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	Context of the Establishment


	Our Establishment
Bluebird Family Centre is a non-denominational early learning and childcare setting located in the south-west area of Greenock. The centre has benefited from a £1.3 million refurbishment, providing a welcoming and nurturing environment for children and families. We provide a service for children from birth to five years and operate from 8.00am until 6.00pm, Monday to Friday, for 50 weeks of the year.
The establishment has capacity for 59 children across its birth-to-two, two-to-three and three-to-five provision. The number of children registered and attending varies throughout the year because families access a range of attendance models and weekly patterns. These flexible arrangements allow the centre to respond to individual family circumstances while making effective use of the places available across each age group.
Bluebird serves a community experiencing significant socioeconomic challenge, with 89% of children living within SIMD 1 and 2 areas. This context shapes our approach to service delivery and reinforces the importance of early intervention, strong relationships and accessible family support. Staff work closely with families to understand individual circumstances, reduce barriers to participation and ensure that children receive the support, care and learning experiences they need to make progress.
The centre is supported by a team of 27 staff: 14 Early Years Education and Childcare Officers, one Early Years Graduate, four Early Years Support Assistants, one Senior Early Years Education and Childcare Officer, one Depute Head of Centre, one Head of Centre, one administrative worker and three domestic staff. This range of roles enables the centre to provide consistent care, learning and targeted support throughout the extended day and across all developmental stages.
Bluebird benefits from strong engagement with the local community and provides services that respond to the changing needs of children and families. A Friday-morning drop-in facility includes Bookbug sessions, while additional classes, family-learning opportunities and support are offered throughout the year according to identified need. 
Our main feeder schools are St Joseph's, Lady Alice, St Ninian's and St Andrew's Primary Schools. Close partnership working with families, schools, community organisations and other professionals supports continuity, early intervention and positive transitions for children.








Vision
At Bluebird Family Centre we provide a welcoming environment which is safe, nurturing and caring for all children and families. All children are provided with enriching opportunities to allow them to achieve their full potential and build on their confidence for the future.

Our Aims:
At Bluebird Family Centre it is our belief that;
SAFE: Each child has the right to a learning environment which is safe and secure.
HEALTHY: Each child has the right to learn about healthy lifestyles to make positive choices for the future.
ACHIEVING: Each child has the right to be a successful learner, confident individual, responsible citizen and effective contributor.
NURTURED: Each child has the right to a sense of belonging and the opportunity to build positive attachments with staff.
ACTIVE: Each child has the right to stimulating activities which encourage meaningful play, impacting positively on lifelong learning.
RESPECTED: Each child has the right to be involved in making decisions within the centre.
RESPONSIBLE: Each child has the right to develop an understanding of the centre’s core values, to equip them with the skills to be a responsible citizen.
INCLUDED: Each child has the right to be accepted and valued.














	Establishment priority 1


	NIF Priority
Improvements in attainment, particularly in literacy and numeracy
Closing the attainment gap between the most and least disadvantaged children and young people
NIF Driver
Assessment of children's progress
Teacher professionalism
Parental engagement
	HGIOS / QIF ELC QIs
3.2 Securing children's progress
4.3 Children's progress
3.3 Learning, teaching and assessment
4.1 Nurturing care and support
UNCRC
Article 28 (Right to education)
Article 29 (Goals of education)

	Outcome:
· By October 2025, all practitioners working with children under three will be trained and increasingly confident in using the Under-3s Developmental Journey to understand children's development, recognise progress and identify appropriate next steps.
· By January 2026, almost all children under three will demonstrate increased engagement and curiosity during play, as evidenced through observations recorded within the Under-3s Developmental Journey.
· By June 2026, all practitioners working with children under three will have an increased understanding of the early identification of additional support needs and the appropriate referral pathways to external agencies and local authority forums.
· By June 2026, all children identified as requiring additional support will have personalised support plans and will make positive progress towards targets within their identified developmental areas, including language and communication, motor development and social interaction.
· By June 2026, the under-three learning environment will provide a wider range of developmentally appropriate resources and experiences that promote high-quality play, interaction, exploration and independence.
· By June 2026, families will have increased opportunities to understand and contribute to their child's learning and development through Stay and Play sessions, Bedtime Bookbug sessions and online learning journals.
· By August 2026, the new planning documentation will be introduced, building on practitioners' strengthened understanding of child development and the quality of observation.
Progress and impact of outcomes for learners:
By June 2026, all practitioners working with children under three had completed training on the Under-3s Developmental Journey. This strengthened practitioners' understanding of early child development and supported a more consistent approach to observing children, recognising progress and identifying appropriate next steps. As a result, all children demonstrated increased engagement and curiosity during play, with practitioners providing experiences that were more closely matched to children's developmental stages, interests and individual needs.
All practitioners also completed training on the early identification of additional support needs and the referral pathways available through external agencies, the ASG Forum and the ASN Monitoring Forum. This resulted in practitioners identifying children's support needs at an earlier stage and responding more confidently and effectively. Team Around the Child meetings were arranged promptly, enabling families, practitioners and relevant professionals to share information, agree appropriate targets and coordinate support.
All children with identified additional support needs were following the appropriate support pathway and making positive progress towards their individual targets. Review meetings took place consistently, ensuring that progress was monitored, information was shared and support strategies were adjusted when required. Families felt supported and more involved in decisions about their child's development. Practitioners developed a clearer shared understanding of each child's developmental needs and the strategies required to support progress.
A review of the Under-3s Developmental Journey informed improvements to the learning environment. Budget was allocated to purchase developmentally appropriate resources that promoted high-quality play, interaction and exploration. This included resources to support schematic play, lower-level sandboxes that enabled children to sit within the sensory experience, and a three-tier water trough with funnels and guttering to extend children's exploration of pouring, filling and movement. Observations demonstrated increased engagement across the under-three cohort as children accessed resources and experiences that were appropriately matched to their stages of development.
Practitioners also developed a stronger understanding of the learning that takes place through everyday routines. Opportunities to develop independence were embedded throughout the day, including putting on outdoor clothing, fastening buttons and participating in snack and lunchtime routines. Practitioners increasingly recognised these experiences as meaningful opportunities to develop children's motor skills, communication, confidence and independence rather than viewing them only as daily tasks.
Family engagement was strengthened through weekly Wednesday Stay and Play sessions. Every child had a parent or carer attend at least one session during the year, providing families with opportunities to observe their child's learning and engage in developmentally appropriate play. Bedtime Bookbug sessions were also introduced on Tuesday evenings and were particularly valued by working parents. These sessions supported positive discussions about bedtime routines and demonstrated how stories, rhymes and singing can promote children's early literacy and communication.
Parental engagement with online learning journals also increased. Families developed a clearer understanding of their child's current stage of development and became more involved in recognising achievements and supporting learning at home.
Following observation and professional reflection, the planned transition to the new planning documentation was rescheduled for August 2026. Leaders identified that practitioners would benefit most from initially deepening their understanding of child development and strengthening the quality of observation. This responsive adjustment ensured that professional learning remained focused on the area likely to have the greatest immediate impact on children. The stronger foundation established this year will support practitioners to implement the new planning documentation confidently and consistently.

	Next steps
· Introduce the new planning documentation in August 2026, supported by clear guidance, modelling and opportunities for practitioners to review its effectiveness.
· Continue to strengthen practitioners' use of the Under-3s Developmental Journey to inform observation, assessment and responsive planning.
· Maintain effective review processes for children with additional support needs, ensuring that targets remain specific, appropriate and regularly evaluated.
· Continue developing the under-three learning environment in response to children's developmental stages, interests and observed patterns of play.
· Build on the success of Stay and Play and Bedtime Bookbug sessions to sustain meaningful family engagement and support learning at home.









	Establishment priority 2


	NIF Priority
Closing the attainment gap between the most and least disadvantaged children and young people
Improvements in attainment, particularly in literacy and numeracy
NIF Driver
Teacher professionalism
Assessment of children's progress
School improvement
Parental engagement
	HGIOS / QIF ELC QIs
3.3 Learning, teaching and assessment
4.3 Children's progress
1.2 Staff skills, knowledge, values and deployment
4.2 Wellbeing, inclusion and equality
UNCRC
Article 28 (Right to education)
Article 29 (Goals of education)

	Outcome:
· By June 2026, all practitioners will have fully embedded the 3-5 tracking tool into planning and assessment, leading to more consistent tracking of progress and improved individualised learning in numeracy and wider learning areas.
· By January 2026, all practitioners will be upskilled in delivering high-quality early numeracy learning, teaching and assessment through Inverclyde's Numeracy Strategy, ensuring almost all children make very good progress.
· By April 2026, 90% of children aged 3-5 will demonstrate improved numeracy skills across early number, pattern, measure and shape appropriate to their developmental stage.
· By June 2026, 90% or more of children will show increased confidence and engagement in numeracy activities, using mathematical language and problem-solving skills through play.
· By June 2026, all children identified as needing additional support in numeracy will have tailored interventions in place, with at least 80% making measurable progress from their starting points.
Progress and impact of outcomes for learners:
Most practitioners completed professional learning based on Inverclyde's Numeracy Strategy. This increased practitioners' understanding of early numeracy development and supported a more consistent approach to planning high-quality numeracy experiences. Staff became more confident in recognising opportunities to develop early number, pattern, shape and measure through children's play and everyday routines.
The Equity and Excellence Lead had a clear remit to raise attainment in numeracy. She worked directly within the playrooms, providing targeted support for children who required additional help and appropriate challenge for children who were progressing beyond expectations. This ensured that support was responsive to assessment information and closely matched to children's individual needs. Numeracy was also placed at the forefront of Stay and Play sessions, giving families practical opportunities to develop their understanding of how early mathematical skills can be supported through play at home.
Practitioners evaluated their own areas and participated in peer evaluations to consider the quality and availability of numeracy experiences across the setting. As a result, numeracy became more visible throughout indoor and outdoor environments. Children had increased opportunities to count, compare, measure, recognise patterns, solve problems and use mathematical language naturally across their play.
A more focused and systematic approach to data analysis was introduced this year. At the end of each tracking block, the leadership team analysed establishment data alongside keyworkers during focused meetings. This enabled practitioners to identify children requiring additional support or challenge, agree appropriate interventions and make timely changes to planning and provision.
Data was also explored in greater depth through Early Years Attainment and Precise Professional Conversation meetings involving peer heads from other nurseries and the Early Years Manager and Quality Improvement Officer. These discussions provided professional support and challenge, strengthened the accuracy of professional judgements and helped the leadership team identify patterns and priorities across the setting. This regular cycle of assessment, professional dialogue, targeted intervention and review enabled appropriate changes to be made throughout the year.
Tracking data demonstrated strong progress across the preschool cohort. In Block 1, 41% of preschool children were assessed as behind expectation in numeracy. This reduced to 29% in Block 2 and 12% by Block 3. The proportion of children assessed as being at or beyond expectation increased from 59% in Block 1 to 71% in Block 2 and 88% by Block 3. This demonstrated that strengthened planning, targeted intervention and a sustained focus on numeracy had a positive impact on children's progress.
The ante-preschool cohort also demonstrated improvement. The proportion of children assessed as behind expectation in numeracy reduced from 33% in Block 1 to 12% in Block 2. By Block 3, following changes and growth within the cohort, 15% were behind expectation and 85% were at or beyond expectation. Although there was a small increase in the proportion requiring support between Blocks 2 and 3, the final position remained substantially stronger than the Block 1 baseline. Tracking enabled practitioners to identify individual needs quickly and ensure that focused support remained in place.
Overall, the data demonstrated very good progress in children's numeracy development. By June 2026, almost all preschool children and most ante-preschool children were working at or beyond expectation. Although the final figures were slightly below the 90% target, there was a significant reduction in the number of children requiring additional support. This showed that the consistent use of the tracking tool, targeted interventions and improvements to numeracy experiences were having a positive impact. Children demonstrated increased confidence and engagement in numeracy and were more able to use mathematical language and problem-solving skills naturally through their play.

	Next steps
Ensure all remaining and newly appointed practitioners complete professional learning based on Inverclyde's Numeracy Strategy.
Continue to use the 3-5 tracking tool and termly data analysis to identify children requiring timely support or additional challenge.
Maintain the Equity and Excellence Lead's targeted numeracy role and evaluate the progress of children receiving individual interventions.
Continue peer evaluation of indoor and outdoor environments to ensure numeracy remains visible, meaningful and responsive to children's interests and developmental needs.
Build on numeracy-focused Stay and Play sessions and home-learning opportunities to strengthen families' confidence in supporting early mathematics.





	Establishment priority 3


	NIF Priority
Closing the attainment gap between the most and least disadvantaged children and young people
NIF Driver
Parental engagement
Assessment of children's progress
School improvement
	HGIOS / QIF ELC QIs
4.1 Nurturing care and support
4.2 Wellbeing, inclusion and equality
4.3 Children's progress
2.5 Family learning
UNCRC
Article 3 (Best interests of the child)
Article 28 (Right to education)

	Outcome:
· By December 2025, 90% of families will have an increased understanding of the link between regular attendance, their child's wellbeing and learning, demonstrated through feedback and improved communication about absences.
· By March 2026, at least 70% of children with previously low attendance will show measurable improvement in attendance, supported by strengthened relationships, targeted family support and regular check-ins with keyworkers.
· By June 2026, 90% of families will actively engage in home-nursery learning opportunities, contributing regularly to their child's learning journey through shared observations, participation in activities and collaborative planning.
· By June 2026, almost all children (90%+) will benefit from more consistent attendance, leading to stronger relationships with staff, smoother transitions and improved developmental progress.
· Attendance, family engagement and children's developmental progress will be monitored through attendance data, family questionnaires, learning journal contributions, keyworker reflection and regular termly tracking of children's wellbeing and learning.
Progress and impact of outcomes for learners:
Attendance data was audited monthly to identify emerging patterns and concerns. This gave the leadership team and keyworkers a clear understanding of each child's attendance and enabled support to be introduced at the earliest possible stage. The attendance policy was reviewed and shared with families, strengthening parents' understanding of expectations and the procedures for reporting absence.
During parents' evenings and Terrific Target meetings, staff regularly discussed the importance of good attendance and the positive link between consistent nursery attendance, children's wellbeing, learning and the development of routines for starting primary school. These conversations were approached sensitively and supportively, taking account of each family's circumstances. For two children, flexible attendance models were agreed with their families to help establish positive and sustainable routines.
Communication about unexplained absences became more consistent. When a parent did not contact the nursery, a text message was sent and followed by a telephone call if no response was received. This strengthened communication between home and nursery and allowed staff to identify difficulties and offer appropriate support promptly.
One child experienced an extended period of absence during the winter because of a health condition. A carefully planned, gradual return was agreed with the family. The child initially attended reduced sessions, which were increased over time as their health and confidence improved. This flexible approach enabled the child to return to nursery sooner while protecting their wellbeing and rebuilding familiar relationships and routines.
Health visitors were kept informed about children whose attendance was causing concern. This strengthened partnership working and helped ensure that families received consistent, coordinated support. Improvements in attendance were recognised and celebrated informally with children and parents. This positive approach reassured families that their efforts were noticed and valued and helped maintain supportive relationships between families and the nursery.
At the end of the year, we analysed the monthly attendance information alongside the children who had been identified as having lower attendance. Of the 14 children, 11 children improved their attendance. This is 79% and is above our target of 70%. This showed us that regular checks, early conversations with families, flexible attendance models and targeted keyworker support were making a positive difference for most of these children.
The wider attendance data was more mixed. The percentage of children achieving 85% attendance or above ranged from 71% to 85.4% across the year, with 72.4% achieving this in June. The monthly average was 76.2%, compared with 80.7% in 2023-24 and 77.5% in 2024-25. This means the wider target of almost all children benefiting from more consistent attendance was not fully met.
When we looked more closely at the monthly information, we could see clear reasons affecting attendance. These included operations and hospital stays, ongoing health needs, winter illness, family holidays and some families not using their full entitlement. Looking at the information in this way helped staff respond to each family's circumstances rather than viewing attendance in isolation. It also allowed us to use a supportive approach, involve health visitors when required and make flexible arrangements that helped individual children return to nursery and rebuild routines.
Overall, this priority was successful in strengthening how we monitor attendance and how we work with families when there are barriers. The target for children with previously low attendance was achieved and families received more consistent communication and support. The wider figures show that improving attendance across the whole nursery continues to be an area for improvement. Family feedback, learning journal contributions and children's developmental tracking will continue to be considered alongside the attendance information so that we can measure the impact on wellbeing and learning more clearly.

	Next steps
Continue monthly attendance audits and early intervention for children whose attendance begins to decline.
Maintain supportive communication with families, including prompt follow-up of unexplained absences and flexible attendance planning where appropriate.
Continue partnership working with health visitors and other agencies to provide coordinated support for families experiencing barriers to attendance.
Build on home-nursery learning opportunities and encourage families to contribute regularly to children's learning journals and collaborative planning.
Continue to compare attendance information across the year and use family feedback, learning journal contributions and developmental tracking to measure the impact of improved attendance on children's wellbeing and learning.






	Data 


	Key Strengths:
This year we introduced a more focused approach to gathering and analysing information. At the end of each block, the leadership team analysed the data alongside keyworkers. This was also discussed through focused Early Years Attainment and Precise Professional Conversation meetings with peer heads and the Early Years Manager and Quality Improvement Officer. This allowed us to look more closely at children's progress, identify children requiring additional support or challenge and make appropriate changes throughout the year.
There was very good progress in numeracy. The percentage of preschool children working at or beyond expectation increased from 59% in Block 1 to 88% in Block 3. Within the ante-preschool group, 85% of children were working at or beyond expectation by Block 3. Most staff completed professional learning based on Inverclyde's Numeracy Strategy. The Equity and Excellence Lead provided targeted support and challenge within the playrooms, while staff self-evaluation and peer evaluation ensured numeracy was available across indoor and outdoor environments. Children demonstrated increased confidence in using mathematical language and problem-solving skills through their play.
Our approach to supporting children under three was also strengthened. All relevant practitioners completed training on the Under-3s Developmental Journey and developed a better understanding of child development, observation and the early identification of additional support needs. Children benefited from experiences and resources that were more closely matched to their developmental stages. All children with identified additional support needs followed the appropriate support pathways and made positive progress towards their individual targets.
Family engagement was a major strength this year. Focused Stay and Play sessions were provided each month for children and families in the 3-5 room. These followed themes such as Fizzy February, which focused on science and numeracy, Messy March and Active April. The sessions gave parents practical examples of how children learn through play and how these experiences could be continued at home. The sessions were so popular that we increased them to twice weekly to accommodate the number of families wishing to attend. Every child in the under-three provision also had a parent or carer attend at least one Stay and Play sessions.
We worked alongside the Trust to provide the THRIVE course, with six parents taking part. The course supported parents to consider returning to work, develop their confidence, prepare a CV and complete paediatric first aid and mental-health first-aid training. Cooking classes focused on cooking within a budget, preparing one-pot meals and using vegetables to make meals healthier and go further. Bookbug continued to support the wider community every Friday, with additional Tuesday-evening sessions for families of children under three. The evening sessions were particularly helpful for working parents who could not attend during the day.
Working in partnership with Home-Start Renfrewshire and Inverclyde, we delivered the Circle of Security Parenting programme to five families. Feedback demonstrated a very positive impact. All parents reported reduced parenting stress, increased confidence and stronger relationships with their children. Parents developed a better understanding of children's behaviour as communication and became more able to pause and reflect before responding. All participants rated the group as helpful and the facilitator as highly effective. Two of the five families went on to access additional Home-Start support, and all five expressed an interest in future parenting and self-development programmes. This demonstrated increased trust in services and a willingness to continue engaging with support.
Attendance monitoring and family support became more consistent. Monthly audits, prompt follow-up of unexplained absences, flexible attendance arrangements and partnership working with health visitors allowed concerns to be identified and addressed earlier. Of the 14 children with previously low attendance, 11 improved their attendance. This represents 79% and exceeded our target of 70%. Although attendance across the whole nursery remains an area for continued improvement, the data demonstrated that targeted and supportive intervention had a positive impact for most identified children.

Key Priorities:
· Continue to embed the Inverclyde Numeracy Strategy and ensure all new and remaining staff complete the relevant professional learning.
· Continue the focused use of tracking information, keyworker meetings and professional dialogue to identify children requiring support or additional challenge.
· Improve whole-nursery attendance while maintaining supportive, flexible and family-centred approaches for children experiencing barriers.
· Continue to evaluate family-learning programmes through participation information, parent feedback and evidence of benefits for children and families.




Quality Indicators
	1.3 Leadership of Change
Very Good
	1.3 Leadership of Continuous Improvement (ELC QIF)
Very Good

	Key Strengths:
· Staff were actively involved in self-evaluation, improvement planning, Champion roles and peer evaluation.
· A systematic block-by-block approach to analysing attainment information supported timely decision-making.
· The Equity and Excellence Lead provided focused leadership of numeracy improvement.
· Partnership working with peer heads, the Early Years Manager and external agencies strengthened professional challenge and support.

Key Priorities:
· Further embed distributed leadership across the staff team.
· Continue to strengthen staff confidence in analysing data and evaluating the impact of leadership actions on children's outcomes.
· Strengthen moderation and quality-assurance processes across the centre.



	2.3 Learning, teaching and assessment
Very Good
	3.3 Learning, teaching and assessment (ELC QIF)
Very Good

	Key Strengths:
· High-quality indoor and outdoor learning environments supported increased engagement and child-led learning.
· Assessment trackers and professional dialogue were used to plan targeted support and appropriate challenge.
· Numeracy became more visible and meaningful across the environment through staff and peer evaluation.
· Preschool children working at or beyond numeracy expectations increased from 59% to 88%, with 85% of ante-preschool children at or beyond expectation by Block 3.
· Terrific Target meetings strengthened families' understanding of children's progress.

Key Priorities:
· Embed the Inverclyde Numeracy Strategy for all practitioners.
· Continue focused tracking and professional dialogue at the end of each block.
· Expand peer observation and evaluation to strengthen shared practice.





	3.1 Ensuring wellbeing, equity and inclusion
Very Good
	4.2 Wellbeing, inclusion and equity (ELC QIF)
Very Good

	Key Strengths:
· Trauma-informed practice and PATHS supported emotional literacy, self-regulation and wellbeing.
· The Under-3s Developmental Journey strengthened observation, early identification and responsive support.
· Circle of Security feedback showed reduced parenting stress, increased confidence and stronger parent-child relationships for all five participating families.
· Flexible attendance approaches and partnership working with Home-Start, health visitors and the Trust widened support for children and families.

Key Priorities:
· Ensure all new staff complete relevant wellbeing, trauma-informed and PATHS training.
· Continue coordinated partnership support for children and families.
· Use family feedback and developmental information to evaluate wellbeing and equity outcomes more systematically.



	3.2 Raising attainment and achievement/Securing children's progress
Very Good
	4.3 Children's progress (ELC QIF)
Very Good

	Key Strengths:
· Very good numeracy progress was demonstrated across the preschool and ante-preschool cohorts.
· Focused tracking enabled practitioners to identify children requiring support or challenge and respond promptly.
· Eleven of the fourteen children with previously low attendance improved, exceeding the 70% targeted outcome.
· Children under three benefited from developmentally appropriate experiences, improved environments and personalised support.
· Family learning strengthened parents' understanding of how to support children's learning and wellbeing at home.

Key Priorities:
· Improve attendance outcomes across the whole nursery.
· Maintain targeted interventions and evaluate children's progress from their individual starting points.
· Continue to connect attendance, wellbeing, engagement and developmental tracking when evaluating progress.





	Other quality indictors evaluated from 3-year plan (Schools)
	Other quality indictors evaluated from 3-year plan (Nursery)

	HGIOS

	ELC QI’s (QIF)


	Not applicable
	Not applicable
	Curriculum
	Curriculum and learning environment

	Key Strengths:
· Learning environments promoted child-led exploration, creativity and independence.
· Literacy and numeracy experiences were planned across the environment and through everyday routines.
· The curriculum responded to children’s developmental stages, interests and observed patterns of play.
· PATHS and nurturing approaches supported emotional literacy and wellbeing.
· Family learning connected nursery experiences with learning, relationships and wellbeing at home.

Key Priorities:
· Continue to review curriculum depth, breadth and progression across all developmental stages.
· Continue to evaluate the curriculum using observation, tracking, family feedback and peer evaluation.

	


	Key Achievements of the Establishment


	Opportunity to celebrate activities, awards, events and partnerships
· The Balclutha Buddies and Bairns intergenerational programme.
· Collaborative working with Belville Community Gardens and The Food Network to develop outdoor learning.
· Weekly community Bookbug sessions and Tuesday-evening Bookbug sessions for families of children under three.
· Themed Stay and Play sessions, increased to twice weekly in response to family demand.
· The THRIVE course supported six parents with confidence, employability, CV writing and first-aid learning.
· Circle of Security supported five families, with all reporting improved confidence, reduced stress and stronger relationships with their children.
· Cooking classes supported families with budgeting, one-pot meals and healthier approaches to making food go further.
· Positive changes to playroom learning environments, enhanced transitions and celebrations of children's learning and cultural festivals.
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