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	Context of the Establishment


	Our Establishment 
Our core values are
· Respect (UNCRC Articles 7 and 16)
· Ambition (UNCRC Articles 4, 28 and 29)
· Honesty (UNCRC Articles 12 and 13)
· Caring (UNCRC Articles 19, 23 and 29)
· Responsibility (UNCRC Articles 12 and 42)
· Tolerance (UNCRC Articles 13, 14 and 30)

Our Aims:  
To actively develop our children’s skills and knowledge, developing their understanding of what
successful learning looks like and how to develop this as a skill to enable them to become
successful, lifelong learners.
To ensure that all our pupils have responsibility for their own learning; in partnership with their
teacher, support staff, parents and carers
To afford our pupils with as wide a range of experiences as possible in order to develop an
awareness of their place in their community and develop as responsible citizens.
To develop, in our pupils, the social skills and understanding of their roles and responsibilities
within the school and its wider community, in order for them to develop as effective contributors
Vision
At Aileymill, we believe that all our pupils will be LEARNING TO LEARN, LEARNING TO CARE
and that a drive for excellence and equity will underpin all our actions, creating an aspirational
environment where our pupils can become Literate, Numerate and Compassionate individuals.

Aileymill Primary School and Nursery Class is a non-denominational setting situated in the Larkfield area in the south-west of Greenock, providing education for children aged 3–12. At present, the school has a roll of 301 pupils across 11 classes, with a nursery that offers 80 full-day places, including wraparound provision. The school is part of the Inverclyde Academy cluster. 
The school building offers a bright, spacious and stimulating learning environment, with 13 classrooms, a library, a large gym hall (which can be divided), several smaller working spaces for children and visiting specialists, and a separate dining area. Breakout areas are available outside each classroom, and ground floor classes benefit from direct access to outdoor learning spaces. The school and nursery also enjoy a large open playground with wooded areas and a Multi-Use Games Area (MUGA).
Staffing includes 21 teachers, comprising the Head Teacher, Depute Head Teacher, three Principal Teachers (two of whom are Pupil Equity Fund funded) and a Nurture Teacher. The wider team is supported by a Nursery Depute, one Senior EYECO, nine EYECOs, three EYSAs in the nursery, and 14 pupil support assistants. In June 2026, both the school DHT and Nursery DHT retired. 
The school serves a community with significant levels of socio-economic challenge, with approximately 60% of learners in SIMD 1 and 2, a further 10% in SIMD 3, and around 14% without an SIMD category. Around 6% of children are care experienced and 40% are identified as having Additional Support Needs. The school receives £140,000 in Pupil Equity Funding to support targeted interventions and improve outcomes for all learners. 






	Establishment priority 1


	NIF Priority 
Improvements in attainment, particularly  in literacy and numeracy
Closing the attainment gap between the most and least disadvantaged children and young people
NIF Driver 
Teacher professionalism
Performance information
	HGIOS
2.3 Learning, teaching and assessment
3.2 Raising attainment and achievement
 
QIF ELC QIs 
1.2 Staff Skills, Knowledge, Values and Deployment
2.1 Children Experience High Quality Spaces
3.1 Play and Learning
4.3 Children's Progress

UNCRC
Article 28: (Right to education):
Article 29 (Goals of education): 


	Outcome: 
By June 2026, the attainment in Literacy will increase by the following in each stage by reviewing and implementing a whole school approach to listening and talking and reading:
1. P1 targets: For 75% of pupils to be On Track in their literacy (31 pupils)
2. P2 targets: increase from 68% at E to 75% at achieving F.1 (3 pupils)
3. P3 targets: increase from 67% at F.1 to 74% at achieving F.2 (3 pupils)
4. P4 targets: increase from 65% at F2 to 71% at achieving First level (3 pupils)
5. P5 targets: increase from 63% at First Level to 70% achieving S.1 (3 pupils)
6. P6 targets: increase from 50% at S1 to 60% achieving S2 (5 pupils)
7. P7 targets: increase from 42% at S2 to 58% achieving Second Level (6 pupils)


PEF used to support closing the gap:  
PEF supported the provision of an additional 2.2 FTE PSAs at a cost of £56,900
1FTE teacher to support interventions £74,380 (scale POINT 4)
Uplift in salary for 2 PEF Principal Teachers running until April 2026 at a cost of £8625.92







Progress and impact of outcomes for learners: 
 May 2026 Attainment data:
	Stage
	May 2025 Literacy achievement (%)
	May 2026 Literacy achievement (%)
	Target in 2025/26 SIP (%)
	Progress
(%)

	P1
	
	60
	75
	

	P2
	68
	64 
	75
	-4

	P3
	67
	68
	74
	+1

	P4
	65
	64
	71
	-1

	P5
	63
	67
	70
	+4

	P6
	50
	55
	60
	+5

	P7
	42
	58
	58
	+16


We had set very ambitious targets for overall literacy attainment this year. We recorded positive gains in this area in 4 out of the 6 cohorts we had last year. Whilst we only managed to achieve one of our SIP targets for literacy this year, impact across each stage has been highlighted and detailed below.


1. 
	Primary 1

	Curricular Area
	Reading
	Writing
	T and L
	Numeracy

	Primary 1 (2025-26)
	67.5%
	65%
	75%
	75%



A great deal of work went in to improving the talking and listening attainment in primary 1. We became aware in August that there were large vocabulary gaps in this area and we realised that if these were not filled, then overall literacy attainment would be low for this year group as they progressed through the school. We are satisfied that the cohort has finished the year with 75% of pupils on track in their talking and listening and the expectation would be that next year, this will positively impact overall literacy attainment.


2. 
	Primary 2

	Curricular Area
	Reading
	Writing
	T and L
	Numeracy

	Primary 2 (2025-2026)
	69.2%
	61.5%
	87.2%
	82.1%

	Primary 1 (2024-2025)
	67.5%
	67.5%
	75.0%
	80.0%



In primary 2 this year we have made gains in reading and significant gains of 12.2% in talking and listening. This has not had the positive impact on writing attainment yet, but this will be our focus with these pupils next session. Numeracy attainment is strong at P2 this year, with 82.1% of pupils being on track.
3. 
	Primary 3

	Curricular Area
	Reading
	Writing
	T and L
	Numeracy

	Primary 3 (2025-2026)
	73.2%
	68.3%
	80.5%
	75.6%

	Primary 2 (2024-2025)
	64.1%
	64.1%
	84.6%
	82.1%

	Primary 1 (2023-2024
	70.3%
	70.3%
	83.8%
	75.7%


Across primary 3 this year we saw a small 1% rise in overall literacy attainment. This was positively impacted by a 9% rise in reading and 3.8% rise in writing. Talking and listening attainment dropped at this stage by 4.1% and this was down to more rigorous tracking of the benchmarks in this area and improved accuracy in TPJs. Next year this cohort will be part of an Education Scotland programme to raise writing attainment. 

4. 
	Primary 4

	Curricular Area
	Reading
	Writing
	T and L
	Numeracy

	Primary 4 (2025-2026)
	74.0%
	64.0%
	96.0%
	80.0%

	Primary 3 (2024-2025)
	70.8%
	64.6%
	100%
	79.2%

	Primary 2 (2023-2024
	69.6%
	65.2%
	89.1%
	80.4%


In primary 4, we saw a 1% reduction in overall literacy attainment. Writing remained at much the same level and there was more than a 3% gain in reading but the attainment for listening and talking went from 100% to 96%. Next year we will look to use the strong listening and talking attainment and the increasing reading attainment to develop the writing attainment. 

5. 
	Primary 5

	Curricular Area
	Reading
	Writing
	T and L
	Numeracy

	Primary 5 (2025-2026)
	66.7%
	66.7%
	75.6%
	68.9%

	Primary 4 (2024-2025)
	77.4%
	62.8%
	81.4%
	77.4%

	Primary 3 (2023-2024
	73.2%
	58.5%
	90.2%
	80.5%


In primary 5 this year we recorded a 4% rise in literacy attainment. A focus on writing attainment saw this rise by 4% whilst the other literacy areas decreased. Using the progress in writing as a stimulus in the other areas will be a focus at P5 next year.

6. 
	Primary 6

	Curricular Area
	Reading
	Writing
	T and L
	Numeracy

	Primary 6 (2025-2026)
	69.8%
	60.5%
	86.0%
	65.1%

	Primary 5 (2024-2025)
	67.4%
	50.0%
	76.1%
	63.0%

	Primary 4 (2023-2024
	67.4%
	55.8%
	88.4%
	58.1%


P6 was a real success story in Aileymill this year. A 5% rise in overall literacy attainment was aided by improved attainment across L&T, reading and writing. Numeracy also increased this year. Careful consideration will be given to the make up of the P6/7 and P7 classes next year, along with staffing considerations to ensure that this positive trajectory is maintained. 









7. 
	P7

	Curricular Area
	Reading
	Writing
	T and L
	Numeracy

	Primary 7 (2025-2026)
	57.9%
	63.2%
	81.6%
	68.4%

	Primary 6 (2024-2025)
	55.3%
	42.1%
	84.2%
	55.3%

	Primary 5 (2023-2024
	54.1%
	43.2%
	55.9%
	51.4%


P7 was the only stage that met the SIP target for overall literacy attainment this year. Writing attainment improved by over 20% and this was down to very skilled teaching and learning strategies, differing pedagogies and careful planning.

	Next steps
· Continue to develop dialogic approaches in all classes and settings within the school to improve listening and talking
· Increase use of accelerated reading to engage pupils in reading activities and track their progress. Continue reading to all pupils every day. This should be pitched at the level of the classes most able reader.
· Develop new approach to writing through Education Scotland @National Improving Writing Programme’. HT, DHT, PT and P4 teacher to attend course throughout year and develop approaches in line with guidance.
· Use staff development time, as part of teachers’ working time agreement, to allow each teacher to undertake a professional enquiry. This enquiry should be designed to meet the needs of the current pupils and should have desired outcomes and be based in research. Staff will share these professional enquiries as part of our internal professional learning calendar.




	Establishment priority 2


	NIF Priority 
Improvement in skills and sustained, positive school-leaver destinations for all young people

NIF Driver 
Parental engagement
School leadership
	HGIOS/ELC QIs 
2.2 Curriculum
3.3 Increasing creativity and employability
 
QIF ELC QIs 
1.1 Leadership and Management of Staff and Resources
2.1 Children Experience High Quality Spaces
3.2 Curriculum
4.3 Children's Progress

UNCRC
Article 29 (Goals of education):
Article 31 (Leisure, play and culture): 


	Outcome: 
By June 2026, the following outcomes are expected in the school and nursery:
1. Each child receiving a full exposure to all areas within the Broad General Education (BGE) which they can discuss during learning conversations. Each class will also have a display outside their class which shows the different curricular areas they are learning about each term. This will be a stimulus for anyone visiting their class to engage in dialogic discussions with the pupils about their learning
2. Floor books will be used at all stages to evidence pupil voice in deciding their curricular focus each term
3. Each class/stage will showcase their BGE learning to others through parental workshops, assemblies, open door sessions at least twice per year
4.Each term, each class will have a celebration of learning day. This will be a day which the class builds towards throughout the term and in which they celebrate the things they have learned across different curricular areas. This should be a day where pupils are rewarded for their efforts and they should look forward to these days.
5. Attendance across the school will improve, from the 90.54 of June 2025 to 92%. This will be supported by the new attendance tracker being used by clerical staff, shared with SLT and class teachers
6.Nursery children will be able to speak about different curricular areas that they enjoy and there will be displays/signage related to different areas within the playroom and around the outdoor spaces.

PEF used to support closing the gap: 
PEF supported the provision of an additional 2.2 FTE PSAs at a cost of £56,900
1FTE teacher to support interventions £67,975 
Uplift in salary for 2 PEF Principal Teachers running until April 2026 at a cost of £8625.92

Progress and impact of outcomes for learners: 
1. Our curriculum has had more breadth and depth this academic year. This has been clear to see through the displays outside of classes and around the school. Pupils have been able to discuss their learning across all curricular areas and we have been able to showcase this learning throughout the school. This has led to an increase in confidence for pupils who may find learning in literacy and numeracy challenging. A Cluster focus on science has been beneficial and staff have reported an increased confidence in their teaching in this area. This has led to varied, exciting and engaging learning experiences for pupils and increased attainment within the different science dividers. 
2. Floor books have been used successfully at every stage this year. This practice was highlighted as part of our recent Local Authority Review, in which the team commented on the consistent use of floor books to engage pupils and include them in the planning and assessment of work. Pupils have been keen to discuss their floor books and share their planning and ideas with visiting staff, parents and pupils. Floor books have led to increased pupil participation in the planning process and increased engagement in all classes. This has been evident through the increased scores from the recent Glasgow Motivational and Wellbeing profile and the increased scores for our most vulnerable pupils through Boxall profiling.
3. Each stage has had the chance to showcase their learning at least on 2 occasions this year. These have taken the shape of parental workshops, class assemblies, classes visiting other classes, teachers from other classes being invited to attend workshops and visiting specialists coming in to see what the pupils have worked on and produced. This has led to a real sense of achievement for all classes and raised the engagement of all pupils across the school. Another benefit of these showcase events has been that pupils who can struggle academically in literacy or numeracy have been given the platform to show real success and achievement. This has been positively commented on by many parents.
4. Celebration of learning days have taken place at each stage this year. There is evidence in out attendance figures that these have led to increased engagement and improved attendance, at each stage, during this time.
5. Attendance has remained below the target of 92% this year with the school whole school attendance figure being 90.05%. Whilst this attendance was remarked on as being good during our recent school review, we will look to strengthen this in the coming year. Making the attendance in each class an explicit focus at assembly and on all classroom doors has began to raise the importance of improving attendance. One of our PEF PTs has worked with parents, pupils and partners to produce a new attendance policy and poster which highlight the impact of time away from school. These have been introduced in term 4 this year and will be used more regularly next year.


	Next steps
· Develop new curriculum rationale in line with the guidance of the Curriculum Improvement Framework.
· Continue work to expose pupils to all areas of the BGE by giving each stage responsibility for promoting an area. This will be presented at assemblies, with work being shared across stages and with parents and partners.
· Continue to have a floor book in operation in each class across the school. 
· Use Fact, Story, Action approach to make teachers and PSAs more aware of attendance issues within their class. Continue to work with Fiona Walker to highlight pupils/families in need of support or interventions. PEF PT to lead on attendance across the school with weekly figures updated for each class.




	Establishment priority 3


	NIF Priority 
Placing the human rights and needs of every child and young person at the centre of education
Improvement in children and young people's health and wellbeing
NIF Driver 
Parental engagement
School Improvement
	HGIOS
3.1 Ensuring wellbeing, equality and inclusion
2.1 Safeguarding and child protection
 
QIF ELC QIs 
1.3 Leadership of Continuous Improvement
2.1 Children Experience High Quality Spaces
3.1 Play and Learning
4.2 Wellbeing, Inclusion and Equality


UNCRC
Article 2 (Non-discrimination):
Article 12 (Respect for the views of the child): 


	Outcome: 
1. Aileymill record a reduced number of bullying incidents by making this a focus at all assemblies and parental meetings
2. New nurture class will allow for the learning and emotional wellbeing of 6 vulnerable and trauma impacted P2/P3 pupils to be improved
3. Aileymill will use its new Equalities Policy to better train teachers and help to educate children and families on the need for equality. This will become part of the day to day language within the school and nursery
4. Attendance at the ‘Signs of Safety’ training will allow all staff to be confident in their roles in this area. Staff will be confident in tackling
and reporting issues.



PEF used to support closing the gap: 
Barnardo’s family support worker 0.1 FTE - £6,500	Comment by Michael Roach: I totalled up the amounts above and got just under the £140K you state in the context at the beginning is the amount you get - this would take you over that?

Progress and impact of outcomes for learners: 
1. The number of recorded bullying incidents in the school have decreased this year by 7.5%. Open dialogue with pupils and parents about bullying has led to an increased understanding of what constitutes bullying, the negative impact that this can have and what steps to take if you are being bullied. A new anti-bullying policy and charter have been created and these will be shared and used widely next year.	Comment by Michael Roach: Can you quantify even if a %?
2. Our nurture class has been very successful this year. The 6 pupils who have accessed this have shown much improved wellbeing scores according to their GMWP and Boxall profiling has shown progress in their abilities to regulate their emotions and make productive choices. All 6 pupils have also made significant progress in their literacy and numeracy work, with 4 of the pupils now achieving early level. Pupils have been able to integrate back into their classrooms in the afternoons and this, on the whole, has worked well with PSA support.
3. Aileymill now has a new equalities policy. This was only completed in June, so it will form the basis of equalities work with pupils and families next year.
4. SMT have attended the Signs of Safety training. This has enabled them to fully contribute to social work discussions, LAAC reviews and CP case conferences. This approach will be rolled out to all staff and used during termly attainment/wellbeing discussions about pupils. 


	Next steps
· Use anti-bullying policy and charter and daily discussion with parents and pupils to continue to raise awareness and improve wellbeing across the school.
· Refresh Aileymill’s vision, values and aims, consulting with all stake holders to create a shared belief system which is lived each day in the school and nursery.	Comment by Michael Roach: Is there room to do the curr rationale too / alongside?
· Roll out the use of the language of Signs of Safety with all staff to ensure correct level of support is offered to pupils and families in need.



































	Establishment priority 4


	NIF Priority 
Improvement in skills and sustained, positive school-leaver destinations for all young people
Improvement in children and young people's health and wellbeing
NIF Driver 
Teacher professionalism
School Improvement
	HGIOS
3.1 Ensuring wellbeing, equality and inclusion
1.3 Leadership of change
 
QIF ELC QIs 
1.1 Leadership and Management of Staff and Resources
3.3 Learning, Teaching and Assessment
4.2 Wellbeing, Inclusion and Equality


UNCRC
Article 42 (Knowledge of rights):
Article 29 (Goals of education): 


	Outcome: 
1. Pupil Leadership & The Promise
By May 2026, the Cluster Pupil Leadership Group will design and deliver a series of pupil-led assemblies across all cluster establishments, embedding key messages from The Promise and developing pupil understanding of care experience and inclusion. The impact of this work will be measured through pre and post pupil and staff questionnaires (November 2025 and June 2026), evidencing increased pupil confidence in leadership roles and greater understanding of care experience across the cluster.

2. Cluster Nursery Depute Network – Quality Framework
By May 2026, the Cluster Nursery Depute Network will fully engage with the National Quality Framework, developing shared approaches to observation, assessment and planning. All cluster nurseries will participate in collaborative moderation and professional dialogue, with pre and post self-evaluation audits evidencing improved consistency and confidence in delivering high-quality Early Learning and Childcare.

3. Science Curriculum & Moderation
By May 2026, all schools within the cluster will have implemented the Inverclyde Science Planners, with joint moderation taking place during the February 2026 In-Service Day. Staff confidence in delivering skills-based science will increase, with planning, learning visits, and pupil feedback evidencing more consistent and engaging science experiences that promote Metaskills and Developing the Young Workforce.

5. Cluster HT Development Days
By June 2026, Cluster Head Teachers will continue to engage in one full protected development day per term, providing time for professional dialogue, moderation of improvement priorities, and shared leadership learning. Evaluation of HT sessions will evidence the impact on leadership capacity, shared self-evaluation and alignment of practice across the cluster

Progress and impact of outcomes for learners: 
The Inverclyde Academy Cluster is a diverse and well-established learning community, encompassing a range of settings from small rural and coastal schools to larger urban establishments. The cluster is centred around Inverclyde Academy and includes six associated primary schools: Aileymill Primary School, Inverkip Primary School, King’s Oak Primary School, Lady Alice Primary School, Wemyss Bay Primary School and Whinhill Primary School.

Across the cluster, there is a strong and sustained commitment to collaboration, equity and improving outcomes for all learners. A key strength is that all primary establishments include nursery provision, enabling a coherent and progressive Early Level experience and supporting continuity in children’s learning from early years through to the Broad General Education.

Cluster self-evaluation demonstrates that relationships across establishments are highly effective, with a culture of professional trust, openness and shared responsibility for improvement. This has supported increasingly robust professional dialogue, joint working and the development of shared approaches in key areas such as pupil leadership, early years practice and curriculum development.

There is increasing evidence that collaborative approaches are beginning to reduce variability and strengthen consistency across the cluster. However, self-evaluation also highlights the need to move from strong individual practice to a more fully aligned, systematic cluster approach, particularly in relation to curriculum progression, quality assurance and the use of data to support learner pathways.
The cluster is well placed to take forward this next phase of improvement, building on existing strengths to develop a more coherent, evidence-informed model of practice. This will ensure increased consistency, improved learner experiences and better outcomes for all children and young people across the cluster.

Outcomes/Progress and Impact
1. Pupil Leadership & The Promise
Outcome
By May 2026, the Cluster Pupil Leadership Group will design and deliver a series of pupil-led assemblies across all cluster establishments, embedding key messages from The Promise and developing pupil understanding of care experience and inclusion.
Progress and Impact
Very good progress has been made in relation to this outcome. A shared cluster-wide approach to pupil leadership has been successfully developed through the Pinkie Promise, providing a clear and consistent framework for promoting inclusion, equality and children’s rights across establishments.

Cluster pupil leaders have played a central role in designing and delivering assemblies across cluster schools within local groupings, ensuring consistent messaging and meaningful opportunities for leadership. This work was further strengthened through pupil participation in cluster-level events, including presenting the Pinkie Promise Charter at the Head Teacher meeting, demonstrating increased confidence, ownership and leadership capacity.

Cluster evaluation, including pre and post questionnaire data (November 2025 and June 2026), indicates a positive impact on both pupil confidence and understanding of inclusion and care experience. Most pupils reported increased confidence in taking on leadership roles and a greater awareness of how to promote fairness and inclusion within their school communities.

This is supported by pupil and staff voice, with one pupil reflecting that the experience “helped us understand how to include everyone and treat people fairly,” while staff feedback highlights that the Pinkie Promise has supported a more consistent and visible approach to equality and inclusion across the cluster.
Overall, there is strong evidence that this work is contributing to a more inclusive ethos and strengthening pupil leadership across establishments, with increasing consistency in approaches to equality and inclusion.

2. Cluster Nursery Depute Network - Quality Framework
Outcome
By May 2026, the Cluster Nursery Depute Network will fully engage with the National Quality Framework, developing shared approaches to observation, assessment and planning.
Progress and Impact
Good progress has been made towards this outcome. Across the cluster, early years settings demonstrate strong nurturing environments, positive relationships and increasing confidence in play-based pedagogy. The Nursery Depute network has provided valuable opportunities for professional dialogue, moderation and shared reflection.
Moderation activity has been a key strength, with nursery staff collaboratively reviewing and aligning key policies and procedures, including approaches to lunchtimes, medication and safeguarding. This has supported increased consistency in practice and a clearer shared understanding of expectations across settings.

Learning visits, moderation activities and practitioner dialogue indicate improving consistency in the quality of learning environments, with enhanced indoor and outdoor provision supporting high levels of engagement, independence and sustained involvement in learning. Practitioners are increasingly using Learning Journals to support tracking and assessment, demonstrating a developing understanding of how observations inform planning and next steps.

Pre and post self-evaluation discussions highlight increased practitioner confidence in using Learning Journals and in understanding the link between observation, assessment and planning. Staff feedback indicates that collaborative moderation has been particularly valuable, with practitioners noting that “working together has helped us agree what high-quality practice looks like.”

While progress is evident, staffing pressures and operational demands within nursery settings have at times impacted the ability to consistently release Nursery DHT’s to attend cluster moderation and development sessions, particularly where staff remain significantly floor committed. This has resulted in some variability in engagement and pace of implementation across establishments.

Self-evaluation continues to indicate variability in the consistency and depth of practice across settings, particularly in ensuring clear progression and strengthening links between observation, assessment and next steps. This aligns with the need to further embed a systematic approach to self-evaluation across early years settings.

3. Science Curriculum & Moderation
Outcome
By May 2026, all schools within the cluster will have implemented the Inverclyde Science Planners, with joint moderation taking place during the February 2026 In-Service Day.

Progress and Impact
Good progress has been made in developing a more consistent approach to science across the cluster. Staff have engaged in professional learning and are increasingly confident in using the Inverclyde Science Planners to support progression and structure within science.

Cluster collaboration and professional learning have strengthened staff confidence and supported increased consistency in approaches to science across establishments. The February 2026 in-service day provided opportunities for staff to engage in practical, skills-based workshops across Early to Second Level. This supported the sharing of effective practice and increased understanding of enquiry-based learning.
Evaluation of the in-service day indicates a positive impact on staff confidence and engagement, with almost all staff reporting that the session had improved their confidence in delivering skills-based science and provided practical approaches that could be applied within their own settings.

Pre and post session feedback highlights an increased awareness of how to develop enquiry skills progressively, with staff identifying a clearer understanding of how to embed predicting, testing, observing and recording within their planning. Qualitative feedback further supports this, with staff noting that the session “provided practical ideas that could be used immediately” and helped to “make science more engaging and manageable.” This evidence, alongside early planning scrutiny and professional dialogue, indicates emerging impact on classroom practice. However, cluster self-evaluation highlights that variability remains in progression, depth and consistency across establishments. While examples of effective practice are evident, these are not yet consistently embedded across the cluster.

4. Cluster HT Development Days
Outcome
By June 2026, Cluster Head Teachers will engage in protected development days to support professional dialogue, moderation of improvement priorities and shared leadership learning.

Progress and Impact
Very good progress is evident in strengthening leadership capacity across the cluster. Regular protected development sessions have strengthened meaningful professional dialogue, enabling Head Teachers to collaboratively reflect on practice, moderate improvement priorities and develop shared approaches to leadership.

There is clear evidence that these sessions have contributed to increased alignment across establishments, with professional dialogue becoming increasingly focused, strategic and evidence informed. Through this collaborative work, Cluster Head Teachers have moderated and aligned a number of shared policies and approaches, including anti-bullying and attendance guidance, supporting greater consistency in expectations and practice across establishments. Head Teachers report that this collaborative approach has supported a clearer understanding of standards and expectations, enabling the cluster to move towards more consistent practice.
Evaluation of these sessions highlights their positive impact, with Head Teachers noting that the opportunity to engage in focused dialogue has helped the cluster to “move towards clearer, shared approaches rather than individual practice.”

Overall, this work is strengthening leadership of change and supporting the development of a more coherent and aligned approach to self-evaluation and improvement across the cluster.


	Next steps
Cluster STEM: Outdoor Learning (Science Focus)
By May 2027, staff across the cluster will demonstrate increased confidence and consistency in delivering progressive, enquiry-based science through outdoor learning. Through cluster professional learning, moderation activities and collaborative dialogue, staff will develop a shared understanding of progression in enquiry skills including predicting, testing, observing, recording and explaining. Pre and post CLPL evaluations following the February cluster in-service will indicate increased staff confidence and understanding of effective outdoor science pedagogy. Planning scrutiny, professional dialogue and learning visits will demonstrate increased consistency in approaches to science across establishments, resulting in increasingly high-quality and engaging learning experiences for learners across the cluster.

Cluster Professional Learning & Sharing Effective Practice
By May 2027, staff across the cluster will demonstrate increased confidence in leading, sharing and implementing highly effective practice through collaborative professional learning opportunities. The cluster sharing practice event and accompanying professional learning materials will strengthen professional dialogue, increase awareness of effective practice across establishments and support greater consistency in approaches to learning, teaching and improvement. Pre and post event evaluations and staff feedback will indicate increased confidence in leading improvement and engaging in professional enquiry, while self-evaluation activities, planning scrutiny and collaborative dialogue will evidence increasing implementation and adaptation of effective practice across establishments.

Nursery/Early Years: Tracking, Moderation & Quality Assurance
By May 2027, practitioners across the cluster will demonstrate increased confidence and consistency in the use of Learning Journals, observations and responsive planning to support tracking and progression across early level. Through the Cluster Nursery DHT network, staff will engage in collaborative moderation, professional dialogue and the sharing of highly effective practice aligned to the Care Inspectorate Quality Improvement Framework. Pre and post self-evaluation activities and practitioner feedback will indicate increased confidence in using evidence to inform professional judgement and quality assurance processes. Moderation activities, learning journals, planning scrutiny and quality assurance evidence will demonstrate increased consistency and a clearer shared understanding of high-quality practice across establishments.

Cluster Equality & Inclusion Charter
By May 2027, staff and learners across the cluster will demonstrate an increased shared understanding of equality, inclusion and respectful relationships through the development of a consistent cluster approach to equalities practice. Through collaborative moderation of Equalities policies, professional dialogue and the work of the Cluster Pupil Leadership Group alongside staff leaders, establishments will co-create a shared child-friendly Cluster Equality & Inclusion Charter. Pre and post pupil and staff evaluations will indicate increased confidence and understanding in relation to equality, inclusion and fairness. The development and implementation of a shared Cluster Equality & Inclusion Charter will support increasingly consistent language, expectations and visible approaches to equality across all establishments.

Cluster Transitions & Family Support
By May 2027, staff across the cluster will demonstrate increased confidence and consistency in approaches to targeted transition planning and information sharing to support continuity of wellbeing and learning for identified learners. Through increased attendance at TAC meetings where appropriate, targeted transition discussions between primary and secondary colleagues and the use of shared transition information, including transition numeracy assessments, establishments will strengthen communication and collaborative planning across key transition points. Staff feedback, transition evaluations and professional dialogue will indicate improved communication and increased confidence in supporting targeted learners, while transition documentation and meeting records will evidence more consistent approaches across the cluster.

By May 2027, targeted learners and families will experience increasingly proactive and family-centred approaches to wellbeing, attendance and significant life events across the cluster. Through collaborative working between establishments and, where appropriate, the increased use of Team Around the Child/Family meetings, staff will strengthen communication, partnership working and early intervention approaches for identified learners and families. Professional dialogue, pastoral tracking, attendance information and family feedback will indicate increasingly consistent and needs-led approaches to supporting children, young people and families across the cluster.

By May 2027, all cluster primary schools will implement a consistent transition numeracy assessment to support professional dialogue and informed class planning at S1 transition. Moderation activities, staff feedback and transition evaluations will indicate increased confidence and consistency in the use of transition assessment information to support learner pathways and continuity in learning across the Broad General Education.

Future Ready Pathway: Financial Literacy, Enterprise & Employability
By May 2027, the cluster will establish a collaborative steering group to support the development of a shared Future Ready Pathway linked to financial literacy, enterprise and employability. Through professional dialogue, partnership working and targeted tests of change within identified establishments, the steering group will gather evidence, identify opportunities and inform practical approaches to future implementation across sectors. Staff feedback, steering group evaluations and professional dialogue will indicate increased understanding of cluster needs, opportunities and potential models for delivery, while findings from initial tests of change will inform the development of a realistic and progressive Future Ready Pathway for the cluster.










	Data 


	Key Strengths:
· Across almost all stages, Listening & Talking remains an area of good performance, with most learners securely on track. This demonstrates an embedded whole school commitment to oral literacy, communication interventions and vocabulary rich environments created through dialogic approaches and Word Aware in Early Years.
· A key strength in securing reliable tracking across the school is the impactful leadership of the Principal Teacher, who has successfully developed and implemented robust tracking and monitoring systems for data across all stages. By providing this consistent, high-quality support to the teaching team, the Principal Teacher has enhanced professional confidence and collaboration. This structured approach ensures that data is used purposefully to track progress, identify trends and maintain a clear focus on continuous improvement across literacy and numeracy.
· There is evidence of robust, reliable Teacher Professional Judgements (TPJ’s) within P1. Standardised NSA data validates this early strength, with 44% of P1 children achieving the highest standardised literacy bracket (Band 6 and above) and 55% in numeracy, outperforming national norms.
· The school has successfully established mechanisms to track and celebrate wider achievements. This universal tracking ensures that children’s successes beyond the formal curriculum are visibly valued and woven into the school's identity.
· Outdoor learning is evident within the Early Years. In P1-3, outdoor environments are used effectively to stimulate play, communication and enquiry based learning.
Key Priorities:  
· Data confirms that writing presents the most prominent area for development across all stages. Primary 3 has the highest attainment with 68.3% of pupils on track, and whole school data indicates approximately one in three children across all stages are behind expectation. This indicates that writing requires a progressive, consistent whole school methodology, leading to a visible progression of skills as children move through the Levels.
· While outdoor learning is well planned for in P1-3, its implementation remains variable and developing across P4-7. Senior leaders should continue building a clear, progressive planning framework to ensure that outdoor learning experiences are systematically developed, ensuring continuity of challenge and depth.
· While universal records and celebration of wider achievements are evident, an area for enhancement is the systematic tracking of the skills children develop through these experiences. Senior leaders should consider tracking wider achievements to move beyond recording participation, focusing instead on supporting children to articulate and build upon their personal skills development as they progress through the stages.
· Build on the robust tracking systems by reviewing the moderation cycle to ensure the sessions are impactful for staff, supporting accuracy and shared professional confidence in teacher judgements across all stages.




Quality Indicators
	1.3 Leadership of Change 
Good                                                                                 
	1.3 Leadership of Continuous Improvement (ELC QIF)
Good                  

	Key Strengths:
School/Nursery class
· The highly effective leadership of the Head Teacher, supported by extremely committed senior leaders and creative and dynamic middle leaders. This has resulted in well-paced improvements across a range of areas.
· The strong sense of community which reflects the school’s vision of ‘Learning to Learn, Learning to Care’ has resulted in a shared ambition to improve outcomes for children. In addition, this vision underpins the approaches to school improvement planning and self-evaluation processes.
· Almost all staff demonstrate a deep understanding of the children, their families and the social, economic and cultural context of the school. As a result, the school has established effective approaches to supporting children in collaboration with a range of partners with whom they have formed highly effective relationships.
· Increased participation in school improvement planning and self-evaluation activities by a diverse group of parents.
· All teaching staff engage school improvement planning activities which informs key priorities and provides a shared sense of ownership.
· Senior leaders provide effective pedagogical leadership which promotes a positive, nurturing and inclusive ethos across the setting. Staff feel well supported, valued and increasingly confident in leading aspects of practice. 
· Senior leaders have created a culture of teamwork, collaboration and professional learning. Staff engage positively in reflective practice and professional dialogue to support ongoing improvement. 
· Staff interactions with children are warm, responsive and nurturing. Children are settled, confident and actively engaged in play and learning experiences across the setting. 
· Senior leaders demonstrate a commitment to supporting the wellbeing of children and families. Effective induction, transition and partnership approaches help children and families feel included, respected and valued within the nursery community.
Key Priorities:  
School/Nursery class
· As identified by the Head Teacher, review and refresh the school’s vision, values and aims with all stakeholders and ensure that these are known and lived by all members of the school community.
· Ensure that pupils have a clear understanding of their role in the cycle for improvement and how they contribute towards this process. This includes their active involvement in school improvement groups and enhanced pupil leadership opportunities.
· Further increase parental involvement in school improvement planning priorities and self-evaluation activities. This includes developing a shared understanding of an ambitious raising attainment strategy for all children.
· Further develop approaches to ensuring all teachers are fully involved in leading and implementing school improvement plan priorities.  
· As planned, senior leaders should continue to promote creativity, CLPL and practitioner enquiry. It is an important next step that this is planned strategically and aligned with the school improvement priorities. Furthermore, school leaders should regularly and systematically review the impact of CLPL with all teaching staff.
· Further strengthen self-evaluation and quality assurance processes to ensure they are robust, systematic and clearly linked to measurable improvements in children’s outcomes. 
· Improve the use of national guidance, evidence-based research and professional enquiry to better evaluate the impact of pedagogical approaches and professional learning on children’s progress and achievements. 
· Ensure improvement planning for the early learning and childcare setting is more clearly aligned with whole-school improvement priorities while maintaining a distinct focus on nursery-specific priorities and intended outcomes. 
· Continue to develop the consistency and quality of learning experiences, interactions and learning environments, including providing more challenging and stimulating experiences across the playroom.




	2.3 Learning, teaching and assessment
Good
	3.3 Learning, teaching and assessment (ELC QIF)
Satisfactory

	Key Strengths:
School/Nursery class
· Highly positive relationships across the school community lead to warm, respectful interactions between staff and children.
· A calm and purposeful learning environment supports children to feel safe, settled and ready to learn.
· Senior and middle leaders analyse attainment and progress data effectively, leading to well-targeted interventions for individuals and groups of learners.
· Staff have developed strong, positive and nurturing relationships with children, supporting secure attachments and helping children feel safe, settled and ready to learn. 
· Children benefit from well-established routines and consistent expectations which support emotional regulation, confidence and independence in daily learning experiences. 
· Staff demonstrate a good understanding of children as learners and use observations, dialogue and ongoing assessment information appropriately to inform planning and next steps in learning. 
· Effective partnership working with parents and carers ensures they are meaningfully involved in their child’s learning, including discussions around targets and next steps, supporting shared understanding of progress.


Key Priorities:  
School/Nursery class
· Continue to develop approaches to differentiated learning to ensure all  children are appropriately supported and challenged.
· Further develop creative and purposeful approaches to outdoor learning to enhance engagement and provide meaningful contexts for learning across the curriculum.
· Develop a clear and concise learning, teaching and assessment policy to provide consistent guidance and support staff in planning, tracking and monitoring learning across the school.
· Further develop learning environments and experiences to provide greater consistency in challenge, creativity and opportunities for children to explore, investigate and apply their thinking. 
· Strengthen approaches to children’s participation and voice to ensure children are more fully involved in planning and shaping their learning across indoor, outdoor and community contexts. 
· Continue to refine tracking, monitoring and professional dialogue to ensure clearer links between assessment of learning intentions, planned experiences and children’s progress over time. 
· Further embed the use of the seven principles of curriculum design to improve coherence, progression and consistency in planning, assessment and evaluation across all areas of learning.







	3.1 Ensuring wellbeing, equity and inclusion
Very Good
	4.2 Wellbeing, inclusion and equity (ELC QIF)
Good

	Key Strengths:
School/ELC Nursery class 
The school’s nurturing ethos is recognised as a significant strength by children, staff, parents and partners through survey evidence and focus group discussions.
Children’s wellbeing is monitored effectively through the use of wellbeing plans, Boxall profiling and the Glasgow Motivation and Wellbeing Profile (GMWP).
Almost all children report high levels of motivation and emotional wellbeing across all GMWP measures.
Staff demonstrate a strong understanding of trauma-informed and nurturing approaches, contributing positively to the formation of strong relationships.
The school has robust systems in place to support learners with additional support needs (ASN), including well-established GIRFEC procedures and staged interventions.
There is a long-standing commitment to The Promise and the school’s provision for Care-Experienced children has been shared in the wider educational community. 
Rights-respecting approaches are embedded across the school community, endorsed by the school’s Gold Rights Respecting Schools Award.
Positive relationships between staff, parents and SMT play a major role in maintaining wellbeing within the nursery. 
The staff provide emotional support to their parents and families. 
The staff have strong secure attachments with parents and their families. The keyworker system allows staff to build these strong connections It was clear staff were attuned to children’s emotions and respond sensitively and consistently. 
Parents highlighted that the nursery was a safe space to learn and felt supported by staff and SMT. 
Most staff were able to provide support regarding children development and to provide strategies to support them at home.
There was evidence of  clear routines where children feel safe and secure and children could follow these routines with confidence
Tracking systems allow staff to track and secure children’s wellbeing these include the Leuven’s scale ,and the Early years tracker 
There are opportunities for families to contribute to wellbeing and decision making through regular parents meetings and TAC meetings for more targeted support.
Staff have opportunities to discuss children’s wellbeing through weekly planning meetings and zone meetings.
The playroom spaces promoted calmness, security and belonging.
Opportunities for active outdoor play which supports physical and emotional wellbeing
The staff use a range of assessments approaches to inform planning, these include observations and learning journals which are shared with parents


Key Priorities:  
School/ELC Nursery class 
Continue to strengthen approaches to anti-bullying to ensure all children and families feel confident that concerns are addressed effectively.
Ensure learning environments consistently reflect communication-friendly and inclusive practice, including the accessible use of whole-class and personalised visual timetables, where appropriate.
Further develop the school’s equalities agenda to ensure a shared understanding of inclusion and equality across the wider school community.
To further support children’s wellbeing the GIRFEC indicators would allow staff and parents to support children’s wellbeing.
Further development of PATHS and UNCRC into the curriculum would further enhance inclusion and wellbeing.
The addition of floor books would allow children to use there voice to further enhance decision making
The environment could be further developed to the enhance opportunity for learning and development. Digital technology could be further developed in particular for children with additional support needs
Data could be further interrogated to evaluate the impact of children’s wellbeing and progress. Looking at data over time and plan next steps. This would support attainment over time and plan for next steps




	3.2 Raising attainment and achievement/Securing children’s progress
Good                               

	4.3 Children’s progress (ELC QIF)
Good

	Key Strengths:
School/ELC Nursery class/ASN provision
· Across almost all stages, Listening & Talking remains an area of good performance, with most learners securely on track. This demonstrates an embedded whole school commitment to oral literacy, communication interventions and vocabulary rich environments created through dialogic approaches and Word Aware in Early Years.
· A key strength in securing reliable tracking across the school is the impactful leadership of the Principal Teacher, who has successfully developed and implemented robust tracking and monitoring systems for data across all stages. By providing this consistent, high quality support to the teaching team, the Principal Teacher has enhanced professional confidence and collaboration. This structured approach ensures that data is used purposefully to track progress, identify trends and maintain a clear focus on continuous improvement across literacy and numeracy.
· There is evidence of robust, reliable Teacher Professional Judgements (TPJ’s) within P1. Standardised NSA data validates this early strength, with 44% of P1 children achieving the highest standardised literacy bracket (Band 6 and above) and 55% in numeracy, outperforming national norms.
· The school has successfully established mechanisms to track and celebrate wider achievements. This universal tracking ensures that children’s successes beyond the formal curriculum are visibly valued and woven into the school's identity.
· Outdoor learning is evident within the Early Years. In P1-3, outdoor environments are used effectively to stimulate play, communication and enquiry based learning.
· Children’s progress is tracked and discussed regularly with both staff and parents using learning journals and parents’ meetings
· Children demonstrate perseverance and challenge and try again, when challenge arise.  
· Children manage routines well with growing independence and resilience.
· Staff encourage curiosity and risk taking in a secure environment. The outdoor environment supports children health and wellbeing with a number of different areas to support differentiation.  
· Children feel safe, secure and nurtured and a readiness to learn
· Wellbeing is promoted through positive relationships with keyworkers, routines and safe environment
· Parents regularly share children’s achievements from home through the online journals and one to one meetings with staff
· Families feel confident around the understanding of children’s targets and happy to discuss these with staff and SMT

Key Priorities:  
School/ELC Nursery class
· Data confirms that writing presents the most prominent area for development across all stages. Primary 3 has the highest attainment with 68.3% of pupils on track, and whole school data indicates approximately one in three children across all stages are behind expectation. This indicates that writing requires a progressive, consistent whole school methodology, leading to a visible progression of skills as children move through the Levels.
· While outdoor learning is well planned for in P1-3, its implementation remains variable and developing across P4-7. Senior leaders should continue building a clear, progressive planning framework to ensure that outdoor learning experiences are systematically developed, ensuring continuity of challenge and depth.
· While universal records and celebration of wider achievements are evident, an area for enhancement is the systematic tracking of the skills children develop through these experiences. Senior leaders should consider tracking wider achievements to move beyond recording participation, focusing instead on supporting children to articulate and build upon their personal skills development as they progress through the stages.
· Build on the robust tracking systems by reviewing the moderation cycle to ensure the sessions are impactful for staff, supporting accuracy and shared professional confidence in teacher judgements across all stages.
· The use of floor books would help to capture children’s voice and help to inform their future planning
· Evidence of children’s learning could be more visible on display walls incorporating children’s pieces of work, photographs and the child’s voice. Staff to be mindful of having evidence at children’s level
· The environment could be further developed to include more choice and create opportunities for challenge and independence.
· The use of the GIRFEC wellbeing indicators would provide a more detail approaches to the documentation of planning children’s initial targets at the 28-day settling meeting with parents. 
· Area audit sheets would help to support SLT and staff to further enhance the nursery environment. This would support the quality of experiences that were offered to the children and support staff in the planning of curricular areas.
· The interrogation of data could be better as this would to support assessment and inform next steps and future planning.
· Planning sheets could be furthered developed to include the 7 principles of design which would allow more depth and challenge and support the learning environment and the experience offered to the children.
· PATHS and UNCRC are already planned into the routine of the day, this could be further integrated into the life and work of the nursery and further enhance children’s wellbeing.

	Key Achievements of the Establishment


	· Almost 100 children participated in the Inverclyde Music Festival – taking part in country
dancing and the P4 action song. 
· Our Aileyminis group worked on a collaborative art project with Our Promise Partners and
Your Voice to create art work based on the promise foundations. The work is now displayed as a major part of the refurbished family time rooms at the new HSCP building.
· A number of families continued to participate in the weekly family ‘Food for Thought and
Venture Out Volunteers Project’. The project celebrated the year coming to an end with a free family fun afternoon for Aileymill and St Andrew’s families in June.
· We had a very successful infant nativity and P1-3 Christmas Cracker.
· P5 led the whole school St Andrew’s Day celebrations attended by many families and
friends.
· Primary 6 demonstrated their enterprise skills in leading the monthly Thistle Café
· Our Bounceathon sponsored event raised over £3000 funding a whole school trip to the
Beacon Pantomime
· The APP funded over £3000 to help send all pupils on Aileymill’s first whole school trip to Valley View activity park in Carluke.
· All stages of the school participated in a wide range of sports and extra curricular clubs
including – athletics, football, basketball, multiskills, rugby, hockey.
· We continued to work with a number of partners effectively including Barnardo’s YMI,
NHS Health specialists, active schools to provide the best experiences for our pupils.
· Our pupils participated in STEM events including P7 visiting West College and P5 pupils
taking part in Sonappa Music workshops.
· Wider achievements were celebrated at weekly assemblies and shared on the school’s
social media. Star pupil awards were shared weekly at assembly.
· Primary 4 successfully completed a block of swimming lessons.
· Primary 5 pupils participated in drumming lessons led by YMI
· We continued to foster a strong relationship with our school minister David form Old Gourock and Ashton Church. In partnership with the chaplaincy team, P5 participated in Bubble-gum and Fluff, P6 attend the Easter Code and P7 were involved in the Values Cosy Café.
· Nil by mouth delivered Show Racism the Red Card input to senior classes.
· Infant staff were trained by Childsmile team to deliver regular toothbrushing sessions in Primary 1 and 2.
· Pupils were provided with opportunities to participate in a programme of STEM workshops and take part in educational excursions including trips to the Science Centre and a trip to Gryffe Wraes Farm.
· Senior pupils were provided with regular opportunities to learn musical instruments including the violin, trombone and trumpet.
· Taking note of pupil voice, a number of pupil led clubs were introduced - chess, space and crotchet club
· A number of pupils from across the school completed the Liam programme and Seasons for Growth
· Children had the opportunity to work along with Inverclyde Community Food Network and learning about sustainability and growing our own foods.
· Our sponsored invents raised in excess of £3000 which allowed us to plan treats for Christmas and end of term events. 
· All children took part in a variety of events where they performed for their families. · Parents have actively taken part in a wide variety of family events e.g. Bookbug, Craft Days which are all highly attended. 
· Parents are actively involved in outings within the nursery and are always keen to support these by coming along.
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