Classification : Official

Classification : Official

Classification : Official

[image: ]Craigmarloch School 
Standards and Quality 2025-26

	Context of the Establishment


	Our Establishment 
Craigmarloch School is an Additional Support Needs School in Port Glasgow. It is part of the Port Glasgow Community Campus sharing the site and facilities with Port Glasgow High School and St Stephens High School. Craigmarloch is a multi-denominational school which provides education for pupils from Early Years and Primary through to S6 (3 – 18) who have Additional Support Needs.  The school serves the whole of Inverclyde and has a small number of out of authority pupils attending.  The early years provision operates as a Onesery with Early Years pupils and Primary 1 sharing two classrooms.  
The school teaching staffing compliment is 50.4 which currently includes a leadership team of eight. The present leadership team consists of Head Teacher, two substantive Depute Head Teachers, a Depute of the Onsery and four Principal Teachers.  The current school role is 256 pupils.  There are currently 75 (FTE) Pupil Support Assistants (PSA).  We are also supported by a School Business Support Co-ordinator, Admin Support Co-ordinator, four clerical staff (2.8FTE), school janitor and two bus drivers.
The Scottish Index of Multiple Deprivation (SIMD) identifies children from SIMD 1 to SIMD 9 who attend the school; 67% of pupils come from SIMD 1-3, with 43% living within SIMD 1. Over time the school has welcomed several families where English is an additional language; at the time of the review 9 children in total at the school have little or no experience of the English language. 
There are at present, 27 children who are care experienced and all children are identified as having Additional Support Needs (ASN). Approximately 45% of children have a free meal entitlement, which led to a PEF allocation to the school of approximately £169,050.


Vision
In Craigmarloch School, we aim to Get it Right for Every Child through our Vision, Values and Aims. Craigmarloch School provides a nurturing, welcoming, safe and secure learning environment for our pupils through mutual respect.  Our Vision, Values and Aims have shaped our Curriculum Rationale. Research, national and international guidance and developments including taking learning outdoors and a range of evidence informed pedagogy, are informing the design and implementation of our curriculum at Craigmarloch School which meets the needs of all learners.  
Our Values  
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Our Aims:To nurture the potential of every child and young person at Craigmarloch School to the fullest by delivering an appropriate curriculum which is focused on developing skills for life, learning and work and which meets the sensory needs of our children and young people.  To recognise and realise the rights of our children and young people as agreed in the United Nations Convention on the Rights of the Child (UNCRC)  
· Delivering consistently high quality specialist learning and teaching.  
· Developing a total communication environment at Craigmarloch School.  
· Promoting the health and wellbeing of our children and young people.  
· To build positive relationships across our school community.  
To develop strong and effective partnerships with our parents and carers with our wider community ensuring that the children and young people of Craigmarloch School are included and feel connected.  






	Establishment priority 1


	NIF Priority 
Closing the attainment gap between the most and least disadvantaged children and young people
Choose an item
NIF Driver 
Choose an item.
School Improvement
	HGIOS
1.2 Leadership of learning
2.3 Learning, teaching and assessment
 
QIF ELC QIs 
1.2 Staff Skills, Knowledge, Values and Deployment
2.1 Children Experience High Quality Spaces
3.1 Play and Learning
4.3 Children's Progress

UNCRC
Article 31 (Leisure, play and culture):
Article 29 (Goals of education): 


	All children experience a rich, inclusive, and developmentally appropriate play curriculum that fosters curiosity, creativity, and independence by June 2026.

50% of children will demonstrate improved communication skills verbal, non-verbal, and through AAC/visual supports), with increased confidence in expressing needs, choices, and ideas by February 2026.

At least 50% of pupils will show higher levels of sustained engagement in play and learning activities, with observable improvements in social interaction, regulation, and emotional wellbeing by April 2026.

All pupils within nursery/early years have the opportunity to follow routines and benefit from group experiences, with adaptations in place to remove barriers to learning by December 2025.

75% of families report increased confidence in supporting their child’s learning at home, with improved consistency between nursery and home approaches by April 2026.

Most pupils benefit indirectly from staff engagement with ASN early years networks and national frameworks, ensuring their experiences reflect current best practice and national quality standards by June 2026.


Provide staff CLPL (Career-Long Professional Learning) on developmentally appropriate, inclusive, play-based learning strategies tailored to ASN needs.
Create a shared pedagogy document to ensure consistency across the Onesery team.

Implement consistent use of communication supports (visual timetables, AAC devices, Makaton, and symbol systems) across the setting.
Provide training and peer modelling for staff to ensure confidence in using these approaches.

Establish routines for observing and recording children’s engagement and wellbeing.

Engage with local ASN early years networks and specialist partners (e.g., Educational Psychologists, Speech & Language Therapists).
Align Onesery practice with the new National Quality Framework for Early Years to raise standards and ensure best practice.
Overall, good progress has been made in delivering the planned improvement priorities during the session, with several key areas demonstrating positive impact on learners, staff practice and the learning environment.
Whilst the play curriculum was not experienced by all pupils across the school, the majority of pupils within the Primary Department benefitted from the continued development of play-based pedagogy. Staff evaluations, professional dialogue and classroom observations indicate that play approaches have had a positive impact on learner engagement, motivation and opportunities for communication. In particular, many teachers reported significant improvements in pupils' shared attention, sustained engagement and readiness to learn through the implementation of the Bucket Approach and other structured play-based learning experiences. These positive outcomes were consistently reflected during Professional Review and Development (PRD) conversations and through feedback gathered at school events, providing strong qualitative evidence of impact.
Progress has also been evident in the school's communication priority. Around half of the targeted pupils demonstrated improved communication outcomes during the session. Although this did not represent all targeted learners, the progress achieved reflects the positive impact of targeted interventions and continued staff development. Access to Augmentative and Alternative Communication (AAC) devices was significantly strengthened through ongoing liaison with CALL Scotland, ensuring that an increasing number of pupils were able to access appropriate communication supports. The school's Principal Teacher, alongside identified teaching staff from both the Primary and Secondary Departments, participated in professional learning delivered by CALL Scotland. This has strengthened capacity across the school and improved staff confidence and knowledge in supporting pupils with complex communication needs.
The school also continued to enhance the consistency of symbolisation and the availability of visual supports across learning environments. This has contributed to a more communication-rich and accessible environment for learners across the school. Almost all Primary teachers engaged in high-quality professional learning delivered by the Principal Teacher, resulting in increased confidence and greater consistency in implementing communication strategies and play pedagogy within classrooms.
A comprehensive programme of professional learning was delivered throughout the year by Principal Teachers and experienced teaching staff. Staff feedback from these sessions was consistently positive, with participants reporting increased confidence, improved classroom practice and valuable opportunities to collaborate and share effective approaches. This demonstrates the school's continued commitment to developing professional capacity and fostering a culture of collaborative professional learning and continuous improvement.
Not all planned outcomes were fully achieved. The target for 75% of parents reporting an improved awareness of how to support learning at home was not met. Evaluation identified that, whilst a range of parental engagement opportunities were successfully delivered, the methods used to capture parental feedback did not generate sufficiently robust evidence to accurately evaluate impact. As a result, this priority will be carried forward into the next improvement planning cycle with a more clearly defined strategy for gathering, analysing and evidencing parental engagement and its contribution to improved outcomes for learners.
Similarly, arrangements for tracking pupil wellbeing require further refinement to provide more robust evidence of progress over time. Whilst staff have a strong understanding of pupils' wellbeing needs, the school recognises the need to strengthen the systematic collection and analysis of wellbeing data to better inform intervention, measure impact and support strategic decision-making. This has been identified as a key area for development and will be revisited during the next improvement cycle. Consideration will be given to incorporating this work within the remit of a targeted Pupil Equity Fund (PEF) Principal Teacher post, enabling greater strategic oversight, improved data analysis and more effective evaluation of wellbeing outcomes across the school.
Overall, the evidence demonstrates that the school has made good progress against the majority of its planned priorities. Improvements in communication, play pedagogy, staff professional learning and learning environments have contributed positively to outcomes for many learners. The evaluation has also identified clear next steps where further development is required, ensuring that future improvement planning remains evidence-informed, measurable and focused on securing improved outcomes for all children and young people.

	
PEF Spend ( % of 1FTE Teacher to create capacity for focussed interventions)

Next steps

· Continue to extend play pedagogy across the Primary Department, ensuring increasingly consistent implementation through a structured implementation plan informed by evidence-based improvement methodology. This should include planned opportunities for peer observation, learning rounds and practitioner enquiry to evaluate impact on learner engagement and attainment.
· Further develop the school's Total Communication approach by embedding AAC and communication supports within universal classroom practice. Continue to strengthen partnership working with CALL Scotland and ensure professional learning is cascaded effectively across all staff groups, enabling consistent implementation from Early Years through to the Senior Phase.
· Complete a whole-school communication environment audit to ensure consistency in symbolisation, visual supports and communication accessibility across all learning environments and shared spaces.
· Develop a more robust framework for measuring pupil communication outcomes by identifying clear baseline measures, agreed success criteria and regular review points. This will strengthen the school's ability to demonstrate measurable impact over time.
· Review and refine the school's approach to monitoring wellbeing through the development of an agreed wellbeing tracking framework that draws upon multiple sources of evidence, including learner voice, attendance, engagement, participation, family feedback and professional judgement. This should support earlier identification of need and more targeted interventions.
· Utilise the proposed PEF-funded Principal Teacher roles to provide strategic leadership for data, wellbeing and targeted interventions, ensuring that improvement activity is informed by high-quality evidence and regularly evaluated for impact.
· Strengthen parental engagement by co-producing a clear programme of family learning opportunities aligned to curriculum priorities and communication development. Introduce more robust evaluation methods, including pre- and post-engagement surveys, focus groups and targeted feedback, enabling the school to better evidence improvements in parents' confidence to support learning at home.
· Continue to build staff leadership capacity through high-quality professional learning, collaborative enquiry and opportunities to lead improvement activities, ensuring that effective practice is sustained and shared across departments.
· Further develop the approaches to school improvement by ensuring new initiatives include clear implementation stages, measurable milestones, ongoing coaching and regular evaluation to maximise sustainability and long-term impact.










	Establishment priority 2


	NIF Priority 
Improvements in attainment, particularly  in literacy and numeracy
Closing the attainment gap between the most and least disadvantaged children and young people
NIF Driver 
Choose an item.
School Improvement
	HGIOS/ELC QIs 
2.4 Personalised support
3.1 Ensuring wellbeing, equality and inclusion
 
QIF ELC QIs 
1.1 Leadership and Management of Staff and Resources
2.1 Children Experience High Quality Spaces
3.2 Curriculum
Choose an item.

UNCRC
Article 23 (Children with disabilities):
Article 28: (Right to education): 


	Outcome:

[bookmark: _Hlk233802682]Pupils will demonstrate increased participation and focus during class activities, with reduced levels of disengagement or anxiety by February 2026.
Pupils will make measurable progress from their individual baselines, with increased use of communication systems (verbal, AAC, PECS, Makaton, consistency of approach , etc.).
All learners will benefit from consistent routines, strategies, and supports across all lower primary classes, reducing variability in teaching approaches by December 20205.
Most lower primary pupils will demonstrate increased ability to self-manage aspects of learning (choosing tasks, following routines, transitioning between activities) and begin to generalise skills across contexts by April 2026.
20 % of Learners will show improved regulation and readiness to learn through use of sensory/behavioural supports, and develop positive relationships with staff and peers by April 2026.
All pupils access learning at an appropriate level through effective differentiation, with opportunities for achievement across academic and wider curricular areas (health & wellbeing, play, creativity).
75% of parents will report increased confidence that their child’s needs are being consistently met, with learners benefiting from a stronger home–school link and shared strategies by June 2026.

Develop and embed consistent approaches to differentiation across lower primary classes, ensuring each child has access to appropriate, individualised learning opportunities.

Implement and share ASN-appropriate pedagogical strategies (e.g., structured teaching, visual supports, play-based learning, sensory regulation).

Provide targeted professional learning for teachers and pupil support staff on effective ASN pedagogy and differentiation in early years/primary contexts.

Facilitate collaborative planning and moderation sessions to promote consistency and share best practice across lower primary classes.

Engage parents and carers by sharing strategies and approaches, supporting continuity of learning between home and school.




PEF used to support closing the gap:  % of 1 FTE teacher to create capacity for focussed interventions 

Progress and impact of outcomes for learners: 
 (Please ensure you have explicitly indicated how your PEF spend impacted on the outcome)
Overall, this improvement priority has resulted in positive outcomes for learners through a strengthened focus on inclusive pedagogy, communication, wellbeing and consistency of practice across the school. Whilst not all targets were fully achieved, the evidence demonstrates that the majority of planned actions have had a measurable impact on improving learner engagement, participation and achievement.
Significant progress was made in supporting pupils' emotional regulation and readiness to learn. The target relating to increased participation and reduced levels of disengagement and anxiety was successfully achieved. Analysis of critical incident data demonstrated a substantial reduction in incidents across the school, with a number of pupils who had previously experienced regular episodes of dysregulation recording no critical incidents during the latter part of the session. This represents a significant improvement in outcomes for these learners. Where pupils required more personalised approaches, adaptations to learning environments, individual regulation plans and bespoke supports enabled them to remain engaged in learning and experience greater success. The impact of these interventions reinforces the importance of maintaining highly individualised planning and responsive practice, and this will remain a key priority during the next academic session.
Very good progress was also evident in the development of communication. Almost all learners demonstrated measurable progress from their individual starting points through increased use of a range of communication approaches including verbal language, AAC, PECS, Makaton and visual communication systems. Staff engagement in targeted professional learning has strengthened confidence and consistency in communication approaches across classrooms, contributing directly to improved learner outcomes. Parent engagement through the Makaton communication classes was particularly successful, with positive attendance and feedback indicating increased confidence in supporting communication beyond the school environment.
The school has made good progress in developing greater consistency across the Lower Primary Department. Learners have benefitted from increasingly consistent routines, expectations and classroom approaches, reducing unnecessary variability in learning experiences. Whilst this represents a significant improvement, evaluation has identified that the next stage of development should focus on extending this consistency across the wider Primary Department to ensure all learners experience equally high-quality practice.
Progress towards increasing learners' independence and ability to self-manage aspects of their learning has been encouraging, although more variable. Some pupils demonstrated improved confidence in following routines, making choices and transitioning between activities, however progress was not yet consistent across the targeted cohort. This remains an important area for continued development, recognising that increased independence contributes significantly to long-term learner outcomes and successful transitions.
The target relating to improved regulation through sensory and behavioural supports was partially achieved. Approximately 10% of pupils demonstrated significant improvements in regulation, readiness to learn and the development of positive relationships with staff and peers. Whilst this represents positive progress for individual learners with complex needs, the original target was not fully realised and further work is required to embed universal and targeted regulation approaches consistently across the school.
Across the school, continued improvements in differentiation have enabled many learners to access learning at an appropriately challenging level, resulting in improved engagement and achievement across both academic and wider curricular areas. Increasing numbers of pupils achieved recognised success through certificated programmes and wider achievement opportunities. The school recognises, however, that further work is required to broaden the range of accreditation pathways available to learners. This aligns well with Education Scotland's current emphasis on recognising wider achievement for young people with additional support needs, and this will become a strategic priority during the next session.
The target relating to parental confidence that their child's needs were being consistently met was not fully achieved. Although a wide range of family engagement events were delivered across the Early Years, Primary and Secondary Departments, with consistently positive attendance and feedback, the methods used to evaluate parental confidence lacked sufficient rigour to accurately measure progress against the intended outcome. Consequently, this priority will be refined during the next improvement cycle with a stronger emphasis on establishing meaningful baseline measures and robust approaches to gathering and analysing parental feedback.
Professional learning has continued to be a significant strength throughout the year. Staff engaged positively with a range of learning opportunities delivered by school leaders and experienced practitioners, focusing on ASN pedagogy, differentiation, structured teaching, visual supports, sensory regulation and play-based learning. Feedback demonstrated increased staff confidence and improvements in classroom practice. Moderation activities, led by the Depute Head Teacher, have also strengthened professional dialogue and shared understanding of standards and progression. Staff evaluations highlighted an improved understanding of the moderation cycle and greater confidence in collaborative planning and assessment.
Overall, the evidence demonstrates that this improvement priority has had a positive impact on learner outcomes, professional practice and consistency across the school. Significant improvements in communication, regulation, differentiation and collaborative practice provide a strong foundation upon which further improvement can be built.

	Next steps
· Continue to embed relational and trauma-informed approaches, ensuring individual regulation plans are consistently reviewed through robust analysis of wellbeing and critical incident data.
· Extend the consistent Lower Primary pedagogical model across the entire Primary Department through structured coaching, professional enquiry and peer learning.
· Further strengthen Total Communication by embedding AAC, Makaton, PECS and visual communication within universal classroom practice, supported by ongoing professional learning and coaching.
· Develop a whole-school framework for promoting learner independence, incorporating progressive targets for choice-making, transitions, self-regulation and executive functioning skills.
· Enhance sensory regulation provision through universal classroom strategies alongside targeted interventions informed by individual sensory profiles.
· Broaden the range of accreditation pathways by implementing Education Scotland's Wider Achievement Awards and expanding opportunities for learners to gain recognition for achievements across community participation, independence, personal development and employability.
· Continue to strengthen differentiation through collaborative planning, moderation and evidence-informed pedagogical approaches, ensuring high expectations and appropriate challenge for all learners.
· Introduce a more robust parental engagement evaluation framework, including baseline surveys, follow-up evaluations and regular opportunities for co-production, enabling the school to better evidence improvements in family confidence and the impact of shared learning strategies.
· Continue to build staff leadership capacity through practitioner enquiry, collaborative improvement activity and distributed leadership, ensuring that effective ASN practice is sustained and embedded across the school.






	Establishment priority 3


	NIF Priority 
Improvement in children and young people's health and wellbeing
Placing the human rights and needs of every child and young person at the centre of education
NIF Driver 
Performance information
School Improvement
	HGIOS
1.5 Management of resources to promote equity
3.1 Ensuring wellbeing, equality and inclusion
 
QIF ELC QIs 
1.3 Leadership of Continuous Improvement
Choose an item.
3.2 Curriculum
Choose an item.


UNCRC
Article 3 (Best interests of the child):
Article 28: (Right to education): 


	Outcome:
[bookmark: _Hlk233803925]Critical incident data for pupils identified within 25/26 cohort will reduce by 50% by April 26.
Whole school critical incidents will reduce by 25% by June 2026.
The number of pupils who attend on flexible timetables will reduce further this academic year.
Targeted group of 8 pupils, who are impacted by poverty will experience a supported transition for S1 via nurture focussed input. Pupils will be able to attend 50% of subject classes out with the nurture setting.
Targeted group of 3 pupils will maintain positive levels of attendance and engagement via nurture input. 
 
All pupils will experience a supportive and positive learning environment via PPB philosophy being embedded across the school by June 2026.
15 % of pupils will have had the opportunity to enjoy improved emotional regulation via emotion works by April 26.

Engagement of 6 pupils who are impacted by poverty will have improved via play therapist intervention.  Duration of input agreed via consultation and review of data shared with therapist and school staff.

Sustain and expand nurture provision to meet wider needs.

Increase engagement and attendance of targeted learners.

Reduce critical incidents and exclusions through targeted support.

Embed nurture principles across school.

Build on trauma-informed approaches through PTs and improvement groups.

Reduce reliance on flexible timetables.

Review processes for identifying young people for nurture provision.

Plan extension of nurture model for wider learner profiles.

PEF used to support closing the gap: 

% of 1 FTE teacher to create capacity for training, focussed interventions.
Funding of play therapists for targeted individuals
Funding for training to enhance trained staff for therapies

Progress and impact of outcomes for learners:

Overall, this improvement priority has been highly successful, with clear evidence demonstrating improved wellbeing, engagement and inclusion for targeted learners alongside significant reductions in critical incidents across the school. The strategic focus on nurturing relationships, personalised support and responsive intervention has resulted in measurable improvements for many of the school's most vulnerable learners.
The target of reducing critical incidents by 50% for the identified pupil cohort was successfully achieved. Analysis of school data demonstrated a significant reduction in incidents, with several pupils who had previously experienced frequent dysregulation recording no critical incidents during the reporting period. This represents a substantial improvement in both learner wellbeing and readiness to engage with learning. Where incidents continued to occur, pupils demonstrated an increased ability to regulate and return to positive engagement considerably more quickly than had previously been the case, reflecting the effectiveness of personalised intervention strategies. Adaptations to individual learning environments, personalised programmes and smaller, consistent staff teams contributed significantly to these improved outcomes. Increased access to therapeutic interventions and meaningful community-based learning experiences also proved to be important protective factors in supporting emotional regulation and reducing incidents. Whilst these outcomes are highly encouraging, the next phase of development should focus on ensuring that this improved engagement is consistently matched with appropriately differentiated learning pathways and curriculum frameworks which maximise learners' progress and achievement.
The whole-school target of reducing critical incidents by 25% was also successfully achieved, with school data demonstrating a continued downward trend in incidents across all stages. This reflects the increasingly consistent implementation of nurturing and relational approaches throughout the school community. Evaluation has identified, however, that further work is required to ensure consistent recording practices, particularly where low-level behavioural incidents currently result in accident reports rather than critical incident reports. Strengthening staff understanding of recording thresholds will improve the accuracy of data analysis and support more effective targeting of interventions.
Excellent progress has been made in reducing reliance on flexible timetables. This priority has been fully achieved, with all but one pupil now accessing a full-time educational programme. The remaining flexible timetable is in place solely at parental request rather than as a response to school-based need. This represents a significant improvement in inclusive practice and demonstrates the school's growing capacity to successfully meet increasingly complex needs within full-time education. The aspiration for the coming session is to eliminate the need for flexible timetables entirely through continued early intervention and personalised support.
Nurture provision has continued to have a significant positive impact on targeted learners. The group of eight pupils identified as being affected by poverty successfully accessed supported transition into S1 through nurture-focused intervention. All but one learner exceeded the target of accessing more than 50% of their timetabled subject classes, demonstrating increasing confidence and successful participation within the wider school environment. Although several pupils continued to access nurture provision as a supportive base, reliance on this provision reduced significantly throughout the year, evidencing increased independence and resilience.
Similarly, the targeted nurture intervention for three identified pupils successfully improved both attendance and engagement. Early evaluation indicates positive improvements in attendance alongside enhanced participation in learning. Final attendance figures will further quantify this positive impact when available.
The school's Positive Behaviour Philosophy (PPB) remains firmly embedded as a central element of school improvement. Staff continue to demonstrate a strong commitment to relational practice and positive behaviour support. Although the ambitious training target was not fully achieved, the school successfully increased its internal capacity through the training of additional staff and now retains three fully accredited in-house trainers. This places the school in a strong position to expand training opportunities and further embed consistent approaches during the next academic session.
The planned target relating to the implementation of Emotion Works was only partially achieved and requires further development. Whilst positive practice continues to be evident in several classes, a more systematic and strategic approach will be required to maximise impact across the school. This has been identified as a potential priority within the remit of a Pupil Equity Fund (PEF) Principal Teacher with responsibility for pupil wellbeing.
The continuation of play therapy has been particularly successful. Almost all pupils referred to the visiting play therapist engaged positively, with only one learner discontinuing the intervention. Several pupils demonstrated highly significant improvements, including one learner whose progress enabled therapeutic input to reduce to a maintenance level alongside successful family support for parents. Another learner experienced a substantial reduction in critical incidents, positively impacting both their own learning and the wider classroom environment. These outcomes demonstrate the value of therapeutic approaches in supporting emotional wellbeing, engagement and inclusion.
The school's nurture provision has continued to evolve successfully throughout the year. The established nurture model has not only sustained positive outcomes but has also informed the development of a new pilot provision specifically designed to support learners whose communication needs present barriers to engagement. Early evaluation from the pilot, implemented between December and June, has been highly encouraging and provides a strong foundation for further development during the next session.
Overall, exclusions continued to reduce significantly alongside reductions in critical incidents, reflecting the school's sustained commitment to inclusive practice and early intervention. Whilst nurture principles remain well established across the school, evaluation indicates that a planned refresh of nurture and trauma-informed practice will ensure consistency is maintained and further strengthened as staffing and learner needs continue to evolve.

	Next steps
· Continue to build upon the success of personalised nurture approaches by ensuring learners who demonstrate improved regulation are provided with appropriately differentiated curriculum pathways that maximise attainment, achievement and independence.
· Further strengthen whole-school implementation of Positive Behaviour Philosophy through refresher professional learning ensuring consistency across all departments.
· Refresh and re-launch nurture principles across the school, incorporating the latest national guidance on relationships, inclusion and trauma-informed practice to ensure a shared understanding among all staff.
· Develop a comprehensive wellbeing tracking framework that triangulates critical incident data, attendance, learner voice, engagement and wellbeing measures to better evaluate the impact of interventions.
· Extend the successful communication model beyond the pilot phase, evaluating outcomes and embedding effective practice across appropriate stages of the school.
· Strengthen processes for identifying learners who would benefit from nurture provision through the use of agreed referral pathways, robust wellbeing data and multi-agency planning.
· Continue to expand trauma-informed practice through structured professional learning, practitioner enquiry and collaborative improvement groups, ensuring approaches remain evidence-informed and responsive to emerging learner needs.
· Build upon the success of therapeutic interventions by exploring opportunities to increase access to play therapy and other evidence-based wellbeing interventions, particularly for learners experiencing the greatest levels of disengagement.
· Refine whole-school recording and analysis procedures for behavioural incidents.
· Sustain the significant reduction in flexible timetables through continued early intervention, relational practice and personalised support, with the aim of ensuring all learners access their full entitlement to education within an inclusive school environment.





	Establishment priority 4


	NIF Priority 
Closing the attainment gap between the most and least disadvantaged children and young people
Improvement in skills and sustained, positive school-leaver destinations for all young people
NIF Driver 
School Improvement
Performance information
	HGIOS
3.3 Increasing creativity and employability
2.2 Curriculum
 
QIF ELC QIs 
1.3 Leadership of Continuous Improvement
Choose an item.
3.2 Curriculum
4.3 Children's Progress


UNCRC
Article 28: (Right to education):
Article 29 (Goals of education): 


	Outcome: [Cut and paste from SIP]
Pupils achieve accreditation appropriate to their abilities, ensuring their learning is recognised and valued.
[bookmark: _Hlk233809569]Learners develop greater independence and life skills to support future transitions.
Pupils have clear post-school plans that reflect their aspirations and support needs.
Every leaver moves into a positive, sustainable destination (college, work, supported employment, or community support).
Learners leave Craigmarloch School with a sense of achievement, dignity, and readiness for the next stage of life.
Audit current Senior Phase curriculum to identify strengths, gaps, and opportunities across accreditation and life skills provision

Develop individualised Senior Phase learner journeys that balance accreditation, personal achievement, and preparation for destinations.

Review established partnerships with local colleges, employers, and third-sector organisations to expand post-school opportunities.

Strengthen transition planning processes, engaging pupils, parents/carers, Skills Development Scotland, colleges, and community partners from S3 onwards.

Enhance life skills and independence programmes, embedding opportunities for functional literacy, numeracy, health and wellbeing, travel training, and digital skills.

Develop a clear framework of accreditation pathways, ensuring alignment with pupil needs (including National 1–4, ASDAN, SQA Awards, Duke of Edinburgh, John Muir Award, and vocational learning).

Progress and impact of outcomes for learners: 
 

Overall, this improvement priority has made good progress in strengthening Developing the Young Workforce (DYW) opportunities for young people and increasing learners' awareness of future learning, life and work. Through the continued development of meaningful partnerships with employers, community organisations and training providers, learners have benefitted from an increasingly relevant and aspirational curriculum which has broadened their understanding of employment pathways while promoting ambition and inclusion.
One of the most successful developments during the session was the introduction of DYW Tuesdays, which provided learners in S3–S6 with regular opportunities to engage with professionals from a diverse range of employment sectors. Guest speakers represented industries that were both accessible to young people with additional support needs and aspirational in nature, enabling learners to explore a wide variety of future possibilities. Speakers shared authentic accounts of their own career journeys, emphasising progression from entry-level positions through determination, skill development and experience. Learner evaluations demonstrated high levels of engagement and enjoyment, with many reporting that the programme introduced them to career pathways they had not previously considered. The quality of learners' participation, questioning and interactions was consistently recognised by visiting professionals, further enhancing Craigmarloch School's reputation within the wider community.
The programme has also strengthened relationships with existing partners whilst establishing valuable new links with employers and community organisations. These partnerships have increased opportunities for future collaboration and have promoted the capabilities of Craigmarloch learners to potential employers and training providers. Whilst the programme has successfully raised awareness of career opportunities, evaluation indicates that its long-term impact could be further strengthened through closer alignment between DYW developments, pastoral leadership and whole-school improvement priorities. More structured follow-up planning would enable learners to progress from career awareness to sustained experiences of work, accreditation and positive post-school destinations.
Work experience opportunities also continued to expand throughout the session, with senior phase learners successfully participating in placements across sectors including catering, hospitality, fast food and grounds maintenance. These experiences provided authentic opportunities to develop employability skills, confidence and independence whilst allowing learners to experience workplace expectations in supportive environments. Staff evaluations and learner feedback demonstrated that these placements increased motivation and, in several cases, inspired learners to pursue further opportunities within the industries they experienced.
The impact on learners extends beyond employability. Evidence gathered throughout the year demonstrates improvements in learners' confidence, communication skills and understanding of the wider community. Young people developed greater awareness of the range of careers available to them, strengthened their understanding of how classroom learning connects to future employment and benefited from positive role models who challenged perceptions about disability, aspiration and success. Opportunities to interact with unfamiliar adults in supportive contexts also contributed positively to the development of communication, social interaction and self-confidence.
This has also strengthened professional practice across the school. The introduction of DYW Tuesdays created greater efficiency within the school timetable whilst increasing staff awareness of employment pathways and opportunities available to young people with additional support needs. Staff reported increased confidence in making meaningful links between curriculum learning and employability, whilst partnerships developed through guest speakers have already generated new opportunities for curriculum enrichment. One notable example included collaboration with Screen Scotland, creating opportunities to enhance learning within the Performing Arts curriculum and explore external funding opportunities.
Parental engagement has also begun to strengthen through increased opportunities for families to contribute their own professional knowledge and experiences. This has helped develop stronger relationships between home and school whilst supporting parents to better understand how employability skills are developed throughout the curriculum. Plans are now in place to build upon this positive engagement during the forthcoming academic session.
Overall, this priority has had a positive impact on learner aspiration, employer engagement and the development of employability skills. Strong foundations have been established through high-quality partnerships and meaningful learner experiences. The next phase of development should focus on ensuring that these experiences translate into sustained pathways, accredited achievements and positive destinations for all learners.

	Next steps
· Develop a progressive whole-school DYW framework which maps employer engagement, work-based learning and career education from the Broad General Education through to the Senior Phase.
· Increase opportunities for learners to participate in authentic workplace experiences, enterprise activities and community-based learning that allow them to apply and develop employability skills in real-life contexts.
· Strengthen strategic partnerships with employers, colleges, training providers and supported employment services to increase the range of meaningful transition opportunities available to learners.
· Further embed the Career Education Standard and Skills for Learning, Life and Work across the curriculum, ensuring employability is explicitly planned for within learning and teaching.
· Introduce more robust learner destination tracking and progression planning, allowing the school to evaluate the long-term impact of DYW experiences on positive destinations and sustained employment outcomes.
· Increase family involvement by creating structured opportunities for parents and carers to contribute to employability events, career talks and workplace experiences, further strengthening home-school partnerships.
· Ensure DYW priorities are fully aligned with school improvement planning, pastoral leadership and curriculum development to maximise strategic impact and create coherent pathways from career awareness through to achievement, accreditation and sustained positive destinations.


















	Additional PEF Spend


	NIF Priority 
Closing the attainment gap between the most and least disadvantaged children and young people


	HGIOS QIs 
3.1 Ensuring wellbeing, equality and inclusion
3.2 Raising attainment and achievement


UNCRC
Article 28: (Right to education):
Article 28: (Right to education): Article 3 (Best interests of the child):

	Spend:
Pupil Equity Funding (PEF)
PEF Funding was used to create a 1FTE Teacher post to ensure that the capacity of the school leadership team was sufficient to provide support to pupils and staff over the course of the academic year. This proved invaluable in ensuring that individualised support was available when required for the pupils.
Pupil Equity Funding (PEF) was also strategically allocated to fund a 0.4 FTE teaching post, creating additional capacity that enabled a Principal Teacher to work alongside a class teacher to design, implement and evaluate a targeted approach to supporting learners whose communication needs presented significant barriers to learning. The additional capacity allowed the school to move beyond individual interventions and establish a structured pilot that could inform future whole-school practice.
The pilot targeted 20 learners who had been identified by school staff as requiring enhanced communication support. The programme aimed to improve learners' engagement, participation and access to learning through personalised communication approaches developed in partnership with families and school staff. Family liaison was a key element of the intervention, ensuring that communication strategies were consistently implemented across both home and school environments.
The model also sought to build staff capacity through the teacher leading the pilot sharing emerging practice and delivering professional learning to colleagues, with the intention of developing a more consistent whole-school approach to supporting learners with complex communication needs.
In addition, Pupil Equity Funding was used to provide enhanced staffing during key transition periods for identified learners, enabling personalised transition programmes that would reduce anxiety and support successful transitions between classes, stages and learning environments.
Outcomes
The pilot demonstrated encouraging early outcomes, with staff reporting improvements in learner engagement, communication and participation across the targeted group of learners. The programme established a strong foundation for future development and has demonstrated sufficient success to inform ongoing school improvement work.
Partnership working with families strengthened home-school communication and improved consistency in the use of communication strategies across different learning environments. This collaborative approach contributed positively to learner engagement and continuity of support.
The teacher leading the pilot significantly increased professional capacity across the school by delivering professional learning and sharing effective practice with colleagues. This has enhanced staff knowledge and confidence in supporting learners with complex communication needs and has begun to establish greater consistency in communication approaches across the school.
The additional staffing provided during transition periods enabled vulnerable learners to experience personalised and well-planned transitions. Staff reported reduced anxiety, improved engagement and greater readiness to learn following transition, resulting in improved participation and wellbeing for targeted learners.
The success of the pilot has identified a clear direction for future development. During the next academic session, the school will build upon this work by extending the communication pilot and exploring the implementation of the Spell to Communicate approach, alongside existing Total Communication strategies, to further enhance communication opportunities and reduce barriers to learning for identified pupils.

	Next Steps: 
As a next step, the school will expand this work by exploring the implementation of the Spell to Communicate approach alongside existing Total Communication strategies, carefully evaluating its suitability and impact for identified learners. This will ensure that the school continues to adopt evidence-informed approaches that widen communication opportunities and reduce barriers to learning.








	Data 


	Key Strengths:
School/Nursery class/ASN provision

· Reduction in critical incident data across the school
· Reduction in exclusions
· Attendance data is very positive
· Increased number of pupils attaining via wider frameworks.  
· You can use any of the graphs from your pack if you wish. 


Key Priorities:  
School/ Nursery class/ASN provision

· Reduce the number of health and safety incidents
· 100% of pupils to attend without flexible timetables
· Continue to increase attendance
· Introduce wider achievement and personal achievements opportunities across primary and secondary




Quality Indicators
	1.3 Leadership of Change 
Very Good                                                                                 
	1.3 Leadership of Continuous Improvement (ELC QIF)
Very Good                  

	Key Strengths:
School/ELC Nursery class/ASN provision

· Management of significant roll increase within Primary department
· Supporting majority of Secondary department pupils to adapt to changes 
· Staged implementation of operational changes following peer review.


Key Priorities:  
School/ELC Nursery class/ASN provision

· Support review of senior phase pathways and accreditation
· Introduction of alternative frameworks for specific pupils
· Focus on pupil wellbeing




	2.3 Learning, teaching and assessment
Good
	3.3 Learning, teaching and assessment (ELC QIF)
Good

	Key Strengths:
School/ELC Nursery class/ASN provision

· Continued use of tracking system (BSquared)
· Pupils have achieved individual targets
· SQA accreditation in senior phase remains positive


Key Priorities:  
School/ELC Nursery class/ASN provision

· Introduction of Evisense system to improve data tracking
· Refresh school calendar for observations, planning tracking to ensure regular dialogue and data gathering




	3.1 Ensuring wellbeing, equity and inclusion
Very Good
	4.2 Wellbeing, inclusion and equity (ELC QIF)
Very Good

	Key Strengths:
School/ELC Nursery class/ASN provision 
· Increased number of bespoke models to promote wellbeing and engagement in school
· Enhanced and stronger pastoral focus from leadership team to ensure pupil wellbeing
 
· Focus on play continues to lead to improved relationships which in turn support natural inclusion

Key Priorities:  
School/ELC Nursery class/ASN provision 
· Continue pupil focussed models to support inclusion and engagement
· Establish PT post with focus on pupil wellbeing
· Revisit previous initiative for cluster inclusion opportunities




	3.2 Raising attainment and achievement/Securing children’s progress
Good                               

	4.3 Children’s progress (ELC QIF)
Choose an item.

	Key Strengths:
School/ELC Nursery class/ASN provision

· Attainment and achievement in Secondary department remains consistent
· Almost all pupils in Primary department achieved individual targets
· Number of pupils achieving via wider achievement frameworks increased

Key Priorities:  
School/ELC Nursery class/ASN provision

· Ensure that capacity created following peer review enables greater engagement with data from SLT
· Introduce opportunities for pupils to achieve via personal achievement opportunities
· Ensure whole school understanding of school attainment picture




	Other quality indictors evaluated from 3-year plan (Schools)
	Other quality indictors evaluated from 3-year plan (Nursery)

	HGIOS

	ELC QI’s (QIF)


	Choose an item.
Choose an item.
Choose an item.
Choose an item.

	Choose an item.
Choose an item.
Choose an item.
Choose an item.
	Choose an item.
Choose an item.
Choose an item.
Choose an item.

	Choose an item.                                 
Choose an item.                  
Choose an item.   
Choose an item.           


	


	Key Achievements of the Establishment


	
Opportunity to celebrate activities, awards, events, partnerships
1. Improving Learner Wellbeing, Regulation and Inclusion 
· Significant reductions in critical incidents across targeted cohorts and the wider school.  
· Fewer exclusions and a substantial reduction in the need for flexible timetables. 
2. Developing a Total Communication Environment 
· Improved use of AAC, PECS, Makaton and visual communication. 
· Strong partnership with CALL Scotland. 
· Increased staff confidence through professional learning and greater consistency in communication approaches across the school. 
3. Play Pedagogy and Inclusive Learning 
· Expansion of play-based learning across the Primary Department. 
· Successful implementation of approaches such as Bucket Time, leading to improved engagement, shared attention and participation.  
4. High-Quality Professional Learning and Staff Leadership 
· Professional learning delivered by Principal Teachers and experienced practitioners. 
· Strong collaborative moderation and distributed leadership contributing to school improvement. 
5. Positive Behaviour, Nurture and Trauma-Informed Practice  
· Development of communication-focused nurture provision. 
· Increased access to therapeutic interventions and community learning, improving outcomes for vulnerable learners. 
6. Developing Independence and Preparing for Adulthood  
· Enhanced life skills through community learning, work experience and college links. 
· Every school leaver progressed to a positive destination through robust transition planning. 
7. Developing the Young Workforce (DYW) and Employability 
· Successful introduction of DYW Tuesdays with employers and guest speakers. 
· Expanded work experience opportunities across a range of employment sectors. 
· Stronger employer partnerships and increased learner awareness of future career pathways. 
8. Achievement, Accreditation and Curriculum Pathways 
· Greater opportunities for learners to achieve through certificated programmes and wider curriculum experiences. 
· Continued development of personalised Senior Phase pathways. 
9. Family Engagement and Partnerships 
· Increased parental engagement through workshops, Makaton sessions and family learning events. 
· Strengthened partnerships with parents, colleges, employers, Skills Development Scotland and community organisations.
10.  Positive response to the school expansion and formal use of the campus base.
11. Peer Review process with focus on operational elements of the school. This was positive and appropriately targeted and has led to improved structures within the school.
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