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We are happy to present to you our third journal 
‘Act for Careers. Better Employability Opportunities for All’.

 In this report we are setting out practice for extra-school support from school to work which 
is part of policy and practice in Glasgow, The Hague and Nuremberg to ensure that all young 
people get the help they need to reach their full potential. The examples ‘Glasgow Activity 
Agreement’, ‘The Hague’s Spirit4You’ and ‘SCHLAU - Nuremberg’ attempt to proof that local 
delivery of social support and transition management in addition to Career Education at school 
really makes the difference. 

In general, the main distinction with the labor market is between those with a vocational degree 
or training and those without. The chances of those without a vocational qualification succeed-
ing in the labour market have been decreasing over the past decade. Many of these young 
people that do not experience a smooth transition from school to work are likely to face con- 
tinued exclusion from regular employment and an increased risk of alienation and disengage-
ment from society. They may find themselves trapped in precarious work contracts and – es-
pecially in times of crises – barred from proper employment at all. Therefore it is critically im-
portant that we direct our attention to all young people, but especially to our more vulnerable 
young people, who have been pushed furthest from opportunities and who stand in danger of 
disengaging from school, training and even society. The validation for young people that partici-
pation, through meaningful employment, offers cannot be underestimated.

The implementation of the EU Youth Guarantee in 2013 has proved to be a success. Since 
then, so evaluation recently published by the European Commission, around 9 million young 
people have taken up an offer under this scheme. Today, it is said, there are 1.6 million fewer 
young unemployed and 900.000 fewer young people not in employment, education or training 
(NEET). Yet, this doesn’t mean that all is well – far from it. The Commission claims that young 
unemployment is steadily dropping, but there is also evidence that leaves no doubt that num-
bers still remain high, in fact, too high. 

To the Reader
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Youth employment policies should be based on identifying the relevant target groups more ef-
fectively, placing additional attention on young people with the lowest levels of qualifications and 
promoting meaningful and rewarding employment. It seems therefore worthwhile to draw les-
sons from the experience gained and to share insights received. Glasgow’s ‘Activity-Agreement’, 
The Hague’s ‘Spirit4You’ and Nuremberg’s ‘SCHLAU – Transition Management’ will certainly 
not be able to provide answers to all questions and challenges in the field, but they may be 
taken as examples of useful and interesting practice and a comprehensive approach to some 
of the transition challenges from school to work. The strategies presented may provide food 
for thought and informed transnational discussions, when the experts and project partners 
met in the various cities. There, partners examined each other’s projects with sympathy and a 
willingness to find creative solutions, as critical friends and mentors to extend the professional 
dialogue in this field and improve the service delivery to young people in each local Authority.
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5

Erasmus+ Strategic Partnership 
Glasgow - The Hague - Nuremberg
“Act for Careers - Report lll”
Erasmus+ Projekt No 2014-1-DE04-KA200-001127
Funded by the European Union



Abigail Kinsella
Prinicipal Officer Employability and Skills 
Partnership Team, Glasgow

R’kia Azzatam
Project leader Spirit4You (career guid-
ance organization for vocational education 
students), The Hague

Karina Baarda
Programme leader Spirit4You, The Hague

Caroline Briaire
School counsellor Roemer Visscher College 
/ Zuid-West, The Hague

Michael Groher and
Kataryna Deobald 
SCHLAU Transition Management,
Nuremberg

Front page: Jemma McLean, Morgan Wilkie and Conor Woodhouse (Students), Heather Kerr and 
Vincent Clarke (Teachers), Lochend Community High school, Glasgow

6

Authors, Participants and Supporters



Aad van Loenen
Director of De Einder (secondary schoolfor 
basic pre-vocational education), The Hague

Sandra Jellema
Director of Bernardusschool (secondary 
school for special needs education), The Hague

Jacqui McBride (center)
Opportunities for All Manager, Glasgow
and
Team SCHLAU, Nuremberg

Eleonore Birkenstock
Journalist, Bavarian Broadcast Corporation, 
Studio Frankonia, Nuremberg

Margaret Murry
Inclusion Development Officer, Glasgow

7



8



9



10

21/10/2015 – 25/10/2015
Nuremberg Partnership Meeting

Participants:
From Glasgow: Ian Robertston (Assistant Director Education Services), Maria Walker (Head of Service 
English as an Additional Language Service, Glasgow Dyslexia Support Service, International Education 
Office), Jennifer Cairns (Deputy Head Teacher, Lochend Community High school), Tracy Leavy (Senior 
Curriculum Manager, Kelvin College), Heather Kerr (Teacher, Lochend Community High school), Bob 
Baldie, (Education Scotland).
From Maastricht: Peter-Paul Truijen (Prinicipal Terra Nigra College), Belinda Heusschen (Deputy Head-
master, Terra Nigra) , Inge Matthijs (Teacher, Terra Nigra), Nadine Piereij (Student, Vocational School Lim-
burg), Jos Eussen, (Director RCE Rhine-Meuse), Judith Deynen (Trainer, Utrecht), Ankie van Loo (Assistant, 
RCE Rhine-Meuse).
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Programm
Focus:  Vocational Training
Wednesday 21 October
Opening of the seminar, welcome address
Ulrich Ziegenthaler, Prinicipal Director of Department Vocational Schools
Dr. Hans-Dieter Metzger, Head of Department SCHLAU
Thursday 22 October
The German System of Vocational Training
Alexander Friedrich, Chamber of Industry and Commerce (IHK)
Embedded Learning: Vocational School 1 –  
Electricity, Metal Techniques, Building Management
Dieter Kuschel (Principal) and Team
Apprenticeship in a Company
Siemens AG, Human Ressources, People and Leadership
Steffen Lechner and Team
Workshop: Strategic Discussion and Agreement about next steps
Town Hall Wolfsches Rathaus
Erasmus+ Steering Group
Civic Dinner with Mayor Dr. Klemens Gsell
Friday 23 October
Virtual Companies and International Transactions
Vocational School 10 – Office Management
Ulrike Horneber (Prinicpal) and Team
Vocational Training for Asylum Seekers – Pilot Project
Vocational School 5 – Training
Gisela Schlenk (Principal) and Team
Vocational Training for disadvantaged Young People
Vocational School 6 – Trades
Reinhold Burger (Principal) and Team
Docupaed
Non-formal Education in Democratic Learning
Julia Oschmann (KJR)
Saturday 24 October
Non-formal Education in Democratic Learning
Documentation Center Nazi Party Rally Grounds
Feedback and Final Discussion
Steering Group and Participants
Long Night of Science
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01/03/2016 – 05/03/2016
Glasgow Partnership Meeting

Participants:
From Nuremberg: Dr. Klemens Gsell (Mayor), Ulrich Ziegenthaler (Principal Director Dep. Vocational 
Schools), Ulrike Horneber (Principal Vocational School 10), Barbara Denker (Head Fashion School), Tanja 
Knöchlein (Teacher, Vocational School 5), Christina Plewinski (International Officer), Dr. Hans-Dieter Metz-
ger (Head Dep. SCHLAU), Dr. Christian Büttner (Staff Employee, Education Services), Günter Ebert (Staff 
Employee, Education Services)  
From Maastricht: Belinda Heusschen (Deputy Headmaster, Terra Nigra) , Inge Matthijs (Teacher, Terra Ni-
gra), Jos Eussen, (Director RCE Rhine-Meuse), Judith Deynen (Trainer, Utrecht), Ektarina Mulder (Manager, 
RCE Rhine-Meuse).
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Programm
Focus:  International Education and Support of 
Young People with Special Needs
Tuesday 1 March
Opening of the seminar, welcome address
Gillian Walsh (International Officer) and Lesley Atkins 
(International Education Officer)
Cultural Learning at Kelvingrove Museum 
Neil Ballantyne (Director) and Team
Wednesday 2 March
International Perspectives on Employability. 
Exchange between Erasmus+ and 
Icelandic Delegation at Education Scotland
Janice Morran (International Education Office) and 
Klaus Mayer (Development Officer, Education Scotland)
Introduction to the Transformative Change Planning Approach
Aileen Monaghan HMI ((Her Majesty‘s Inspectorate of Education)
Supporting young people from a refugee background 
into employment and further education 
Clyde College Anniesland and Janice Morran 
(School Coordinator, International Education), Lynda Darroch 
(Leader of International Learning)
Civic Lunch with Lord Provost
Workshop Steering Group and Participants
Developing the partnership website
Update from GCC Employability Team 
on Developing Scotland’s Young Workforce
Feedback from SCHLAU 
job shadowing Jacqui McBride 
(Opportunities for All Manager,  Employment & Skills Partnership Team)
Thursday 3 March
Visit to Shawlands Academy
Presentation from GCC Employability Team: BME Roma Project
Partnership working with refugees
Presentation from EAL Service – Rosaline Martin (EAL Area Leader)
Visit from British Council Scotland
Completion of strategic project plans from each partnership sector:
schools, colleges, Local Authorities 
Apprenticeship in a Company
Lynda Darroch (Leader of International Learning)
 and Janice Morran (School Coordinator, International Education)
Friday 4 March
Participation and Visit to “EXCHANGE”, The Bridge, Easterhouse
Klaus Mayer (Development Officer, Education Scotland)
Saturday 24 October
Cultural Learning – Visit to Mount Stuart
Feedback and Final Discussion
Steering Group and Participants
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24/10/2016 – 28/10/2016
Glasgow Partnership Meeting

Participants:
From Nuremberg: Christina Plewinski (International Officer), Dr. Hans-Dieter Metzger (Head Dep. 
SCHLAU),  Eleonore Birkenstock (Bavarian Broadcast Corporation), Kataryna Deobald, Michael Gro-
her, Franziska Güntner, Christine Grundig, Ruth Kaiser, Ulrike Luber, Ramona Rathgeber, Gudrun Richler  
(all SCHLAU-Team).



Programm
Focus:  Young People with Additional Support Needs
Tuesday  25 October
Opening of the seminar Abigail Kinsella 
(Principal Officer, Employability and Skills Partnership Team)
Introduction to the Programme
Jacqui McBridge (Opportunities for All Manager)
Role of the Employability and Skills Partnership Team
Abigail Kinsella (Principal Officer, ESP-Team)
Employability and ASN
Margaret Murray (Inclusion Development Officer)
Visit to Parkhill School and the Vocational Hub
Civic Lunch with Lord Provost
Visit of Tennent’s Training Academy 
and Meeting Young People Untertaking Vocational Training 
Wednesday 26 October
Introduction to the Day
Jacqui McBride (ESP Team) 
Activity Agreements Model in Glasgow 
Maxine Morrison (Activity Agreements Team Leader)
Workshop: Meet the Team – AA coaches
Glasgow/Nuremburg Model Sharing Good Practice 
Teams Glasgow and Nuremberg
Working with Young People from 
Migrant Background and Black Minority Ethnics
Suki  Sangha (Activity Agreement  Coach)
Working with Specialist Agencies
Visit to Youth Community Support Agency, Dalmarnock
Young People in Action - Visit to First Steps Training
Construction Business Partner
Multiculturalism and Scottish Heritage
Kelvingrove Art Gallery
Thursday 28 October
Visit to Science Center
Education in Science, Technology, 
Engineering and Mathematics. STEM-ED Scotland
Mark Irwin (Principal Officer)
Education Glasgow and the Science Centre Partnership
Susan Meiklejohn (Science Center)
Enterprise Programmes - ESP Team programmes – 
Young Enterprise Scotland – Lochend Community High school
Gary Condie ( Principal Officer), Heather Kerr and Vincent Clarke 
(Teachers, Lochend Community High school)
Foundation and Modern Apprenticeships
Graeme Hendry (Skills Development Scotland)
Glasgow Guarantee Presentation
Presentation from GCC Employability Team: BME Roma Project
Partnership working with refugees
Presentation from EAL Service – Rosaline Martin (EAL Area Leader)
Visit from British Council Scotland
Completion of strategic project plans from each partnership sector: 
schools, colleges, Local Authorities
Apprenticeship in a Company
Lynda Darroch (Leader International Learning) and Janice Morran
(School Coordinator, International Education)
Friday 4 March
Feedback and final discussion
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Glasgow –  
Employability and  
Skills Partnership-Team
The Setting
 
Glasgow has experienced economic growth and development in recent years, specifically in 
high-tech (STEM- Science, Technology, Engineering, Maths) and service sectors. 

Glasgow is Scotland’s largest urban economy and one of the fastest growing cities in the UK. 
It is led by policy and strategy frameworks at UK national level (supported by the 

UK Government, in Westminster, London), Scotland national level (supported by 
the Scottish Government in Edinburgh) and local government level, (Glasgow 

City Council Local Authority). Neighbouring local authorities support each 
other through economic cluster groups (Glasgow City Regional Deal). 

All these structures are able to provide various funding and overall 
leadership to the provision of services to communities and indi-

vidual citizens.

Glasgow is also fortunate to have employer support in the 
form of Glasgow’s Economic Leadership, established in 2012 

as a response to the recommendation of the independent, pri-
vate-sector-led Glasgow Economic Commission. The Commission 

was set in 2010 to review the city’s Economic Strategy and Action Plan 
within the context of the economic challenges facing Scotland, the UK and 

the world, aiming to keep growth and plans for continued improvement on 
track.

Within this framework, Glasgow looks to tackle the challenges of employment and skills short-
ages, attracting the right mix of business, innovation and investment to the city and building on 
its excellent infrastructure to be one of the most diverse and forward-thinking cities in Europe.
The Glasgow Economic Commission identified at least 6 sectors where Glasgow has a dis-
tinctive asset base and where overseas trading opportunities have real potential for growth; 
low carbon industries, financial and business services, life sciences, engineering, tourism and 
education

The most significant policy documents supporting vocational education in Scotland are heavily 
influenced by the economic setting of local areas.
Glasgow City Council is responsible for providing education to children and young people, 
alongside economic development activities and these services are underpinned by the princi-
ples outlined in the Glasgow City Council Strategic Plan 2012-17:
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• The Setting
• Economic growth
• A vibrant city 
• A sustainable city
• A city that looks after its vulnerable people
• A learning city
• Making best use of resources

Glasgow City Council is committed to developing 
economic growth, tackling poverty and inequality and 
improving outcomes for young people. 

“We will aim towards closing the attainment gap with 
the rest of Scotland, driving up recognised qualifica-
tions, skills and experiences of school pupils. Inde-
pendent inspections of schools continue to demon-
strate improved standards.”

Education Scotland is the national agency, which quality assures the provision of learning and 
teaching in Scotland. They publish inspection reports and guidance documents to support con-
tinuous improvement for learners.

The OECD Review of Curriculum for Excellence – published in June 2015, highlighted that 
the key elements of CfE, including a broad range of educational reforms, must now focus on 
the implementation of these changes. 

The National Improvement Framework – published by Education Scotland in 2016 
further describes how successful partnership working between schools, colleges, 

employers, local authorities and national bodies is critical to success.

Since 1996, Education Scotland has produced How good is our school? 
the nationally and internationally recognised brand, which underpins effec-

tive self-evaluation as the starting point for school improvement. How good 
is our school? is now in its fourth edition. It provides a suite of quality indicators 

that support staff in all education sectors to look inwards, to scrutinise their work 
and evaluate what is working well for learners and what could be better. It is a key aspect of 
the Scottish approach to school improvement. This edition has a strengthened focus on equality, 
wellbeing and skills for learning, life and work, all of which help ensure young people can secure 
the best possible post-school destination and are well equipped for a future characterised by 
continued life-long learning.

Glasgow City Region City Deal initiative has benefited from European guidance and funding 
to create thousands of new jobs and establishment of programmes to provide targeted sup-
port to 16-24 year olds and vulnerable residents, testing new ways of boosting the incomes of 
people on low wages to make them more self-reliant.
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Developing the Young Workforce, Scotland’s Youth Employment Strategy (2014)

This policy document sets out an ambitious seven year plan, with high level targets, primarily, 
the reduction in youth unemployment by 40% and increasing the ranking of Scotland’s youths’ 
engagement in work, compared to other European countries.

11 key performance indicators were published with a commitment for all partners to monitor 
progress on an annual basis. Scotland now aims to be one of the top five EU countries with the 
highest numbers of young people in employment.

Specific actions have been established for schools, colleges, apprenticeship providers, employ-
ers. There is a strong emphasis on addressing inequalities in the workplace for underrepresent-
ed groups, such as gender imbalances, those with disabilities, young black and minority ethnic 
people, and young people who are care experienced.

Prominent features of the strategy are:

• Development of a wider range of vocational pathways for pupils, to participate in blended 
learning across different settings, including school, college and the workplace.

• The introduction of new jointly delivered qualifications such as Foundation Apprentice-
ships, which incorporate schools, colleges and employers as co-delivery partners.

• Facilitating improved dialogue between schools, colleges and employers, to increase mutual 
understanding of each other’s learning, teaching and workplace employment practices.

• Increasing the impact of relevant Labour Market Information and supporting greater 
awareness of potential growth areas in the economy, and the consequential affects for 
skills development in young people.

• A focus on STEM ( Science Technology Engineering and Maths).
• Recruitment of young people at the heart of workforce planning across private, public and 

third sector organisations.
• Equality and diversity themes to be highlighted.

Glasgow is one of the geographical areas of the UK, which is eligible for the Youth Employment 
Initiative. Country specific recommendations for the UK were issued in 2015. 

These included actions to address skills mismatches by increasing employer’s delivery of ap-
prenticeships and to further reduce the number of young people with low basic skills. In Glas-
gow a specific bid has been successfully obtained to support the Youth Employment Initiative 

and the Youth Guarantee that aims to prevent young people from becoming long 
term unemployed. One aspect of the implementation of the Youth Guarantee is 

the development of a number of Youth Gateway/ Youth Hub models to provide 
a coordinated approach to service planning and access to provision- joining 
up the learning and employment journeys for young people. The purpose 

of this service is to assist the most disadvantaged and / or disengaged young 
people to work through the employability pipeline and enter and sustain employ-

ment at a faster pace.
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The rate of youth unemployment across the City region is falling however the rate of inactivity 
has increased with growing evidence that young people are leaving the unemployment register 
with an unknown destination.

The table below is sourced from the annual School Leaver Destination report which charts the 
destination of all young people leaving school each year. The table shows the 10 year trend and 
highlights that whilst positive destinations are increasing there is a rise in the numbers of young 
people who are unconfirmed and are therefore unknown. 

Year in Year trend of destinations of Glasgow school leavers 2005-2015:

The chart below shows the reduction in youth employment from April 2004 to March 2013. 
From 2007 to March 2011 Glasgow mirrored the Scottish and UK trends however a significant 
divergence emerges from April 2011 when the % employment rate dipped and continued on a 
downward trend through to March 2013 while the Scottish and UK appears to stabilise around 
March 2012 and shows some growth.
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The Approach 
 
Employment and Skills Partnership Team- Education Services.

Glasgow City Council has established a unique approach to supporting school pupils to make 
the most successful transition from school towards continued success in learning and employ-
ment.

The Employment and Skills Partnership Service is delivered through a team of professional 
staff, from multi- disciplinary backgrounds. This includes teachers, youth workers, careers advis-
ers, social workers and other practitioners who have a diverse range of skills and experiences 
relevant to helping school pupils and school leavers. The ESP team works within secondary 
schools, community settings and partner premises.

The ESP service priorities are to:

• Increase positive participation rates in education, employment and training
• Improve work related learning opportunities
• Develop career management skills
• Increase pupil attainment of qualifications, personal attributes and wider achievements
• Facilitate equality of access to support based on individual need
• Quality assure all services to a high standard.

Employment and Skill Partnership team members work closely with colleagues from 
Skills Development Scotland, the national skills agency for Scotland. Skills Development 
Scotland careers coaches collaborate with ESP colleagues in schools and colleges to 
support individual pupils to make well informed career decisions, based on assessment of 
an individuals’ self, strengths, horizons and networks. Skills Development Scotland also 
maintains a web enabled service through the website: www.myworldofwork.co.uk

Regional Developing the Young Workforce Group.

Glasgow has a strong track record for putting employers at the heart of the employment and 
skills agenda.

In 2012, The Glasgow Employer Board (GEB), Glasgow Chamber of Commerce’s flagship em-
ployment and skills group formed its Youth Employment Action Group (YEAG) and embarked 
upon a 14 month research period to develop an employer led solution to youth unemploy-
ment in Glasgow.

Working with Chamber members and key partners across the city, the YEAG concluded its re-
search into youth unemployment in Glasgow in early 2014, publishing 13 recommendations to 
positively impact employment opportunities for young people. These included further develop-
ment of regional groups to drive employer engagement with schools and colleges, supporting 
more employers to recruit more young people into their workforce.
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Assuming responsibility for Developing the Young Workforce in Glasgow was a natural progres-
sion for the GEB and in late 2014, it was announced as the first regional Developing the Young 
Workforce Group.  The Scottish Government’s Commission on Scotland’s Young Workforce 
recommended the creation of 15 similar regional groups based on what Glasgow Chamber of 
Commerce had achieved.

Led by Glasgow Chamber of Commerce, Glasgow’s Regional Developing the Young Workforce 
Group has a key focus to strengthening industry engagement with education and increas-ing 
employment opportunities for young people in the city.

This is being spearheaded by each Secondary and ASL school being matched up with at least 
one business partner. Employers from different industry areas work directly with schools to 
exchange knowledge on education programmes and skills needs for the workforce. Employ-
ers offer work placement opportunities and work shadowing placements for pupils and staff. 
Together the senior management team members in schools plan activity with employers to 
develop enhanced awareness of the workplace.

Glasgow’s Colleges.

There are three colleges in Glasgow, namely Glasgow Clyde College, the City of Glasgow Col-
lege and Glasgow Kelvin College. Each college delivers part time and full time provision across 
designated curriculum areas. Schools and colleges work together to deliver vocational qualifica-
tions to pupils in the senior phase S4- S6. These courses usually run two afternoons per 
week, although there are also models for more extensive delivery of qualifications 
to better suit the needs of pupils. Employers support work placements for school 
and college pupils and also contribute to the co-design of learning experiences to 
ensure that candidates are equipped with the skills to succeed in the workplace. We 
are very proud of the range of qualifications available, as they straddle all SCQF 
Levels- from SCQF1- 7, all the relevant levels for school age pupils. All the colleges 
have new purpose built facilities, including state of the art workshops, laboratories 
and simulated workplace environments as well as digitally enabled classrooms and 
lecture theatres.

Vulnerable Young People

The Scottish Government want all children and young people to be able to get the most from 
the learning opportunities which  are available to them, so that they can realise their full poten-
tial, in learning, in work, and in life.  

Through policies such as Getting it Right for Every Child (Girfec) and Curriculum For Excel-
lence, the Scottish Government has set out its ambition for services provided to children and 
young people, and for their learning. An important part of this approach is the recognition that 
all children and young people are different. To enable them to reach their full potential some 
will need additional support. 
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The Education (Additional Support for Learning) (Scotland) Act 2004 amended in 2009 pro-
vides the legal framework for the provision of additional support for learning. This places a 
duty on local authorities and schools to identify where a pupil requires additional support for 
learning and must put in place measures that help and support them to get the most out of 
their education. The school will produce a child’s plan – these plans can be created at any time 
during a child’s education but may start from the age of 3.  Children may need extra help with 
their education for a wide variety of reasons e.g.

• social or emotional difficulties
• behavioural difficulties
• having missed a lot of school due to ill-health
• problems at home
• bullying
• being particularly gifted
• a sensory impairment or communication problem
• a physical disability
• being a young carer or parent
• moving home frequently
• having English as an additional language.

It is aimed that most pupils should be able to continue in their mainstream school with addition-
al supports being provided within the school but for some pupils this may not be appropriate 
and other options will be considered.  These pupils will be discussed at a Joint Support Team 
which is chaired by an SMT member of the school where a multi- agency team will discuss and 
make recommendations on the appropriate course of action for these pupils.

ASL in Glasgow

Glasgow has 13 ASL secondary schools, 6 for pupils with additional support for learning needs, 
2 for young people with social emotional behavioural difficulties, 2 for pupils with complex 
learning needs who require the specialist support they would not have access to in a main-
stream school.  In additional there are a further 12 units in the mainstream schools which allow 
the pupils to attend a mainstream secondary school whilst receiving additional support from 
specialist staff in the units.
Parkhill School is one of our ASL secondary schools and our ERASMUS delegation went on a 
visit to the school in October 2016.

Parkhill School

Parkhill Secondary School is a non-denominational school for pupils who have additional sup-
port needs. Pupils progress from S1 – S6. Classes contain a maximum of 10 pupils. The current 
roll is 76 with 50 boys and 26 girls. It aims to create a happy, safe and stimulating environment 
where pupils are engaged and challenged by their learning. Pupils are given the opportunity 
to develop knowledge and skills which will enable them to access information for every day, 
independent living. 



23

Its main objectives are to equip the young people with the skills required for life, work and 
continued learning. This is achieved through Curriculum for Excellence which responds to the 
particular needs of pupils and the multi-cultural communities in which they live. The curriculum 
provides realistic challenging tasks that are progressive, measurable and understood by pupils. 

Certification for all is vital and a variety of courses are offered within a range of SQA accredi-
tations. First to Third years’ experience a broad general education (BGE) with a variety of 
options offered at 4th year. Senior Phase pupils (S4-S6) access work experience, vocational 
programmes and relevant college placements.

The school has been successful in securing funding to develop an Enterprise Academy within 
the school and are extremely positive about the opportunities it will be able to offer its pupils 
when the resource is completed next year.  The school wanted to give its pupils’ the chance 
to develop employability skills and looked at the most appropriate skills areas with job op-
portunities in the local area.  The school chose to focus on the hospitality, business admin and 
horticulture areas.  They are being supported to develop this through their business partners 
- Milnbank Housing Association and the Hilton Hotel Group.  They are also supported by Glas-
gow City College and have a lecturer delivering professional cookery classes within the schools 
industrial kitchen and have linked up with Land and Environmental Services to deliver SVQ 
qualifications in horticulture.

The enterprise academy will feature
• An industrial kitchen  - through which the school will operate an event catering business
• A office base – where pupils will learn business admin and undertake marketing and pro-

curement for the catering business
• A hotel room environment – where pupils will learn about housekeeping 
• Horticultural area – where pupils will produce vegetables to supply the kitchen

The school also has a nurture base which is in its second year.  The school had a problem with 
pupil behaviour which led to exclusions from school.  In order to tackle this behaviour the 
school set up the nurture base for a small group of pupils, normally in S1. They spend up to a 
year in the base led by a specially trained teacher but remain members of their mainstream 
class, joining the other children daily for planned activities. The nurture group room provides 
a warm and welcoming environment which contains aspects of home and school, with sofas, 
plenty of space and equipment for play, as well as books, work tables and computers. It is a safe, 
predictable environment where the unique developmental need of each child is met.   Pupils 
are encouraged to share, trust and reflect together, supported by staff that are consistent and 
attentive in the support they offer. Parents are consulted in the initial process and their consent 
obtained. Thereafter, they are regularly updated with target setting and progress of their chil- 
dren.

EVIP (Enhanced Vocational Inclusion Programme)

Another specialist resource in Glasgow is our EVIP programme which has recently been review- 
ed and refocused to ensure pupils achieve optimum benefit from participation.
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The programme has been established as a “virtual school”, whereby pupils who 
are not flourishing in mainstream schools, can be referred to a more intensively 

supported curriculum model. Pupils are assigned to smaller class groups, with 
learning taking place in a college environment. There are fewer teachers 
than mainstream schools and more continuity to support peer learning and 

personal supervision. Pupils participate in tailored subject options and receive 
on-going 1-1 support from designated personal coaches.

P u - pils participating in EVIP would have been likely to withdraw from full time education 
and are vulnerable to becoming unemployed without the necessary intervention to support 
continued learning.

Subjects studied include core areas, such as English and Maths, and introduce more vocationally 
orientated qualifications, in areas, such as automotive engineering, construction, hairdressing and 
beauty, social care and employability.  These would replace traditional national qualifications in 
science, languages and so on. Employer organisations support work placements and workplace 
visits.

Pupils’ attainment and positive participation in employment, learning and training has increased 
year on year during this initiative.
Some children struggle to attend school and become disengaged from learning – this is a trend 
the Scottish Government is committed to changing and has funded a project specifically to 
support this group of vulnerable young people at the point of transition from their compulsory 
education to reengage them in the learning process through an Activity Agreement.
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Activity Agreements

The Scottish Government introduced Activity Agreements across the country in 2010.  They 
were developed in recognition that some young people are not ready or able to access formal 
learning opportunities when they reach the school leaving date.

Some young people face multiple barriers and need support to build their confidence and so-
cial skills, or would benefit from opportunities to develop team-working skills and self-esteem.   
For the most vulnerable young people, intensive advice and guidance is also required and this 
is the basis of an activity agreement.

What is an Activity Agreement?

It is an agreement between a young person and a coach that the young person will take part in 
a programme of tailored learning and activity which enables them to become ready to access 
formal learning or employment.  It is a written document and lays out a range of actions that 
the young person will take in order to achieve their goals which have been identified during a 
“needs led” assessment with their coach.

The two main priority groups of young people are:
• Pupils identified as being vulnerable to disengagement prior to leaving compulsory edu-

cation
• Young people who initially move into a positive post school destination but are unable to 

sustain it.

Last year over 2,500 young people across Scotland participated in an Activity Agreement, ap-
proximately 1 in 5 of them were from Glasgow.  To date Glasgow has received £2.7million in 
funding and has supported over 2,400 young people to participate in an Activity Agreement.

The Glasgow Model

The Activity Agreement service sits within Education services enabling the team 
to work closely with schools to identify young people who have disengaged 
from school or have barriers that need addressing before they are ready to 
make a successful transition from school.  They do so at the earliest stage 
prior to the statutory leaving age.  It is important to remember that Activity 
Agreement is an employability offer and for some pupils it may not be the most 
appropriate offer.

All young people referred for an Activity agreement will undergo a period of 
assessment and relationship building to ensure that an Activity Agreement 
is the correct offer for them. During this period the coach and the young 
person will work together using the EASI&R approach to determine if they are: 
Eligible, Assessed suitable, interested and ready to participate. Once this has been 
established the young person will be offered an Activity Agreement
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Most of these young people have a negative experience of school and have become isolated 
and resistant to working with any agencies.  The need for a skilled and experienced practitioner 
to establish a positive on-going relationship with young person; and to then develop an action 
plan that will move the young person onto the skills pipeline has meant that the service has re-
cruited a multi-disciplinary group of professional staff, with a wide range of skills and experience 
to support these young people.   3 coaches have a social work background,1 from community 
learning, 1 a family support worker, 1 a careers advisor,  1 with a background of working with 
Black and Minority communities.

Our model is delivered to our young people in a systematic way to ensure parity of service.  
Although the phases are the same the interactions and activities are tailored based on individual 
need.

The Activity Agreement Coach will work in partnership with the learner to support the young 
person through the following stages:
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We recognise that young people will not move in a linear pathway through the 7 stage model 
and in some cases young people completely disengage from the service.  We have a specific 
team who are responsible for re engaging those young people and linking them back in with the 
service.   Evidence highlights that our young people require an on-going wrap round service in 
order to sustain and move on.  This service is offered for a period of 12 months and the team 
will actively track and maintain relationships with all young people who have been referred for 
or participated in an Activity Agreement. See table below. 

Partnership Working

A partnership approach is imperative to the success of the Activity Agreement Model and the 
team has developed strong and effective working relationships with the key agencies across 
the city.   

One such partner agency is the Youth Community Support Agency 

YCSA is a well-established charitable organisation which delivers specialist support services to 
young people aged 14-25 from Black and Minority ethnic communities to empower them to 
embrace their full potential, equipping them with the tools and skills to make positive changes 
in their lives. 

The service is delivered holistically support through a variety of in-house services to ensure 
young people have maximum and effective support.  The main focus of their work is to engage 
with those young people deemed ‘hard to reach’ at risk of social exclusion and on the fringe of 
society.  They have extensive knowledge and experience and have developed a sound under-
standing of the issues and challenges that ethnic minority families face in Scotland today.  The 
activity agreement team works closely with YCSA recognising their expertise and our collabo-
rative approach is a partnership which we value and will continue to develop in the future.
Activity Agreements is a reactive service which aims to support pupils to reengage in learning 
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as they approach their transition at 16 but ideally the aim would be to keep our children en-
gaged in school and to do that an earlier intervention programme is required.  One programme 
that hopes to meet this challenge is MCR Pathways.

MCR Pathways

This exciting initiative is collaboration between Glasgow City Council, a charitable foundation 
and other private, public and third sector partners to proactively support young people who 
are care experienced or from disadvantaged, vulnerable backgrounds to participate in positive 
activities to increase their long term employment prospects and life chances.  This is a targeted 
resource, which supports eligible pupils.

Success measures include:

• Increased staying on rates for pupils
• Increased attainment for pupils
• Improved learning outcomes through pupils’ participation in college, uni-

versity, Modern Apprenticeships and employment.
• Raising aspirations and  development of associated skills of participants

Vital components:

• 1-1 mentoring support regularly  sustained over years rather than months, supported by 
community and business members

• Early intervention from S1 onwards
• Proactive engagement with employers through talent tasters- introductions and network-

ing with operational, strategic, management and chief executive level colleagues from a 
range of employers, across different occupational and industry sectors

• Individualised support from expert coaches, linked to a caseload of pupils.

Looking Forward to the Skills of tomorrow

Educational outcomes in Scotland feature recognition of wider achievements, outside formally 
accredited qualifications.

The Duke of Edinburgh Award Scheme is a fun adventure and major challenge, offering three 
progressive Award levels (Bronze, Silver and Gold) and a wide range of activities to anyone 
aged 14 to 24. Millions of young people in the UK have already taken part in the world’s leading 
youth achievement award – pushing personal boundaries, gaining new skills and enhancing their 
CVs and university applications. Volunteering, Physical, Skills, Residential and Expedition Chal- 
lenges are included for all participants. Currently over 500 young people per year are support-
ed to achieve Duke of Edinburgh Awards in partnership with their local schools and community 
groups.
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School and Business Partnerships

Each Glasgow Secondary and ASL School will have a lead business partner by Dec 2016. 
Employers from private sector organisations such as Clydesdale Bank, Marriot Hotels, Qualitol 
asset monitoring and Jacobs engineering, are collaborating alongside public sector employers 
like Scottish Water, Network Rail and various higher education establishments to partner with 
local schools to enter into knowledge exchange activities. The aim is for teachers to learn from 
industry experts and employers to also benefit from a more up- to date and accurate insight 
into the day to day activities of schools. 

School and employers meet at least 3 times per year to establish an annual plan of activity, 
which includes colleague and pupil facing events, challenges, networking events, fun sessions and 
employability themed solutions. The impact of these activities will be further evaluated over the 
next few months. 

The Regional Developing Young Workforce Group, led by our local Chamber of Commerce 
supports employer engagement and participation in these activities.

Determined To Programmes

Pupils are introduced to vocational areas, which are traditionally very competitive through a 
series of creative workshops, supported by employers. Topic areas include: movie making, ani-
mation, music performance, reporting and journalism. These programmes culminate in a show-
case of pupils’ work, usually to an invited audience of parents, friends, teachers and employers. 
Enterprising skills, confidence building and talent nurturing are evident through the transforma-
tion of pupils’ initial interests to full blown movies, music gigs, magazines and newspaper features.

STEM (Science, Technology, Engineering and Maths)

Pupils are being encouraged to continue with their learning in STEM subjects, as we have too 
many young people who are choosing to withdraw from continued learning in these areas. 
As current and future jobs will require a greater knowledge and understanding of these sub-

jects, we must promote their attractiveness 
and continue to innovate in the learning and 
teaching of the subjects so that pupils can 
achieve their full potential.

Some Examples of STEM related activity in-
clude:

Scottish Water have introduced an industry 
challenge across 4 secondary schools, based 
on STEM areas of their business (network 
engineering, renewable energy). 
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Allan Glens STEM Academy – partnership with Allan Glens trust, colleges, universities, Scottish 
funding council and businesses.  Based in the new City Campus of the City of Glasgow College, 
the academy will support schools and teachers to develop new approaches to learning and 
teaching in the STEM subjects, with a focus in emergent areas of STEM. 

Employability bites – industry linked “bite sized” contextualised learning in STEM.  Developing 
these with in partnership with industry on STEM knowledge and skills e.g. Natures Chemistry 
on fuels.  

European Conference on Climate Adaptation – Developing an education strand for the ECCA 
conference in 2017 with Engineering Development Trust, Jacobs and City of Science – schools 
developing engineering solutions to climate adaptation

Digital skills – delivering a number of projects focused on digital skills, includ- 
ing the Rookie Oven Academy on digital businesses and the MiniGame Jam 
for developing coding in primary schools

Women into Engineering Initiatives – supported by a range of employers, 
exposing female pupils to consider jobs in all fields of engineering.

STEM Ambassador Programmes – facilitate employer endorsement of recent graduates 
in employment and experienced industry experts to engage with school pupils to encourage 
participation in STEM subjects to Higher level SCQF6 and above.

Foundation Apprenticeships

Foundation Apprenticeships are a new model of blended workplace, school and college learn-
ing for senior phase school pupils. They have been designed to close the gap between tradi-
tional learning from school and in the workplace. School pupils are able to gain valuable real- 
life work placement as part of the programme, which includes studying industry recognised 
qualifications. Typically pupils will complete this programme over a two year period, where the 
pupils would attend school part of the week, and study at college and with a host employer 
for the remaining days. Foundation Apprenticeships are available in industry sectors where 
more jobs with prospects are predicted. These are currently: Civil Engineering, Mechanical Engi- 
neering, Engineering, Financial Services, Business Skills, Healthcare, Social Care-working with 
young people, ICT hardware and ICT Software. It is anticipated that new frameworks will be intro- 
duced to include Creative Design and Laboratory Skills. Pupil participation in these program-
mes is increasing year on year. It is anticipated that by 2021, at least 25% of senior phase pupils 
will be encouraged to participate in one of these programmes. Foundation Apprenticeships are  
pitched at SCQF Level 6, which is also contributing to the overall increase in attainment levels 
for pupils. The overall qualification can be used as a fast track towards Modern Apprenticeship 
qualifications and jobs as well as progression towards advanced learning at college and university.

Jacqui McBride, Glasgow
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Spirit4you brings schools 
closer together
 
The Hague’s approach to early 
school leavers and transfer to voca-
tional education works 

How do you minimise the school 
dropout rate and get more stu-
dents advancing from pre-vocation-
al secondary education (vmbo) to 
vocational education (mbo)? In The 
Hague, Spirit4you has worked with 
schools to develop a successful ap-
proach. The key to this approach is 
‘cooperation’. 

How Spirit4you emerged

Before Spirit4you was founded in 2007, the municipality of  The Hague had a pro-
gramme aimed at reducing the number of students leaving school early and promoting 
their advancement from the vmbo to the mbo. This programme did not work opti-
mally. Schools did not feel that their needs were sufficiently heard. This resulted in the 
foundation of Spirit4you, a cooperation between pre-vocational secondary schools and 
vocational schools and municipalities in The Hague and the surroundings. Spirit4you 
has a steering committee which is responsible for the content and quality and which 
consists of board members from big pre-vocational secondary school and vocational 
schools and two programme managers. The latter are responsible for executing the 
programmes of Spirit4you. Supported by funding from the municipality of  The Hague 
and staff from schools, it is possible to implement its projects and activities.  

More information: www.spirit4you.nl

The Hague – 
Spirit4You
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Gap between vmbo and mbo

Karina Baarda used to be a director of a vmbo school in The Hague and in 2008 was appointed 
programme manager for secondary education at Spirit4you. She identified a wide gap between 
the vmbo and the mbo. “The vmbo and mbo were at opposite ends of the table. The vmbo 
felt that its work was done once their students had obtained a diploma, while the mbo only 
came into action when students were actually at their school. Neither got involved in promoting 
the transfer of students from vmbo to mbo. Furthermore, when enrolling students, the mbo 
was mainly focused on delivering good professionals. They even decided for themselves who 
would be right for their programmes, rather than basing their programmes on the needs and 
possibilities of the students. As a result, too many vmbo students failed to pass the selection 
every year. Spirit4you wanted to change this situation and challenged vmbo and mbo schools to 
share responsibility for promoting the transfer of students into secondary education and work. 
Various projects have since been developed to link up schools and enable vmbo students to 
explore the range of programmes and prepare themselves for further education.”

Monitoring with VOROC

An important tool for tackling the school dropout rate in The Hague is VOROC, a digital 
system that monitors the transfer of students to vocational education. ‘A load of information’ 
about a vmbo student doing final school exams and who applies for an mbo school is en- 

tered into the system. Vmbo schools, 
mbo schools and the municipality of 
The Hague can follow this process 
step by step and take timely action 
if it looks as if a student might drop 
out or not end up in the right place 
in the mbo. Baarda: “All the schools 
in the region use this system. This  
means that the information about 
the student and the steps taken 
in the application reach everyone 
faster and more easily. As such, we 
create a good basis. But that alone is 
not sufficient; we also focus on the 
warm transfer from the vmbo to 
the mbo, a proper intake at the mbo 
and a better care structure around 
the student. These themes are ex-
tensively addressed during training 
afternoons for teachers and school 
counsellors. 

Spirit4you also devotes a great deal 
of attention to career orientation 

Types of education in the Netherlands

Students attend secondary education from the 
age of 12. This consists of:

• pre-university secondary education (vwo)
• senior general secondary education (havo) 
• pre-vocational secondary education (vmbo)

Most vmbo students advance to the mbo, voca-
tional education.
The mbo is a programme for students over the 
age of 16 and consists of professional program-
mes at levels 2, 3 and 4. 
Students on a BOL programme (school-based 
pathway) learn about the work field in work 
placements. Students on a BBL programme 
(job-based pathway) spend one day a week at 
school and do an apprenticeship at a recognised 
company.
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and support (LOB). Various projects have been set up for this purpose, such as the annual 
education and job fair Spots on Jobs and a comprehensive career orientation website (www.
bekijkjetoekomstnu.nl) containing as much information as possible about programmes, jobs and 
internships in the region. The annual mbo guide ‘Wegwijs in het mbo’ (‘Navigating the mbo’) and 
teaching material with videos about study and profile choice, job market sectors and the mbo 
help students consider and choose a programme of further education. Baarda: “As well as these 
projects, students also visit businesses and talk to mbo students who come to talk to them 
at school about their studies. We always offer new information, using current statistics about 
interesting jobs from the Cooperative Organisation for Vocational Education and the Labour 
Market (SBB). For both boards and management teams and school counsellors and mentors 
of schools, we organise fairly regular meetings so that this information can be widely shared.”

Network meetings

Spirit4you ensures that people from vmbo and mbo schools meet each other during network 
meetings and know how to find each other at crucial moments. Its projects and activities are 
always about working together and taking responsibility. Both elements are ideally suited to 
promoting a smooth transition of students to further education. Baarda: “Because Spirit4you 
is neutral and doesn’t choose a particular party, schools accept our approach, which is where 
our strength lies.” 

A good example is the school counsellors’ network which meets once every two months. 
According to Caroline Briaire, school counsellor at the Roemer Visscher College and the Zuid-
West College, this is a unique meeting. “Because of the school counsellors’ network, we all know 
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each other in The Hague. It all started with quite a small group of vmbo school counsellors. 
Now there are also school counsellors from other vmbo and mbo schools. We keep each other 
informed about current developments in education and activities like taster days in the mbo, 
which is an LOB activity for vmbo students who are able to visit certain programmes in the 
mbo.” Briaire is delighted with the input of Spirit4you during the school counsellors’ network 
and with the visits to mbo schools in the region. “They give presentations and workshops about 
mbo programmes or a new programme. It’s good to look beyond your own backyard and have 
contact with colleagues from other schools. Society is constantly changing and LOB has become 
an important part of the vmbo. Due to the exchange of information and contacts during the 
school counsellors’ network, the work of the school counsellor has certainly been raised to a 
higher level.” 

Vulnerable young people

Spirit4you gives priority to vulnerable young people who might not finish their mbo pro-
gramme without extra support. Baarda: “This group needs a lot of care and attention and often 
do better in a BBL programme (job-based pathway), combining work and learning. We do our 
best to help these young people find a pathway. “

A special trajectory has also been developed for vmbo students who need help with the tran-
sition from the vmbo to the mbo. Coaching project Mbo4you offers customised support to 
every vmbo student who finds it difficult to make this transition by themselves, for whatever 
reason. “People often have no idea how a little bit of help can change the life of a young person,” 
says project leader R’kia Azattam. “Students may be unsure or unable to decide. They may have 
parents who are not always able to help them. Or they may suffer from concentration problems 
because of the situation at home. Every child has their own story. When a school enrols a stu-
dent, we first check whether there is sufficient motivation present. Then we link the student to 
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a coach. Our coaches have higher professional education qualifications and can help with maths 
and language as well as with ‘learning how to learn’ and deciding on a study. They accompany 
students to open days and practise the intake interview with the student. All the coaches are 
trained and know that personal attention is the most important ingredient. Also if there are 
problems at home, they help come up with a solution. For example, one girl wanted to go to 
an mbo school on the other side of The Hague. But she had no money for the bus and was 
afraid to cycle on the busy roads. The coach accompanied her through the city and taught her 
how to get to school safely.” Mbo4you is now a phenomenon in The Hague and both schools 
and coaches are enthusiastic about joining up. Besides its well qualified coaches, the strength 
of the project lies in the right match between coach and student. Azattam: “By offering these 
vulnerable students a coach in their last year at the vmbo, there is a much greater chance that 
they will complete their mbo programme.”

What has Spirit4you achieved?

At the request of the municipality of The Hague, a survey was recently carried out to discover 
the extent to which the services of Spirit4you help reduce the school dropout rate and pro-
mote the transfer of students from the vmbo to the mbo and the job market. The result of 
this survey showed that schools feel supported and facilitated and that the connecting role of 
Spirit4you is very much appreciated. Baarda: “The worlds of vmbo and mbo have been brought 
closer together. The vmbo knows about LOB activities and projects and the mbo is more open. 
The student is now much more central to the process. Thanks to VOROC and the joint efforts 
of schools, we have good insight into the flow of students from vmbo to mbo. The number of 
students leaving school early has fallen in recent years.”

Sep Schaffers
The Hague
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The Setting
 
The year 2005 may be called the starting point for a new strategy to tackle youth unemploy-
ment in Germany as well as in Nuremberg. 

At that time the failure of the dual system in Germany to integrate the majority of school 
leavers opting for apprenticeship had become obvious and a quasi-structural phenomenon. Ac-
cording to the official statics of the Federal Ministry for Education 40 per cent of young people 
interested in apprenticeship had not been able to gain a contract (Federal Ministry of Educa-
tion and Science (ed.), Berufsbildungsbericht 2006, 36, Berufsbildungsbericht 2016, 39). Put in  
numbers, near 500.000 young people had to content themselves with a temporary training 
measure (Transition system - Übergangssystem). These young people were not regarded as 
NEET and, consequently, they did not or do not appear in the statistics for youth unemploy-
ment. But instead of acquiring an officially accredited qualification, they received some basic 
training, which did not add to their formal qualification level. Moreover, statistics in 2005 made 
it irrefutably clear that chances were unevenly distributed. Whereas students with higher formal 
qualifications were preferred by companies, school leavers from the secondary school (Haupt-
schule) met with considerable difficulties. The comparatively low formal qualification hindered 
their competitiveness when applying for an apprenticeship, while at the same time they had 
small options in the sector of higher education.

Answering heavy criticism, the Bavarian Ministry of Education transformed the Hauptschule 
into Mittelschule by introducing a new, more innovative curriculum to better meet the require-
ments of ISCED Level 2 (secondary education first stage) and the demands of the appren-

ticeship market. In addition Government 
widened the range of attainable formal 
qualifications from two to three (erfolg-
reicher Mittelschulabschluss, qualifizier-
ender Mittelschulabschluss, Mittlerer 
Schulabschluss) and therefore creating 
an easier pathway to higher education 
as an alternative of apprenticeship. 

In 2005, data had revealed, too, that 
young migrants were to suffer most. In 
addition to the preponderance of low 
formal qualifications, this group was 

SCHLAU -  
Transition Management  
Nuremberg
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clearly disadvantaged on the apprenticeship market because of the cultural background. In the 
first National Education Report, published in 2006, it was pointed out that the difficulties in find-
ing an apprenticeship training position even had increased in the more recent years. As a con-
sequence, migrants were not only overrepresented in the Transition system, but also remained 
longer in this precarious status than their peers (Federal Ministry of Education and Science, ed., 
Bildung in Deutschland 2006, 154).  

Whereas this observation could be made all over Germany, the challenge accelerated in indus-
trial regions and big cities. Due to a shortage of labour in the 1970s, these areas had relied on 
labour migration for the low qualification sector. During the slump of the 1990s und the first 
decade of the Twenty-first Century, the same areas were more heavily affected by the break-
down of traditional industries. Youth unemployment therefore became widely spread, and the 
expansion of the Transition system was hardly able to keep pace with the number of young 
people with no other option.

Nuremberg was no exception to the rule. Then as now, data relating to cities or regions are 
complex and therefore difficult to analyse. There are, for instance, many different ways to ac-
quire University entrance qualification in Nuremberg, but not all that are qualified really do start 
at University, or they decide to start anywhere else. Again, about a third of all students going to 
a vocational school in Nuremberg are not working for a company within the boundaries of the 
City, but commute from outside within a radius of 100 km.  

Such information has to be taken into consideration, when looking at the graph below. The ratio 
calculates the relative share of new entries into the system of vocational education in Nurem-
berg for 2006 and 2014. Due to the extensive catchment area in various professions (as de-
fined by the Bavarian Ministry of Education) that reaches far beyond the City’s boundaries, the 
representation of students in the graph engaged in a dual apprenticeship is oversized, whereas 
the College based apprenticeships and the Transition system tend to be undersized. Keeping 
this in mind, the figures disclose that between 2006 and 2014 the number of Nuremberg’s stu-
dents in the Transition system has been significantly reduced, not in the least as a consequence 
of the expansion of the college based apprenticeship.
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How did this change happen? As a response to the said crisis in 2005, to tackle youth unem-
ployment effectively became a major concern and political issue in Germany and also in indi-
vidual communities in successive years. 

Integration of the young generation depends to a large extent on three factors:

• Demand of labour, determined by the economic structure, economic growth, recruitment 
strategies and patterns;

• Demographic trends, in particular the number of active employees, the size of younger 
cohorts and of those going into retirement;

• Labour policies, education and vocational training.
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Demographic and economic trends follow multifunctional long term trends. Policy can take 
influence on these factors only in a limited way. Much more promising is a well informed strat-
egy in the education field. In 2006 the Council of the City of Nuremberg proposed a compre-
hensive strategy to meet the need of Nuremberg’s children and young people. In doing so the 
Council’s decision pushed initiatives in four major areas:

• The first decision concerned the establishment of College based full scale apprenticeship 
that observed the National regulations (Ausbildungsrahmenplan und Rahmenlehrplan). 
Students were offered 14 new full time courses that would be gratified with the same level 
of diploma after two or three years as they would have acquired in a dual apprenticeship. 
In addition to commercial and social branches the Colleges introduced technical training, 
such as facility management,  IT assistant, industrial operator, laboratory assistant, fusionist 
etc. The students would receive theoretical instruction and practical training. This initiative 
was meant as a compensative measure for talented young people that could not find an 
employer. Since its establishment, college based apprenticeships are in high demand of 
young people that would not have a chance on the free apprenticeship market because of 
need of additional social or language support. 

• The second decision of the Council aimed at improving success in schools. The municipal-
ity launched a major education programme named “More success in secondary schools” 
(Mehr Schulerfolg an Realschulen und Gymnasien in Nürnberg – MSRG). The measures 
focused on the elimination of the close correlation between social background and success 
in school. Its main targets were to strengthen the reading and mathematics abilities as well 
as the self-regulated learning capabilities. In addition teacher training programmes were 
launched for teaching German as a Second Language and for an informed understanding 
of the social dynamics of media and information change and how to make use of these 
new media in school. 

• The third strategic decision was to establish a monitoring unit (Bildungsbüro) that collects 
available data on education in Nuremberg. This data was to be presented to the Council 
and to a new institution, an advisory board including all major actors in the field of educa-
tion in the city, for an intensified discussion. In addition, the data was to be published every 
two years in a report (https://www.nuernberg.de/internet/bildungsbuero/publikation_bil-
dungsbericht.html). 

• The fourth strategic decision focused the establishment of a coordinated system that 
escorts young people during the transition period from school to work. This strategy and 
its implementation will be further discussed below.

SCHLAU Transition Management Nuremberg –  
the political agenda

Mission

SCHLAU Übergangsmanagement Nürnberg was designed to ensure that 15-16 year olds reach- 
ing their school leaving date are empowered to increase their degree of autonomy and self-
determination and support them in making decisions according to their own interest and skills. 
SCHLAU’s assignment is to develop in close cooperation with every participant and many 
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relevant partners as appropriate, engaging and meaningful perspective well in advance of his or 
her school leaving date. Furthermore, SCHLAU actively supports the young person in realizing 
his aims. SCHLAU is obliged to the Universal Declaration of Human Rights and more especially 
to the Human Right of Education that entitles every individual to “the full development of the 
human personality and to the strengthening of respect for Human Rights and fundamental 
freedoms”. SCHLAU subscribes to promote understanding, tolerance and friendship among 
people of all nations, and therefore moved away from a deficit-oriented towards a more 
strength-oriented appreciation of the individual personality. The measure meets the re-
quirements of the EU-Youth Guarantee in making sure that school leavers will con-
tinue their career in identifying a destination of high value, meeting their aspirations 
and skills and adding to their formal qualifications.

SCHLAU’s mission found its expression in the SCHLAU mission statement 
(http://www.schlau.nuernberg.de/ueber-uns.html).

Systematic

SCHLAU Transition Management Nuremberg offers a systematic approach for Nuremberg 
which contributes that young people have the opportunity to improve their chances of sustain-
able employment through learning, career orientation, and substantial experience of work by 
extensive internship, developing a clear perspective of what to do after leaving school and 
intensive coaching to secure their self-determined goal.

The Key Target Groups are

• 13-15 year olds receiving early orientation and sound knowledge of fields of profession;
• 15-17 year olds reaching their school leaving date at a modern secondary school and being 

interested in a high-quality apprenticeship;
• 15-16 year olds reaching their school leaving date at a secondary school Mittelschule in 

order to secure a successful transition from school to apprenticeship and work or further 
education;

• Young people aged 15-18 preparing for an apprenticeship in a one-year training course at 
a vocational school;

• Young people aged 15-18 whose compulsory school attendance (9 years primary + sec-
ondary, 3 years part time vocational school) is ending;

• Young people having started an apprenticeship and at risk of breaking the terms of their 
contract. 

According to the Key Target Groups a set of different approaches is on offer :

• IBOS, a special programme for 7th to 9th grade classes secondary schools Hummelsteiner 
Weg and Scharrer Schule, as already described in “Acts for Career No 2”;

• SCHLAU Realschule for students of modern secondary school, 9th grade, in order to 
provide basic information about professional careers, apprenticeship and the application 
process;
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• SCHLAU Mittelschule for individual students of all secondary schools in Nuremberg reach-
ing their school leaving date. This project puts faith on voluntary participation and aims at 
working out, in cooperation with the young person, a destination that meets the merits, 
interest and skills of the young person;

• SCHLAU Team Berufsschulberatung that works in close cooperation with the government 
of the State of Bavaria and the local school authorities. This project is obligatory to every 
student.  
To ensure, that every student in Nuremberg leaving school has information about positive 
destinations and supporting institutions, one branch of the SCHLAU department – the 
Team Berufsschulberatung – is responsible that every student in the last year before lea-
ving the Mittelschule receives an obligatory assessment. Teachers are obliged to prepare 
their students and to submit beforehand information about the student’s plans to the 
Team Berufsschulberatung. On fixed days, students are invited class wise to the Center for 
Vocational Training to be informed collectively about positive destinations in education and 
training and to receive individual consultation.  
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Between 2006 and 2016 the number of participants with migration background in the SCHLAU 
project grew by 20 percentage points from 52 to 66 per cent. In the special branch SCHLAU 
Ausbildungsakquisition for students in training (without an apprenticeship contract) 81 per cent 
of the participants in 2016 had a migrant background. Germany as an immigration country and 
Nuremberg as multicultural city is reflected by the fact that the SCHLAU project shows in-
creased diversification of the participants’ (and their parents’) nationalities and cultural heritage. 
The dominant migrant group of SCHLAU-participators is made up of young people with Turk-
ish roots (2016: 39 per cent), followed by those with Russian roots (8 per cent), young people 
whose families came from Iraq (5 per cent), while a third of all participants with less than 1 per 
cent share are from another 48 Nations. 

Inclusion

SCHLAU Übergangsmanagement Nürnberg was founded by the City of Nuremberg on the 
initiative of the Federal Office of Migration and Refugees and in cooperation with the National 
Employment Agency. As already pointed out, migrants are not only overrepresented in the Mit-
telschule (63, 3 per cent), but also amongst those who had fewer chances to find an adequate 
apprenticeship position. By definition, migration background is applied here to a person living in 
Nuremberg, born him- or herself abroad or whose parents or one of the parents were born 
abroad. According to Nuremberg’s Education Report 2015 60, 7 per cent of children and young 
people under the age of 18 hold a foreign passport or fall under the definition given above.  The 
narrowing of the pyramid for people aged up to twenty years is a consequence of low numbers 
of births since the 1980s, whereas the broadening of the pyramid in the 0-4 years category is 
due to a higher numbers of births in recent years. The pyramid clearly proofs, however, that 
without immigration a dramatic decline of population would be inexorable.
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As the National Report for Vocational Education 2016 points out, immigrant students have 
more restricted access to quality education, leave school earlier, and have lower academic 
achievement and a lesser chance to contract for a dual apprenticeship than their native peers 
(BMBF, ed., Berufsbildungsbericht 2016, 46-48). The report declares improving the education 
and transition management of immigrant students a policy priority. SCHLAU, since its establish-
ment, dedicates its work to closing this gap and has been successful in doing so. 
The graph below compares the destinations of all participants of the SCHLAU project with 
migration background and their native peers after leaving secondary one. It may be noticed that 
the marked difference in acquiring a dual apprenticeship has shrunk over the years, whereas 
the participation of young persons with migrant background in further and higher education 
pertains to be higher than those of their native peers. As a result, SCHLAU can claim to have 
tackled effectively the significant inequality by improving the educational attainment and achieve- 
ment of all young participants and the proportion of young people going to higher education, 
further education, apprenticeship or training. 

The Approach

The central piece of the SCHLAU project, SCHLAU Mittelschule, is an additional 
and voluntary programme, coordinated with the Curriculum and the Service of the 
National Employment Agency, more especially the careers service. The programme is 
based on Code of Federal Social Law (Sozialgesetzbuch III, § 48) and regulations by 
the Bavarian State Ministry for Education. Finance is blended; financial contributions come from 
the National Employment Agency, the Municipality and the Bavarian Ministry of Education.
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The intensive programme is geared 
to the school year and offered to all 
students in Nuremberg in the last year 
before leaving secondary I. The pro-
gramme is modularised and all stu-
dents are expected to participate in 
full. At the same time the programme 
has a flexible design, i.e. students will be 
accepted as early as possible, but can 
be taken into the programme also at 
a later time. Students’ participation is 
based on invitation; if the young person 
finds it hard to meet his appointments, 
he or she will be contacted regularly, by 
phone or email and asked most politely to join into the programme once again. Humorously 
this is called ‘friendly beleaguering’ by the assigned member of the team, but there is no attempt 
to sanction in case of failed attendance. This liberal approach might raise fears that some young 
person will quit before hand, but the yearly assessment proves that attendance and positive 
cooperation can be secured by friendly invitation best. At the end of the project year 2015/16 
the destination of only 5 out of 515 young people could not be verified.

The targets of the programme are approached in active collaboration of the young person and 
the SCHLAU youth worker. Together they aim

• to find out and stabilise the young persons’ interest; 
• to improve his or her social and personal skills; 
• to explore his or her professional interest; 
• to connect him or her with employers and the world of work for practice;
• to acquaint him or her with alternative job options and make him or her to reflect on those;
• to identify job-vacancies in Nuremberg; 
• to help him or her during the process of application in filling out letters of application;
• to prepare him or her for the job interview or assessment;
• to offer support  in case of failed application;
• to work out the route by public transport to his or her new employer - to ensure a good 

start.

Working with young people includes the cooperation with all partners necessary
• parents will be involved into the young person’s decisions for an attractive destination;
• schools and teachers are involved  to participate in the process and are entitled to receive 

feedback about the destination of every individual student;
• career advisors of the National Employment Agency;
• Chambers of Commerce and Trade and other representatives of the employers;
• Employers;
• Institutions of Social Welfare;
• Voluntary Associations. 
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Process

The programme contains units for groups up to 15 students, for smaller groups and, above all, 
offers individual coaching.



Evaluation

Work in progress is recorded faithfully in a complex data base 
(Synjob). The data base gives full and up to date information 
about the young person, his or her performance in school, his 
or her relevant contacts, and the progress in forming his or her 
idea about the future, successful and failed applications, com-
panies involved. Moreover, the data base provides automatic 
reminder about the closing of application dates of colleges and 
companies that can be used as a timely reminder to the young 
person. In addition, the data base collects detailed information 
about vacant positions – training, apprenticeships, and employ-
ment – as provided by the National Agency of Work, published 
in newspapers or advertised directly by companies including 
contact details.

The success of the project is secured by the immediate provi-
sion of the relevant data at any time and a comprehensive qual-
ity management according to standards and external super- 
vision (KQS, SocialCert).
A yearly printed reports informs all partners about activities 
and results. The reports follow established items and can be 
downloaded on the website so that the results of the succes-
sive years can be compared by anybody interested 
(http://www.schlau.nuernberg.de/mittelschule/evaluation.html). 

This report is understood as commitment to the principle of 
accountability, the entitlement of the public and the financiers 
to review the cost effectiveness of the overall Programme. 
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Perspectives

After ten years SCHLAU has emerged as the resilient cornerstone of the Nuremberg Transiti-
on Management. During these years, SCHLAU can claim to have coached 4.962 young people 
aged 15-17. Of those, 2.907 started an apprenticeship, 1.032 entered further education. Stu-
dents, their parents, but also schools and companies know that they can rely on SCHLAU as a 
dependable partner. Partners know that SCHLAU not only promises to do its best but man-
ages to care for the young persons and to secure a positive destination. Young people honor 
the success by faithfully participating on a voluntary basis.

With these years, companies more and more realised how important it is to collaborate. To-
day they are no more primarily partners to demonstrate their social responsibility and good 
will. Instead, they noticed that participation creates a win-win-situation for all sides. They have  
learned that students coached by SCHLAU are well prepared for their job; they know that 
young people have acquired solid knowledge about the demands of work in general; and they 
can rely on that young people have made a conscious decision instead of seeing their contract-
ing as a mere stopgap. Having participated in the SCHLAU programme is the best guarantee 
for company that a young people will stick to the contract and are prepared to successfully 
complete the apprenticeship. Ten years transition management has proven again and again: 
prevention is not only an important instrument to combat youth unemployment but also to 
safeguard the interest of the employer.
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Inclusion is no fast-selling item. It demands attention and dedication. An immersed analysis of 
the process of coaching reveals that SCHLAU participants with migration background don’t 
differ much in their hopes and assumptions from the native peers. But it definitely takes more 
time to introduce them to the German system of vocational training, to acquaint them with the 
assumptions of German companies and to help them overcome barriers of disappointment 
and futile applications. Once and again it has to be accepted that professionalism, empathy and 
the resource of time are crucial. There can be no doubt; the provision of an effective transition 
management will be appreciated by the young people and their parents. This service demon-
strates that the society cares about the young generation; it signals that ‘we put our trust in 
your participation!’; and so it is the best antidote to radicalism and an effective means against 
any form of estrangement.

But it would be totally wrong to declare transition management as a thing that per-
tains especially to young persons with migrant background. An increasingly complex 
society which separates the world of work from the private sphere needs to pro-

vide room for personal practice. And it must not be forgotten, too, that young ma-
turing people are thankful for additional advice that complements the assistance of their  

parents and teachers. Practitioners know that sometimes parents or teachers cannot reach the 
young person for various reasons anymore, so that a committed social worker who is not seen 
as an intruder but as a mediator will be a welcome partner by all sides involved.

Last but not least, ten years of experience have helped to develop effective instruments that 
can now be applied to the new situation in Germany – the inclusion of asylum seekers and 
new arrivals. Thousands of young people were forced to leave their countries behind. 3.500 kids, 
youngsters and young adults were received in Nuremberg’s schools in 2016. War, poverty and 



49

lack of prospects are just meager words for what these young people had to cope with. They 
came and continue to come to Europe and to our cities with a load of depressing experience, but 
also with a great treasure of personal skills and undefeatable hope. It will be a huge but worth- 
while task to answer these hopes and to live up to them in a way that constructively develops 
the assumptions of those who come in and those of the people of the host society. As may be 
seen in Nuremberg and Glasgow, migration doesn’t necessarily lead to tension within and be-
tween communities. There is no lack of control, for instance in Nuremberg, because politicians 
follow the progressive strategy to create community  built on toleration and a readiness for an 
understanding that appreciates the dignity of the human being, without looking through fingers 
if something goes wrong. Social responsibility is the centre of our shared European identity, 
the commitment to equity the fundament to provide unity in diversity. A progressive society is 
a markedly open society; it takes a strong and clear stand against nationalist and xenophobic 
politics. Transition management for the realisation of better employability opportunities for all is 
proposed to be a vital instrument to achieve the open society. 

The wonderful experience of collaboration between SCHLAU Transition Management Nu-
remberg and the Employment and Skills Partnership Team Glasgow is of greatest help to face 
the challenges of the future by learning from each other best methods and integer dedication 
to the young people in a globalised society. This collaboration is proof of a European spirit that 
cares. It proves that Cities are not only concerned about their particular young people, but 
engage for the young generation in a united world in honoring Human Rights, social equity and 
fair chances for all. 

Hans-Dieter Metzger, Nuremberg
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A Radio Report on the Erasmus+ cooperation project “Act for Careers. Better Employ- 
ability Chances for All” between Glasgow in Nuremberg, broadcasted by the Bavarian Broad-
cast Corporation ‘Bayern 2’, November 22, 2016

‘We are Pure Chuffed’. Pure 
Chuffed, that’s the name of 
the enterprise of Jemma, 
Morgan and Conor. They 
are 16 and 17, and have  
designed, produced and mer-
chandised costume jewel-
lery with Glasgow emblems. 
Today, they present them-
selves as a little company 
self-conscious, charming and 
witty to their guests from 
Nuremberg. Conor points 
out how much he gained by 
his project: ‘I gained some 
confidence, I can talk better 
publicly and I have impro-
ved my communication skills, 
as we met and talked to so 
many people.’ 

Conor’s school breaks new ground. The students developed their own products and marketing 
strategy in close cooperation with Scottish companies. By doing so, they acquired first hand 
experience of the world of work. Jemma, Morgan and Conor attend the Lochend Community 
High School, based in Glasgow’s east end. The area is known for high unemployment and wide-
spread poverty.   

‘Getting it right for every child’, this is the phrase coined by the Scottish Government and put 
into the center of their educational strategy. Michael Groher, social worker and transition man-
ager from Nuremberg, likes the phrase, because it points to the future and wellbeing of every 
individual child. ‘We need these young people, they are important because they will have to take 
over responsibility for our society, and I have the impression that, compared with the Scottish 
comprehensive system, the streaming of the Bavarian school system puts far too much stress 
on selection than inclusion.’ 

We are Pure Chuffed
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What can we learn from our Scottish partners and friends? The one-week-trip of ten social 
workers and pedagogues from Nuremberg to the Metropolis at the Clyde is part of the Eras-
mus+ project ‘Act for Careers. Better Employability Opportunities for All’, that now goes into 
its final third year. Glasgow’s ‘Activity Agreement Model’ can be compared to Nuremberg’s 
‘SCHLAU Übergangsmanagement’. Both projects aim at supporting young people to success-
fully bridge the gap between school and employment or further education. Jacqui McBride, 
member of the Glaswegian ‘Employability and Skills Partnership team’, had visited Germany 
before. She was impressed by the way the Nuremberg colleagues motivated young people 
to act for themselves, she declares: ‘When the young people came to the center, the social 

worker welcomed them individually. After 
an introductory interview, the coach helped 
the young person to reflect on his interests 
and skills and on what kind of job or profes-
sion would be fitting, and advised firsthand 
experience by internship. The social worker 
would do his best to empower, to develop 
a perspective and give all necessary help to 
realise the cooperatively identified goals. 
At the same time they would insist, how-
ever, that the young person makes a tele- 
phone call or write an application and post 
it himself. In Glasgow, naturally we would 
have phoned or fill out the papers on behalf 
of the young people.‘
The Nuremberg experts learn on the other 
hand, how young people may be activated 
effectively. In Glasgow, schools inform the 

‘Employability and Skills Partnership team’ about students who may run danger to fail, be tru-
ants, or need additional support that their family cannot provide.  Members of the team intro-
duce themselves to the young person and their families at their homes and use this direct con-
tact to establish trust. Moreover, data transfer between school and support team is much easier 
affected in Scotland, because the legal entitlement of support, granted to every young person.  

Social worker Christine Grundig shows herself impressed: ‘I was really taken by the great com-
mitment to the young person’s needs. We are often confronted with the question, who is legally 
responsible? Who has to act first? Who has to be involved? In Glasgow, it is the youngsters 
needs that count – and that’s it.’ Apart from that, the Nuremberg social worker stresses that the 
agreed tenor of the work. ‘What stands in the centre, here and there, is the fundamental idea 
of creating trust. Relationship building is the shared centre of our education and social work. 
And here it is where we can learn most from each other for our daily practice. The exchange 
and the discussions throw fresh light on what we do and take for granted. This motivates us to 
rethink received theories and practice anew.’ 
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‘What really concerns us’, said more than one of the Scottish experts, ‘is the uncertainty  
prompted by the UK vote Brexit’. The mainly English and Welsh vote to leave the EU makes 
Glasgow people worry. It is hard to anticipate what effects it will have, if we eventually have to 
forgo the chance for further exchange through Erasmus projects and even more how we can 
uphold social projects after the draining away of EU funding, they say. ‘Brexit was topic all the 
way’, says Hans-Dieter Metzger, head of Nuremberg’s delegation. ‘All Glaswegians I talked to, 
were so sorry about the British vote. They do understand themselves as European and they 
feel European. I am convinced that living in a globalised world, we need cooperation and mutual 
support to learn how to cope with the challenges we face. European Union – that is to me not 
the neoliberal politics of pompous grandees or undeniable excrescence of Brussels’ bureau-
cracy , but a living spirit of toleration and solidarity to be encountered in our European cities, 
be it Glasgow or Derry, Antwerp or The Hague, Nuremberg or Brasov. And I believe that the 
EU, despite its shortcomings, not least for its Erasmus programmes for exchange, is and will re-
main a cornerstone to the defense of freedom, openness and social justice, against post-factual 
‘Newspeech’, xenophobia and racism. Respect for pluralism, appreciation of diversity and strive 
for equity and friendship, this it is what we should engage for ; the Erasmus programme affords 
the platform. And it is unbelievable to me that Scotland will be no more member of the Union. 
No question, the UK vote for Brexit really hurts.’

Eleonore Birkenstock, Journalist
Bavarian Broadcast Corporation, Studio Frankonia, Nuremberg
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Basic Parameter
 
Despite many differences between Glasgow, The Hague and Nuremberg, the three cities show 
a marked degree of accordance concerning the topic of this Journal. Although school systems 
and vocational training systems vary, all three provide extra-school support for young people 
to enable them to successfully transition from school to work. They share the common feature 
of utilising a data led approach to link schools and potential employers.

This is remarkable, because it proves that the municipalities have independently realised that all 
young people, irrespective of their circumstances, require help at this crucial juncture in life. For 
every young person, a job offering decent work is an important step into completing the transi-
tion to adulthood, a mile stone towards independence and self-reliance. Skills for work, prior to 
the industrial revolution, were largely provided in the home, but over the past century the divi-
sion between the private sphere and the workplace has become more distinct. The modern di-
vision of work and home makes it difficult for the young to form an idea about how they should 
work, which profession they should choose and how to realise their talents. Young people have 
to be given the opportunity to understand what is required by employers when they enter the 
workplace. The present economic system makes it especially difficult for young people who are 
vulnerable, have additional needs and on the fringes of society to find work easily.

For every society, on the other hand, youth employment promotes social integration, intergen-
erational dialogue, citizenship, solidarity and prosperity. Today’s youth are tomorrow’s workers, 
entrepreneurs, parents, active citizens and leaders. Demographic patterns with falling fertility 
and a growing number of pensioners in most modern societies, however, make us to think 
about how to raise the share of the population working. In addition, globalisation and rapid 
technological development have given rise to increased labour mobility, offering new employ-
ment opportunities as well as new uncertainties. Political upheavals, war and extreme poverty 
force many people in other countries to leave their homes in search for a future in Europe. 
Migrants and especially new-arrivals have a right to find an open society that is receptive and 
inclusive. It is this multi-level challenge of rapid change and an increased need to integrate young 
people with varied backgrounds into a fair society that stands behind the cities’ investment into 
transition management. 

Decisions about the education and work of youth will determine in large measure the future of 
our communities. Local conditions define chances and open opportunities. The transition from 
schooling into the workforce for young people brings with it a new set of factors and challenges 
for skills development and sustained employment. The municipalities are best equipped to know 

Observations,  
Conclusions and  
Recommendations
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the needs of the people and local employment demands best and are therefore called to  
organise local networks which include the relevant partners. They are directly linked to the so-
cial and educational services and therefore the most competent experts to establish structures 
and operative forces. And they are interested partners of companies to promote prosperity 
for all citizens. It comes to no surprise, therefore, that the discussion of the support systems in 
Glasgow, The Hague and Nuremberg suggest that it is the local delivery of social support and 
transition management that definitely makes the difference and the incorporation of this effec-
tive practice into national Education policy.  

Conclusions: Transition management

• is a task of the whole community.
• has to be refined to meet local  conditions.
• has to bring young people systematically into contact with employers and all other relevant ac-

tions, for instance the National Employment Services. 
• has to be organised as a local network that substitutes what the individual young person might 

not have under his command.
• has to ensure equal opportunities for young women and men.
• contributes to the full enjoyment of Human Rights by persons with disabilities and promotes 

equal chances on the labor market.
• has to address any other forms of discrimination such as those based on poverty, ethnicity, reli-

gious convictions or individual sexual orientation.

Educational Parameters

Psychologists and pedagogues argue that intelligence of the young develops in a series of stages 
that determine perceptiveness, depth of the knowledge, attitude or behavior relative to the 
type and range of experience and social emotionality. Scientists point out that there are two 
decisive periods: the well-known first is early years, when information highways are formed, and 
children learn how to move, sing, speak, etc.; the lesser prominent second in the age of adoles-
cence, when the young person acquires abstract understanding, develops identity, and forms 
their capacity for establishing sustained social relations. In this second phase, as in the first, the 
success of learning is linked to the relationship of the learner and the tutor, because skills are 
more easily acquired when offered by a person that is liked and trusted. However opportunities 
are also defined by social class and evidence shows clearly that those young people in lower 
social classes are more at risk.

Conclusions: 

Transition management has to pay attention that the age of 14 to 20 is an important formative 
age to built up to identity, personal relations, an awareness of owning skills and a consciousness 
of being an esteemed member of the society. 
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Recommendations: 

• Every young person is to be valued as an individual.
• Effective learning rests on trust and cooperation, i.e. a reliable and constant relationship between 

the young person and the tutor or personal coach.
• Successful learning is secured by group activities, but even more so by one-on-one mentoring.
• A productive atmosphere of learning dispenses with any form of pre-conditions.
• Any hope proposed or idea advanced by the young person about his future is worthwhile and to 

be discussed and received as a starting point of an open finding-process.
• The working process has to be organised as a co-production of the young person and his coach 

instead of a one-way instruction by ‘one who knows better’.
• Every young person should be given the time and attention he or she needs and asks for.
• A young person should be invited to join into the cooperation process. When some youth are 

unable to complete their education or training, there is a need to offer them ‘second chances’. 
Transition management should always act inclusive.

• Transition Management must also seek to include disengaged young people who are not active-
ly seeking work, and are  not in the labour force because of a disability, involvement in household 
work, homelessness or are simply discouraged from entering the labor force after unsuccessfully 
competing with a large pool of peers for a limited amount of vacancies.

• The ever present goal must be the empowerment of the young person.
• Positive action must be offered to mitigate against bias and social disadvantage. 

Recommendations for Organising 
Transition Management 
from school to work

Many young people have a negative experience of school and have become isolated and resist-
ant to working with any agencies. That is why there is an urgent need for a thought-through 
support system in addition to the school to establish a positive on-going relationship with 
young people. The young person must know that he or she is received and accepted for his or 
hers individual’s sake. 

To make such an organisation efficient, the support systems of Glasgow, The Hague and Nurem-
berg show unanimously a set of provisions.

• The support system needs political support.
• It has to be part of a community-wide strategy to combat youth unemployment.
• The Network has to include schools, the social services, employers and the employment 

agency.
• Transition management profits mightily from support by the civil society, i.e. voluntary work 

and donations.
• Support system’s organisation has to be formed as a multi-disciplinary team.
• Effective transition management rests on a systematic approach, a sophisticated and self-

critical quality management that includes faithful documentation and evaluation.
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• Any support system needs to have its own corporative spirit that clearly advocates on 
behalf of young people.

• A reliable support service cannot afford a shaky financial basis, but needs strong financial 
backing. 

Recommendations:

• No one can act successfully on its own. The installation of a steering group at a strategic level is 
an essential pre-condition for concerted action on communal level.

• The establishment of strong links between schemes of the transition management and the 
regular system of vocational training help to secure a smooth transition.

• Promotion and observance of the EU Youth-Guarantee scheme such as the Glasgow Youth 
Guarantee motivate the young and oblige the institutions.

• The complexity of transition and inclusion into employment requires cross-jurisdiction and col-
laborative service provision that must be facilitated through flexible and responsive funding 
approaches and the blending of finance.

• Network meetings on different levels – i.e. urban districts, school networks, schools, municipal 
administration – are vital to allocate resources adequately and fair.

• Extra resources must be available for young persons who cannot afford i.e. PC workplace, ma-
terial for the provision of applications, tickets for public transport to enhance the mobility of the 
young. 

• The implementation of a monitoring tool is an important tool for tackling the dropout rate and 
making sure about young person’s destinations, while data privacy laws have to be respected 
and the use of data made transparent to the young person and any other relevant partner 
involved.

• Transparency of support measures has to be provided by a dynamic information policy that 
addresses young people, parents, educational staff, company managers and career advisers of 
the Employment Agencies.

• Practical work profits by introducing and offering a range of authentic experiences and ‘good 
transition’ activities. Peer to Peer tutoring motivates and contributes to more convincingly per-
formance.

• Evaluation of the results of transition management – i.e. yearly reporting – has to rest on trans-
parent and fixed parameters. In- and output figures have to be provided faithfully, to legitimise 
investment and to be used as indicators for an improved quality management.

Teams Glasgow and Nuremberg



Erasmus+ Strategic Partnership 
“Act for Careers - Report ll” Erasmus+ Projekt No 2014-1-DE04-KA200-001127

Lesley Atkins
International Education Officer
International Education Service, Glasgow City Council Shawlands Academy
31 Moss-side Road
GB-Glasgow G41 3TR
01415820320
LAtkins@intoffice.ea.glasgow.sch.uk

Arjan van Daal
City of The Hague (Gemeente Den Haag)
Head of the Education Policy Department
PO Box 12652
NL-2500 DP Den Haag
arjanvandaal@denhaag.nl
www.denhaag.nl

Christina Plewinski
International Officer
City of Nuremberg
Department for International Relations
Internationales Haus
Hans-Sachs-Platz 2
D-90403 Nürnberg
christina.plewinski@stadt.nuernberg.de 
www.international.nuernberg.de

Dr. Hans-Dieter Metzger
Abt. SCHLAU Übergangsmanagement Nürnberg
Dep. SCHLAU Transition Management Nuremberg
City of Nuremberg
Äußere Bayreuther Str. 10
D-90491 Nürnberg
hans-dieter.metzger@stadt.nuernberg.de
www.schlau.nuernberg.de



Imprint

Editorial Office: 

Dr. Hans-Dieter Metzger, Dep. SCHLAU Transition Management
Stadt Nürnberg, Amt für Berufliche Schulen
Äußere Bayreuther Str. 10
D-90491 Nürnberg 

‘Act for Careers - Report III’ - Erasmus+ Project No 2014-I-DE04-KA200-001127

Translation German into English 
(‘We are Pure Chaffed’-Report Bavarian Broadcast Corporation): 
Hans-Dieter Metzger

National Agency Jugend in Aktion

Graphic design and layout: Lutz Kaiser, pmmb.de, Nuremberg

Cover photo and photos: SCHLAU Transition Management, Stadt Nürnberg
Spririt4You photos: Education Policy Department, City of  The Hague

Print: d|m|z Gotha

Impression: 900

This publication is Funded by the European Union





Erasmus+ Strategic Partnership 
Glasgow - The Hague - Nuremberg
“Act for Careers - Report lll”
Erasmus+ Projekt No 2014-1-DE04-KA200-001127
Funded by the European Union


