Classification : Official

Classification : Official

Classification : Official

[bookmark: _GoBack]Education – Improvement Planning Document – 2025-26

Establishment Name: 

CONTENTS

1. Establishment Vision, Values and Aims


2. 3 Year overview of priorities – based on the National Improvement Framework


3. Action Plan for session 2025-26 including PEF planning

	Head of Establishment
	George Walker
	Date
	01/09/25



	Quality Improvement Officer
	Varri Steel
	Date
	01/09/25





Our Vision, Values and Aims  
In Craigmarloch School, we aim to Get it Right for Every Child through our Vision, Values and Aims. Craigmarloch School provides a nurturing, welcoming, safe and secure learning environment for our pupils through mutual respect.  Our Vision, Values and Aims have shaped our Curriculum Rationale. Research, national and international guidance and developments including taking learning outdoors and a range of evidence informed pedagogy, are informing the design and implementation of our curriculum at Craigmarloch School which meets the needs of all learners.  
Our Values  
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Our Aims:To nurture the potential of every child and young person at Craigmarloch School to the fullest by delivering an appropriate curriculum which is focused on developing skills for life, learning and work and which meets the sensory needs of our children and young people.  To recognise and realise the rights of our children and young people as agreed in the United Nations Convention on the Rights of the Child (UNCRC)  
· Delivering consistently high quality specialist learning and teaching.  
· Developing a total communication environment at Craigmarloch School.  
· Promoting the health and wellbeing of our children and young people.  
· To build positive relationships across our school community.  
To develop strong and effective partnerships with our parents and carers with our wider community ensuring that the children and young people of Craigmarloch School are included and feel connected.  

3 Year Overview of Establishment Priorities
The improvement priorities for our establishment are noted on the following page. They have been expressed in the context of the National Improvement Framework
Overview of rolling three year plan

	National Priorities
	Session 2025-2026
	Session 2026-2027
	Session 2027-2028

	Placing the human rights and needs of every child and young person at the centre of education

	Review of pupil voice across whole school.

Review current school model.
	Implement pupil voice plan. Engagement with visible voices initiative.
	Embed and evidence impact of improved pupil voice across the whole school.

	Improvement in children and young people’s health and wellbeing

	Deepen play pedagogy and outdoor learning.
Review school anti bullying policy.

Review of Primary health and wellbeing programme.
	Review progress of implementation of play pedagogy across upper primary and secondary.
Health and wellbeing programme implemented.
	Evidence of impact of play pedagogy across school.
Review impact of primary health and wellbeing programme.

	Closing the attainment gap between the most and least disadvantaged children and young people

	Implement a whole school total communication policy.

Maintain nurture provision for specific pupils

Introduce targeted support for specific profile of need.
	Review whole school communication policy. 
Continue nurture provision.


Review success of targeted support.
	Begin journey toward becoming communication friendly school.

	Improvement in skills and sustained, positive school-leaver destinations for all young people

	Review of senior phase curriculum including accreditation frameworks. Develop staged plan for improvement of senior phase.
Continue to improve range of world of work experiences for senior phase pupils.
	Introduce stage one of senior phase plan.

	Introduce stage two of senior phase plan.

	Improvement in achievement, particularly in literacy and numeracy
	Review the recently implemented literacy policy.
Review numeracy policy.

Revisit high level messages from thematic inspection of numeracy.
	Implement new policy.
	Embed policies across school.





Stakeholder’s views
How were stakeholders views collected? 
	How were stakeholders’ views collected?   
  
  
· Parent questionnaires. 
· Staff questionnaires.   
· Pupil focus groups  
· Parent feedback from parent council meetings.    
· Staff focus groups  
· Pupil council meeting minutes  
 




How was PEF spend consulted on? 
	How was PEF spend consulted on?   
 

· Two plans shared with staff.
· All staff were asked to vote for a preferred option.   
· 61% of staff voted in favour of the plan contained within the SIP
 






Plan:  Session 2025-26
	Priority 1
Choose an item.
Improvement in children and young people's health and wellbeing

	National Improvement Framework Outcomes
3. Inclusive curriculum and assessment for a sustainable future.
5. Skilled teachers and leaders delivering excellent, inclusive education.
4. High achievement and reduced attainment gap for all learners.
Education - achieving excellence and equity: National Improvement Framework 2025

	How Good is Our School/Quality Improvement Framework ELC
2.1 Children experience high quality spaces
3.1 Play and learning
4.2 Wellbeing, inclusion and equality
2.5 Family learning
4.3 Children's progress
Choose an item.
	UNCRC
Article 31 (Leisure, play and culture):
Article 29 (Goals of education): 



	Rationale for change based self-evaluation including data and stakeholder views

	Enhance pedagogical approaches for nursery and early years pupils with Additional Support Needs (ASN), ensuring high-quality, play-based learning that is well-tracked, inclusive, and responsive to children’s developmental needs.
The young people in our Onesery early years setting benefit from developmentally appropriate pedagogical approaches grounded in play, communication, and responsive teaching. Embedding consistent approaches across staff will support learners’ engagement, communication, and progression. Careful consideration of assessment and tracking methods for this age group is required to ensure that progress is meaningfully captured. Strengthening parental engagement and collaborating with ASN early years partners will also ensure that our practice is outward-looking and considers sector best practice. Engagement with the new national quality framework for early years will help raise standards and ensure high-quality experiences for all. This priority will have a natural link to priority number 2

	Expected outcomes for learners
Who? 	By how much?	By when?	What?

	All children experience a rich, inclusive, and developmentally appropriate play curriculum that fosters curiosity, creativity, and independence by June 2026.

50% of children will demonstrate improved communication skills verbal, non-verbal, and through AAC/visual supports), with increased confidence in expressing needs, choices, and ideas by February 2026.

At least 50% of pupils will show higher levels of sustained engagement in play and learning activities, with observable improvements in social interaction, regulation, and emotional wellbeing by April 2026.

All pupils within nursery/early years have the opportunity to follow routines and benefit from group experiences, with adaptations in place to remove barriers to learning by December 2025.

75% of families report increased confidence in supporting their child’s learning at home, with improved consistency between nursery and home approaches by April 2026..

Most pupils benefit indirectly from staff engagement with ASN early years networks and national frameworks, ensuring their experiences reflect current best practice and national quality standards by June 2026.



	If PEF spend is supporting – how much and what? 

	0.2 Teacher to create capacity for professional learning





	Tasks to achieve priority
	Timescale 
	RAG
	Those involved/responsible – including partners
	Resources and staff development

	Provide staff CLPL (Career-Long Professional Learning) on developmentally appropriate, inclusive, play-based learning strategies tailored to ASN needs.
Create a shared pedagogy document to ensure consistency across the Onesery team.
	
August 2025 – June 2026




August – December 2025.
	
	Teaching staff, SLT, Play pedagogy SIP group.
	Resources to support play. Appropriate training.

	Implement consistent use of communication supports (visual timetables, AAC devices, Makaton, and symbol systems) across the setting.
Provide training and peer modelling for staff to ensure confidence in using these approaches.
	
August 2025 – February 2026
August 2025 – June 2026
	
	PT(Communication) SLT, Teaching staff and PSA’s.
	 Online subscriptions to support communication. 
Materials to produce communication supports.

	Establish routines for observing and recording children’s engagement and wellbeing.
	Ongoing all year
	
	Teaching staff, PSA’s, SLT
	Engagement tracking, wellbeing tracking.

	Engage with local ASN early years networks and specialist partners (e.g., Educational Psychologists, Speech & Language Therapists).
Align Onesery practice with the new National Quality Framework for Early Years to raise standards and ensure best practice

	January – June 2026


October 2025 – April 2026
	
	Onesery staff, Onesery DHT, SLT
	




	Measure of Impact: What we will see and where?   
How will we measure this?   What does “better” look like?   How will we recognise better when we see it?

	Pupils will be engaged in rich, purposeful play experiences that are developmentally appropriate. Staff will skilfully extend learning through responsive interactions, and pedagogy will be consistent across the teams and departments. There will be clear evidence of children developing independence, problem-solving and creativity which will be tracked appropriately.
Pupils will display confidence when they make use of a range of communication supports (AAC, Makaton, visual timetables) to express their needs, make choices and interact socially. Staff will model and embed these approaches consistently across routines, reducing frustration, anxiety and increasing participation.
Assessment approaches will be meaningful, proportionate and understood by stakeholders. Staff will capture progress in ways that reflect each child’s journey, and evidence will be moderated across the team. Tracking will show clear progression in key developmental domains and informs high-quality planning.
Almost all children will display high levels of wellbeing and sustained engagement. Staff will use observations and other appropriate tools effectively to plan targeted interventions. Pupils will be more settled, resilient, and able to regulate emotions, leading to increased peer interaction and positive relationships.
An increased number of parents and carers will be fully engaged as partners in their child’s learning. They will report increased confidence in supporting learning at home and see clear connections between strategies used in nursery and at home.
Staff routinely engage with external ASN specialists and national frameworks to inform and refresh their practice. Planning and pedagogy reflect sector best practice, and there is evidence of continuous improvement. Children benefit directly from the outward-looking culture, with practice benchmarked against the best in the sector.





	Priority 2
Improvements in attainment, particularly  in literacy and numeracy
Closing the attainment gap between the most and least disadvantaged children and young people

	National Improvement Framework Outcomes
3. Inclusive curriculum and assessment for a sustainable future.
5. Skilled teachers and leaders delivering excellent, inclusive education.
6. Positive relationships, behaviour, and attendance in a respectful culture.
Education - achieving excellence and equity: National Improvement Framework 2025

	How Good is Our School/Quality Improvement Framework ELC
1.3 Leadership of change
2.3 Learning, teaching and assessment
2.2 Curriculum
3.2 Securing Children's Progress
1.1 Leadership and management of staff and resources
Choose an item.
	UNCRC
Article 3 (Best interests of the child):
Article 28: (Right to education): 



	Rationale for change based self-evaluation including data and stakeholder views

	 To strengthen teaching, learning, and consistency of practice across lower primary and upper primary departments to ensure high-quality, equitable provision for a diverse range of ASN learners. In recognition of the increased number of classes and responsibilities placed upon new staff members this priority will be essential. The early years and lower primary stage is critical in setting the foundations for lifelong learning in our large ASN school. Pupils present with a wide variety of needs, requiring highly differentiated approaches and consistent pedagogy. Ensuring a shared understanding and application of effective ASN-specific strategies will be essential in achieving improved outcomes and equitable experiences for all learners.


	Expected outcomes for learners
Who? 	By how much?	By when?	What?

	 Pupils will demonstrate increased participation and focus during class activities, with reduced levels of disengagement or anxiety by February 2026.
Pupils will make measurable progress from their individual baselines, with increased use of communication systems (verbal, AAC, PECS, Makaton, consistency of approach , etc.).
All learners will benefit from consistent routines, strategies, and supports across all lower primary classes, reducing variability in teaching approaches by December 20205.
Most lower primary pupils will demonstrate increased ability to self-manage aspects of learning (choosing tasks, following routines, transitioning between activities) and begin to generalise skills across contexts by April 2026.
20 % of Learners will show improved regulation and readiness to learn through use of sensory/behavioural supports, and develop positive relationships with staff and peers by April 2026.
All pupils access learning at an appropriate level through effective differentiation, with opportunities for achievement across academic and wider curricular areas (health & wellbeing, play, creativity).
75% of parents will report increased confidence that their child’s needs are being consistently met, with learners benefiting from a stronger home–school link and shared strategies by June 2026.

	If PEF spend is supporting – how much and what? 

	0.2 Class teacher £ 14,596  to provide capacity for professional learning.





	Tasks to achieve priority
	Timescale 
	RAG
	Those involved/responsible – including partners
	Resources and staff development

	Develop and embed consistent approaches to differentiation across lower primary classes, ensuring each child has access to appropriate, individualised learning opportunities.
	August 2025 – June 2026
	
	SLT, Primary teaching staff, Primary PSA staff.
	Professional learning opportunities for staff.


	Implement and share ASN-appropriate pedagogical strategies (e.g., structured teaching, visual supports, play-based learning, sensory regulation).
	August 2025- June 2026
	
	SLT, all teaching staff.
	Range of resources to support play and regulation. Professional learning for new teaching staff. In-service input for PSA staff.

	Provide targeted professional learning for teachers and pupil support staff on effective ASN pedagogy and differentiation in early years/primary contexts.
	August 2025 – June 2026
	
	SLT, School Improvement groups, visiting specialists.
	Professional learning opportunities for staff.  Range of resources.

	Facilitate collaborative planning and moderation sessions to promote consistency and share best practice across lower primary classes.
	August 2025 – June 2026
	
	DHT Primary, all teaching staff.
	EO with responsibility for moderation. 
Previous samples of moderation for baseline.

	Engage parents and carers by sharing strategies and approaches, supporting continuity of learning between home and school.

	August 2025 – April 2026
	
	SLT, Parental engagement improvement group. Teaching staff.
	Questionnaire, audit. Parent engagement strategy.





	Measure of Impact: What we will see and where?   
How will we measure this?   What does “better” look like?   How will we recognise better when we see it?

	 Classroom observations will show consistent differentiation and effective ASN pedagogy.
Planning documentation demonstrates clear differentiation and progression.
Pupil engagement data (e.g., engagement scales, participation tracking) shows improvement from baseline.
Attainment and achievement data indicates progress in literacy, numeracy, communication, and wellbeing outcomes.
Staff evaluations will reflect increased confidence and skills in ASN pedagogy. 
Parental surveys/feedback highlight improved understanding of and involvement in their child’s learning. 30 % of parents to attend shared learning events.





	Priority 3
Improvement in children and young people's health and wellbeing
Closing the attainment gap between the most and least disadvantaged children and young people

	National Improvement Framework Outcomes
6. Positive relationships, behaviour, and attendance in a respectful culture.
4. High achievement and reduced attainment gap for all learners.
2. Strong partnerships between schools, services, families, and communities.
Education - achieving excellence and equity: National Improvement Framework 2025

	How Good is Our School/Quality Improvement Framework ELC
2.4 Personalised support
3.1 Ensuring wellbeing, equality and inclusion
4.1 Nurturing care and support
4.3 Children's progress
2.3 Learning, teaching and assessment
Choose an item.
	UNCRC
Article 3 (Best interests of the child):
Article 29 (Goals of education): 



	Rationale for change based self-evaluation including data and stakeholder views

	  In recognition of the continued success of the enhanced nurture provision we aim to maintain this success and develop the model further to meet the wider needs of young people across the school.  The cohort of learners who will be targeted will enjoy increased engagement and attendance at school with reductions in critical incidents and exclusions. Nurture principals will continue to be reinforced across the school.  The success of the trauma informed approaches training will continue to be built upon via the Principal Teachers and the school improvement groups.  Positive momentum has been achieved in reducing the number of pupils who attend via flexible timetables.  It is clear from school data that the nurture model has had significant impact on this area. Our aim is to reduce the number of pupils who currently attend via flexible timetables further this year.  Implementation of emotion works across the school together with an increased focus on improving pupil voice will be a priority in ensuring that pupils feel regulated and engaged in school.  A review of the processes used to identify young people for the nurture provision will take place.  This review will inform the planning of an extension of targeted support to consider young people with a different learner profile. 

	Expected outcomes for learners
Who? 	By how much?	By when?	What?

	
Critical incident data for pupils identified within 25/26 cohort will reduce by 50% by April 26.
Whole school critical incidents will reduce by 25% by June 2026.
The number of pupils who attend on flexible timetables will reduce further this academic year.
Targeted group of 8 pupils, who are impacted by poverty will experience a supported transition for S1 via nurture focussed input. Pupils will be able to attend 50% of subject classes out with the nurture setting.
Targeted group of 3 pupils will maintain positive levels of attendance and engagement via nurture input. 
 
All pupils will experience a supportive and positive learning environment via PPB philosophy being embedded across the school by June 2026.
15 % of pupils will have had the opportunity to enjoy improved emotional regulation via emotion works by April 26.

Engagement of 6 pupils who are impacted by poverty will have improved via play therapist intervention.  Duration of input agreed via consultation and review of data shared with therapist and school staff.


	If PEF spend is supporting – how much and what? 

	1 FTE Teacher £52,500
Visiting play therapist £10,000




	Tasks to achieve priority
	Timescale 
	RAG
	Those involved/responsible – including partners
	Resources and staff development

	Sustain and expand nurture provision to meet wider needs.
	Aug 2025 – Jun 2026
	
	SLT, Nurture staff, Educational Psychologist, Parents/Carers
	Nurture base, staffing allocation, CPD

	Increase engagement and attendance of targeted learners.
	Ongoing, reviewed termly
	
	PTs, Class teachers, Pastoral staff, Attendance Officer
	Tracking system, data analysis tools

	Reduce critical incidents and exclusions through targeted support.
	Ongoing, reviewed termly
	
	SLT, PTs, Behaviour Support Team, LA Inclusion Team
	Nurture strategies, restorative resources

	Embed nurture principles across school.
	Throughout session 2025–26
	
	All staff, SLT, CLPL providers
	Staff CLPL sessions, policy guidance

	Build on trauma-informed approaches through PTs and improvement groups.
	Aug 2025 – Mar 2026
	
	SLT, PTs, School Improvement Groups, Educational Psychologist
	Trauma-informed CPD, external training

	Reduce reliance on flexible timetables.
	Aug 2025 – Jun 2026
	
	SLT, PTs, Class Teachers, Local Authority Inclusion Service
	Alternative provision resources, tracking systems

	Implement Emotion Works to support regulation.
	Roll-out by Dec 2025, reviewed termly
	
	Class Teachers, PTs, SLT, Educational Psychologist
	Emotion Works resources, staff training

	Strengthen pupil voice through consultation and participation in decision-making.
	Ongoing, with annual review
	
	Pupil Council, SLT, PTs, Parents, Partners
	Surveys, focus groups, leadership opportunities

	Review processes for identifying young people for nurture provision.
	Completed by Dec 2025
	
	SLT, PTs, Educational Psychologist, Partner Agencies
	Review tools, data, staff consultation time

	Plan extension of nurture model for wider learner profiles.
	Jan – Jun 2026
	
	SLT, PTs, Educational Psychologist, Local Authority
	Planning time, staffing allocation, external guidance




	Measure of Impact: What we will see and where?
How will we measure this?   What does “better” look like?   How will we recognise better when we see it?

	·  Improved engagement, attainment and achievement for identified group of pupils within primary and lower secondary department by December 25.
Reduction in critical incidents across school by 40% as a result of improved PPB informed ethos and individualised planning by June 26
Some pupils will be able to identify where use of emotion works tools are improving their ability to regulate April 26.
70% of pupils who are receiving focussed input will experience learning in a larger class group setting by April 26. 
A further 15% of school staff will be trained in PPB 
Number of staff trained to deliver PPB to school staff will increase by 25%




	Priority 4
Closing the attainment gap between the most and least disadvantaged children and young people
Improvement in skills and sustained, positive school-leaver destinations for all young people 

	National Improvement Framework Outcomes
4. High achievement and reduced attainment gap for all learners.
2. Strong partnerships between schools, services, families, and communities.
5. Skilled teachers and leaders delivering excellent, inclusive education.
Education - achieving excellence and equity: National Improvement Framework 2025

	How Good is Our School/Quality Improvement Framework ELC
3.3 Increasing creativity and employability
2.2 Curriculum
2.6 Transitions
4.2 Wellbeing, inclusion and equality
2.4 Personalised support
Choose an item.
	UNCRC
Article 29 (Goals of education):
Article 3 (Best interests of the child): 



	Rationale for change based self-evaluation including data and stakeholder views

	  
To design and implement a high-quality Senior Phase that provides meaningful accreditation opportunities, builds independence and life skills, and ensures all learners transition to positive post-school destinations suited to their needs, interests, and aspirations.
The Senior Phase is a critical stage for pupils with ASN, enabling them to consolidate learning, gain recognition through appropriate accreditation, and prepare for life beyond school. Learners present with a wide range of needs, requiring highly personalised pathways that may include National Qualifications, ASDAN, SQA Personal Achievement Awards, Employability Awards, Duke of Edinburgh, and community-based learning awards. The school must also ensure clear frameworks and planning for post-school transitions, in collaboration with families, Skills Development Scotland, colleges, employers, and community partners. Destinations may include college, supported employment, the world of work, or community-based support packages. By strengthening the senior phase, Craigmarloch School will ensure every learner has the opportunity to leave school with achievements, skills, and a sustainable plan for their future.

	Expected outcomes for learners
Who? 	By how much?	By when?	What?

	
Pupils achieve accreditation appropriate to their abilities, ensuring their learning is recognised and valued.
Learners develop greater independence and life skills to support future transitions.
Pupils have clear post-school plans that reflect their aspirations and support needs.
Every leaver moves into a positive, sustainable destination (college, work, supported employment, or community support).
Learners leave Craigmarloch School with a sense of achievement, dignity, and readiness for the next stage of life.


	If PEF spend is supporting – how much and what? 

	

0.2  £14,596 Teacher to create capacity for professional learning.







	Tasks to achieve priority
	Timescale 
	RAG
	Those involved/responsible – including partners
	Resources and staff development

	Audit current Senior Phase curriculum to identify strengths, gaps, and opportunities across accreditation and life skills provision.
	August 2025 – December 2026
	
	Secondary SLT, Secondary teachers.
	Audit tools, engagement with comparator schools.

	Develop individualised Senior Phase learner journeys that balance accreditation, personal achievement, and preparation for destinations.
	August 2025 – June 2026 (potentially longer term goal)
	
	Secondary SLT, HSCP staff, NHS, Secondary teachers and PSA staff.
	CLPL for staff re accreditation frameworks.

	       Review established partnerships with local colleges, employers, and third-sector organisations to expand post-school opportunities.
	August 2025 – April 2026
	
	Partner colleges, DYW staff, Secondary SLT
	

	Strengthen transition planning processes, engaging pupils, parents/carers, Skills Development Scotland, colleges, and community partners from S3 onwards.
	August 2025 – June 2026
	
	Secondary SLT, HSCP, Authority transition group, Education Officer.
	Authority transition document / policy. Autism pilot framework.

	Enhance life skills and independence programmes, embedding opportunities for functional literacy, numeracy, health and wellbeing, travel training, and digital skills.
	August 2025 – June 2026
	
	Secondary SLT, Teaching staff, DYW worker.
	Staff CLPL for teachers and PSA’s. 

	Develop a clear framework of accreditation pathways, ensuring alignment with pupil needs (including National 1–4, ASDAN, SQA Awards, Duke of Edinburgh, John Muir Award, and vocational learning).
	August 2025 – June 2026
	
	Secondary SLT, Outdoor learning staff, Outdoor learning providers. Teaching staff.
	CLPL for all staff re accreditation frameworks and pathways. 



	Measure of Impact: What we will see and where?
How will we measure this?   What does “better” look like?   How will we recognise better when we see it?

	 Tracking data will show improved breadth of accreditation achieved across Senior Phase.
Learner profiles demonstrate progress in independence, communication, and life skills.
Destination data evidences sustained positive outcomes for school leavers (college, employment, supported pathways, or community-based support).
Staff surveys and evaluations indicate increased confidence in delivering accreditation and skills-based learning.
Parent/carer feedback reflects improved understanding of pathways and confidence in post-school planning.
External partners (e.g., SDS, colleges) report positive engagement with school and learners.
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