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What were we
seeing in disconnected and isolated from the

learning community model
Glasgow?

ASL establishments feeling

Mainstream establishments finding
differentiation and tracking for complex
learners difficult to evidence

The increase in stressed and
distressed behaviours



ASL establishments “ASL is very

. . much out of
feeling disconnected sight, out of
and isolated from the mind”
learning community - ASL School

model




What we did:
ASL SIIM

Termly meetings
All ASL standalone provisions

Individual learner
discussions and themed
discussions

Partnership working



What were the outcomes?

Practitioners had access to high-quality, relevant peer support and consultation
with other agencies.

The ASL sector had a dedicated forum where their practice was valued, shared, and
supported.

Improved partnership working between GEPS, SLT and the ASL sector.



How do we know?

Evaluation feedback from establishments:
‘Articulating cases out loud encourages reflection.
‘Knowing you're not the only school facing challenges!’

‘Better peer advice — would not get the same level or quality of supports and strategies than can be
achieved at LC-SIIMs/JSTs.

‘Format of SIIM with the primary/secondary feeders is better as there can be more knowledge of
families, pupil history and transitions.’

Feedback from partners:

‘We were so glad to be included yesterday, it's so valuable to work together. | thought it was clear the
difference in the positivity at the end of the meeting compared to the beginning. Great ideas from
everyone and we look forward to being part of it/



Mainstream
establishments finding
differentiation and
tracking for complex
learners difficult to
evidence

“l was going into nurseries, and they
were using the 0-3 curriculum for
five-year olds. All | could think was
how must that feel for the parents to
know that?” - EP




What we did
CASN Modules, and

Foundation & Milestones

Tracker

Differentiating the
curriculum and tracking
progress

Initial training
session

Context and legislation
Developmental domains and
Key theories of child
development and learning
Getting to know CYP
Learner profiles

Positive Behaviour
Support

Complex Additional Support Needs Modules -
Training Structure

* |nformation gathering
« Milestones for leaners with
complex ne

= Communication development
« NAIT resources
* SCERTS communication stages

. Sensury needs for learners with
CASN

* Developing sensory profiles
Environmental adaptations and
support strategies

+ Creating capable environments

« Functional behavioural
assessment

+ Positive behaviour support
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What were the outcomes?

Practitioners have improved knowledge and understanding in supporting developmentally
early learners in our establishments.

Increased access to resources and materials to assess and implement strategies
effectively.

Practitioners have an increased understanding of when and how Milestones should be
implemented in practice to meet the needs of their most complex learners.

Evidence that all sectors, including those in ASL, are using the document and finding it
useful. This was especially noted at points of transition.

All children and young people in Glasgow have access to tracking and monitoring
documents that reflect their individual stage of development.



Over 100 staff
members from EY
and PS
establishments
have accessed
training

How do we know?

“Having that tracking and being able to
identify really made people understand
certain behaviours and where they were at —
their level of play and things... and that
understanding helps people to deal with that
kind of behaviour and thanks to that it all went
hand in hand.”

“l think this will improve outcomes for learners because it will allow
teachers and practitioners to take a closer look....and reflect on
where their learners are at and how best to plan for their
development”

‘It’'s been really good for being able to assess and track every single
child, no matter what, in all areas of the curriculum.”

‘I now have a clearer understanding that the learning doesn't need to
follow a straight progression.

‘The learning planning
personalised pathways,
will support and enhance
documentation and
strategies particularly
learners profiles.’

‘It reminded me of the
importance of viewing all
behaviour as
communication. I'll look
forward to using the tools
in future.



The increase in
stressed and
distressed behaviours

“Two thirds [of staff] (67%) had
encountered general verbal abus

Behaviour in Scottish
Schools 2023

€,

59% physical aggression and 43%

physical violence between pupils
the classroom in the last week!

in




What we did:

Whole School Approaches

Positive Behaviour Support

Person-centred, rights-based approach
focused on improving quality of life

Prioritises proactive and preventative
strategies and supports

Planning based on functional
assessment has been found to have
more positive outcomes

Focus on universal support
— capable environment

Level 3.
Individu
alised

Level 1. Universal
Support

Low Arousal Approach

Prioritise calm, non-confrontational
responses to distress, aiming to reduce
arousal

Person-centred and trauma-informed -
understanding the individual’s needs and
experiences

Avoidance of restrictive practices:
should be minimised or avoided
entirely




What were the outcomes?

A reduction in the use of physical interventions, both restraints and seclusion within the
participating schools.

An increased focus on the environment and a more child-centred approach.

An improved understanding of staff/parental wellbeing and the importance of looking after their own
regulation.

A shift in mind-set towards children and young people being more than their distressed behaviours.
GEPs EPs feeling more confident of what they can offer to ASL establishments.

Improved partnership working with LD-CAMHS.



How do we know?

97% of participants of the follow up
training rated the training ‘useful’ or
‘very useful’ in contributing to
developing their practice.

Participants said that the training
helped them think about

‘best practice for learners and
helping support their regulation skills
and how to create a supportive
environment for learning’

and supported them to ‘support staff
and pupils more efficiently when
pupils are distressed.

Parent reported that her CYP was more regulated in the
home, she felt safer and everyone in the home felt less
stressed.

“| feel like shouting to the world to every parent to come
to it, they missed out. | feel like | just stepped into a gold
mine.”
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‘The old approach was easier, quicker and if you had the
right staff you did it [restraint] more often, Which isn’t a
good thing but maybe it was easier for us.” (SLT)

‘Making us think about the realities of our own regulation.
‘It will ensure a safer practice.




Next steps for GEPS...

e Continuing to work with LD CAMHS and piloting new forums to meet the needs of
these CYP.

* Exploring different options of service delivery to the ASL sector.
e Continuing to improve our own CLPL.

* Continued focus on restraint reduction as outlined in our ‘Nurturing
Relationships’ policy.

* Using research skills to analyse the profiles of those in the ASL sector to inform
future strategic planning.



Discussion prompts...

What are your working
relationships like with LD-CAMHS
or other relevant agencies?

What are the main difficulties
emerging in the ASL sector within
your own context?

Is there scope for joint working
with ASL establishments across
the West Partnership?
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