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Play Pedagogy in East Dunbartonshire Council
Audit Toolkit (2023)      
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Attributes of playfulness (Inspired by Thomas and Harding, 2011)





Audit Toolkit                                                                                                                                                                                                                                                                                                     This audit toolkit is intended to support the process of practitioner enquiry in terms of:
· a consultation framework for schools to use to self-evaluate as a baseline
· as a framework to identity targets for change
· and as a framework to measure change in terms of the outcome and impact of any changes - if revisited post intervention.

This audit toolkit can facilitate ongoing dialogue between teachers and SMT as well as with the wider school team, Pupil Support Group, Parent Council and Education management.  This toolkit can help schools to identity and prioritise areas for development and can support with collaborative practitioner enquiry.

The Collaborative Practitioner Enquiry process is:

Step 1: identify an issue or area for change – you can use the audit checklists to identify which area(s) of practice require development (use columns titled ‘extent to which this is already happening’ and ‘level of priority’ to rate current practice) – the priorities can be recorded in the ‘summary of priorities’ table (Page 16).  Gather baseline data.

Step 2: identify possible solutions – you can use the audit checklists to identify ideas and strategies and following them up with additional reading

Step 3: introduce new practice or change – using the audit as record of changes made (use columns titled ‘action/next step’ and ‘evaluation/evidence’)

Step 4: evaluate what worked – using the audit checklists as a ‘post’ measure of change by re-evaluating the ‘extent to which this is happening’ and using the evidence recorded, which can be used to triangulate other forms of evidence (See Collaborative Practitioner Enquiry documentation).



The audit has been divided into 7 main areas which focus on:

Child-led learning
Adult-led learning
Adult-initiated learning
Outdoor learning
Classroom environment
Materials and resources
Reflection and evaluation: teachers, children and parents

There is also guidance on playful literacy and playful maths and numeracy development (Appendix 1)

Rating the indicators                                                                                                                                                                                                                                                                           For each of the indicators selected, the teacher(s) and SMT, with support staff if appropriate, can evaluate the extent to which this area of practice is currently in place within the school setting using the following headings:
Not yet developed                                                                                                                                                                                                                                                               Developing                                                                                                                                                                                                                                                                                             Established                                                                                                                                                                                                                                                                                        Enhanced

Definitions of these headings

Not yet developed: Work would need to be done to consider how to develop practice in this area.                                                                                                                                     Developing: Work has started on this area of practice                                                                                                                                                                                                          Established: This is established in some areas and is now being spread across the whole setting.                                                                                                                                                  Enhanced: Work is well established across the whole setting and being shared with the whole school team.

N.B. The term ‘you’ in each indicator description refers to the collective ‘you’ of the teachers and the SMT.  If there is more than one class taking part, each teacher may wish to complete this audit with SMT separately.



















Area 1: Child-led learning
	
	Description
	Extent to which this is currently developed (Not yet developed, developing , established, enhanced)
	Level of priority (high, medium, low)
	Action/next step
	Evaluation/evidence

	
	Play is viewed as an intrinsic part of human development: ‘Through play a child develops their cognitive, social, emotional and physical capacities’ (Realising the Ambition: Being Me).
	
	
	
	

	
	Child-led play is viewed as an integral part of the school day and not just something that happens once the children have ‘finished their work’ or only at ‘Golden Time’.
	
	
	
	

	
	The adults support the play by respectfully ‘uplevelling’ the play (when invited by the child) through open questions and helping the children make links between their learning.  Adults DO NOT step into child-led play to ask a probing question. 
	
	
	
	

	

	When appropriate, adults encourage deeper levels of engagement and learning through asking open questions such as I wonder if?
	
	
	
	

	
	There are no set targets for child-led play.
	
	
	
	

	
	Children can choose to play in groups, pairs or alone.
	
	
	
	

	
	Time for child-led play is planned throughout the week.
	
	
	
	

	
	Children self-select resources.
	
	
	
	

	
	Children can plan their own play, playing with materials where and when and how they wish (within reason!).
	
	
	
	

	
	The adults provide emotional support when required.
	
	
	
	

	
	Adults support the development of cooperative skills, social skills and problem solving skills through open ended questions and prompts.
	
	
	
	

	
	The adults have confidence in the children’s capacity and ability to self-direct their learning for some parts of the day.
	
	
	
	

	
	The adults can observe and record the children’s play as evidence of attainment and achievement e.g. on post-it notes.  
	
	
	
	

	
	Adults can observe children’s play to link this into planning for adult-led and adult-initiated experiences.
	
	
	
	

	
	Children are regularly able to choose to play outdoors. 
	
	
	
	

	
	Adults appreciate the benefits of outdoor play (see Area 5: outdoor learning).
	
	
	
	

	
	Adults notice that children use skills in their play previously learned in adult-led situations e.g. playing at ‘schools’, bingo, writing, reading, noticing numbers in the environment.
	
	
	
	

	
	Adults notice that child-led play leads to very little ‘lost time’ in transitions e.g. soft start, resettling after break.
	
	
	
	

	
	Adults are aware that some children will require support and ‘scaffolding’ to access all areas/resources in the learning environment.
	
	
	
	

	
	Adults are aware that some children need to be taught how to play, including some children with Additional Support Needs.
	
	
	
	

	
	Adults give children unspoken acknowledgement by smiling, nodding in approval to provide children with quiet, low key support.
	
	
	
	



Please note that due to the autonomy of play it is important that both teachers and Senior Managers recognise that evidence of learning through child-led play comes from a range of sources including children's voice and practitioner judgement.  These sources are as valuable as written evidence, tracking, and photos.  Child’s voice and practitioner judgement should be central to reviewing progress and planning.  



Area 2: Adult-led learning
	
	Description
	Extent to which this is currently developed (Not yet developed, developing , established, enhanced)
	Level of priority (high, medium, low)
	Action/next step
	Evaluation/evidence

	
	The teacher recognises that many new and specific concepts and skills require direct teaching e.g. phonics, addition and subtraction, using calculators, place value, logging onto the computer, PE skills.
	  
	
	
	

	
	Children can join the teacher at the ‘teaching table’ in small groups for high quality, short, adult-led inputs e.g. literacy, numeracy (10-15 minutes)
	
	
	
	

	
	Technology is used to support adult-led learning e.g. interactive whiteboard, camera, SeeSaw.
	
	
	
	

	
	Adults give children many opportunities to express their learning e.g. verbally, in pictures, through ICT and in text (writing).
	
	
	
	

	
	Direct teaching time can be flexible – if a child ‘gets’ the concept quickly then they could re-join the child-led play, allowing additional teacher time for the other children.
	
	
	
	

	
	Adult-led learning time happens simultaneously (in parallel) with child-led play e.g. teacher withdrawing ‘more able’ learners to challenge their learning or withdrawing learners who benefit from additional teacher time while the rest of the class is leading their own learning through play.
	
	
	
	

	
	Adult-led learning can include the assessment of skills learned through the selective use of worksheets and jotters.
	
	
	
	

	
	Adult-led teaching often follows on from observing children’s play, and direct links are made between these areas.
	
	
	
	

	
	Homework tasks can be a follow up to adult-led learning e.g. reading, word tin, number tasks, shared family activities including through the use of ICT.
	
	
	
	

	
	Adult-initiated tasks (including ‘star tasks’) often follow on from adult-led teaching inputs.  
	
	
	
	

	
	Children can complete high quality written work at the teaching table with the teacher, including recording in jotters.  Clipboards and various surfaces can be used to complete written tasks when required.  
	
	
	
	




Area 3: Adult-initiated learning
	
	Description
	Extent to which this is currently developed (Not yet developed, developing , established, enhanced)
	Level of priority (high, medium, low)
	Action/next step
	Evaluation/evidence


	
	The teacher introduces a starting point, invitation, provocation, theme or stimulus to the play e.g. a dragon sends a letter to primary 1, the teachers needs the children to make her a new lunch box.
	
	
	
	

	
	Adult-initiated learning is a good opportunity to allow the adult to observe and make notes on what the children can manage independently e.g. maths resources in measure, weight or time left out which link to taught concepts.
	
	
	
	

	
	Adult-initiated learning can involve planned purposeful imaginative or exploratory play which focuses on the children and adults using their imaginations, being creative and exploring their environment.
	


	
	
	

	
	The teacher can select and introduce resources (e.g. toy, book, shell, flower) which capture interest to create moments which spark children’s play.
	
	
	
	

	
	The teacher is aware of what individual children’s current interest may be and provides props and spaces both inside and outside where children can explore their interests through play (enhancements).
	
	
	
	

	
	If appropriate, children can complete individual tasks linked to previous learning (often known as ‘Star Tasks’) throughout the morning, and self-record the completion of these.  These can increase in number and in challenge as the children develop and mature.  
	
	
	
	



Area 4: Outdoor learning 
	
	Description
	Extent to which this is currently developed (Not yet developed, developing , established, enhanced)
	Level of priority (high, medium, low)
	Action/next step
	Evaluation/evidence

	
	Children have regular access to an outdoor area (other than at playtime)
	
	
	
	

	
	Adults are aware of the differences between outdoor learning and learning outdoors.  
	
	
	
	

	
	The teacher brings the concepts of child-led play into the outdoors, with the adults looking to ‘up level’ the play through questions e.g. “I wonder if?” and “I wonder what would happen if…..?”
	
	
	
	

	
	Children can structure their own outdoor play, playing with open-ended materials where and when and how they wish (within reason!)
	
	
	
	

	
	The adults provide emotional support when required
	
	
	
	

	
	Adults support the development of cooperative skills and problem solving skills through open ended questions, feedback and prompts
	
	
	
	

	
	The adults have confidence in the children’s capacity and ability to self-direct their learning
	
	
	
	

	
	The adults observe and record the children’s play as evidence of attainment and achievement e.g. on post-it notes
	
	
	
	

	
	Adults observe children’s play to link this into planning for adult-led and adult-initiated experiences.
	
	
	
	



Area 5: Classroom environment
	
	Description
	Extent to which this is currently developed (Not yet developed, developing , established, enhanced)
	Level of priority (high, medium, low)
	Action/next step
	Evaluation/evidence

	
	Language and communication friendly environment e.g. resources at children’s height, clearly labelled with pictures and words, interactive/meaningful wall displays.
	
	
	
	

	
	Role play area always available – this will evolve as the children’s interests change.  It is recommended that this starts as a ‘home’ as this is something all children have experience of.
	
	
	
	

	
	Classroom ‘zones’ always include areas for discovery, socialising and creativity.
	
	
	
	

	
	Adults consider whether every child needs to have a table and chair all of the time.
	
	
	
	

	
	There is access to quiet or calmer areas of the room (cushions, soft furnishings, less ‘busy’ wall displays).
	
	
	
	

	
	There is access to areas outwith the defined classroom if possible e.g. open area, outdoor space.
	
	
	
	

	
	The children can move freely (free-flow play) between ‘zones’ during child-led learning.
	
	
	
	

	
	The library area should be cosy and inviting and should feature a few books which capture a range of interests, enhanced with dressing up clothes, puppets, story sticks etc.  
	
	
	
	



Area 6: Materials and resources
	
	Description
	Extent to which this is currently developed (Not yet developed, developing , established, enhanced)
	Level of priority (high, medium, low)
	Action/next step
	Evaluation/evidence


	
	Resources are available for children to self-select during child-led play.
	
	
	
	

	
	Some of the free play resources are open ended (loose parts) – they do not determine or direct the experience or outcome of play e.g. paper and pens, cardboard boxes, cardboard tubes, wooden building blocks, bottle tops, plastic bottles.
	
	
	
	

	
	Literacy and numeracy resources and books should be available throughout the classroom, linking to different areas e.g. construction, sand/water, home area (e.g. cookbooks), creative area.	
	
	
	
	

	
	Joint responsibility is given to the children to take care of their resources e.g. clean and tidy them at the end of the session
	
	
	
	

	
	Parents and families are encouraged to donate ‘loose parts’ through notes home, texts or email prompts.
	
	
	
	

	
	Resources are arranged so that the children can see them and make choices for themselves.
	
	
	
	

	
	The children have access to natural resources (stones, shells) and real life resources (plates, cups, money, food) which help to stimulate all of the senses.
	
	
	
	

	
	Resources change as the children’s interests and stages of development change.				
	
	
	
	








Area 7: Planning, reflection and evaluation: teachers, children and parents/carers
	
	Description
	Extent to which this is currently developed (Not yet developed, developing , established, enhanced)
	Level of priority (high, medium, low)
	Action/next step
	Evaluation/evidence


	
	Your school has a play pedagogy policy which has been shared with all families and staff.
	
	
	
	

	
	Your school’s Senior Management Team is supportive of and knowledgeable about play pedagogy.
	
	
	
	

	
	Staff are familiar with ‘Realising the Ambition: Being Me’.  
	
	
	
	

	
	The views of parents/carers, staff and children regarding the curriculum and children’s learning are sought at various points in the year.
	
	
	
	

	
	Teachers’ plans reflect an overall balance between child-led, adult-initiated and adult-led play over the week.
	


	
	
	

	
	Teachers are clear about the children’s literacy and numeracy targets for the day and for the week.
	
	
	
	

	
	Child-led learning is triangulated through qualitative comments recorded and photos/videos taken during observations.
	
	
	
	

	
	Children are given opportunities to reflect on their experiences, to discover and problem solve e.g. uploading pictures taken that week onto the whiteboard and watching them as a group or class to discuss what they were doing and what they have learned.  
	


	
	
	

	
	The teacher makes adjustments to resources and zones (including provovations) following changes in the children’s interests and activities over time.
	
	
	
	

	
	Teachers look for attainment and achievement within literacy, numeracy and Health and Wellbeing and also notice and record the development of higher order thinking and social skills e.g. reasoning, predicting, evaluating, teamwork, communication, modifying and inventing.
	
	
	
	

	
	Teachers and SMT revisit the Audit Toolkit and Collaborative Practitioner Enquiry documents throughout the school year.
	
	
	
	

	
	Teachers are given the opportunity to develop their practice e.g. through participation in Professional Learning Community sessions, access to Teams platform, through visits to other schools, preparation time with stage partner colleagues/SMT.
	
	
	
	

	
	Teachers ensure progress is measured in a range of areas: engagement, wellbeing as well as numeracy and literacy.
	
	
	
	

	
	Teacher observation of children’s play is seen as an important part of assessment and planning for adult-led and adult-initiated learning tasks.
	
	
	
	


















Summary of priorities
	Area
	Priority
	Next steps
	Timescale

	Child-led learning
	



	
	

	Adult-led learning
	



	
	

	Adult-initiated learning
	



	
	

	Outdoor learning
	



	
	

	Classroom environment


	



	
	

	Materials and resources


	
	
	

	Reflection and evaluation: teachers, children and parents

	



	
	



It is recognised that there can be challenges and barriers to introducing play pedagogy.  Common barriers cited include:

· A practitioner (a teacher, SMT or both) being unconvinced that play pedagogy is a more effective method of raising attainment that their current practice
· The perspective that parents/carers prefer a more ‘traditional’ teaching approach
· The school practitioner’s view that there are insufficient resources or budget for resources to full embrace play pedagogy 
· The view that the classroom or school environment – or outdoor space - is not suitable for play pedagogy 
· Staff lacking confidence or perceived lacking in skill to implement play pedagogy 
· An SMT view that the school already has many other priorities in their improvement plan

It must be emphasised that small changes can make a significant difference to children’s learning and wellbeing.

For additional support and advice please contact:
Anne Dalziel, Quality Improvement Officer (anne.dalziel@eastdunbarton.gov.uk)                                                                                                                                                                           Kate Spalding, EDC Educational Psychology Service (kate.spalding@eastdunbarton.gov.uk)                                                                                                                                                       











Appendix 1:

Playful Literacy 
	
	Description
	Extent to which this is currently developed 
(Not yet developed, developing , established, enhanced)
	Level of priority (high, medium, low)
	Action/next step
	Evaluation/evidence

	1
	There are different opportunities provided for children to express their thoughts, feelings and opinions, and consider those of others, with adults and peers in one to one situations and in small groups
	
	
	
	

	2
	Children are encouraged to notice patterns, similarities and differences in sounds and words
	
	
	
	

	3
	Children are encouraged to play with language, having fun investigating and experimenting with words, rhymes, songs and musical instruments. Attention is drawn to familiar words, phrases and names in the environment
	
	
	
	

	4
	Children’s verbal and non-verbal interactions are enriched and extended using familiar and unfamiliar language and vocabulary, relating to home and life experiences
	
	
	
	

	5
	Role play is extended to build on life experiences and interests encouraging interactions, conversations and new vocabulary
	
	
	
	

	6
	There is the provision of quality picture books alongside a range of different media, fiction and non-fiction texts, connecting with interests and family life, encouraging reciprocal story-telling between adult and child 
	
	
	
	

	7
	Enjoyment and engagement with stories is encouraged, developing an understanding that text conveys meaning  
	
	
	
	

	8
	Resources are provided which give sensory and tactile experiences, encouraging talk about stories and factual texts, and having fun with books
	
	
	
	

	9
	Children are encouraged to notice the purpose of writing in all environments and to enjoy communicating ideas through the written word
	
	
	
	

	10
	There are lots of opportunities to develop gross and fine motor skills
	
	
	
	



Playful Numeracy and Maths Development 
	
	Description
	Extent to which this is currently developed 
(Not yet developed, developing , established, enhanced)
	Level of priority (high, medium, low)
	Action/next step
	Evaluation/evidence

	1
	Songs and rhymes link to visual representations of numbers that involve counting, ordering and recognising number
	
	
	
	

	2
	Numbers are evident in the environment and children encouraged to use and write numbers for a purpose
	
	
	
	

	3
	Children are encouraged to have fun and play with numbers; investigating and experimenting with quantity, using mathematical language such as less than, more than, same as
	
	
	
	

	4
	Positional language is used and understood within everyday experiences and through activities such as role-play, board games, digital technologies and programmable toys
	
	
	
	

	5
	Water and sand play develops more specific language around pouring, measuring, volume, and capacity
	
	
	
	

	6
	A variety of materials is provided for children to explore, experiment and predict based on a developing understanding of mathematical concepts  
	
	
	
	

	7
	Children are encouraged to sort and play with patterns; identify and explore shapes; and identify the characteristics of different objects within natural contexts and environments
	
	
	
	

	8
	In outdoor play children explore natural materials through movement gaining an understanding of texture, weight and size of items
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Collaborative Practitioner Enquiry


Identify the issue or area of change


Identify possible solutions


Introduce new practice or change
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