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School: Corpus Christi Primary	Session: 2025/2026

	
EVALUATIVE STATEMENTS


	
Quality Indicator
1.3 Leadership of Change


	
What are the current strengths in this area? (Evaluative Statements)

	
What key evidence do you have of improvement in this area? 
(People’s views/observations/data)


	
Developing a shared vision, values and aims



	· Our vision, values and aims continue to be firmly embedded across the school community and remain central to our decision-making. Pupil, parent and partner feedback confirms a strong sense of ownership and belonging.
· Staff at all levels consistently model high standards of respect and professional values, which contributes to a positive and aspirational ethos.
· Despite 58.7% of pupils living in SIMD Quintile 1, expectations remain high for all learners. This is reflected in forward planning, tracking meetings and interventions.
· Staff demonstrate a deep understanding of the Knightswood community and the poverty-related attainment gap. As a result, curriculum planning and pedagogy are responsive to learners’ needs.
· Through leadership at all levels, pupils and staff are empowered to take responsibility for improvement. Our Rights Respecting School and GMWP work has been a key driver in developing pupil voice, with children able to articulate their rights and influence decisions across the school.

	
· Professional discussion. 
· Shared Vision, Values and Aims.
· HIGIOS 4 and This is our Faith (TIOF)
· Pupil and parent focus groups.
· Analysis of staff, pupil and parental surveys.
· Parental Engagement feedback
· How Good is Our  Project
· ASN/Tracking paperwork
· Minutes from committees
· Rights Respecting evaluations
· Pupil Equity Fund evaluations.


	
Strategic planning for continuous improvement



	· The School Improvement Plan priorities are clearly understood by staff and drive consistent improvement across literacy, numeracy, health and wellbeing, and IDL.
·  Improvement planning is manageable, collaborative and aligned with both Glasgow’s Improvement Challenge and national policy. Staff are involved at all stages of identifying and shaping priorities.
·  Staff make effective use of data including SNSA, MALT, PIRA and SWST to evaluate attainment and plan next steps. This has resulted in sharper interventions and improved pupil outcomes, particularly in writing and numeracy.
·  Tracking meetings are robust and enable early identification of gaps in attainment. This has ensured interventions such as Getting Started, TIG groups, peer teaching and feedback pedagogy approaches are well targeted and impactful.
·  Self-evaluation is well embedded, with POLLI, professional dialogue and moderation activities driving ongoing improvement in teaching and learning.

	· SIP 25/26 priorities
· SIP working group minutes
· Tracking meeting records
· Assessment data (SNSA, MALT, PIRA, ACEL)
·  POLLI observations
· Attendance and SIMD analysis.

	
What would be your next steps in this area for improvement?

· Continue embedding feedback pedagogy approaches consistently across all stages.
· Further develop moderation and professional collaboration beyond our Learning Community to broaden standards.
· Enhance strategic parental involvement in shaping IDL pathways and equity interventions.
· Protect time for professional dialogue between SfL, EAL and class teachers to deepen shared responsibility for improvement.


	
Overall Evaluation

Excellent

Very Good

Good   

	

Satisfactory

Weak

Unsatisfactory




	
EVALUATIVE STATEMENTS


	
Quality Indicator
2.3 Learning, teaching and assessment 
	
What are the current strengths in this area? (Evaluative Statements)

	
What key evidence do you have of improvement in this area? 
(People’s views/observations/data)


	
Learning and engagement


	· In almost all classes children are highly motivated, enjoy their learning and interact positively during lessons. Pupil focus groups and learner conversations confirm that the majority of learners feel engaged, supported and challenged in their learning.
·  Staff provide opportunities for children to take responsibility for their learning, set targets and reflect on progress. The use of Showbie across P1–P7 has strengthened children’s ability to self-assess, share learning with families and track their achievements digitally.
·  Through targeted use of PEF, a range of interventions and enrichment opportunities have been sustained, including BMX, Family Learning Worker support, Scotland Reads, swimming, afterschool and lunchtime clubs. These have contributed to improved engagement and access to the curriculum for learners requiring additional support.
· Children’s voice is embedded in decision-making. Committees, pupil leadership roles and Rights Respecting School work ensure children can influence both classroom learning and wider school life. Almost all children participate in a leadership role or committee, which has raised motivation and ownership.
·  Inclusive practice is a strong feature across the school. Staff work closely with SfL and EAL colleagues to ensure children with additional needs are supported effectively. As a result, children with additional support needs and those with English as an additional language are increasingly confident in accessing the curriculum.
·  Relationships remain a strength. Almost all children demonstrate respect for peers and adults, and positive behaviour is evident across learning and play. The consistent application of our school values (respect, honesty, kindness, friendship, happiness) has further embedded high expectations of conduct.


	· Professional dialogue, planning meetings.
· Learning visits, Learner conversations, Focus groups.
· High levels of pupil participation in range of groups across curricular areas and activities.
· Pupil/ parent surveys.
· Committees
· Attainment Data
· Learning conversations records
· Parental feedback
· Teacher’s views
· Learning & Teaching Observation feedback
· Showbie profiles and learning evidence
· Pupil and parent survey results
· Wellbeing and assessment plans
· Pastoral notes
· ASN overview



	

Quality of teaching


	· Almost all teachers are well organised and deliver thoughtfully planned lessons that take account of learners’ needs, interests and prior knowledge. Planning consistently includes clear learning intentions and success criteria, which learners can articulate and apply in class.
· High-quality questioning is a consistent feature across most classes. Staff use open-ended and higher-order questions to deepen children’s understanding, encourage critical thinking and promote discussion.
· Feedback pedagogy has been a significant improvement priority this session. Staff have engaged in professional reading, peer observation and Teacher Learning Community sessions focused on effective feedback. As a result, classroom practice increasingly reflects verbal, written and digital feedback approaches that move learning forward. Learners themselves are becoming more skilled in peer and self-assessment.
· Digital learning is a key strength. Brand new Promethean Boards in every classroom promote engagement. Pupils across the school benefit from high-quality creative digital experiences led by staff and by pupil digital leaders. The 1:1 iPad provision in P4–P7 has enabled more personalised learning, improved engagement, and increased opportunities for collaboration and creativity.
· The expertise of our EAL teacher and SfL team has transformed practice for targeted groups. Tailored interventions and team-teaching approaches have led to greater access to the curriculum, improved attainment for children with English as an Additional Language, and increased staff confidence in inclusive pedagogy.
· Collegiate approaches such as modelling, team-teaching and peer observation have built consistency across stages. Staff report increased confidence in delivering literacy and numeracy as a result of whole-school CLPL, shared practice and supportive coaching from the leadership team.

	· Professional dialogue, Learning visits, Learner conversations.
· Parental surveys/discussions
· Partner feedback
· Data identifying improvements in performance in curricular areas I.e Maths, digital learning and writing
· Moderation and ‘Sharing the standard’ activities with staff.
· Peer/trio shadowing and opportunities to share effective practice.
· Tracking paperwork
· Peer POLLI shadowing 
· HGIOP
· Attainment/Tracking data for EAL/ASN pupils
· TLC feedback pedagogy evaluations
· Promethean deployment log
· Staff CLPL evaluation


	
Effective use of assessment


	· Staff make effective use of a wide range of assessments to monitor and track pupil progress. Standardised assessments such as SNSA, MALT, PIRA and SWST are used alongside formative assessment strategies, providing a robust picture of attainment and next steps.
· Almost all staff include children actively in the assessment process, encouraging peer and self-assessment. Learners are increasingly confident in identifying their strengths and next steps, with Showbie and learning logs supporting their ability to reflect on progress.
· Rigorous tracking meetings are now firmly embedded across all stages. These allow staff and SLT to analyse attainment, identify gaps and plan targeted interventions. As a result, groups of learners, particularly those in SIMD 1 and 2, are making measurable progress, especially in writing and numeracy.
· Assessment information is consistently used to adapt planning. Teachers use benchmark statements effectively to make informed judgements, ensuring progression through and across levels. Moderation within the school and cluster has further strengthened confidence and consistency in professional judgement.
· Assessment approaches are increasingly responsive. Staff use a variety of tools — verbal feedback, digital assessment platforms and observation — to provide timely information that guides learning. This ensures lessons remain adaptive and learners are supported or challenged appropriately.

	· Range of assessment data analysis and appropriate interventions.
· Learning Logs, Learner Journeys
· Professional dialogue
· Planning discussions and paperwork.
· Tracking meeting paperwork
· SNSA/PIRA/MALT/SWST data
· HGIOP
· MALT analysis resulting in targeted groups in P5


	
Planning, tracking and monitoring


	· A clear calendar of assessment and tracking ensures children’s progress is monitored and discussed regularly with SLT. This structured approach allows early identification of pupils requiring additional support or greater challenge.
· All staff plan effectively using Experiences and Outcomes, with assessment judgements made against Benchmarks. Forward planning demonstrates progression and coherence across the curriculum. Staff are confident in applying national standards and use moderation to build consistency across levels.
· Tracking systems are robust. Attainment meetings ensure staff use assessment evidence, SIMD data and wellbeing information to plan targeted interventions. For example, interventions such as Getting Started and targeted numeracy support have directly contributed to closing gaps in attainment for identified groups.
· Learners with additional support needs have clearly planned targets through WAPs and ASN planning processes. Progress is reviewed regularly with staff, parents and partners, ensuring interventions remain responsive. This collaborative approach is leading to improved confidence and achievement for learners with barriers to learning.
· Quality assurance processes, including learning visits, jotter sampling and POLLI, enable staff to reflect on practice and make improvements to learning and teaching. These systems also promote professional dialogue and ensure consistency across stages.
· Overall, the combined impact of careful planning, rigorous tracking and responsive interventions has led to improved attainment trends across literacy and numeracy, and greater equity of experience for all learners.

	· Range of assessment data analysis and appropriate interventions.
· Learning Logs, Learner Journeys/E Portfolios
· Professional dialogue
· Planning discussions and paperwork.
· SIMD data and analysis
· Learning visits, Learner conversations.
· ASN plans/wellbeing assessment
· Forward plans and evaluations
· Tracking meeting records of actions
· Sampling of work feedback


	
What would be your next steps in this area for improvement?

· Continue to strengthen the consistency of feedback pedagogy across all stages, ensuring that verbal, written and digital feedback approaches are embedded and impact positively on attainment.
· Increase opportunities for staff to observe and share highly effective practice within the school, across the cluster and more widely, to build consistency in high-quality teaching.
· Ensure appropriate pace and challenge for all learners by further developing differentiation strategies and extending opportunities for learners to apply higher-order thinking skills.
· Enhance planning and tracking by setting more precise and measurable short-term targets, particularly within WAPs and wellbeing plans, to ensure sharper focus on progress.
· Further develop play-based and active learning approaches in the early stages and extend learner involvement in planning and reviewing experiences across the school.
· Continue to build staff confidence in analysing assessment data (SNSA, MALT, PIRA, SWST) to inform targeted interventions and track impact, particularly for children in SIMD 1 and 2.


	
Overall Evaluation

Excellent    

Very Good 

Good 

	


Satisfactory

Weak

Unsatisfactory









	
EVALUATIVE STATEMENTS


	
Quality Indicator
3.1 Ensuring wellbeing, equality and inclusion
	
What are the current strengths in this area? (Evaluative Statements)

	
What key evidence do you have of improvement in this area? 
(People’s views/observations/data)


	
Wellbeing

	· The wellbeing of children is central to the life and work of the school. Positive relationships underpin a strong ethos of trust, respect and inclusion, with learner conversations confirming that almost all children feel listened to and supported by staff.
· As a Catholic school, our ethos promotes care, respect and compassion. These values are lived daily by staff and pupils and create a safe, nurturing environment where every child is valued.
· A key development this session has been the establishment of Room 1, our ASN base. This provision supports 8 non-verbal pupils with complex needs. The room provides a highly structured, sensory-rich environment, allowing pupils to access the curriculum through personalised learning pathways, visual communication supports and targeted interventions. Staff expertise, including SfL and specialist partner input, ensures individual needs are met effectively. The impact has been significant: pupils are showing improved regulation, engagement and communication, and families report greater confidence in how the school is meeting their children’s needs.
· The Glasgow Motivation and Wellbeing Profile (GMWP) is used consistently across the school to capture children’s views and track wellbeing. Data is analysed termly at tracking meetings, ensuring emerging concerns are identified quickly and interventions put in place. GMWP evidence confirms improvements in pupils’ feelings of belonging, motivation and having a say in decision-making.
· Wellbeing planning remains robust. SHANARRI tools and WAPs are used consistently to track and review needs. Children in P1–P7 engage with wellbeing wheels, enabling them to self-reflect and articulate areas of strength and need.
· A strong partnership approach enhances support for wellbeing. Parent engagement — including workshops and targeted support for families of children with ASN — has strengthened home–school links and improved consistency of strategies.

	
· Pupil/staff/parent surveys.
· Professional discussions, focus groups
· Assembly agendas
· SHANARRI wellbeing wheel tool providing pupil profiles P1-7.  
· Planning paperwork identifying agreed intervention for individual and groups of children.
· WAPS
· Minutes from Parent meetings
· Photographic and video evidence
· ASN/ tracking paperwork
· Room 1 case studies
· GMWP data
· SHANARRI wellbeing wheels
· Parental and learner feedback
· Partner input (SALT, Educational Psychologist, CAMHS)
· Room 1 pupils now participating in assembly

	
Fulfilment of statutory duties




	· The school consistently fulfils its statutory duties, with all staff demonstrating a strong understanding of legislative requirements and codes of practice. This includes safeguarding, ASN legislation, corporate parenting responsibilities and equality duties.
· Child protection procedures are robust. Annual training ensures all staff are confident in their responsibilities, and records demonstrate swift action and effective multi-agency working when concerns arise.
· The staged intervention framework is applied consistently. Needs are identified early, recorded clearly on SEEMIS, and addressed through WAPs, IEPs and targeted interventions. This process ensures children’s rights are central to planning and that statutory requirements are met in practice.
· Room 1 provision has strengthened our compliance with ASN legislation. Pupils with complex needs now have personalised timetables and statutory plans that are reviewed regularly with parents and partners. Families report greater confidence that their children’s entitlements are being fully met.
· The Glasgow Motivation and Wellbeing Profile (GMWP) provides additional evidence of wellbeing and motivation. This ensures the school is monitoring wellbeing in line with authority guidance, and acting proactively to meet needs.
· The leadership team ensures statutory duties are part of quality assurance. SIIM, JST and tracking meetings regularly include discussions on ASN, wellbeing and equity, ensuring duties are not only fulfilled but also monitored for impact.


	
· Ongoing evaluations of Wellbeing Support Plans (WAP’s)
· Effective and targeted use of SEEMIS to record needs and Pastoral notes.
· Minutes from SIIM and JST meetings.
· Professional dialogue.
· Parent/carers views.
· SIIM/JST records
· ASN/WAP/IEP documentation
· Planning and review evidence 
· GMWP data


	
Inclusion and equality




	· Inclusion is a strong feature of our school. Clear procedures are in place to identify and support children with additional needs, and interventions are planned collaboratively with staff, parents and partners. Needs are reviewed regularly to measure impact, ensuring children experience equitable opportunities to succeed.
· Room 1 provision has further strengthened our inclusive practice by providing personalised learning for 8 non-verbal pupils with complex needs. The base ensures statutory entitlements are met while also supporting integration into wider school life through assemblies, playground activities and class visits. This has fostered greater empathy, understanding and inclusion across the school community.
· The Glasgow Motivation and Wellbeing Profile (GMWP) is embedded in tracking processes and provides an evidence base for pupil wellbeing and engagement. Data analysis highlights strengths and areas for intervention, ensuring that decisions are responsive to children’s experiences.
· Equity remains a priority. Attainment and participation are monitored for children in SIMD 1 and 2, those who are care experienced, and those with ASN. Pupil Equity Funding (PEF) has been used to provide targeted tutoring, family learning support and inclusive lunchtime clubs, ensuring disadvantaged children have the same access to opportunities as their peers.
· Children’s rights and pupil voice are central to our inclusive ethos. The school’s Rights Respecting Schools journey has progressed to Silver accreditation, and almost all children participate in a leadership role or committee. This ensures equity of opportunity, builds confidence and allows children to shape their learning and school life.
· A wide range of inclusive clubs (e.g. BMX, football, rugby, tennis, dodgeball) ensure pupils who may find unstructured times challenging are supported to socialise positively. Parents report that these opportunities have improved their children’s social confidence and wellbeing.

	· Assessment and tracking information.
· Professional dialogue, learning visits, learner conversations.
· WAP’s
· SIMD data and intelligence noting current trends.
· PEF analysis
· RRS accreditation 
· Parental feedback
· Attendance and late coming information.
· Minutes from range of meetings with partner agencies.

	

What would be your next steps in this area for improvement?

· Continue to embed Room 1 provision, ensuring consistent use of personalised planning and strengthening integration opportunities so that pupils benefit from both targeted support and wider school experiences.
· Further develop staff capacity in supporting pupils with complex ASN, including non-verbal communication strategies and the use of digital assistive technologies.
· Extend the use of the Glasgow Motivation and Wellbeing Profile (GMWP) by analysing data more deeply at whole-school and stage level to identify trends, inform interventions and measure impact over time.
· Strengthen our tracking of health and wellbeing by aligning GMWP outcomes with SHANARRI and WAP data to ensure a more comprehensive picture of progress.
· Broaden opportunities to celebrate cultural diversity within the curriculum and through school events, ensuring our ethos of inclusion reflects the diverse Knightswood community.
· Continue to reduce gaps in attendance and attainment for vulnerable groups, particularly children in SIMD 1 and 2, those who are care experienced, and pupils with ASN, by targeting PEF interventions and monitoring their effectiveness.
· Build on our Rights Respecting Schools journey by working towards Gold accreditation, ensuring that children’s rights are fully embedded in policy, practice and culture.



	

Overall Evaluation

Excellent

Very Good

Good   

	



Satisfactory

Weak

Unsatisfactory

















	
EVALUATIVE STATEMENTS


	
Quality Indicator
3.2 Raising attainment and achievement
	
What are the current strengths in this area? (Evaluative Statements)

	
What key evidence do you have of improvement in this area? 
(People’s views/observations/data)


	
Attainment in literacy and numeracy

	· Overall attainment in literacy and numeracy continues to improve, with most children, including those with additional support needs, making good progress. Tracking data shows the majority of learners are achieving expected CfE levels, with targeted groups demonstrating accelerated progress as a result of interventions.
· The Glasgow Improvement Challenge (GIC) has supported significant gains in writing. Through staff CLPL, modelling and peer observation, there is now greater consistency in pedagogy. Learners in SIMD 1 and 2 in particular have shown measurable improvement, narrowing the attainment gap in writing.
· Reading attainment has been strengthened through targeted programmes such as Scotland Reads and Getting Started. Learner feedback confirms improved confidence and fluency, while assessment data shows improved phonological awareness and spelling for targeted groups.
· Numeracy attainment is supported by the effective use of MALT assessments and Glasgow Counts strategies. Staff confidence in delivering numeracy has grown through whole-school CLPL and peer coaching, leading to greater consistency in approaches to number, multiplication and problem solving. We have also invested in Big Maths this year, to aid in the planning, tracking, assessments and engagement in Maths.
· Standardised assessments (SNSA, PIRA, SWST, MALT) are used effectively to identify gaps, inform planning and track progress. Teachers use this data alongside formative evidence to provide targeted interventions. This has led to improved outcomes in literacy and numeracy, particularly at transition points P4 and P7.

	· We have a wide range of data to track evidence that children are making good progress each term.  These include:
· Learning visits, documented evidence in jotters, Learning Journeys, pupils’ focus groups.
· SNSA, MALT, PIRA, SWST results
· Professional dialogue and conversations around planning, tracking and minutes of meetings.  
· Assessment information detailing writing progress in the whole class and with the SIMD 1 and 2 group and monitoring the closing of the attainment gap.
· Getting Started assessment information.
· HGIOP evidence
· POLLI ( Peer Observations of  Learners Leading to Improvement)
· Big Maths feedback and tracking analysis

	
Attainment over time



	· Attainment data across literacy and numeracy shows a steady trend over the last three sessions. Most children are making steady progress, with targeted interventions ensuring that identified gaps are closing.
· Staff now use benchmarks more confidently to track progress across all curricular areas, which has improved the accuracy of teacher judgements and contributed to more consistent progression.
· Robust tracking systems, combined with termly attainment meetings, enable staff and SLT to identify trends early and respond with targeted interventions. This ensures that potential dips in attainment are addressed quickly, supporting continuous improvement for learners.
· The use of standardised assessments, alongside formative evidence, has given staff a more reliable picture of attainment over time. This has supported improved transitions between stages and more targeted support for pupils at risk of underachieving.
· Moderation activities within school and across the Learning Community have strengthened staff confidence in professional judgement. As a result, attainment data is more robust and reliable, allowing for clearer evaluation of progress over time.

	· Range of data, including standardised assessments.
· Tracking information.
· Professional dialogue, planning meetings.
· Minutes of meetings.
· Minutes of moderation activities, staff views.
· Learning visits, learner conversations, focus groups.
· HGIOP
· POLLI
· Glow surveys
· Longitudinal ACEL and attainment data
· Cluster moderation evaluations

	
Overall quality of learners’ achievements


	· Children are confident, motivated and increasingly able to articulate their strengths and next steps. Learner conversations confirm that most pupils can talk about their progress and identify targets for improvement.
· The school provides a wide range of opportunities across the four contexts for learning. Children develop skills through class learning, committees, leadership roles, extracurricular clubs, and wider achievements. This contributes to their personal, social and emotional growth as well as academic success.
· Almost all children take on a leadership responsibility. Committees such as Rights Respecting Schools, Eco, Digital Leaders, Pupil Council and Sports Leaders give pupils a meaningful voice in shaping school life. These experiences build confidence, independence and collaboration skills.
· Wider achievements are celebrated and valued. Successes are recognised at assemblies, through newsletters, Twitter, and on Showbie profiles. This culture of celebration has boosted motivation and self-esteem across the school.
· Digital learning is a notable strength. Pupil Digital Leaders support peers and staff in using iPads creatively and effectively, which has enhanced collaboration and raised the profile of digital learning in classrooms.
· Extracurricular opportunities are wide-ranging and inclusive, with sports, arts, nurture and Lego clubs ensuring that all children can participate. Participation registers show almost all pupils engage in at least one activity, ensuring equity of access to achievement opportunities.
	· Leadership roles undertaken by pupils.
· Impact of these roles on learning.
· Tracking of pupil’s participation in lunchtime, after-school clubs, and committees - registers/certificates alongside pupil feedback surveys.
· Photographs of displays Twitter.
· Learning Journey /E portfolios evidence.
· Assembly photographs.
· School and class newsletters.
· Fairtrade accreditation
· Cycle Friendly School

	
Equality for all learners

	· Equity is at the heart of the school’s vision, values and aims. Staff are fully aware of vulnerable learners, including those in SIMD 1 and 2, care experienced children and pupils with ASN. Tracking systems ensure their progress is closely monitored, and interventions are targeted to close identified gaps.
· Room 1 provision has further strengthened equity by providing tailored learning pathways for 8 non-verbal pupils with complex needs. This ensures statutory entitlements are met while also creating opportunities for integration and participation in wider school life.
· Pupil Equity Funding (PEF) is used strategically to address barriers to learning. Interventions include family learning support, targeted tutoring, and access to extracurricular clubs. Evidence shows these supports are increasing participation, raising attainment and improving engagement for identified groups.
· The school’s Rights Respecting Schools journey has developed pupil voice and ensured children understand fairness, equity and inclusion. Achieving Silver accreditation has given pupils the confidence to articulate their rights and responsibilities, and they actively apply these in their interactions.
· GMWP data is used to evaluate wellbeing and motivation across SIMD groups, ensuring decisions about interventions are evidence-based. Analysis shows improvements in areas such as belonging, motivation and having a say in decision-making, particularly for pupils from disadvantaged backgrounds.
· Equity of opportunity extends beyond attainment. Participation registers confirm that almost all children, including those who are most vulnerable, are involved in at least one committee, leadership role or extracurricular activity. This ensures that every child experiences success and recognition.

	· Vision, values and aims embedded across whole-school community, displayed around our school in child-friendly language.
· SIMD/tracking data
· GMWP evaluations
· RRS accreditation evidence
· Attainment tracking for equity groups
· Parental/learner feedback
· Termly attainment/ASN data.
· Professional dialogue/planning meetings and paperwork.
· Minutes of meetings including Collegiate sessions.



	
What would be your next steps in this area for improvement?


· Continue to strengthen consistency in the teaching of literacy and numeracy, embedding Glasgow Counts and Literacy for All approaches across all stages to raise attainment further.
· Broaden moderation opportunities within the school, across the cluster and with external partners to ensure greater consistency and accuracy in professional judgements.
· Extend targeted interventions for pupils in SIMD 1 and 2, care experienced learners and those with ASN, using tracking data and GMWP outcomes to measure the impact on closing the attainment gap.
· Build on the success of Room 1 by further developing specialist approaches to communication and inclusion for non-verbal learners, and ensuring their wider achievements are celebrated across the school.
· Increase opportunities for children to apply higher-order thinking skills across the curriculum, with a focus on problem solving, creativity and digital collaboration.
· Develop more systematic ways of capturing and tracking wider achievements, ensuring data is used to plan next steps and to recognise the contributions of all children, including those who may not engage in formal extracurricular activities.
· Work towards achieving Rights Respecting Schools Gold accreditation, embedding equity and inclusion further across policy, practice and ethos.


	
Overall Evaluation

Excellent

Very Good

Good  
















	


Satisfactory

Weak

Unsatisfactory



	
EVALUATIVE STATEMENTS


	
Quality Indicator 1.2
Leadership of Learning
Optional
	
What are the current strengths in this area? (Evaluative Statements)
 
	
What key evidence do you have of improvement in this area? 
(People’s views/observations/data)


	
Professional engagement and collegiate working
	· A strong culture of teamwork and collaboration is evident across the school. Staff engage positively in professional learning opportunities within school, across the cluster and through city-wide CLPL.
· Almost all staff are confident to trial new approaches in their classrooms, and there is evidence of innovation in pedagogy, particularly in literacy, numeracy and digital learning.
· Staff work effectively with stage partners to plan learning, share practice and moderate standards. Committees and working groups allow staff to lead improvements, ensuring that leadership of learning is distributed at all levels.
· Practitioner enquiry and professional dialogue are central features of improvement. For example, engagement in the Teacher Learning Community on feedback pedagogy has led to clear improvements in classroom practice and consistency across stages.

	· Professional dialogue.  Continuing CLCP of all staff including records/plans.
· Planning meeting minutes and next steps.
· Wide range of internal/external CPD opportunities that staff attend and evaluations and impact statements.
· Learning visits, Learner conversations, Focus groups, Glow surveys, HGIOP.


	Impact of career-long professional learning




	· Staff demonstrate a strong commitment to career-long professional learning. They identify CLPL needs through PRD and link these directly to school priorities.
· Professional learning has had a measurable impact on teaching and learning. For example, CLPL on literacy has improved staff confidence in progressive approaches to writing, while numeracy CLPL has strengthened delivery of Glasgow Counts.
· Staff involved in cluster and city-wide CLPL (e.g. digital learning, EAL strategies, nurture approaches) share learning with colleagues, creating a culture of professional collaboration and continuous improvement.
	· Professional dialogue.  Continuing CLCP of all staff including records/plans.
· Planning meeting minutes and next steps.
· Wide range of internal/external CPD opportunities that staff attend and evaluations and impact statements.
· Learning visits, Learner conversations, Focus groups, surveys.

	
Children and young people leading learning



	· Opportunities for pupils to lead learning are well embedded. Children regularly set targets, evaluate progress and share their learning with peers and families.
· Pupil leadership roles such as Digital Leaders, Eco Committee, RRS Ambassadors and Sports Leaders provide opportunities for children to lead aspects of school life and influence decisions.
· Digital learning has provided further opportunities for leadership, with pupils supporting staff and peers in the creative use of iPads. This has had a positive impact on collaboration and motivation in classrooms.
· Learners increasingly reflect on skills for learning, life and work. Showbie and committee records show that children can discuss their achievements and identify skills they are developing through leadership experiences.
	· Wide range of leadership opportunities which children are engaged in.
· Digital Leaders profile across the school and providing support in class, assemblies, and whole-school events.
· Learning visits, Learner conversations, Learner Journeys/E portfolios, Learning Logs, Focus groups.
 

	
What would be your next steps in this area for improvement?

· Extend opportunities for practitioner enquiry, with staff sharing impact more systematically to inform practice across the school.
· Further embed professional learning on feedback pedagogy and digital learning to ensure consistency across all stages.
· Develop pupil understanding of skills for learning, life and work by introducing more explicit opportunities for reflection and discussion.
· Provide additional leadership opportunities for pupils through new committees and links with business and community partners.

	
Overall Evaluation

Excellent

Very Good   

Good

	


Satisfactory

Weak

Unsatisfactory











	
Establishment Profile


	
Headteacher/Head of Establishment

	Gayle Macdonald

	
Senior Leadership Team

	Sharron McEwan – DHT
Nicola Farrell – DHT
Breandan McHugh -DHT


	
Area/Local Improvement Group

	LIG 2 – North West

	
Learning Community

	St. Thomas Aquinas

	
Roll

	413

	
FME/SIMD Profile

	59% pupils SIMD SIMD 1 and 2quintile 1
30% Pupils English as an additional language.
FME

	
Linked School Trios/Quads

	Glasgow’s Improvement Challenge – Cluster schools – St. Ninian’s primary and Blairdardie Primary

	
Key School Partners

	Glasgow life, GDSS, SLT, YMI, Learning Community establishments, Red Cross, CAMHS, NHS -  school nurses, Linkes group, EAL outreach, Highpark Outreach, Clyde College ESOL classes


	
School Awards

	Fairtrade re-accreditation, Rights Respecting School Silver Award,  Third Green Flag, Platinum 2 Partnership Award, Cycle Friendly School.

	
Key School Initiatives

	Rights Respecting Schools, Digital Leaders, .  Science involvement with SSERC and STEM Learning Polar Explorer Programme.

	
Staffing Information

	

	
Other information
	

	
Date of most recent HMI Inspection

	February 2017 and Follow up report June 2018
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