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MENTORS IN VIOLENCE PREVENTION
FOCUS GROUPS 2026 SUMMARY


[image: ]What happened?
[image: ]In March 2026, Education Scotland visited six schools and one community group to hear from young people and staff involved in the Mentors in Violence Prevention Programme. They asked what people thought of the programme, what they might change, the impact it has had and what MVP means for both young people and staff.

What works well in MVP?
Young people and staff said MVP works because it’s fun, interactive and feels different from normal lessons. Activities, videos and real‑life examples help things make sense and pupils feel more confident speaking up. Staff loved seeing mentors grow, quieter pupils engage and classes build trust with older role‑models.

What changes would they make?
Young people and staff said MVP could be even better with more interactive activities, updated or shorter videos and lessons that fit different class setups. Some wanted clearer introductions, extra revision or follow‑up sessions as well as resources covering more topics such as artificial intelligence (AI), mental health and online misogyny.


What was the impact of MVP?
MVP helped young people understand abuse, stereotypes
and the bystander role, giving them confidence to speak up and support others. Staff noticed pupils using MVP ideas in real situations, challenging harmful behaviour and mentors becoming more confident, responsible and aware of others.







[image: ]Quotes:

“It’s not like boring lessons… they make it more enjoyable, interactive, and give real‑life examples.”
“It gives you more confidence to react in real situations, instead of just being a bystander who would sit there.”

[bookmark: Introduction]Introduction

During March 2026, MVP Development Officers carried out visits to 6 schools and 1 community group to gather direct feedback. The purpose of the focus groups was to hear directly from mentors, mentees and staff about their experience of the Mentors in Violence Prevention (MVP) programme. The intention was for this information to help improve programme delivery and to gather evidence of impact.

Education Scotland’s March 2026 engagement across school and community settings found strong support for MVP. Young people reported feeling more confident to intervene in harmful situations and staff noted increased awareness and assurance among mentors. Activities and resources were well received, though mentors highlighted the need for more activity‑based materials and additional scenario topics. These insights will guide future programme support and resource development.

As part of the focus groups we spoke to 42 Mentees, 40 mentors and 15 staff. This allowed us to get a wide and varied perspective on the programme.








Staff 15.5%



Mentors 41.2%






Mentees 43.3%



What settings were involved?
Settings were selected from schools that reported, via a School Lead survey, the current use of focus groups and/or surveys as part of their quality assurance activities.
From this group, nine schools representing a range of geographical locations and SIMD profiles were approached. Six schools were able to accommodate visits within the specified time period. In addition, a community setting was also approached.

The settings were as follows:

Coatbridge High School, North Lanarkshire Council Leith Academy, City of Edinburgh Council
North Lanarkshire Community, Learning and Development Ross High School, East Lothian Council
St Johns RC High School, Dundee City Council
St John Ogilvie High School, South Lanarkshire Council Stirling High School, Stirling Council
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Mentor Perspectives

Mentor Perspectives




What difference has MVP made to you personally, in school or at home?

· Mentors said MVP had a strong personal impact, especially in building their confidence, communication skills and ability to work as part of a team.“It’s made me way more confident, I actually know what to do now when something’s not right, instead of just ignoring it.” 
Female Mentor


· Many felt more comfortable speaking in front of others and stepping outside their comfort zone.
· They gained a sense of achievement supporting younger pupils.
· They reported greater awareness of unhealthy behaviours, relationship red flags, and active bystander roles, which they now apply at school and in daily life.
· They valued the transferable skills gained, such as teamwork, safeguarding awareness and public speaking.
· They found it rewarding to see younger pupils engaging in sessions and seeking support, reinforcing MVP’s positive impact on the school community.



          What did you think of the mentor training?
“The training was really relaxed and hands on, we actually felt confident and knew what we were doing before going into classes.” Female Mentor

· Mentors described the training as enjoyable, interactive and engaging.
· Participating in the same activities they would later deliver improved their confidence and understanding of the learner experience.
· The informal, non‑school setting supported open discussion and encouraged questions.
· Mentors valued the discussion‑based approach and the opportunity to build relationships with teachers.
· Many reported developing practical skills, deepening their understanding of sensitive issues and feeling better prepared for classroom delivery.









Mentor Perspectives
In MVP we look at gender-based violence and bullying, do you think it's important for young people to discuss these topics?

· Mentors felt it was extremely important for young people to discuss gender‑based violence and bullying, particularly when they start high school and face new social pressures.“Yeah, it’s really important. If we don’t talk about it early, people start thinking that this behaviour is normal when it’s not.” Female Mentor

· They believed early awareness helps pupils recognise harmful behaviours, understand healthy relationships and know when and how to seek support.
· Mentors noted that issues such as misogyny, online harassment and unhealthy relationship norms are becoming more common and often normalised through social media and influencers.
· They felt peer‑led discussions are especially powerful, as young people relate more easily to mentors and are then more likely to question harmful attitudes.
· Overall, mentors believed that addressing these topics early helps young people develop empathy, recognise red flags, challenge damaging narratives and grow into informed and responsible members of society.


   What did you think of the session plans?



“Session plans are easy to follow and really keep you on track, everything you need is there, so you don’t have to overthink it.” Male Mentor

· 
Mentors reported that the MVP session plans were clear, detailed and straightforward to deliver, with useful prompts that supported discussion.
· Session flow varied depending on how talkative groups were, sometimes making it challenging to deliver all content within the period.

· Icebreakers were useful for establishing a safe space, although some mentors omitted them to prioritise discussion time.
· Mentors valued the presence of teachers for behavioural support and additional prompting.
· Overall, they found delivering MVP enjoyable and noted improvements in their public speaking skills.
· Interactive activities were particularly effective in engaging quieter groups.

Mentor Perspectives
Can you tell me about a time when you have been a bystander and took action?
· Mentors described stepping in confidently as active bystanders, including calming situations, supporting pupils who were being targeted and intervening before incidents escalated.“I remember a personal experience, there was two Juniors and one of them was name calling this Lassie, I stepped in and stopped it. I said to the lassie if it happens again come to me and I've not heard anything since. Without my MVP training I would have walked by, it wouldn't have been my bother.” Male mentor



· Some shared examples of breaking up fights, helping distressed pupils or reporting intimidating behaviour, while others chose indirect actions like checking in afterwards or telling a trusted adult.
· Many said that before MVP they would have ignored these situations, but the training helped them recognise their options and feel confident in acting responsibly and safely.


Link to theory:
 The bystander effect was first introduced in 1968 by Latané & Darley1
 and in their 1970 research paper2 they outlined the stages required
 for bystander intervention. MVP focuses on the 4 stages below:

Notice something is happening
People often don’t step in because they don’t recognise some behaviour as serious. Mentors described how MVP helped them notice name calling and intimidation as something that needed action.
Recognise something is wrong
Mentors noted that the MVP Programme highlighted what behaviours to look out for that could be classed as harmful.
Decide that you have a personal responsibility to intervene
Mentors gave examples that demonstrated a shift from “walking by” to taking action. The quote above from a mentor reflects that he now saw harrassment as his business ‘my bother’
Have the skills and confidence to act
Bystander theory identifies fear and uncertainty as key reasons that people don’t act. Mentors said MVP gave them confidence and clarity about what to do, making it easier to step in safely or take action afterwards.
They were able to identify different options available in which they could intervene empowering them to be agents of positive social change within their school/community.
1Latané´, B., & Darley, J. M. (1968). Group inhibition of bystander intervention in emergencies. Journal of Personality and Social Psychology, 10, 215–221.
2Latané´, B., & Darley, J. M. (1970). The unresponsive bystander: Why doesn’t he help? New York, NY: Appleton-Century-Croft. 

Mentor Perspectives
What have been the highlights and challenges of being a mentor?




“The best part is seeing it click with the younger ones, but the hardest part is when classes are really quiet or mess about and you have to work to keep them engaged.” Female Mentor



· 
Mentors highlighted building positive relationships with younger pupils, feeling recognised and trusted around the school and seeing pupils gain confidence or shift their views during discussions.
· They enjoyed working as a team with their friends, hearing honest contributions from S1 and S2 pupils and moments where learning clearly “clicked” for a class.

· Challenges included managing very quiet and/or noisy classes and supporting pupils with additional support needs. Mentors also highlighted the need for support from school staff to aid with classroom management.
· Despite this, mentors felt the experience was highly rewarding and helped strengthen their communication, patience and ability to handle different classroom dynamics.



Are there any topics you’d like the programme to explore that aren’t included yet?
“The programme’s really good, but it would be useful to go deeper into things like casual misogyny, minority experiences, and stuff that older pupils actually deal with.” Female Mentor




· Mentors felt the current MVP topics are strong and cover key issues for young people, particularly around gender roles, online safety and unhealthy behaviours.
· Many suggested developing a senior‑phase
version of MVP to allow deeper discussion of more complex and sensitive topics relevant to older pupils.



· Mentors felt additional content on casual misogyny, homophobic language and the experiences of minority groups (including racialised, disabled, and LGBT+ pupils) would help them respond more confidently in class.
· Others highlighted emerging areas such as mental health, AI safety, deepfakes, online misogyny and the value of gathering pupil feedback to better understand MVP’s impact, especially in quieter classes.






[bookmark: Mentor_Perspectives] Mentor Perspectives
If boys knew they’re more likely to experience men’s violence, could that change things?*

· Mentors felt it could be powerful to help boys understand that men’s violence also affects boys and men, but that this needs careful handling so boys don’t feel blamed or defensive.“Yeah, I think it would if boys realised it can affect them too, they’d be less defensive and more willing to listen.” Male Mentor


· Mentors also noted that boys’ attitudes are shaped early by online culture, sport and peer groups, making early intervention crucial for long‑term impact.
· They highlighted the importance of male role models, noting that boys often engage more when older male pupils or male staff are involved, especially given limited staff male representation in MVP school teams.
· Overall, mentors believed that early, relatable engagement could help boys build empathy, recognise their own vulnerability and connect more positively with MVP’s message.




 
 *We asked one focus group this additional question as a follow up to their reflections.

Anything else?

“It works really well, we’d just like better feedback so we actually know the difference it’s making.”
Male Mentor


· Mentors felt MVP is working well overall. Some suggested it should reach more year groups as key ideas can be forgotten without refreshers as pupils move through school.
· Some felt that a recap of the core components would be beneficial before scenario inputs in subsequent years to help reinforce learning.
· They also highlighted a need for better ways to track impact, such as pupil surveys or end‑of‑year feedback, particularly to understand engagement in quieter classes.
· Some suggested a senior‑phase version of MVP, recognising it could be challenging to deliver to peers but valuable for keeping learning relevant and strengthening relationships over time.







	


	

Community Mentor Perspective
North Lanarkshire Community MVP Ambassadors

· The North Lanarkshire community focus group  showed that MVP messages translate strongly beyond the school setting and resonate well in community contexts.“It’s definitely easier to recognise the
stereotypes and how it can build up to the violence, how it just happens normally and what people excuse and don’t excuse.” Female Mentor


· Young people reported a deeper understanding of gender‑based violence, stereotypes and the bystander effect, often re‑evaluating behaviours they had previously seen as “normal.”
· Participants described increased confidence in challenging harmful comment, stepping in when unsafe situations begin to develop and refusing to laugh along.
· Community ambassadors valued the less formal nature of youth settings, where discussions felt more open, reflective and respectful than in school.
· Interactive activities such as agree/disagree exercises, role play and real world scenarios were seen as particularly memorable and effective, with ambassadors already delivering sessions and receiving positive feedback.
· While ambassadors identified challenges such as accessing community groups and balancing time commitments, they remained motivated to expand delivery through improved coordination and promotion.

Taking MVP Beyond the School Gates

· Mentors and community ambassadors felt strongly that MVP can be successfully delivered beyond schools and were confident of its relevance within community settings. Delivering MVP in relaxed, familiar spaces such as youth groups, community centres, libraries and local events was seen as key to increasing openness and engagement.
· Participants emphasised the importance of interactive, hands on approaches including
role play, games, scenarios and group discussion to make learning memorable.
· Awareness raising was identified as essential so that young people, families and organisations understand what MVP is and why it matters.
· Supporting youth workers, older mentors, and community ambassadors to lead delivery was viewed as critical, as relatable role models help build trust and participation.
· Introducing MVP concepts earlier, particularly with younger children, was seen as an opportunity to shape attitudes before harmful behaviours become normalised.
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Mentee Perspectives
The questions to mentees checked how far the learning objectives of Core Sessions 1 and 2 had been met and also asked their wider views on the programme.
What is violence?


[image: ][image: ]Young people described violence as more than physical harm, including verbal aggression, emotional abuse, discrimination and online threats. They recognised that violence can be intentional and repeated, causing serious mental as well as physical harm.
[image: ]
“Violence isn’t just physical, it can be threats, abuse, or anything that hurts someone mentally or physically.” Male Mentee



“I didn't know what coercive meant before MVP, or an example of what it means. Then when you learn about it, you've got more of an understanding.” Female Mentee

Some associated violence with serious criminal acts such as domestic abuse and murder, while also noting it is often framed as a last resort despite being unnecessary.
[image: ]Participants showed growing awareness of less visible forms of harm, such as coercive control and felt education helped them recognise these behaviours more clearly.






[image: image of the cover of the research paper by Nancy Lombard named 'Young People's Understanding of Men's Violence Against Women'.]

Link to theory:
Research by Nancy Lombard3


at Glasgow Caledonian University found

that young people’s perceptions of violence tend to be quite narrow and that they were more likely to think of violence as something between adults that involved a physical injury and where authorities (such as police) became involved.


[image: Hand-drawn mind map defining violence with central question "What is Violence?" surrounded by related terms including harassment, sexual abuse, physical or verbal abuse, threatening with weapons, race, religion, cyberbullying, emotional violence, gender, and gender inequality. Black ink on white background with arrows connecting terms to central question, illustrating various forms and aspects of violence.]














Mind map drawn by mentees during focus group

The positive impact of MVP: Through the MVP sessions, young people are able to identify and recognise
violence on a wider scale than evidenced
in Lombard’s research, (as illustrated in the mind map). This may increase the likelihood that they will recognise violence in their own relationships rather than normalising it.

3Lombard, N. (2015) Young people’s understandings of men’s violence against women. S.l.: Routledge.


Mentee Perspectives



What is a bystander?
Young people described a bystander as someone who sees, hears, or knows about harmful behaviour but does not get involved.
They explained that bystanders often ignore or walk past situations because they feel scared, worry about getting involved, or fear being labelled a grass.





“A bystander is someone who sees something happening but doesn’t always step in because they’re scared or don’t know what to do.” Female Mentee

Pupils recognised that bystanders may witness harm directly or hear about it from others and that choosing not to act can allow behaviour to continue.
They also noted that some bystanders take positive action, such as telling a teacher or trusted adult. They could link bystander behaviour to wider gender stereotypes and social pressures that can lead to bullying or name‑calling.









Have you been a bystander recently?
[image: ]Young people shared a range of bystander experiences, from incidents such as someone’s lunch being taken to situations involving bullying, threats and physical violence.
[image: ]Several described witnessing peers being targeted, including incidents linked to religion, appearance, or identity, but had chosen not to intervene because they felt unsafe or unsure.
[image: ]




“I saw something happening, but I didn’t step in, I was scared and didn’t know if it was my place.”
Male Mentee

Others spoke about taking action, including reporting fights, alerting teachers to medical emergencies, or challenging bullying in group chats.
[image: ]A small number described witnessing serious adult situations, such as aggression towards women, where they felt unable to step in but stayed alert in case the situation escalated, highlighting the complexity of bystander decision‑making.
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Mentee Perspectives
You see someone in your class nipping another person. What could a bystander do in this situation?


[image: ]Pupils felt the safest first steps were to ask the person to stop (if confident) or report the behaviour to a trusted adult such as a teacher or guidance staff.
[image: ]Many highlighted the importance of checking in privately with the person being hurt, once the behaviour has stopped, to see if they are okay and offer support.
[image: ]

“You could tell them to stop, check if the person’s okay, or tell a teacher if it keeps happening.” Male Mentee


They recognised that lack of confidence, fear of getting involved, or worrying it might be banter can stop people from speaking up, even when they know something isn’t right.
[image: ]To avoid escalation, pupils suggested acting discreetly, getting support from others, gathering information if the behaviour is repeated and seeking help quickly from nearby staff so the issue can be addressed safely.



Options mentees gave:
[image: Diagram of three directional arrows attached to a vertical pole, with yellow and blue arrows pointing left and a pink arrow pointing right. The arrows are arranged vertically and outlined in black, indicating multiple possible directions or choices.]
1. Tell them to stop (if you feel confident).
2. Tell a teacher or trusted adult what’s happening.
3. Check in with the person being hurt afterwards to see if they’re okay.
4. Ask if they want help or want you to report it.
5. Get a friend or another person to help you so you’re not doing it alone.
6. Quickly get a teacher who is nearby if it feels serious.
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Mentee Perspectives
Link to theory:
This section draws on the mentees experiences and how they progress through the four stages of bystander intervention, highlighting where pupils feel confident, where they hesitate and the key factors influencing whether they take action in real-life situations.
Notice something is happening
Mentees demonstrated a clear awareness of when something is happening around them. They described bystanders as people who see, hear or are aware of something harmful and shared a wide range of real examples including bullying, threats, discriminatory behaviour and physical incidents. Many felt that MVP increased their awareness of what is happening both in school and in the wider world.
Recognise something is wrong
Mentees showed a strong and developing understanding of harmful behaviour. They were able to identify different forms of violence, including verbal, emotional, discriminatory and online abuse, as well as gender-based violence such as sexism and harassment. However, some uncertainty remains, particularly when behaviour could be interpreted as banter or when they are unsure of the context.
Decide that you have a personal responsibility to intervene
Bystander theory identifies fear and uncertainty as key reasons that people don’t act. Mentees recognised that not acting can allow harmful behaviour to continue, but many described barriers that prevent them from taking responsibility. These included fear of getting involved, becoming a target themselves, not knowing the people involved, or being labelled a grass. Some pupils described choosing not to intervene even when they knew something was wrong, highlighting this as a key challenge.
Have the skills and confidence to act
[image: Education scotland logo][image: MVP logo][image: VRU logo]Mentees were able to identify a range of safe and appropriate strategies for intervention, including telling someone to stop, reporting to a trusted adult, checking in with the person affected, or seeking support from others. Many reported that MVP increased their confidence and helped them feel more prepared to respond. However, they also acknowledged that confidence varies and that they are more likely to act when they feel safe or supported by others.

Mentee Perspectives





What is gender-based violence?
[image: ]Young people described gender‑based violence as harm, discrimination, or unfair treatment directed at someone because of their gender.
[image: ]They recognised it can include bullying, sexist comments, stereotypes and unequal opportunities
such as pay inequality.
[image: ]




“It’s when someone’s treated badly or targeted just because of their gender.” Female Mentee

Pupils also linked gender‑based violence to more serious behaviours like misogyny, sexual harassment, domestic abuse and violence within relationships, noting that women are often more affected.
[image: ]Several said the concept was hard to explain at first, but learning about it helped them understand that it involves targeting someone purely because of their gender.




   Would you want to be a mentor?



[image: ]Many pupils said they would be interested in becoming MVP mentors in S6, valuing the opportunity to help younger pupils understand bystander behaviour and the impact of harmful actions.

[image: ]Several felt motivated by wanting to give others the same support and awareness that MVP gave them in S1.
[image: ]

“Yeah, I would. It’d be good to help younger people understand things the way older pupils helped us.”
Male Mentee

Some pupils said they wouldn’t be staying on until S6 whilst some shared nervousness about speaking in front of a class although still saw the role as worthwhile.
[image: ]Overall, the majority were positive about becoming mentors, with some groups reporting that every pupil would be willing to take part, seeing it as rewarding and meaningful.












Mentee Perspectives
What were the best bits of MVP? Is there anything that you would change?


[image: ]Pupils said the most engaging parts of MVP were the scenarios, group discussions and interactive activities, which helped them explore real‑life“The best bits were the real‑life scenarios and videos, it made it more interesting maybe just more activities or time to go over things again.” Female Mentee

issues like blackmail, stereotypes, bullying and
abuse.
[image: ]They enjoyed sharing opinions, working with friends and taking part in practical activities such as creating stereotype posters, gender box activities and identifying types of abuse using videos and documentaries.
[image: ]


Many felt more comfortable learning from older pupils (S5/S6 mentors), describing them
as relatable, understanding and easier to talk to than teachers.
[image: ]Suggested improvements included ensuring classes feel comfortable enough to participate, though most pupils felt MVP was effective and wouldn’t change much.





Do you think MVP has made a difference to you personally in school or at home?
“Yeah, it’s made me more aware. I think differently now and know what to do if something’s not right.” Female Mentee



[image: ]Pupils said MVP helped them gain a new perspective on relationships, bullying, and harmful behaviours, making them more aware of what’s happening around them in school, at home, and in the wider world.
[image: ]


Many felt it improved their ability to recognise unsafe or controlling behaviour, particularly in relationships, and better understand issues like gender‑based violence and knife crime.
[image: ]Overall, pupils said MVP increased their awareness, understanding and confidence to seek help or support others when challenging situations arise.
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Staff Perspectives



What is your model of delivery for MVP?
[image: ]Staff described a delivery model which is shaped by timetabling, staffing capacity and school context. which has become more structured and consistent over time.
[image: ]Schools reported an evolving model leading to more motivated mentors and stronger staff–pupil relationships.
[image: ]


“We train a group of senior pupils and they deliver the sessions to younger year groups, with staff supporting the training, planning, and safeguarding around it.” Female Staff Member



Some schools use a rolling model, where mentors stay with the same cohort from S1
into S2, while others deliver MVP across multiple year groups through PSE or project‑based learning.
[image: ]Staff highlighted the strength of the peer‑led, whole‑school approach, particularly when
experienced mentors help train new cohorts and staff from different subject areas share responsibility.





What are your highlights of delivering MVP?

“The biggest highlight is seeing the pupils confidence and leadership skills grow, watching them stand up, deliver the sessions, and really come out of their shell is amazing.” Female Staff Member



[image: ]Staff consistently highlighted the growth in mentors’ confidence, leadership, and communication skills, particularly seeing quieter or less engaged pupils become confident, organised and effective leaders.
[image: ]They valued the strong relationships between older and younger pupils, noting that S1 and S2 pupils were often more willing to discuss sensitive topics with mentors than with staff.
[image: ]


Staff were impressed by how naturally mentors worked as a team, organising cover, preparing lessons outside class time and supporting each other during delivery.
[image: ]Another key highlight was the whole‑school impact, with pupils remembering lessons,
using MVP language in everyday interactions and mentors acting as positive role models who helped build a stronger sense of school community.





Staff Perspectives
What are the challenges of delivering MVP?
[image: ]Staff said the main challenges were logistical, including timetabling training, securing staff cover and aligning MVP delivery with busy school calendars, especially during exam periods.
[image: ]Staffing and pupil pressures affected delivery, as not all staff could attend full training and mentors’ availability was impacted by prelims, coursework and wider leadership responsibilities.
[image: ]








“The biggest challenge isn’t the programme, it’s finding the time and fitting it around timetables, exams and staff capacity.”
Male Staff Member

Classroom challenges included working with very quiet or very lively classes, managing strong or controversial viewpoints, adapting sessions to support pupils with additional support needs and harmful online influences.
[image: ]Staff also highlighted the organisational workload, such as coordinating multiple mentor groups, collecting feedback and ensuring staff were clear on their role while stressing that these issues relate to delivery logistics, not the quality of the programme itself.









What is the impact of MVP?
[image: ]Staff described MVP as having a strong impact on mentors, building confidence, leadership, public speaking skills and a deeper understanding of healthy relationships, gender‑based violence and online harm.
[image: ]They noted that pupils who might not usually volunteer for leadership roles came out of their shell, developed communication skills and positively influenced peers’ behaviour in everyday situations.
[image: ]


“MVP has had a real impact. It builds pupils’ confidence, changes attitudes and gives them the language and confidence to challenge behaviour and speak up.”
Female Staff Member



Staff shared examples of real‑world impact, including mentors reporting safeguarding
concerns, acting as active bystanders and supporting younger pupils beyond the classroom.
[image: ]At a whole‑school level, MVP has become embedded in the school’s ethos, with pupils
using shared language across subjects, challenging harmful behaviour and contributing to a safer, more aware and more connected school community.
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Summary

Mentors, mentees and staff consistently described the Mentors in Violence Prevention (MVP) programme as highly relevant, impactful and effective.
Participants highlighted MVP’s role in building confidence, raising awareness of harmful behaviours and giving young people the language and tools to challenge
gender‑based violence, bullying and unhealthy social norms.
The peer‑led model was seen as a major strength, with younger pupils feeling more
comfortable engaging with their older peers (mentors).
Mentors reported developing leadership, communication and safeguarding awareness through their involvement in the programme.
Staff observed positive changes in pupils’ confidence, behaviour and language, alongside increased willingness to report concerns and challenge harmful attitudes; barriers to intervening were still apparent.
While challenges related to timetabling, staffing and consistency were noted, these were viewed as logistical issues rather than shortcomings of the programme itself, with MVP seen as contributing to positive culture change across schools and communities.

Conclusion
Evidence from all focus groups shows that MVP is a high‑impact, adaptable and meaningful programme that resonates strongly with both young people and staff.
The programme builds confidence, explores attitudes and creates safer, more reflective environments where challenging conversations can take place.
MVP empowers young people to recognise harm, support others and take responsible action as active bystanders.
Its influence extends beyond individual sessions, shaping peer relationships, strengthening school culture, informing safeguarding and promoting community cohesion by encouraging empathy, shared responsibility and mutual respect across diverse groups, reaching into families and communities, with participants describing it as something that “sticks” over time.
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Next Steps

National team

· Consider new topics based on feedback.
· Highlight the MVP cooperative learning toolbox which gives suggestions for alternative activities that can be used in lessons.
· Expand community delivery by formalising clear pathways for delivering MVP through youth groups, community centres and local events.
· Improve access to community contacts and partnerships to support more consistent and sustainable community-based delivery.
· Promote existing mentee and mentor evaluations which highlight pupil feedback to enable staff to track impact over time, share impact with mentors and inform ongoing improvement.
· Continue to provide staff training opportunities in order to help embed MVP and ensure it becomes more sustainable in schools and settings.
· Create a refresher session for year groups that are returning to MVP after a break.
· Consider how MVP might be delivered in the senior phase.


   Schools

· Promote sessions across all year groups to allow for deeper discussion of topics and to support development of a whole school approach.
· Explore the co-operative learning toolbox with mentors.
· Promote existing mentee and mentor evaluations which highlight pupil feedback to enable staff to track impact over time and inform ongoing improvement.
· Use feedback to better support mentors, particularly when working with quieter or less engaged groups and to refine delivery approaches.
· Increase whole‑school and community buy in by involving staff across a range of
· subjects, strengthen male role model participation.
· Support mentor sustainability through recognition, accreditation and protected time for planning and reflection.
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