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Rationale
National frameworks supporting education and children’s services are consistent in their promotion of positive relationships being central to creating inclusive practices and the wellbeing and achievement of children and young people. 
The National Improvement Framework sets out clear priorities to deliver excellence and equity and outlines several key drivers for improvement that also support inclusive practice i.e., authoritative and distributive leadership, the engagement of pupils and their parents/carers in the education process and the promotion of differentiated and developmentally sensitive approaches to curricular planning and delivery. 
The General Teaching Council for Scotland’s (GTCS) National Standards for Teachers expects all staff to be proactive in promoting positive relationships and behaviour in the classroom, playground and across the wider school community. It states that all practitioners have a responsibility for:
• Establishing open, positive, supporting relationships across the community, where children and young people will feel that they are listened to, and where they feel secure in their ability to discuss sensitive aspects of their lives
• Promoting a climate in which children and young people feel safe and secure
• Modelling behaviour which promotes health and wellbeing
• Using learning and teaching methodologies which promote effective learning
• Being sensitive and responsive to the wellbeing of each child and young person.

Recently, managing children through sanctions and punishments has been a common approach in schools. Stickers, reward charts, Golden Time, punishment exercises, the withdrawal of playtimes and the use of ‘Time Out’ rooms are all features of this recent era, with programmes and systems put in place to ‘manage’ behaviour in the classroom. These programmes all relied on a simple system of rewarding ‘good’ behaviour and punishing ‘bad’ behaviour, but they did not consider the complexities of human perception or an understanding of behaviour as communication. Individuals are affected and are motivated by different things and behave in different ways as a result. 
Simple behavioural approaches therefore have limited success because they do not consider individual experiences, perceptions or needs. They also generally produce the same response for similar actions, regardless of the root cause of the behaviour. They therefore will at times discriminate against some children and young people with additional support needs and/or may make the situation worse for some by generating feelings of shame.

Our current thinking in children’s services has been widely shaped by an understanding of child psychology, child development and systems thinking, allowing the approaches we take within the classroom and in wider society to be more sophisticated and thoughtful. We now have a greater awareness of the importance of early development on the long-term outcomes for individuals. There is a greater understanding of the impact of the behaviour of adults on that of children and young people. There is also a greater acceptance of a rights-based approach and an understanding of the power differentials in any work with vulnerable groups, including children and young people. 
In terms of Physical Intervention, staff must strive to prevent confrontation or awkward situations developing in order to maintain good working arrangements for all. Often a pupil’s behaviour can be predicted. Staff who know a pupil well will sometimes foresee the cause of pupil stress or frustration, which may result in an outburst of distressed behaviour. All staff should be aware of pupils whose behaviour may be volatile and which may lead to them  exhibiting behavioural distress. Protocols (i.e. agreements between everyone involved about how to reduce the frequency and duration of incidents) should be agreed and established. These

protocols should link clearly to targets that may be included in the pupil’s plan. In all cases

parents/carers and the pupil must be partners in these processes.
In drawing together relevant research and educational thinking, we now know that taking a more relationship-based approach, with a focus on self-regulation and co-regulation, is more effective in creating calm and respect in our early years setting and classrooms and school in turn creating more respectful and responsible citizens for the future.

The drive towards a different approach to social and educational policy in Highland has been supported by a change in practice from traditional delivery models of education, social care and health, working separately in ‘silos’, only coming together where necessary in relation to individual children, to a more integrated approach to the delivery of children’s services through a Lead Agency Model.

This integrated approach across different disciplines has been supported by three drivers:
1. The integrated approach to assessing, planning for and supporting children in what has been established as the Highland Practice Model

2. Changes in curriculum planning and delivery, through the Curriculum for Excellence and

3. Changes brought about by key legislation to create an entitlement model for the education and support of children and young people with a range of additional support needs and protected characteristics.
The key “systemic” changes have been underpinned by the universal use of the concept of SHANARRI wellbeing indicators (Safe, Healthy, Achieving, Nurtured, Active, Responsible, Respected and Included) to provide the foundation to emotional wellbeing, active participation and achievement.
Education is a social endeavour. Children who are prosocial tend to have higher levels of attainment and achievement than less prosocial children. Research shows us that if our children and young people have high levels of physical and emotional wellbeing, they will have the resilience to both cope well with adversity and to achieve to the best of their ability.

The impact of having such an outlook has been found to be a protective factor from early years to secondary school and from low risk to high-risk populations. The negative impact of not having the protection is thought to be greatest for children in areas of multiple deprivation.

We also aspire for our children and young people to be able to regulate their own emotions and seek support appropriately from others. When children can manage their own emotions well, known as the ability to self-regulate, they can:

• Accept challenges at school

• Raise academic achievement

• Manage anxiety in order that it does not interfere with learning.
Our vision at Noss Primary School and ELC is to develop happy learners in a secure learning environment where they are nurtured, valued and inspired. We will commit to this by engaging in coaching conversations, restorative approaches, being solution-oriented and emotionally literate using programmes such as clubs and activities, our school house system, class play equipment, groups for pupil voice, Resilient Kids, Roots of Empathy, Rights Respecting Schools, Nurture for All, Words Up and Emerging Literacy.
As our approaches develop, they will be implemented at key stages.  Such programmes support attuned relationships and stress buffering for all children and young people and support the universal services to identify where a more targeted approach may be required.

Targeted supports from specialist services are complimented by programmes such as emotional coaching, parenting support, Growing2gether, Seasons4growth and nurturing approaches that can be offered to support children, young people and their families, where greater levels of support and more targeted interventions are required to address individual needs.
Standards and expectations built on excellent relationships
Evidence points to the importance of school connectedness and school relationships in terms of long-term positive outcomes for pupils and where the focus is on building positive relationships and supporting pupils, academic and social outcomes for all children and staff are enhanced (Learner and Kruger 1997, Bergin and Bergin 2009).
Great emphasis will be placed on establishing and developing relationships by modelling behaviour which promotes wellbeing, using learning and teaching methodologies which promote effective learning, demonstrating sensitivity and responsiveness to the wellbeing of each child so mutual levels of respect are established.  In turn, learners will feel confident that they are listened to and able to discuss sensitive aspects of their lives.

Our standards and expectations are embodied in our school and ELC values at Noss Primary School and ELC.

We are ready. We are respectful. We are safe.
Team support

Learners will not always be able to uphold standards and expectations.  Learning is a priority for our pupils.  At times, pupils may require support out with teaching and learning times.  Support will be provided by an available member of the management team.  In our school and nursery, the Senior Leadership Team support learners at various stages of the school and ELC:
	Name
	Stage

	Mrs Aitken
	ELC

	Mrs Mackay
	Primary 1 and 2

	Mrs Begg
	Primary 3 and 4

	Mr Thomson 
	Primary 5, 6 and 7


Restorative Approaches

Restorative Approaches build on the notion of positive regard for all. This moves our thinking away from only our actions/achievements having value and helps us differentiate between the person and their behaviour. Restorative approaches are fundamentally grounded in relationships and in repairing, restoring and consolidating relationships when they have been harmed. They are about:
· developing, maintaining and repairing positive relationships
· helping people learn and develop the skills to make good choices now and 

throughout their lives
· Enabling us to acknowledge when we have harmed someone and think about what 

   to do to put it right
· Encouraging us to consider our feelings and those of others (emotional wellbeing)
· Encouraging us all to consider our behaviour and the effect it has on others.
The research on Restorative Approaches shows evidence of:

• Positive impact upon relationships and behaviour

• Development of essential life skills

• Calmer learning environments

• Young people making more good choices, more often

• Higher self-esteem and increases in prosocial values

• An increase in willingness to take responsibility for misbehaviour by young people

• A reduction in offending rates after targeted youth offending programmes

• Reduction in exclusions, when implemented effectively in schools
Solution-Oriented Approaches (SOA)

SOA have psychological principles that can be applied to a wide range of fields. The approach aims to help individuals, teams and organisations to develop constructive, customised solutions which have a higher likelihood of leading to change. SOA aim to reduce ‘problem talk’ that can become stuck.
The approach tries to move from the usual default position found in individuals and organisations, where they repeat negative or dysfunctional patterns of behaviour, to considering those times when things work better or effective coping strategies can be identified. In these solution patterns are often found the solutions most likely to work in their unique context.
SOA aim to:

• Offer a way of working described as ‘solution-building’

• Offers principles and a structure for talking to someone who is having trouble
• Help people develop goals and solutions rather than analysing current

• Focus on the present and future, on goals and how to achieve them

• Focus on ‘what works and amplifying strengths rather than analysing weaknesses
SOA have some of the following key principles:

1. People have the necessary resources to make changes

2. Everyone has their own ways of solving problems

3. Collaboration enhances change

4. Language shapes and moulds how we make sense of the world

5. There are always exceptions to the problem

6. Small changes can lead to bigger changes

7. If it works do more of it; if it doesn’t, do something different

8. The problem is the problem, not the person.
Class Dojo

Class Dojo is a reward system that is used in our classrooms.  Class Dojo should celebrate positive behaviour, reward positive behaviours and intrinsically motivate learners to make positive decisions in the classroom and playground.
Class Dojo will not be used to threaten, shame, punish or to be used as a tool to create a sense of fear for pupils.
Learners who use appropriate and exemplary behaviours receive Dojo points.  Dojo points will not be removed for any reason.
Golden Time

In session 2023-24, a whole school approach replaced Golden Time.  Dix (2017) states, “Golden time isn’t golden if it results in the ‘non-golden’ children being labelled.”  Golden Time conforms to a punitive system.  Arguably, pupils with additional support needs, pupils who have had Adverse Childhood Experiences (ACEs) or suffer from traumatic experiences struggle with any such system.  Funky Fun Friday was trialled based on a child’s rights to play and this was implemented across the school based on a successful trial period in 2023-24.
Right-based approach 

Our school will continue to employ a rights-based approach to education.  Friday afternoons will provide opportunities for pupil voice through assemblies, committee meetings, house challenges and taking part in activities in class corridors.
We have created a school charter, playground charter and lunch hall charter.  Each class will have a class charter.  A charter is a set of guidelines that our pupils and staff agree on for different areas of our school.  They are created to help children understand that they have rights in the classroom. These rights are important, as they help to keep them safe and happy while they receive their education.  Charters also help children to develop a sense of responsibility.  Our staff team will refer to charters in lessons and use them to highlight where pupils have not followed expectations.  Where a pupil/ group of pupils continue to breach charters in school and do not make progress from approaches used in school, appropriate sanctions and impositions will be implemented and parents and carers will be contacted.

[image: image2.jpg]



[image: image3.jpg]



[image: image4.png](verbal or physical)
* Notbullying

* Playing safely

+ Being respectful

+ Being kind to one another
* Not using bad or hurtful

language

+ Keeping our playground
tidy

* Not using threatening
behaviour.

+ We will not bring in
toys/balls etc to play with in
the playground

[ s paarmns

T pupils have the rightto
ccess our lavaround.

[ we have the right to get
help f we have been hurt
or treated unfairy.

Childrens (Rights Holders) | Our rights in the Adults (Duty Bearers)
respect these rights by: Playground: respect these rights by:
« Including others e have therightsto |+ Helping us
* Helping each other mi’;’.ﬁ:}'ﬁ:ﬂ”"""" |+ Showing respect
« Not taking partin « Listening

aggressive behaviour 15| E{%ﬂ%&%{g + Being fair

+ Setting good examples

+ Helping us when we are
physically or emotionally
hurt.

+ Provide pupils with
equipment to play with
in our playground





[image: image5.png]Childrens (Rights Holders) the lunch hall: | Adults (Duty Bearers)
respect these rights respect these rights by:
e p—— ~ Helpi
e © FL] e ecopise th gttt Helping us
- Usngcutry ;y chidrentane sty fod snd
) cen ity enonment. + Showing respect
- espactingth furniur n e lunch
Rl o bancs
* Being respectful to one another * Listening
R — + Being fai
" " Py e have thecght to be with Being fair
+ Notusingbad anguase R poee
b3 + Setting good examples

+ anging o our ket
+ Maving sansy * Helping us prepare our
+ iingup s ourzeves lunch if we need
* Being respectful to staff | We have the right to an

opinion an for it o be
+ Modelingour schoot aues tencd to and taken
*  Enjoy the conversation with your eriousiv:

ends b ot ot





Level of behaviours


	Actions/ Consequences
	Actions/ Consequences
	Actions/ Consequences

	· Build a rapport and relationships

· Connect into pupils’ values

· Take an interest in the children/ young people you work with

· Reinforce school values and class charters

· First attention to best conduct, praising of expected behaviours, Dojo rewards for following instructions around expected behaviours in the class to encourage those that are displaying the inappropriate behaviour to follow suit

· Purple Pupil/ Extra break for exemplifying our values

· Verbal reminder of appropriate behaviour and possibly a warning. The adult could share what the action would be, if the inappropriate behaviour were to continue.

· Child given choices to correct inappropriate behaviour (i.e. a positive choice vs a negative choice and action) e.g. Sitting sensibly and listening OR working with the adult when everybody goes out for lunch.

· Given time out in class to reflect 
· Moved to a different place in the classroom.
	· Given time out in class to think about what they’ve done.

· Moved to a different place in the classroom

· Withdrawal of privilege/loss of responsibility in class

· Miss part of playtime with Class Teacher (discussion with adult)

· Miss all of playtime (discussion with adult)

· Miss part of lunchtime with class teacher (discussion with adult)

· Miss part of playtime with SLT

· Miss all of playtime with SLT

· Miss part of lunchtime with SLT

· Miss all of lunchtime with SLT

· Time out SLT 

· Class teacher Check-in.

· Removal of a privilege
	· Miss part of playtime with SLT

· Miss all of playtime with SLT

· Miss part of lunchtime with SLT

· Miss all of lunchtime with SLT

· Time out in another class (with Phase Leader/SLT teacher)

· Class teacher Check-in 

· SLT Check-in

· SLT Meeting with child and family

· Withdrawal of privilege/loss of responsibility wider school.




Chatting 


Shouting out


Talking over people


Not putting hands up 


Poor listening skills


Not following instructions


Off task


Making inappropriate noises











Throwing things around the classroom


Leaving the class without permission


Not being safe


Insults


Invading others personal space


Distracting others


Answering back








Fighting


Swearing


Homophobia


Racism


Bullying


Physical Aggression


Verbal Abuse


Inappropriate use of Digital Technologies


Graffiti


Theft


Damage to property


Defiance











