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Relationships Policy
“The starting point for learning is a positive ethos and climate of mutual respect and trust based upon shared values across whole school communities including parents” Scottish Government (2019)
	HGIOS Quality Indicators

	2.1
	Safeguarding and child protection

	2.3
	Learning, teaching and assessment

	3.1
	Ensuring wellbeing, equality and inclusion


Bower Positive Behaviour Policy 2019 and Keiss Positive Behaviour Policy 2015 

Relationships Policy – June 2021
Rationale

At Keiss Primary School and Nursery and Bower Primary school, we want all of our children, staff and parents to feel welcome and to know they have an important role to play in our schools. We want all of our children to feel happy and safe and to enjoy coming to school, where they feel motivated to learn, understand what is expected of them in school and our community and enjoy relationships built on rapport and respect.

All staff and pupils share high expectations of behaviour.  Our staff are role models for our children. Adults help all children to understand and maintain our school values by providing opportunities to learn about the impact of their actions, both positive and negative, on others and the relationships to which they belong.   Relationships can be challenging but as a school and nursery, we are committed to developing our practice in emotional literacy, restorative practice, solution-orientated meetings, nurture, building resilience and the rights’ of our children to reflect a progressive approach to living in Scotland in the 21st century.

To ensure consistency in our approach, this policy supersedes previous policies implemented in our cluster schools and nursery.  This policy provides a universal approach to managing relationships to ensure that we achieve our vision for learners in Keiss and Bower Primary School and Keiss Nursery.

Positive relationships

This is an intuitive concept that covers the many ways different individuals and groups relate to each other. As such, a single definition is not easy to provide, but general features of positive relationships are:

· Communicating respect and positive regard for others;

· Taking others’ perspectives into account as valid and meaningful;
· Adapting to individual needs as they present themselves;
· Engaging in positive and attuned interactions;
· Accepting conflict and disagreement as inevitable, and acting to resolve this consensually; not negatively impacting on the relationship;
· Understanding the unique balance of support and challenge that every individual needs to grow and develop - both children and adults.

It should be noted that positive relationships do not imply total harmony or everyone being happy all the time. They are seen in how we respond and help in timers of greatest difficulty as well when things are going well.
‘Ruptures are an inevitable and natural element of relationships.  It is learning how to engage in repair that creates healthy relationships.’ Suzanne Zeedyk (n.d.)
Local and national guidance

Highland Council’s ‘Promoting Positive Relationships’ policy articulates our commitment to the inclusion of all children and young people and our belief that they should fulfil their full potential whilst in our care. 
‘Visible consistency with visible kindness allows exceptional behaviour to flourish’
Paul Dix, When the Adults Change, Everything Changes: Seismic Shifts in School Behaviour (2017)
National frameworks supporting education and children’s services are consistent in their promotion of positive relationships being central to creating inclusive practices and the wellbeing and achievement of children and young people.  The National Improvement Framework (NIF) sets out clear priorities to deliver excellence and equity and outlines a number of key drivers for improvement that also support inclusive practice i.e. authoritative and distributive leadership, the engagement of pupils and their parents/carers in the education and the promotion of differentiated and developmentally sensitive approaches to curricular planning and delivery.

The General Teaching Council for Scotland’s (GTCS) Professional Standards 2021/2021 expects registered members to be proactive in promoting positive relationships and behaviour in the classroom, playground and across the wider school community. It states that all practitioners have a responsibility for:
· Promoting health and wellbeing of self, colleagues and the children and young people in my care

· Building and fostering positive relationships in the learning community which are respectful of individuals.
· Embracing global educational and social values of sustainability, equality, equity, and justice and recognising children’s rights.
· Respecting the rights of all learners as outlined in the United Nations Convention on the Rights of the Child (UNCRC) and their entitlement to be included in decisions regarding their learning experiences and have all aspects of their wellbeing developed and supported.
· Demonstrating a commitment to engaging learners in real world issues to enhance learning experiences and outcomes, and to encourage learning our way to a better future.
· Committing to social justice through fair, transparent, inclusive, and sustainable policies and practices in relation to protected characteristics, (age, disability, gender reassignment, marriage and civil partnership, pregnancy and maternity, race, religion and belief, sex, sexual orientation) and intersectionality.
· Valuing, as well as respecting, social, ecological, cultural, religious, and racial diversity and promoting the principles and practices of sustainable development and local and global citizenship for all learners.
· Demonstrating a commitment to motivating, and including all learners, understanding the influence of gender, social, cultural, racial, ethnic, religious and economic backgrounds on experiences of learning, taking account of specific learning needs and seeking to reduce barriers to learning.
· Demonstrating a commitment to supporting learners who are experiencing or who have experienced trauma and children and young people from a care experienced background, and understanding responsibilities as a corporate parent.
· Understanding and challenging discrimination in all its forms, particularly that which is defined by the Equality Act 2010.
· Children's wellbeing is at the heart of Getting it Right for Every Child (GIRFEC), providing a focus on the wellbeing indicators to prevent or reduce the impact of adversity. The assessment and planning for children that forms part of the National Practice Model promotes early intervention and preventative strategies, as well as a focus on targeted support and also includes a commitment to developing positive learning environments at a universal level, underpinned by children's rights.
Staff should be highly cognisant of this at all times in their interactions with pupils, colleagues, parents and partners.

Principles and Framework
Current thinking in children’s services has been more widely shaped by an understanding of child psychology, child development and systems thinking, allowing the approaches we take within the classroom and in wider society to be more sophisticated and thoughtful. We now have a greater awareness of the importance of early development on the long term outcomes for individuals. There is a greater understanding of the impact of the behaviour of adults on that of children and young people. There is also a greater acceptance of a rights based approach and an understanding of the power differentials in any work with vulnerable groups, including children and young people. In drawing together relevant research and educational thinking, we will promote a relationship-based approach, with a focus on self-regulation and co-regulation.  This is more effective in creating calm and respectful classrooms and schools, and provides hope that this will in turn create more respectful and responsible citizens for the future.
The framework for building positive relationships in Highland is underpinned by six, key inter-related approaches that have a sound research base and have been central to the work we have been undertaking for the past decade. Evidence remains strong that these overarching whole system approaches are essential to support positive relationships within the context of a school or early years setting. These approaches should be reflected in our approach and conversations with learners, in each class’s Class Charter and class reward system.  Where appropriate, the vision, value and aims of our schools and nursery will be reconsidered and re-established to reflect our culture in school.  The following approaches will be used to help address ruptures and misunderstandings in school.
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Emotional Literacy

Emotional Literacy is widely seen as a set of skills and abilities to ‘…recognise, understand, handle and appropriately express emotions.’ Park and Tew (2009), a set of skills that are essential for the development of positive relationships and personal growth in each one of us. Without emotional self-awareness and self- management skills, learning and general development will suffer. Without awareness of the emotional state of others, the ability to manage relationships, friendships and social support will diminish.
All school staff can expect to be responsible for the education and support of children where barriers to their learning will include lower levels of emotional literacy, difficulties with impulse control, poor self-regulation, little empathy with the feelings of others and/or mental health issues. To address these needs appropriately, all staff have to be able to listen attentively and respond effectively to the pupils’ emotional needs and to develop their own emotional literacy to enable them to ‘recognise, understand, handle and appropriately express their own emotions’ as a first step to understanding those of the children and young people they support.
Restorative Approaches

Restorative Approaches build on the notion of positive regard for all. This moves our thinking away from only our actions/achievements having value and helps us differentiate between the person and their behaviour.
Restorative approaches are fundamentally grounded in relationships and in repairing, restoring and consolidating relationships when they have been harmed. They are about:

• developing, maintaining and repairing positive relationships

• helping people learn and develop the skills to make good choices now and throughout their lives

• Enabling us to acknowledge when we have harmed someone and think about what to do to put it right

• Encouraging us to consider our feelings and those of others (emotional wellbeing)

• Encouraging us all to consider our behaviour and the effect it has on others
Solution Oriented Approaches

Solution Oriented Approaches (SOA) have psychological principles that can be applied to a wide range of fields. The approach aims to help individuals, teams and organisations to develop constructive, customised solutions which have a higher likelihood of leading to change. SOA aim to reduce ‘problem talk’ that can become stuck. The approach tries to move from the usual default position found in individuals and organisations, where they repeat negative or dysfunctional patterns of behaviour, to considering those times when things work better or effective coping strategies can be identified. In these solution patterns are often found the solutions most likely to work in their unique context.

SOA aim to:

· Offer a way of working described as ‘solution-building’
· Offers principles and a structure for talking to someone who is experiencing   

              difficulty
· Help people develop goals and solutions rather than analysing current problems
· Focus on the present and future, on goals and how to achieve them

· Focus on ‘what works’ and amplifying strengths rather than analysing weaknesses

                           thinking away from only our actions/achievements having value and helps us        

                            differentiate between the person and their behaviour.

Nurturing Approaches

Nurturing approaches are based on psychological theory, including child development and attachment theory. The approach aims to provide children and young people with attachment figures from whom they develop safe and secure relationships. With this attachment securely in place, the child or young person can fully develop their social and emotional skills, which in turn impact on their academic attainment and mental wellbeing. Boxall (2002) suggests that when a child feels safe, these attachment behaviours are accompanied by explorative behaviours.

Furthermore, once children successfully develop secure social and emotional skills, they can go on to develop effective cognitive functioning and successfully engage in learning.
Building Resilience

Resilience can be defined as ‘Normal development under difficult conditions’ (Fonagy et al. 1994)

A resilience-based approach fits closely with the aim of the Highland Practice Model, to build on the strengths in the child’s whole world, always drawing on what the family, community and universal services can offer.

A child or young person’s resilience is fostered when their internal and environmental protective factors are strengthened. Ensuring that a child or young person’s strengths and protective factors are realised to their full potential is likely to help to improve outcomes by building their protective network (Daniel and Wassell 2002) and supporting their capacity to cope under adverse life experiences and day to day stressors.

At the same time, it is crucial to be alert to whether any adversity of vulnerability is putting children’s well-being at risk and whether these risk factors can be ameliorated by action at an individual or environmental level.
There are many factors associated with resilience, but Gilligan (1997) suggests that there are three fundamental building blocks:

1. A secure base whereby the child feels a sense of belonging and security

2. Good self-esteem, that is an internal sense of worth and competence

3. A sense of self efficacy, that is a sense of mastery and control, along with an accurate understanding of personal strengths and limitations
Rights Based Approaches

Getting It Right for Every Child translates the UNCRC approach to special care and assistance by embedding UNCRC Articles within the GIRFEC values and principles. Most importantly, GIRFEC requires every practitioner to apply a UNCRC approach in day-to-day practice by putting children at the centre.

Children everywhere have the right:

· to survival
· to develop to the fullest
· to protection from harmful influences, abuse and exploitation
· to participate fully in family, cultural and social life

Although it is easy to acknowledge the importance of children’s rights, it is more difficult to make sure they are reflected in the practical approaches we adopt every day to support children and families. 
Getting It Right For Every Child has 16 values and principles that endorse fully the UNCRC approach to the upbringing of children. Getting It Right For Every Child is the methodology for ensuring that any practitioners helping children and their families work in a way that fully embraces UNCRC.  Fundamentally, the approach requires practitioners:

· to consider each child as an individual with their own needs, risks and rights
· to engage and involve the child as far as practical in discussions and decisions which affect his or her future
· to seek out and consider the voice of the child
· to plan and review activity to improve outcomes, based on well-being.
Where staffing allows, each establishment will have a Right Respecting School committee.
Our practice will also be underpinned by the universal use of the concept of SHANARRI wellbeing indicators (Safe, Healthy, Achieving, Nurtured, Active, Responsible, Respected and Included) to provide the foundation to emotional wellbeing, active participation and achievement. In our schools and nursery, there will be a SHANARRI display to model our practice in school.
Safe: To have a safe and supportive environment which encourages the building of positive relationships, self-esteem, understanding and concern for all.

Healthy: To be as healthy (physically, mentally and socially) as possible and support others to make healthy choices too.

Achieving: To be creative, risk-taking, determined and reflective in all that we do and develop a growth mind set in order to achieve our potential through a wide range of experiences both in and out of school.

Nurtured: For everyone to feel listened to, cared for, supported, protected and valued without judgement

Active: To be actively engaged and motivated in all that we do.

Respected: To have positive relationships and everyone’s opinions and unique qualities to be respected and valued.

Responsible: For everyone to be proud of and to take appropriate responsibility within our community and be accountable both independently and as a team.

Included: To overcome inequalities and for everyone to have a voice in finding solutions to foster the development of positive relationships.

The United Nations (UN) Convention on the Rights of the Child that apply to this policy:
Article 2 (non-discrimination) The Convention applies to every child without discrimination, whatever their ethnicity, gender, religion, language, abilities or any other status, whatever they think or say, whatever their family background.

Article 28 (right to education) every child has the right to an education. Primary education must be free and different forms of secondary education must be available to every child. Discipline in schools must respect children’s dignity and their rights. Richer countries must help poorer countries achieve this.
This policy was created in partnership with the pupils, parents and staff of Keiss and Bower Primary School and Keiss Nursery.


