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Our Vision, Values and Aims
Our Vision:
Learning to Learn. Learning to Care.
Our Values:
· Respect (UNCRC Articles 7 and 16)
· Ambition (UNCRC Articles 4, 28 and 29)
· Honesty (UNCRC Articles 12 and 13)
· Caring (UNCRC Articles 19, 23 and 29)
· Responsibility (UNCRC Articles 12 and 42)
· Tolerance (UNCRC Articles 13, 14 and 30
Our Aims:  
To actively develop our children’s skills and knowledge, developing their understanding of what successful learning looks like and how to develop this as a skill to enable them to become successful, lifelong learners.
To ensure that all our pupils have responsibility for their own learning; in partnership with their teacher, support staff, parents and carers
To afford our pupils with as wide a range of experiences as possible in order to develop an awareness of their place in their community and develop as responsible citizens.
To develop, in our pupils, the social skills and understanding of their roles and responsibilities within the school and its wider community, in order for them to develop as effective contributors




3 Year Overview of Establishment Priorities
The improvement priorities for our establishment are noted on the following page. They have been expressed in the context of the National Improvement Framework
Our Improvement Priorities extend in a rolling programme over three years. Each priority has been coded accordingly:

Session 2026-2027
Session 2027-2028
Session 2028-2029



Overview of rolling three year plan 
Link to NIF 2026 National Improvement Framework 2026 - gov.scot

	Key Priorities - National Improvement Framework 
	Session 2026-2027
	Session 2027-2028
	Session 2028-2029

	Placing the human rights and needs of every child and young person at the centre of education
	· Maintain Rights Respecting Schools Gold Award
· Continue to develop understanding of diversity across the school and nursery
· Refresh of pupil parliament to give pupils an active voice in decision making across the school
· Refresh curriculum rationale to reflect learner needs and rights. 
• Engage with CIC guidance and materials.
	· Maintain and refresh Rights Respecting Schools Gold Award
· Each stage in school to be given responsibility for an area of improvement
· Implement CIC-informed approaches responsive to learner needs.
· Strengthen learner voice and collaboration with families/partners. 
· Develop learner experiences through learner voice and identified needs.

	· Maintain Rights Respecting Schools Gold award and have pupil led working party to make this a priority across the school
· Second year of development of stages being responsible for improvement area
·  Embed KDU-aligned approaches. 
· Evaluate impact and share practice.
· Ensure sustained engagement with learners, families and partner

	Improvement in children and young people’s health and wellbeing;
	· Continue to embed trauma informed practice across all areas of school
· Begin to ensure the Circle Inclusive Classroom Strategies are embedded in practice.
· Change nurture offer and refresh pupils who receive this. New format of sharing Nurture Teacher with another establishment. Review the impact of this.
· Refresh rationale with focus on HWB.
· Use new HWB materials to build shared understanding. 
· Identify wellbeing priorities with learners and families


	· Provide any new staff with trauma informed practice training and ensure this is part of collegiate and in service sessions
· Circle framework to be used in every class in the school – particularly with a focus on environmental checklists
· Update pupils who require core nurture support and will follow this traditional model each term. Keep this open to change as needs change and develop.
·  Implement pedagogical approaches that promote engagement and wellbeing
	· Update pupils who require core nurture support and will follow this traditional model each term. Keep this open to change as needs change and develop.

	Closing the attainment gap between the most and least disadvantaged children and young people;
	· Focus on attendance to raise whole school attendance to 91.5%
· Broader curriculum offer to ensure all BGE areas are being covered in all classes
· Each teacher to develop a personalised curriculum offer to suit the needs of their class
· Teachers and PSAs to be fluid and flexible in how they timetable their day to ensure barriers such as late coming or poor attendance have a limited impact on attainment
· Begin to use a fact story action model for each class
·  Refresh rationale with focus on equity and inclusion.
· Engage with CIC and CLPL to strengthen understanding.
· Share effective practice.
	· Focus on attendance to raise whole school attendance to 92.5%
· Continue to offer pupils full exposure to the BGE curricular areas
· Personalised curriculum continues to be offered in each class
· Flexible approaches to timetabling are explicit through each teacher’s Fact, story, Action paperwork and this is used to improve attainment
	· Focus on attendance to raise whole school attendance to 93.5%
· Continue to offer pupils full exposure to the BGE curricular areas
· Personalised curriculum continues to be offered in each class
· Flexible approaches to timetabling are explicit through each teacher’s Fact, story, Action paperwork and this is used to improve attainment
· Embed CIC/KDU-aligned equity approaches. 
· Evaluate impact and sustain meaningful engagement with families and partners.

	Improvement in skills and sustained, positive school-leaver destinations for all young people; and
	· Establish a collaborative steering group to support the development of a shared Future Ready Pathway linked to financial literacy, enterprise and employability.
· Gather evidence, identify opportunities and inform practical approaches to future implementation across sectors.
· Refresh rationale for skills development. 
· Map skills opportunities across 4 contexts. 
· Strengthen employer/community partnerships.
· Share effective practice.
	· Begin to teach newly developed future ready pathways in classes across the school in collaboration with Cluster schools
· Implement approaches that enhance skills progression and learner pathways.
· Increase interdisciplinary and real-life learning.
	· Embed work on Future Ready pathways across the school
· Work with Cluster schools to assess the impact of this and next steps
· Embed skills development across the curriculum.
· Evaluate impact and maintain strong partnerships supporting pathways

	Improvement in achievement, particularly in literacy and numeracy 
	· Begin working with Education Scotland on the National Improving writing programme with HT, DHT and 2 P4 teachers being trained
· Introduce systematic synthetic phonics at P1 and P2
· Use floor books at every stage to introduce more pupil led planning
· Produce new learning and teaching policy
· Produce a new curriculum rationale
· Engage with the work and developments of the Curriculum Improvement Cycle to impact improvements in learning and teaching
	· Continue to work with Education Scotland and other schools who took part in cohort 1 using the National Improving Writing Programme. Roll this approach out to rest of school using expertise at P4 as a basis
· Introduce Systematic synthetic phonics at P3-P5
· Continue to use floor book across whole school
· Embed new learning and teaching policy across the school and use classroom observations and SLT walk rounds to evidence it’s impact
· Implement CIC-informed approaches to improve literacy and numeracy.
	· Continue to develop approaches from National Improving Writing Programme across the school.
· All stages to be using systematic synthetic phonics across the school
· Evaluate use of floor books to inform next steps in pupil led learning
· Revise learning and teaching policy, making any changes as required based on current classroom practices
· Embed CIC/KDU-aligned learning and teaching approaches.
· Evaluate impact and sustain meaningful engagement with families and partners.



Stakeholder’s views
How were stakeholders’ views collected? (Early Years/Primary/ Secondary)
	All staff views were gathered through the ongoing self-evaluation process of the school and nursery. These will form part of next session’s quality improvement calendar. Pupil views are gathered through pupil council and wider committee meetings. The pupil parliament was responsible for feeding back to the pupils at assemblies and in classes after each meeting. Next session a family and pupil friendly SIP will be created to assist with this. Stakeholder views were collected through consultation with parents through Microsoft Forms, pupil focus groups on school improvement and the quality assurance process with staff. There will be a renewed focus on the engagement of parents re stakeholder’s views this coming year, driven through the newly formed parent council.






How was PEF spend consulted on? (Primary/Secondary)
	
Staff were presented with various options for targeted interventions and gave their views on which ones have made the most impact for their children.
Learner participation was represented through a representative group of senior pupils.
Parent council discussed PEF spend at a meeting in school.





Colour Key Joint Priorities  
School Priorities 
Nursery Priorities 

	Priority 1: Overview of Priority – To improve writing attainment across the school
NIF Priorities 
Improvements in attainment, particularly  in literacy and numeracy
Closing the attainment gap between the most and least disadvantaged children and young people

	National Improvement Framework Outcomes 
4. High levels of achievement across the curriculum for all learners, with action to close the poverty-related attainment gap.
5. Highly skilled teachers and school-leaders driving excellent learning, teaching and assessment for all, especially those with additional support needs.


	How Good is Our School
1.3 Leadership of change
2.3 Learning, teaching and assessment
3.2 Raising attainment and achievement


	A Quality Framework for ELC 
1.1 Leadership and Management of Staff and Resources
2.1 Children Experience High Quality Spaces
3.3 Learning, Teaching and Assessment
4.3 Children's Progress

	UNCRC
Article 28: (Right to education):
Article 29 (Goals of education): 




	Rationale for change based self-evaluation including data and stakeholder (Early Years/Primary/ Secondary)


Plan:  Session 2026-27
	The school’s recent review (May 2026) Highlighted the need for improvement in the learning, teaching and assessment of literacy and in particular, writing. Data confirms that writing presents the most prominent area for development across all stages. Primary 3 has the highest attainment with 68.3% of pupils on track, and whole school data indicates approximately one in three children across all stages are behind expectation. This indicates that writing requires a progressive, consistent whole school methodology, leading to a visible progression of skills as children move through the Levels. There is a need to build on the robust tracking systems by reviewing the moderation cycle to ensure the sessions are impactful for staff, supporting accuracy and shared professional confidence in teacher judgements across all stages. Attainment in literacy across the school is highly variable. While reading performance shows progress in almost all stages, writing attainment is not making the same gains, meaning that a highly structured and systematic intervention should be considered as a school improvement priority. The review also highlighted the possible development areas in learning and teaching across the school:
· Continue to develop approaches to differentiated learning to ensure all  children are appropriately supported and challenged.
· Further develop creative and purposeful approaches to outdoor learning to enhance engagement and provide meaningful contexts for learning across the curriculum.
· Develop a clear and concise learning, teaching and assessment policy to provide consistent guidance and support staff in planning, tracking and monitoring learning across the school.
There is a clear need for a consistent, whole school learning and teaching policy to positively impact the experiences and attainment of our pupils.

	

	Expected outcomes for learners (Early Years/Primary/ Secondary)
Who?     By how much?    By when?     What?

	1. By June 2027, the attainment in writing will increase by the following in each stage by employing a professional enquiry model across all classes, using a new approach of systematic synthetic phonics at Early level and engaging in the National Improving Writing Programme at primary 4:
	Stage
	Pupils currently On Track in Writing
	June 2027 Target for pupils On Track in Writing
	Percentage Change

	P1
	
	70% (25/35 pupils)
	N/A

	P2
	65% (26/40 pupils)
	75% (30/40 pupils)
	10% (4 pupils)

	P3
	61.5% (24/39 pupils)
	71.7% (28/39 pupils)
	10.2% (4 pupils)

	P4
	68.3% (28/41 pupils)
	80.5% (33/41 pupils)
	12.2% (5 pupils)

	P5
	64.0% (32/50 pupils)
	72% (36/50 pupils)
	10% (4 pupils)

	P6
	66.7% (29/44 pupils)
	75.8 (33/44 pupils)
	9.1% (4 pupils)

	P7
	60.5% (26/43 pupils)
	69.8% (30/43 pupils)
	9.3% (4 pupils)



2. A Fact, Story, Action model will be used to identify barriers and gaps for pupils and plan successful interventions and evaluate progress



	Measure of Impact: What we will see and where?   (Early Years/Primary/ Secondary)
How will we measure this?   What does “better” look like?   How will we recognise better when we see it?

	
· Each teacher identifying a barrier/challenge for pupils in their class being ‘On Track’ in writing within their class, using research and professional development time to devise a plan for improvement, implement this change and then assess results.
· Teachers will be confident on moderation of a level, particularly in across writing.
· All SLT will track pupil progress and interventions to ensure pupil progress. Principle teachers will lead development activities at each stage.
· All teaching staff have access to assessment resources which assess and track progress in writing.
· Training in systematic synthetic phonics will be undertaken across P1 and P2 with staff becoming confident in the delivery of this.
· SMT will present an increase in attainment data through termly data and progress reports.
· Teachers will be confident in using the Fact, Story, Action model of data analysis for their class. This will allow them to speak confidently about the barriers to learning and additional support needs within their class.
· Tracking and monitoring data (BGE dashboard) will show targets are met and an increase in attainment (particularly writing).
· Minutes of TAC meetings focusing on pupil progress in overall attainment will show improvement.



	Tasks to achieve priority 
(Early Years/ASN/Primary/ Secondary)

	Timescale 
	RAG
	Those involved/responsible – including partners
	Resources and staff development

	P4 teachers, along with Head Teacher and Depute Head Teacher to participate fully in the National Improving Writing Programme throughout the year.
	Throughout 2026/27 academic year
	
	Elaine Welsford
Steph Roy
Greg McGowan
Clare Mimnagh
	Resources and training are being provided by Education Scotland. Combination of online training sessions and in-person development days throughout the year

	P1 and P2 staff training on the use of Systematic Synthetic Phonics
	Beginning in August 26 and running throughout the year
	
	Clare Mimnagh
Nicola Mitchell
Laura McGilp
Clair Radford
	· Phonics International resources
· DHT providing CPL for staff
· Teachers undertaking professional enquiry
· Support from Lauren Moore

	Further staff CPL on dialogic approaches 
	October ‘26
	
	All school staff
Liz Ruddy
	Staff training to be provided by Liz Ruddy from Whinhill

	Each teacher to undertake a professional enquiry to use research, changes in pedagogy and innovative practice to improve writing in their class
	August 2026 – April 2027
	
	All teaching staff
SMT
	· HT to provide initial training during August in-service days
· PTs to discuss professional enquiries with teachers on a monthly basis
· Sharing of professional enquiries at staff collegiate times

	CPL provided for support staff on the teaching of writing
	Throughout 2026/27 academic year
	
	SLT
All PSAs
	· PSAs to be training in 2 groups once per term



	Priority 2: Overview of Priority – To improve the consistency of learning and teaching across the school and improve attendance rates at each stage
NIF Priorities 
Improvement in skills and sustained, positive school-leaver destinations for all young people 
Closing the attainment gap between the most and least disadvantaged children and young people

	National Improvement Framework Outcomes
3. Inclusive and relevant curriculum and assessment which gives young people the knowledge and skills necessary to contribute to society, shape a sustainable future, while celebrating and supporting progression for all.
4. High levels of achievement across the curriculum for all learners, with action to close the poverty-related attainment gap.

	How Good is Our School
1.3 Leadership of change
2.2 Curriculum
3.2 Raising attainment and achievement


	A Quality Framework for ELC 
Choose an item.
Choose an item.
Choose an item.
Choose an item.

	UNCRC
Article 28: (Right to education):
Article 29 (Goals of education): 
Article 31 (Leisure, play and culture):




	Rationale for change based self-evaluation including data and stakeholder views (Early Years/Primary/ Secondary)

	We have a highly skilled, motivated and dynamic teaching team in Aileymill. Their relationships with our pupils is highly nurturing and pupils feel safe and cared for within our school. An area or development from our Review in May however was the need for consistency in approaches to learning and teaching in all of our classrooms. The report from the review stated the need to ‘Develop a clear and concise learning, teaching and assessment policy to provide consistent guidance and support staff in planning, tracking and monitoring learning across the school.’ We intend to work collaboratively with teachers, PSAs, pupils and parents to create a policy that can be used to consistently ensure high-quality learning and teaching across our school.
In the academic year 2025-26, we did a lot of development work on our curriculum offer. Teacher personalised their curriculum to suits the needs and interests of their class. Floor books were used creatively to involve pupils in the planning process across different curricular areas. We also broadened our curriculum offer to ensure that pupils were experiencing a wide range of subjects across the BGE. To further develop this, we will now use the ongoing work of the curriculum improvement cycle to develop a new and exciting curriculum rationale. 
In the previous 2 academic years, our whole school attendance has dropped. Last year this ended on 89.9%. If we want our pupils to achieve their full potential we must look to improve this. Attendance across all classes will be a major focus in our work next year and we will ensure that all staff see this as part of their role.











	Expected outcomes for learners (Early Years/Primary/ Secondary)
Who?     By how much?    By when?     What?

	1. By May 2027, Aileymill Primary will have a newly developed whole school Learning and Teaching Policy. This will be developed in consultation with parents, pupils and staff and contain guidance and WAGOLLs for the learning and teaching across all curricular areas and also include pedagogical approaches for outdoor learning.
2. By May 2027, the school will have a newly developed Curriculum Rationale. This will clearly set out the expectations for the learning and teaching of the full broad general education from P1 – P7.
3. By May 2027, our whole school attendance will have risen to 91.5%




	Measure of Impact: What we will see and where?  (Early Years/Primary/ Secondary) 
How will we measure this?   What does “better” look like?   How will we recognise better when we see it?


	
· Continued review of learning and teaching pedagogy, and the use of self-evaluation has led to improved teaching and learning, and attainment and achievement, through the use of data informed targeted interventions.
· New learning and teaching policy is visible across all classes and in all lessons. Staff and pupils are able to discuss what a good lesson looks like and how this improves outcomes for learners.
· Observations of groups of children will show them independently leading their own learning, identifying next steps by selecting appropriate resources and transferring their learning 
· Numbers of children accessing the outdoors to enhance learning will have increased. Through pupil focus groups, children will articulate the benefit to them of outdoor learning. 
· The curriculum rationale will accurately reflect the high-quality practice evident in school. Timetables will show children experience a high quality broad general education in line with national guidance.
· Current attendance figures compared with figures from previous year will have improved. Aim to increase attendance of most children to 90%+
·  Tracking of attendance will show a decrease in persistent absence and late coming for targeted children. 






	Tasks to achieve priority
 (Early Years/ASN/Primary/ Secondary)
	Timescale 
	RAG
	Those involved/responsible – including partners
	Resources and staff development

	Staff consultation on ‘What a good lesson looks like’ through self-evaluation processes to shape learning and teaching policy and curriculum rationale
	August 2026
	
	All school staff
	In service session

	Parental questionnaires sent out to all families to gather views on their expectations in our classrooms and what they want from our curriculum offer to inform new Curriculum Rationale
	Term 1
	
	
	HT to work with clerical staff to devise online Form

	Formation of a pupil working group named the what we expect group (WWE Group)  to discuss their curriculum ideas and what they expect from their staff in terms of learning and teaching. This will inform our new curriculum rationale
	September 2026 for formation then meeting once per month throughout year
	
	Pupils from each class
PTs to lead group
	Floor books

	Principle teachers draw up a list of expectations for lessons across each curricular area for their level (early, first and second)
	November 2026
	
	PTs – Laura, Steph and Jaclyn
	

	Floor books, parental surveys, pupil group feedback and staff development work used to produce completed learning and teaching policy and curriculum rationale
	May 2027
	
	Head Teacher
Depute Head Teacher
PTs
	Floor books
Pupil feedback
Parental surveys

	New attendance information (Devised last year) sent out to all parents
	August 2026
	
	HT
PT – Steph Roy
Clerical staff
	Staff to be informed of this at August In service

	Individual class attendance info sent out to parents each week as part of newsletter
	
	
	HT/DHT
Clerical staff
	Online newsletter
Groupcall

	Attendance for each class displayed on classroom door and updated each Friday
	
	
	HT
PT – Steph Roy
Clerical staff
	Classroom door charts

	Positive attendance certificates sent out each month to pupils with over 90% attendance for the period
	
	
	HT
PT – Steph Roy
Clerical staff
	New attendance certificates to be produced by PT

	Termly meetings with Fiona Walker (Attendance lead)
	
	
	HT
PT – Steph Roy
Clerical staff
	

	Termly attendance letters sent home to every pupil via groupcall
	
	
	HT
PT – Steph Roy
Clerical staff
	

	Friday focus on attendance each week at assembly
	
	
	HT/DHT
	




	Priority 3: Overview of Priority – To refresh the vision, values and aims of the school and nursery  and give all stakeholders a voice in planning for improvement
NIF Priorities 
Choose an item.
Improvement in children and young people's health and wellbeing

	National Improvement Framework Outcomes	
1. A globally respected, empowered and responsive education and skills system with clear accountability at every level that supports children, young people and adult learners to thrive. The system enables the development of their knowledge, skills, values 
2. Young people experiencing the benefit of schools and early years settings working in excellent partnerships with wider children’s services and other partners, families, and communities, in line with the GIRFEC approach.

	How Good is Our School 
1.1 Self-evaluation for self-improvement
1.3 Leadership of change
2.7 Partnerships
1.5 Management of resources to promote equity

	A Quality Framework for ELC 
Choose an item.
Choose an item.
Choose an item.
Choose an item.

	UNCRC
Article 12 (Respect for the views of the child):
Article 13 (Freedom of expression): 
Article 15 (Freedom of association):
Article 29 (Goals of education):


	Rationale for change based self-evaluation including data and stakeholder views (Early Years/Primary/ Secondary)


	A strong vision, values and aims should always underpin all aspects of life and work in a school and nursery. The current values have been in place since the opening of Aileymill in 2010 when 2 previous schools came amalgamated. The vision of ‘Learning to learn, Learning to care’ was created in 2018. Since this time, the school has had 3 different Head Teachers and next year the school and nursery will also have new Depute Head Teachers. With new senior leadership in both the school and nursery, this year is the perfect opportunity to work in collaboration with our entire community to ensure that the vision, values and aims reflect the current needs of that community and that these can be used to drive change and improve outcomes for our children and families.

	


	Expected outcomes for learners (Early Years/Primary/ Secondary)
Who?     By how much?    By when?     What?

	1. By June 2027, our school and nursery will have a refreshed Vision, set of values and aims that have been constructed in collaboration with pupils, parents, staff and partners.
2. By May 2027, the school will have a fully engaged pupil parliament, with members from each class across all stages. This parliament will contribute to the day to day working of the school and impact change in areas such as Racial Literacy, Curriculum development, outdoor learning and planning for school improvement.


	Measure of Impact: What we will see and where?   (Early Years/Primary/ Secondary)
How will we measure this?   What does “better” look like?   How will we recognise better when we see it?

	
· Quality Assurance and self-evaluation data will show:
Participation of all children, staff and the majority of parents and partners in the review of the vision, values and aims
An awareness and understanding of the reviewed Vision, Values and Aims (from pupil, staff, parent and school community feedback)
· Staff, pupils, parents and partners will be confident in discussing the school and nursery’s vision, values and aims and feel empowered that they were part of creating these
· Our vision, values and aims will be displayed around our building and be visible in all of our communications
· Our values will be a basis for any discussion with parents or pupils and also when handling complaints
· Increased learner participation will be evident over a range of school experiences from involvement in own learning to consultation on aspects of school and nursery life.




	Tasks to achieve priority 
(Early Years/ASN/Primary/ Secondary)
	Timescale 
	RAG
	Those involved/responsible – including partners
	Resources and staff development

	Review the school Vision, Values and Aims with the school community (including the local community and partner agencies)
	September 2026 – March 2027
	
	•Head teacher
School and Nursery DHT
•All nursery and school staff 
•All stakeholders (children, parents, partners, partner agencies)
	•Inservice Day 3 (gather views) 
•Inservice Day 4 (update and sharing of all stakeholder views) 
•Professional Learning Session x2 (Term 3)

	Share the reviewed school Vision, Values and Aims with all stakeholders
	
	
	
	•Inservice Day 3 (gather views) 
•Inservice Day 4 (update and sharing of all stakeholder views) 
•Professional Learning Session x2 (Term 3)

	Formation of new pupil Parliament with 2 members for each class
	September 2026
	
	Class teachers
PTs
SMT
	PTs to lead

	Parliament split into 3 distinct groups with each taking responsibility for a different work stream
	Term 2
	
	Class teachers
PTs
SMT
	PTs to lead

	Parliament to share work at assemblies once per term
	Each term
	
	Class teachers
PTs
SMT
	PTs to lead




	Priority 4: Overview of Priority - 
NIF Priorities 
Improvement in skills and sustained, positive school-leaver destinations for all young people 
Improvement in children and young people's health and wellbeing

	National Improvement Framework Outcomes	
2. Young people experiencing the benefit of schools and early years settings working in excellent partnerships with wider children’s services and other partners, families, and communities, in line with the GIRFEC approach.
5. Highly skilled teachers and school-leaders driving excellent learning, teaching and assessment for all, especially those with additional support needs.

	How Good is Our School 
1.1 Self-evaluation for self-improvement
1.3 Leadership of change
2.2 Curriculum
2.7 Partnerships




	A Quality Framework for ELC 
1.1 Leadership and Management of Staff and Resources
2.1 Children Experience High Quality Spaces
3.2 Curriculum
4.3 Children's Progress

	UNCRC
Article 3 (Best interests of the child):
Article 4 (Protection of rights): 
Article 29 (Goals of education):



	Rationale for change based self-evaluation including data and stakeholder views (Early Years/Primary/ Secondary)


	1. Cluster STEM: Outdoor Learning (Science Focus)
Building on the successful implementation of our joint CLPL science workshops Inverclyde Science Planners and positive staff feedback from the February 2026 in-service day, cluster self-evaluation indicates increasing staff confidence in delivering enquiry-based science. However, professional dialogue, planning scrutiny and moderation activities continue to highlight variability in progression, depth and consistency of science learning across establishments.
Staff feedback indicates a need to further strengthen confidence in delivering progressive outdoor science and to continue developing shared approaches to enquiry skills including predicting, testing, observing, recording and explaining. Ongoing collaborative professional learning will support greater consistency in learner experience and strengthen progression across the cluster.

2. Cluster Professional Learning & Sharing Effective Practice
Cluster self-evaluation highlights increasingly strong professional relationships and collaborative working across establishments. Staff feedback indicates that opportunities to observe, share and discuss highly effective practice across sectors are valued and support increased confidence in leading improvement.
As the cluster continues to strengthen distributed leadership and collaborative professionalism, there is a need to provide more structured opportunities for staff to lead professional learning, share effective approaches and engage in meaningful professional dialogue. This will support greater consistency in learning, teaching and improvement approaches across the cluster.

3. Nursery/Early Years: Tracking, Moderation & Quality Assurance
Cluster self-evaluation within Early Learning and Childcare settings highlights strong nurturing relationships, increasingly effective play-based pedagogy and growing confidence in responsive early years practice. The Cluster Nursery DHT Network has provided valuable opportunities for collaborative moderation, professional dialogue and self-evaluation aligned to the Care Inspectorate Quality Improvement Framework.
However, moderation activities, planning scrutiny and professional dialogue continue to identify variability in the consistency of Learning Journals, observations, responsive planning, progression pathways and approaches to quality assurance across establishments. Staffing pressures and operational demands within nursery settings have also at times impacted the ability to consistently release Nursery DHT’s to attend moderation and development activity, particularly where staff remain significantly floor committed.
There remains a need to further strengthen shared understanding of high-quality practice, moderation approaches and the use of evidence to inform professional judgement and continuous improvement across early years settings. Particular focus will be placed on strengthening collaborative approaches aligned to the following key Care Inspectorate Quality Indicators:
· 1.1 Nurturing Care and Support 
· 1.3 Play and Learning 
· 2.2 Curriculum 
· 2.3 Learning, Teaching and Assessment 
· 3.1 Quality Assurance and Improvement 
Ongoing collaborative moderation, self-evaluation and quality assurance activity across these areas will support increasingly coherent and consistent approaches across establishments, while strengthening readiness for joint HMIE/Care Inspectorate inspection activity.
4. Cluster Equality & Inclusion Charter
Rationale for Change
Cluster self-evaluation highlights a strong commitment to inclusive practice, positive relationships and pupil leadership across establishments. Previous work through the Cluster Pupil Leadership Group, including the development of the Pinkie Promise Charter, has strengthened pupil voice and promoted awareness of inclusion, equality and children’s rights.
However, professional dialogue and moderation activities indicate variability in the language, expectations and approaches used to promote equality and inclusion across establishments. There is a need to develop a more consistent cluster approach to equalities practice, supported through collaborative moderation, professional dialogue and meaningful pupil leadership opportunities.

5. Cluster Transitions & Family Support
Cluster self-evaluation highlights positive relationships and established transition processes between primary and secondary establishments. However, professional dialogue indicates a need to further strengthen consistency in targeted transition planning, information sharing and family-centred approaches for identified learners. There is also increasing recognition of the importance of collaborative approaches to supporting wellbeing, attendance and significant life events across transitions. Strengthening communication between establishments and families, alongside more consistent approaches to targeted support, will support continuity of learning and wellbeing for vulnerable learners across the cluster.


6. Future Ready Pathway: Financial Literacy, Enterprise & Employability
Cluster self-evaluation and professional dialogue highlight opportunities to further strengthen learner understanding of financial literacy, enterprise and employability through meaningful, real-life contexts. There is also recognition that any future pathway development must be carefully planned, manageable and responsive to the needs, capacity and context of individual establishments. The introduction of a collaborative steering group and development year will provide opportunities to explore existing practice, identify opportunities and barriers and conduct targeted tests of change prior to any wider implementation. This phased and evaluative approach will support the development of a realistic and progressive Future Ready Pathway aligned to cluster needs and priorities.

	

	Expected outcomes for learners (Early Years/Primary/ Secondary)
Who?     By how much?    By when?     What?

	1. By May 2027, staff across the cluster will demonstrate increased confidence and consistency in delivering progressive, enquiry-based science through outdoor learning. Through cluster professional learning, moderation activities and collaborative dialogue, staff will develop a shared understanding of progression in enquiry skills including predicting, testing, observing, recording and explaining. Pre and post CLPL evaluations following the February cluster in-service will indicate increased staff confidence and understanding of effective outdoor science pedagogy. Planning scrutiny, professional dialogue and learning visits will demonstrate increased consistency in approaches to science across establishments, resulting in increasingly high-quality and engaging learning experiences for learners across the cluster.

2. By May 2027, staff across the cluster will demonstrate increased confidence in leading, sharing and implementing highly effective practice through collaborative professional learning opportunities. The cluster sharing practice event and accompanying professional learning materials will strengthen professional dialogue, increase awareness of effective practice across establishments and support greater consistency in approaches to learning, teaching and improvement. Pre and post event evaluations and staff feedback will indicate increased confidence in leading improvement and engaging in professional enquiry, while self-evaluation activities, planning scrutiny and collaborative dialogue will evidence increasing implementation and adaptation of effective practice across establishments.

3. By May 2027, practitioners across the cluster will demonstrate increased confidence and consistency in the use of Learning Journals, observations and responsive planning to support tracking and progression across early level. Through the Cluster Nursery DHT network, staff will engage in collaborative moderation, professional dialogue and the sharing of highly effective practice aligned to the Care Inspectorate Quality Improvement Framework. Pre and post self-evaluation activities and practitioner feedback will indicate increased confidence in using evidence to inform professional judgement and quality assurance processes. Moderation activities, learning journals, planning scrutiny and quality assurance evidence will demonstrate increased consistency and a clearer shared understanding of high-quality practice across establishments.

4. By May 2027, staff and learners across the cluster will demonstrate an increased shared understanding of equality, inclusion and respectful relationships through the development of a consistent cluster approach to equalities practice. Through collaborative moderation of Equalities policies, professional dialogue and the work of the Cluster Pupil Leadership Group alongside staff leaders, establishments will co-create a shared child-friendly Cluster Equality & Inclusion Charter. Pre and post pupil and staff evaluations will indicate increased confidence and understanding in relation to equality, inclusion and fairness. The development and implementation of a shared Cluster Equality & Inclusion Charter will support increasingly consistent language, expectations and visible approaches to equality across all establishments.

5. By May 2027, staff across the cluster will demonstrate increased confidence and consistency in approaches to targeted transition planning and information sharing to support continuity of wellbeing and learning for identified learners. Through increased attendance at TAC meetings where appropriate, targeted transition discussions between primary and secondary colleagues and the use of shared transition information, including transition numeracy assessments, establishments will strengthen communication and collaborative planning across key transition points. Staff feedback, transition evaluations and professional dialogue will indicate improved communication and increased confidence in supporting targeted learners, while transition documentation and meeting records will evidence more consistent approaches across the cluster.
By May 2027, targeted learners and families will experience increasingly proactive and family-centred approaches to wellbeing, attendance and significant life events across the cluster. Through collaborative working between establishments and, where appropriate, the increased use of Team Around the Child/Family meetings, staff will strengthen communication, partnership working and early intervention approaches for identified learners and families. Professional dialogue, pastoral tracking, attendance information and family feedback will indicate increasingly consistent and needs-led approaches to supporting children, young people and families across the cluster.
By May 2027, all cluster primary schools will implement a consistent transition numeracy assessment to support professional dialogue and informed class planning at S1 transition. Moderation activities, staff feedback and transition evaluations will indicate increased confidence and consistency in the use of transition assessment information to support learner pathways and continuity in learning across the Broad General Education.


6. By May 2027, the cluster will establish a collaborative steering group to support the development of a shared Future Ready Pathway linked to financial literacy, enterprise and employability. Through professional dialogue, partnership working and targeted tests of change within identified establishments, the steering group will gather evidence, identify opportunities and inform practical approaches to future implementation across sectors. Staff feedback, steering group evaluations and professional dialogue will indicate increased understanding of cluster needs, opportunities and potential models for delivery, while findings from initial tests of change will inform the development of a realistic and progressive Future Ready Pathway for the cluster.






	Measure of Impact: What we will see and where?   (Early Years/Primary/ Secondary)
How will we measure this?   What does “better” look like?   How will we recognise better when we see it?

	
· Pre and post event questionnaires will indicate increased staff confidence in leading professional learning and sharing effective practice 
· Staff evaluations and professional dialogue will evidence increased awareness of highly effective practice across establishments 
· Planning scrutiny and self-evaluation activities will demonstrate increasingly consistent implementation and adaptation of shared practice across the cluster 
· Collaborative dialogue and development day evaluations will indicate strengthened distributed leadership and collaborative professionalism 
· Staff feedback will indicate increased confidence in engaging in professional enquiry and leading improvement activity 
· Pre and post self-evaluation activities and practitioner questionnaires will indicate increased confidence in using Learning Journals, observations and responsive planning to support progression across early level 
· Moderation activities, planning scrutiny and quality assurance evidence will demonstrate reduced variability and increasingly consistent approaches to tracking, assessment and responsive planning across establishments 
· Learning visits, moderation activities and professional dialogue will demonstrate improving consistency and quality across literacy and numeracy-rich early years environments 
· Practitioner feedback and collaborative moderation activities will evidence a clearer shared understanding of high-quality early years practice 
· Quality assurance activities and self-evaluation evidence will demonstrate increasingly coherent approaches to moderation and continuous improvement across early years settings 
· Moderation and professional dialogue linked to the Care Inspectorate Quality Indicators will demonstrate increasing consistency in approaches to nurturing care, play pedagogy, curriculum pathways, assessment and quality assurance across establishments 
· Pre and post pupil and staff questionnaires will indicate increased confidence and understanding in relation to equality, inclusion and respectful relationships across the cluster 
· Moderation activities and professional dialogue will demonstrate reduced variability and increasingly consistent approaches to equalities practice across establishments 
· Learning environments, pupil leadership activities and school documentation will demonstrate increasingly visible and consistent approaches to equality and inclusion across establishments 
· Pupil voice activities will indicate increased understanding of rights, inclusion and respectful relationships 
· Staff evaluations and collaborative dialogue will evidence greater consistency in language, expectations and approaches to equality across the cluster 
· Staff questionnaires and transition evaluations will indicate increased confidence and consistency in supporting targeted learners across transitions 
· Transition documentation, professional dialogue and meeting records will demonstrate increasingly coherent and consistent approaches to targeted transition planning across establishments 
· TAC meeting records and collaborative dialogue will evidence strengthened partnership working and communication between establishments and families 
· Family feedback, pastoral tracking and professional dialogue will indicate increasingly proactive and consistent family centred approaches to wellbeing and attendance support across the cluster 
· Moderation activities and staff evaluations will indicate increased confidence and consistency in the use of transition numeracy assessments to support continuity in learning 
· Steering group evaluations, staff questionnaires and professional dialogue will indicate increased understanding of cluster needs, opportunities and realistic approaches to future pathway development 
· Staff feedback and collaborative dialogue will evidence increased awareness of effective approaches to financial literacy, enterprise and employability education 
· Findings from targeted tests of change and steering group evaluations will provide increasingly robust evidence to inform realistic and sustainable future pathway development 
· Professional dialogue and steering group discussions will demonstrate increasingly coherent and manageable approaches to phased implementation across sectors 
· Development year evaluations and partnership feedback will support the creation of a progressive and evidence-informed Future Ready Pathway aligned to cluster priorities and capacity










	Tasks to achieve priority 
(Early Years/ASN/Primary/ Secondary)
	Timescale 
	RAG
	Those involved/responsible – including partners
	Resources and staff development

	· Plan and deliver February 2027 cluster in-service focused on outdoor science and enquiry-based learning 
· Facilitate practical STEM workshops across Early to Second Level to strengthen confidence in outdoor pedagogy and enquiry-based learning 
· Use cluster moderation activities to review STEM planning, learner evidence and progression pathways across establishments 
· Share highly effective practice in outdoor pedagogy and interdisciplinary STEM learning across establishments 
· Use cluster meetings and HT development days to review progression, consistency and emerging STEM pathways across the cluster 
· Review learner evidence and pupil voice linked to outdoor science experiences 
· Use Curriculum Improvement Cycle discussions to review progression, curriculum coherence and next steps in STEM development across the cluster 

	February 2027 – delivery of in-service

	
	Cluster HTs
Cluster DHTs
Cluster PTs
Full teaching staff in each cluster primary school
Full PSA staff in each cluster primary school
Inverclyde Academy science Dept.
	· Full day of staff development on February in-service day
· Stem resources borrowed from Inverclyde Academy
· STEM staff development integrated into collegiate times throughout year
· Digital music training from Cathel McGlachan (Collegiate time 2nd Spetember)

	· Continue 6 weekly Cluster Nursery DHT Network meetings aligned to the Care Inspectorate Quality Improvement Framework and Education Scotland Curriculum Improvement Cycle 
· Use meetings to moderate Learning Journals, observations, responsive planning approaches and tracking systems across establishments 
· Review approaches to progression, assessment and responsive curriculum planning across early level 
· Facilitate collaborative moderation and professional dialogue linked to quality indicators in the new Care Inspectorate framework 
· Sample and moderate care plans from across cluster establishments to review approaches to meeting individual wellbeing and support needs 
· Review safeguarding procedures, SIMOA approaches, risk assessment processes and updated authority medication guidance across establishments 
· Compare approaches to nurturing relationships, family engagement and wellbeing support to identify similarities, differences and highly effective practice 
· Moderate indoor and outdoor play environments through collaborative learning visits and professional dialogue 
· Review learner engagement, sustained shared thinking, responsive interactions and evidence of progression within play-based learning 
· Compare curriculum rationale, progression pathways and literacy and numeracy-rich environments across establishments 
· Moderate observations, assessment evidence, planning from observations and approaches to responsive planning across early level 
· Review quality assurance calendars, improvement planning approaches and evaluative evidence gathered through learning visits, moderation and stakeholder feedback 
· Use Fact/Story/Action methodology to support evaluative professional dialogue and identify emerging strengths, barriers and next steps 
· Moderate nursery policies and procedures including: 
· Use meetings to discuss operational barriers, staffing pressures and floor commitment considerations impacting moderation and quality assurance activity across establishments 
· Use ongoing curriculum review and self-evaluation activities aligned to the Education Scotland Curriculum Improvement Cycle to support progression, coherence and continuous improvement across early years pathways and practice 
	Throughout 2026/27 academic year





Throughout 2026/27 academic year
	
	Cluster HTs
Cluster DHTs
Cluster PTs
Full teaching staff in each cluster primary school
Full PSA staff in each cluster primary school






Cluster HTs
Cluster DHTs
Cluster PTs
Full teaching staff in each cluster primary school
Full PSA staff in each cluster primary school

	· Nursery DHT upskilling and sharing good practice every 6 weeks
· Curriculum improvement framework latest publications and development work used with staff
· Evidence of planners needed to moderate
· Documentation from Care Inspectorate. Ensure these resources are the most current and up to date
· Safeguarding guidance from each establishment to review and revise
· Share nurture model with other schools and nurseries
· Use newly created curriculum rationale as a stimulus from moderation discussion between cluster primaries

	· Moderate and align Equalities related policies and guidance across establishments
· Continue Cluster Pupil Leadership Group meetings alongside cluster meetings 
· Facilitate pupil-led discussions around equality, inclusion, respectful relationships and children’s rights 
· Co-create shared child-friendly Cluster Equality & Inclusion Charter with learners across the cluster 
· Develop consistent language, expectations and visible approaches to equality across establishments 
· Launch and display charter across all settings and review implementation through learning visits and pupil voice activities 
· Use professional dialogue and moderation activities to review impact and next steps linked to equalities practice
	May 2027
	
	Cluster HTs
Cluster DHTs
Cluster PTs
Full teaching staff in each cluster primary school
Full PSA staff in each cluster primary school

	· Newly created equalities policy used for training and moderation
· Staff training on new equalities policy through year’s collegiate times

	· Establish Future Ready steering group with representation across cluster sectors 
· Facilitate approximately 6 weekly steering group meetings throughout the development year 
· Explore existing approaches to financial literacy, enterprise, employability and skills development across sectors 
· Identify opportunities, barriers and CLPL requirements linked to future pathway development 
· Conduct targeted tests of change within identified establishments and review impact collaboratively 
· Gather staff and learner feedback linked to tests of change and emerging approaches 
· Review realistic approaches to phased implementation aligned to establishment capacity and cluster priorities 
	May 2027
	
	Cluster HTs
Cluster DHTs
Cluster PTs
Full teaching staff in each cluster primary school
Full PSA staff in each cluster primary school

	· Stephanie Roy leading on the Future Ready steering group and sharing developments with staff
· Develop resource for conducting test of change with pupils
· Develop staff and pupil surveys





	Cluster Nursery DHT Meeting Yearly Agenda

	Meeting/Date
	Key Agenda Items
	Actions/Professional Dialogue
	Intended Impact/Evidence

	Meeting 1: Aug/Sept 2026
	· Introduction to Cluster Equality & Inclusion Charter
	· Introduce cluster priority linked to Equality & Inclusion Charter. 
· Elect/confirm cluster pupil leadership representatives and agree group expectations. 
· Discuss what equality, inclusion, fairness and respectful relationships mean within school communities. 
· Explore examples of child-friendly charters, posters and sketchnotes. 
· Miss O’Neill to support pupils to identify key themes and priorities for the year.

	· Pupils understand purpose of the group and begin developing shared language around equality, inclusion and respectful relationships.

	Meeting 2: Sept/Oct 2026
	· Gathering Pupil Voice
· Exploring Equalities
	· Pupils gather views from classes across establishments linked to equality, fairness, inclusion and belonging. 
· Discuss examples of positive inclusive practice within schools and identify areas where children feel inclusion could be strengthened further. 
· Begin generating ideas, wording and visuals for cluster charter/sketchnote.

	· Increased pupil awareness of equality and inclusion across establishments. 
· Initial ideas and themes gathered to shape cluster charter.


	Meeting 3: Nov 2026
	· Drafting the Cluster Charter
	· Review pupil voice gathered across establishments. 
· Begin collaborative development of child-friendly Equality & Inclusion Charter/sketchnote/poster. 
· Agree key messages, wording and visuals to ensure consistency across cluster schools. 
· Miss O’Neill to support pupils in refining format and presentation.

	· Draft cluster charter/sketchnote developed with clear pupil ownership and shared messaging across establishments.

	Meeting 4: Jan 2027
	· Reviewing & Refining Charter Content
	· Review draft charter/sketchnote with pupils and gather feedback from establishments. 
· Refine wording, visuals and presentation style to ensure accessibility and consistency for all stages. 
· Discuss how charter will be launched and displayed across schools.
	· Increased pupil confidence in leading equality and inclusion work. 
· Charter refined and ready for wider sharing across establishments.

	Meeting 5: March 2027
	· Launch Planning & Pupil Leadership Activities
	· Finalise Equality & Inclusion Charter/sketchnote/poster. 
· Plan cluster launch activities including assemblies, displays, pupil presentations and awareness activities within establishments. 
· Discuss how pupil leaders can promote key messages linked to inclusion, fairness and respectful relationships within their own schools.

	· Shared cluster charter finalised and pupil led launch activities prepared across establishments.

	Meeting 6: April/May 2027
	· Reviewing Impact Across Schools
	· Review how charter is being used and displayed across establishments. 
· Gather pupil feedback linked to equality, inclusion and respectful relationships.
· Discuss examples of impact within schools and identify areas for further development. 
· Review how pupil leadership has supported consistency in language and approaches across the cluster.
	· Increased visibility and consistency in equality and inclusion messaging across establishments.
· Pupil feedback indicates growing understanding of fairness and respectful relationships.

	Meeting 7: May/June 2027
	· Final Evaluation & Next Steps
	· Evaluate impact of the Equality & Inclusion Charter and pupil leadership activity across the cluster. 
· Review pupil voice, school feedback and examples of equality and inclusion work within establishments. 
· Identify strengths, successes and next steps for session 2027-2028. 
· Celebrate pupil leadership contributions across the cluster.

	· Robust pupil voice and evaluative evidence gathered to support Cluster Standards & Quality reporting and future equality and inclusion priorities.
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