skill in supporting CYPF through SP

Increased collaboration working with CYPF and partner agencies

Positive impact on schools and CYP  


	EPs show strength in systemic practice

Improved relationships and reflective collaboration with partners

Positive impact on educational and wellbeing outcomes (attendance and engagement, wellbeing, achievement)


	Deliver practical workshops on key areas of SP (dates arranged for academic year)

Triads and reflective teams support implementation and learning of SP (dates for these have been arranged for the academic year ahead) 


EPs conduct tests of change with new SPs


Triangulate with historical and case-matched case work data to compare impact – identify benefits and limitations

	Scott, Lisa, John 




	· Practice measures

· Case studies

· PLAs

· Incidental data from working with CYPF

· Incidental data from establishments and partners

· Triad and reflective team  discussion feedback
	






	Priority: Inclusion and Equity 
Aim: Improve anti-racist practice of Education staff through the development and delivery of psychologically-inform approaches across the Currie functions

	Learning from previous self evaluation
	Shorter term aim
What are we trying to accomplish this year?
	Long term aim
How will we know a change is an improvement?  (3 year change)
	How will we do this?
	Who is responsible?
	
Impact measures
	RAG at Termly Planning Cycle Meetings.

	Involvement of EPS in teacher CLPL at the Equalities Coordinator Network (ECN) has improved staff knowledge and confidence, information gathering from pupils and communities and supported self-evaluation (ECN Evaluation)

National level developments in anti-racist practice include psychological elements but is not explicitly psychologically-informed

While schools are developing anti-racist practices, the EPS is progressing towards requirements to meet HCPC standards on equality - section 5
	All Levels
1 - Identify and integrate psychology into anti-racist education 


Service 
2 - All staff will have improved knowledge and confidence in recognising the impact of their practice on culture, equality and diversity

Local
3 – Ensure       anti-bullying policy is racially-informed 



3.2- Inverclyde Teachers and EPs are in receipt of and apply psychologically-informed anti-racist education 

National 
4 - Scottish Teachers and EPs are in receipt of and apply psychologically-informed anti-racist education

	All Levels
1 - Ensure anti-racist practices are explicitly psychologically-informed 


Service
2 - All staff will maximise non-discriminatory practice and apply enhanced inclusive practice 



Local
3 - Improved recording and addressing of racially motived bullying incidences 

3.2 - Inverclyde pupils, staff and parents from minority backgrounds feel more safe and included 

National 
4 - Scottish pupils, staff and parents from minority backgrounds feel more safe and included
	All Levels
1.1 - Identify and link key psychology to anti-racist practice and apply within practice



Service
2.1 – Review of practice using EPS Self-evaluation framework (consultation, assessment and intervention)

2.2 - EPS team apply learning in practice



Local
3.1 – Provide input to EPS on new anti-racist anti-bullying policy


3.2 – EPs support schools on development of their anti-racist anti-bullying policy





National 
4.1 - Consult with practice-leading EPS (Glasgow) and Education Scotland national lead on inclusion of key psychological theory within anti-racist education


	
1.1 Aroojh, Laurence, Scott (All EPs)




2.1 Scott, Aroojh, 



2.2 All EPS





3.1 Laurence, Scott, Aroojh



3.2 All EPs








4.1 - Aroojh, Laurence, Scott
	
1.1 Consultation with Respect Me / EP feedback



2.1 EP feedback



2.2 SIP review / triad discussions



3.1 EP feedback 





3.2 Establishment SMT feedback / policy acceptance rates by Inverclyde


4.1 
Knowledge and understanding of EPs on national updates
	
1.1







2.1




2.2





3.1






3.2








4.1



Continuous improvement of service delivery


Developing Universal approaches to enrich the wellbeing and achievement of children and young people


Developing high quality targeted health and wellbeing interventions



Informs EPS Improvement Plan




Service Factors 
Addressing Action Points identified in the previous Service Improvement Plan 
Emphasis on evidence based practice and effective improvement methodology 
Quality Improvement data as well as local authority data (e.g. ASN Forum)




Local Action Plans
Children’s Service’s Plan
Education Services Plan 


National Factors 
National Improvement framework / Raising Attainment for All / Pupil Equity Fund How Good is Our School? 4th Edition and How Good is Our Early Learning and Childcare How Good is OUR School? (Part Two, Pupil Voice) Getting it Right for Every child (GIRFEC)/ Improving Local authority EPS in Scotland (Draft)
The Promise
Hayward Review ,
Family Wellbeing Fund


National Legislation
 Children and Young People (Scotland) Act 2014 Curriculum for Excellence Developing Scotland’s Young Workforce Building the Ambition Standardised Assessments Child Protection Issues / Guidance GTCS standards and professional update Health and Care Professions (HCPC) Code of Conduct GDPR, UNCRC.(2024)
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Model for Improvement

What are we trying to accomplish?

How will we know that a change is an improvement?

i ‘What change can we make that will result in improvement? E

Reference: Langley G, Nolan K, Nolan T, Norman C, Provost L, (1996), The Improvement Guide:
a practical approach to enhancing organisational performance, Jossey Bass Publishers, San Francisco
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