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Introduction

English teachers don’t need to be told the enormous value and pleasure of reading whole texts as class readers. Little compares with that feeling when a class are truly engaged in the reading of a really good book. Those moments stay with you forever – indeed, they fuel the desire to find another such book to repeat the experience, again and again. Fortunately, contemporary writers of fiction for young adults continue to offer us fresh opportunities to enjoy literature with our students.

Oxford Rollercoasters is a series that offers teachers the opportunity of studying first-class novels – recently written for teenagers – as whole-class readers with Year 7, 8 and 9 students. Each set of materials has been written with two possible year groups in mind, 
so that teachers can use the materials with some flexibility according to need and student progress.

Focus on assessment of reading

Oxford Rollercoasters includes titles with varied themes, challenging subject matter and engaging plots – for example, in Rollercoasters 1, we included Carnegie medal winner River Boy, a Geraldine McCaughrean favourite, The Kite Rider, and Gillian Cross’s tense story Calling A Dead Man. In Rollercoasters 2, we have broadened our scope to appeal to a wider school population – Sharon Flake’s The Skin I’m In is set in an American Middle School and Theresa Breslin’s Divided City weaves football, religion, racial prejudice and illegal immigration into a compelling narrative. Each novel is accompanied by innovative and engaging teaching materials, specifically designed to help students access the texts and to support learning as required by the National Curriculum.

Rollercoasters is firmly based on the reading objectives in the Framework, and draws on approaches to reading fiction recommended by the English strand of the Secondary National Strategy. The series is written by practising teachers and consultants, and, while concentrating on the explicit teaching of reading skills, also draws on approaches to literature through drama and media. Theories behind both assessment for learning and thinking skills are embedded in the materials.

Time-saving resources

For each Rollercoasters novel there is a set of Lesson Plans, specifying particular objectives, assessment focuses and learning outcomes. These are accompanied by a compact Overview (see pages 3–5) which gives the teacher, at a glance, an idea of how 
the particular scheme works – identifying learning outcomes, lesson coverage, basic lesson content and necessary resources.

As well as the Overview, teachers are offered a Navigator (see pages 6–10). There is a clear plot summary, key page references for characters and details of language techniques, and a section identifying the stages in the structure of the novel. The Navigator is designed to help teachers to adapt the pace and detail of work according to the needs of their class.
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Unique components

In addition, Rollercoasters offers some unique components.

•
Each of the novels has its own student Reading Guide, an A4 magazine-style publication with visual, textual and activity materials that help to engage students in their study of the novel.

•
The Writer’s Craft materials provide invaluable background material to enhance and enrich students’ appreciation of the writer’s skills. These often include varied and interesting resources contributed by the authors of the novels, including original drafts and commentary direct from the author. Activities to support these pieces are woven into each scheme. These resources can be found with the teaching materials, which are designed to enable teachers to cover objectives about writer’s craft in a pertinent way.
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Support for lesson planning in the Teacher’s Pack

Every Lesson Plan follows the Strategy four-part structure with a range of appropriate homework tasks. Guideline timings are offered for each part, although teachers may want to tailor them to the needs of their own class. Within the Lesson Plans there is a wide range of teaching approaches and styles, and, in many cases, options within the lessons meet the needs of different ability groups.

•
Lesson Plans are accompanied by full, varied and practical Worksheets and OHTs, and drama activities are common within the teaching schemes. The worksheets and OHTs are customizable to meet the needs of a particular teacher and class.

•
For every novel there are suggested guided reading sessions as well as the opportunity to develop further specific group teaching. Class, shared and independent reading are also fully supported in the Lesson Plans.

•
Ideas for wider reading and for the extension of independent reading are also provided in the Pathways section (see pages 47–48).

•
The practice of keeping some form of Reading Journal during the study of the novel is encouraged in most schemes, and there are several attractive models for such record-keeping across the teaching materials.

•
Every set of Lesson Plans ends with its own student Reading Assessment Progress sheet, which the teacher can then use to identify areas for development for each student.

•
The Rollercoasters website is being substantially updated for Phase 2. This dedicated website will provide access to the free on-line teacher’s resources and will allow students to find out the latest information about the series and the authors, read reviews and post their own review of the novel they are reading.

Oxford Rollercoasters provides first-class teaching resources for first-class contemporary fiction. The series is designed to engage the widest possible range of students in reading for pleasure, and we feel confident that it will contribute to those memorable experiences of reading together in the secondary classroom.

Overview for Scheme of Work

	Lesson

(Book chapter)
	Learning outcome

Students will be able to:
	Reading AFs and strategies
	Framework objectives
	Activities/outcomes
	Rollercoasters resources 

	1
Opening and reader empathy


(Chapters 1–4)


	· Interpret the opening plot lines

· Understand why and how the author uses a dual plot line


	AF2: Locating evidence

AF4: Text structure

Predicting, speculating, asking questions

Empathy
	Yr 8: R4

Yr 9: R13


	Starter: Book covers and what they show us – expectations; straplines

Introduction: Narrative techniques; class reading of Chapters 1 and 2

Development: Independent reading of Chapters 3 and 4; guided group reading; comparing the two story lines

Plenary: Discussion of advantages and disadvantages of dual narration

Homework: Empathetic writing on Graham’s response to the problem of Kyoul
	WS: 1a, 1b

WC: 1.1

	2
Issues: prejudice 
and bias


(Chapters 5–7)
	· Identify some of the issues raised so far – Catholic v Protestant, asylum seekers

· Evaluate the reliability of information found on the Internet
	AF2: Locating evidence

AF3: Inference and deduction

Rereading and reinterpreting

Empathy
	Yr 8: R4, R5

Yr 9: R6, R13

	Starter: Brainstorm knowledge on Catholics and Protestants and set up wall display for gathering evidence

Introduction: Class reading of Chapters 5 and 6; set up wall display on asylum seekers

Development: Guided reading of Chapter 7, focusing on Graham’s response to his experience in a Catholic area

Plenary: Discussion on prejudice; what are its common features?

Homework: Reading Guide: further research on asylum seekers
	WS: 2a

RG: p. 8

	3
Accent and dialect, Glasgow setting


(Chapters 8–11)


	· Recognize the difference between accent and dialect

· Draw conclusions about Joe’s use of dialect
	AF5: Use of language

AF7: Social and cultural context

Reading between the lines and making inferences

Identifying patterns
	Yr 8: R5

Yr 9: R14


	Starter: Reading Guide: the difference between accent and dialect – finding examples in the text

Introduction: Class reading of Chapters 8 and 9 – contrasting different uses of language

Development: Reading of Chapters 10 and 11 in pairs, closely observing Joe’s use of language

Plenary: Feedback; discussion of students’ different uses of language

Homework: Worksheet on Glasgow dialect
	WS: 3a

RG: p. 13

	4
Leanne and Kyoul


(Chapters 12–14)


	· Understand the use of plots and subplots to sustain the interest of readers
	AF3: Inference and deduction

AF6: Reader response

Reading between the lines

Asking questions
	Yr 8: R7

Yr 9: R18


	Starter: Worksheet and discussion on plots and subplots

Introduction: Class reading of Chapters 12 and 13 – discussion of plot implications

Development: Reading of Chapter 14 in pairs – what does this chapter add to the plot?

Plenary: Review the writer’s techniques: moving on the plot, adding complications, deepening background

Homework: Read the letter asking advice in the Reading Guide and draft a reply
	WS: 4a

RG: p. 15

	5
Issues: prejudice 
and loyalty


(Chapters 15–16)
	· Explore the theme of group loyalty and prejudice


	AF6: Reader response

AF7: Social and cultural context

Reading between the lines and making inferences

Empathy
	Yr 8: R5

Yr 9: R6


	Starter: Reading Guide: Celtic and Rangers

Introduction: Class reading of Chapters 15 and 16; discussion of prejudice

Development: Close reading activity to add ideas to the wall displays; extension task for further research

Plenary: Discussion on Granda Reid – is he a bigot?

Homework: Worksheet on Celtic–Rangers rivalry
	WS: 5a

RG: p. 4

	6
Creating tension and atmosphere


(Chapters 17–19)
	· Identify how the writer builds tension and atmosphere, and the effect on the reader


	AF5: Use of language

Rereading and reinterpreting
	Yr 8: R13

Yr 9: R12


	Starter: Whole-class exercise on tension and effect on the reader

Introduction: Class reading of Chapters 17 and 18; comments on building tension

Development: Modelling of annotation of extract from Chapter 19, focusing on language, sentence structure, imagery, atmosphere, dialogue; group work on similar extract and on Writer’s Craft materials

Plenary: Feedback on what has been learned about drafting and editing

Homework: Complete annotation of worksheet and write commentary on passage
	OHT: 6a, 6b

WS: 6c, 6d, 6e

WC: 6.1

	7
Issues: group behaviour


(Chapters 20 and 21)
	· Explore ideas on football violence and football support
	AF6: Reader response

AF7: Social and cultural context

Reading between the lines and making inferences
	Yr 8: R6

Yr 9: R7


	Starter: Worksheet activity on points of view

Introduction: Class reading of Chapter 20 and early part of 21 – contrast group and individual responses

Development: Reading of remainder of Chapter 21, focusing on points of view

Plenary: Discussion: is football violence a group phenomenon?

Homework: Make notes on ideas about the causes of violent behaviour
	WS: 7a

RG: p. 5

	8
Joe’s Catholic background


(Chapters 22 and 23)
	· Understand Joe’s perspective in the novel

· Explore attitudes to religion


	AF2: Locating evidence

AF3: Inference and deduction

Reading between the lines

Empathy
	Yr 8: R6

Yr 9: R2


	Starter: Brainstorm on Catholicism and other forms of worship

Introduction: Class reading of Chapters 22 and 23

Development: Discussion on differences between Catholic and Protestant perspectives; Reading Guide
Plenary: Discussion: how religious practice affects other aspects of our lives – e.g. family loyalties

Homework: Re-tell the events of Chapter 22 from Joe’s point of view
	RG: pp. 10–12

	9
Character study


(Chapters 24 and 25)
	· Use drama and reading techniques to explore Joe’s character
	AF3: Inference and deduction

Sculpting characters

Empathy
	Yr 8: R3, R5, SpL15
Yr 9: R12, R14, SpL12

	Starter: Worksheet activity: talking your way out of trouble

Introduction: Independent reading of Chapters 24 and 25, focusing on how Joe uses talk to gain access to Kyoul’s bedside

Development: Feedback; character sculpting activity on Joe and Mr Sinclair

Plenary: Reflection on Joe’s skill as an improviser

Homework: Write Mr Sinclair’s diary entry
	WS: 9a

	10
Reflection


(Chapter 26)
	· Explain their response to Kyoul’s back story


	AF6: Reader response

AF7: Social and cultural context

Asking questions

Empathy
	Yr 8: R5

Yr 9: R6


	Starter: KWL worksheet on Kyoul

Introduction: Class reading of Chapter 26, filling out Kyoul’s back story

Development: Exploring Kyoul’s journey using Reading Guide and Writer’s Craft materials

Plenary: Summing up Kyoul – Hero? Villain? Victim? Survivor?

Homework: Write about the presentation of Kyoul in the novel
	WS:10a

RG: p. 9

WC: 10.1

	11
Back stories


(Chapters 27–29)
	· Assess the importance of background in interpreting characters
	AF2: Locating evidence

AF3: Inference and deduction

Reading between the lines and making inferences

Empathy
	Yr 8: R4, R5
Yr 9: R6
	Starter: Brainstorm on back stories

Introduction: Class reading of Chapters 27–29 looking for examples of back stories and how they are preserved

Development: Reading Guide: historical detail

Plenary: Discussion on how knowing someone’s history can help you to understand them

Homework: Personal writing: how finding out about someone’s past changes your view of them
	WS: 11a

RG: pp. 6–7

	12
Plot structure


(Chapters 30–35)


	· Identify the function of untruths in the plot


	AF4: Text structure

Rereading and reinterpreting

Hot-seating characters
	Yr 8: R5, SpL15
Yr 9: R14, SpL12

	Starter: Pair work on untruths in the novel

Introduction: Class reading of Chapters 30–35, focusing on the way that various characters manipulate or avoid the truth

Development: Hot-seat activity on Joe and Graham, investigating their reasons for deceiving the authorities and loved ones

Plenary: Discussion: consequences for characters of telling the truth

Homework: Worksheet activity on how one untruth leads to another
	WS: 12a

	13
Structure


(Chapters 36 and 37)
	· Understand how tension is built within a narrative


	AF4: Text structure

Speculating, asking questions

Empathy


	Yr 8: R5, Wr6
Yr 9: R18, Wr11

	Starter: Discussion of tensions that Graham’s deceptions cause for him and the reader

Introduction: Class reading of Chapters 36 and 37 focusing on the pressures that Graham is facing

Development: Worksheet activity showing the forces acting on Graham in diagram form

Plenary: Discussion on the way Graham’s situation impacts on the reader

Homework: Imaginative writing – Graham’s diary entry
	WS: 13a

	14
Crisis and resolution


(Chapters 38–40)
	· Evaluate the author’s use of tension to engage her readers’ interest
	AF4: Text structure

AF6: Reader response

Making predictions

Identifying patterns

Reading backwards


	Yr 8: R13, Wr6
Yr 9: R18, Wr11

	Starter: Recap on the crisis of the previous chapter; guessing what will happen next

Introduction: Class reading of Chapter 38 and discussion on whether the outcome is a surprise

Development: Tension graph; class reading of Chapters 39 and 40; discussion on whether these are critical moments in the text

Plenary: Discussion on whether the intervention of Mr Sinclair is convincing or merely convenient

Homework: Continue the tension graph
	WS: 14a

	15
Crisis 2


(Chapters 41–43)
	· Recognize the author’s use of colour symbolism


	AF3: Inference and deduction

AF5: Use of language

Visualizing

Rereading and reinterpreting

Identifying patterns


	Yr 8: R7, W11
Yr 9: R14


	Starter: Re-cap on the episode at the hairdressers – students share any similar experiences

Introduction: Class reading of Chapters 41; discussion of symbolic importance of green hair

Development: Discussion of symbolic importance of orange; independent reading of Chapter 42 and 43, with guided group

Plenary: Feedback on colour symbolism as a plot device

Homework: Worksheet on tension
	WS: 15a

	16
Resolution


(Chapters 44 and 45)
	· Evaluate the ending of the novel
	AF4: Text structure

Hot-seating characters

Speculating
	Yr 8: R10, Wr18
Yr 9: R18, Wr16

	Starter: Diamond ranking activity on endings to novels; possible extension activity on A Poison Tree by William Blake

Introduction: Class reading of Chapter 44 focusing on Joe’s growing anger

Development: Hot-seat activity on Joe’s and Graham’s feelings; pair activity improvising what the two will say to each other when they meet

Plenary: Speculation on the likely outcome of the two boys’ meeting; class reading of Chapter 45; initial thoughts on the ending of the novel

Homework: Write about how their own ideas compared to the ending of the book
	WS: 16a, 16b, 16c

	17
The language of football


(Chapter 45)
	· Analyse and comment on specialist language


	AF5: Use of language

Identifying patterns


	Yr 8: R5

Yr 9: R14


	Starter: Reading Guide – discussion on the language of football

Introduction: Identifying specialist language in the football commentary in Chapter 2

Development: Worksheet on language in newspaper football report

Plenary: Discussion on language for specialist purposes

Homework: Complete a match report on the Glasgow City game
	WS: 17a, 17b

RG: p. 14

	18
Structure


(Opening chapters and novel as a whole)
	· Analyse and comment on the text as a whole


	AF4: Text structure

AF6: Reader response

Reading backwards

Rereading and reinterpreting
	Yr 8: R5, Wr18
Yr 9: R14, Wr16
	Starter: Discussion on the effectiveness of the opening of the novel

Introduction: Writer’s Craft materials on the original opening of the novel; the novel’s themes and title

Development: Beginning to write reviews

Plenary: Feedback on student work in progress

Homework: Continue to write review; complete Reading Assessment Progress sheet and Reading Strategies sheet
	WS: 18a, 18b

WC: 18.1


Navigator

	Chapter 
	Plot outline
	Key character references
	Themes
	Language
	Structure

	Chapter 1
	On his way home from football practice using a back-street route which his parents would disapprove of, Graham witnesses a group of boys chasing and then stabbing an asylum seeker.
	· Introduction to Graham


– over-protective parents (p.1)

· Introduction to Kyoul


– initially as victim (pp.2–4)
	· Glasgow as dangerous place

· Parental expectations
	· Third-person narrative – focus on Graham

· Short sentences and paragraphs – chase described

· Glasgow dialect
	Introduction

Problem 1: How is Graham to respond to the stabbing?

	Chapter 2
	Joe visits a chip shop on his way to work for his aunt. He tells the chip shop owner about the football practice he has just had. He then fantasizes about playing for Scotland as he kicks a can down the road.
	· Introduction to Joe


– as part of a family (p.5)


– importance of football (pp.6–10)

· First mention of Rangers–Celtic rivalry
	· Family relationships

· Passion for sport

· Shared enthusiasms
	· Third-person narrative – focus on Joe

· Use of football commentary in Joe’s fantasy
	Problem 2: Will Joe get picked for the Glasgow City youth team?

	Chapter 3
	Graham helps Kyoul. He has been stabbed and is bleeding badly. Graham contrasts his present situation with earlier in the evening when he had scored a goal with the help of Joe – a Catholic. Kyoul asks Graham to return a mobile phone to his girlfriend. He says she will pay him £50. An ambulance arrives.
	· Link between Graham and Joe established; Joe is a Catholic (p.14)

· Kyoul’s relationship with Leanne established
	· Family relationships

· Obligations
	· Use of dialogue to establish characters
	Problem 3: Kyoul’s request

	Chapter 4
	At Joe’s Aunt Kathleen’s hairdresser’s shop, we learn that an Orange march will pass by next week. As Catholics they have been advised to close during the Protestant march. Joe thinks about football and then, remembering that the Protestant Graham hesitated to shake his hand, he thinks about his family’s Catholicism and the prejudice against Catholics.
	· Introduction to Aunt Kathleen (p.18)


– her lack of sympathy for Catholic/Protestant rivalry

· Joe’s understanding of his family’s religion and its historical context (pp.20–23)
	· Family relationships

· Passion for sport

· Catholic v Protestant
	· Accent and dialect

· Recalled conversations
	Problem 4: How will religious differences affect Joe and Graham’s friendship?

	Chapter 5
	Graham accompanies Kyoul to the A&E department in the ambulance. Once he is seen by the doctors, Graham flees.
	· Graham prepared to help a stranger but only up to a point (p.27)

· He needs to return home without telling his parents
	· Family relationships

· Obligations
	· Relationships presented through dialogue and action

· Glasgow dialect
	Development: Graham’s responsibilities to Kyoul. Will they end here?

	Chapter 6
	Joe returns home. All the lights are off: an indication that his father has had a bad day. Graham returns home and looks up the address Kyoul gave him on the Internet. He is unsure whether to return the phone. He also looks up asylum seekers – his mother, who works for a legal firm, also gives him information on this topic.
	· Graham has no compunction about hiding the night’s events from his parents (p.29)

· He wrestles with his sense of duty towards Kyoul (p.30)
	· Family relationships

· Obligations

· Attitudes to asylum seekers
	· Graham’s mother does not use Glasgow dialect

· Dialogue used to present information on issue of asylum seekers
	Graham still in two minds about fulfilling Kyoul’s request

Brief mention of Joe in a ‘Graham’ chapter

	Chapter 7
	Attempting to return Kyoul’s mobile, Graham gets lost in a Catholic part of Glasgow on the day of a Rangers v Celtic game. He runs into a Catholic boy who threatens him because he might be a Protestant. Graham claims he is looking for Joe Flaherty – the boy is Joe’s cousin and agrees to take him to where Joe lives.
	· Graham’s lack of experience of travelling on his own (pp.33–34)

· Tribal territories and their markings (p.35)

· Introduction of Jammy
	· Facing challenges

· Real and imagined differences
	· Descriptive writing for setting

· Dialogue to present dramatic scene
	Graham keeping his promise

Breakdown of Graham/Joe story division

	Chapter 8
	Joe’s cousin Jammy takes Graham to Joe’s house. They meet Joe’s father who seems rather vague and unhelpful but eventually Joe vouches for Graham as a fellow footballer. Graham avoids a beating from Jammy.
	· Graham stays calm in the face of danger (pp.39–41)

· Introduction of Joe’s father
	· Facing challenges

· Prejudices
	· Different levels of language – street slang to academic English and even French
	Further development: Joe and Graham’s stories join together

	Chapter 9
	In Joe’s room Graham finds the wall-to-wall Celtic memorabilia difficult to take. He explains to Joe how he got there and confides in him about the stabbing and his mission. Joe helps Graham to decipher Kyoul’s handwriting. Graham agrees to split the promised reward with Joe in return for his help. They need to deliver the phone before the day’s match.
	· Graham becomes more determined to complete his task (p.47)

· Joe and Graham begin to form an alliance (pp.47–48)

· Joe knows more about the city than Graham
	· Facing challenges

· Forming friendships
	· Dialogue used to establish characters’ relationships and action

· Informal language – though little dialect
	Graham continues on his journey with a new ally

Joe’s father as ‘problem’

	Chapter 10
	Joe enlists Jammy’s aid to help with his father. Joe’s father does not seem to be able to look after himself, though he is clearly intelligent and well read. Joe introduces Graham as the more Catholic-sounding Gregory to his relatives. Graham notices a small crucifix in the house – a sign of Catholic ‘idolatry’.
	· Graham and Joe begin to learn about each other; many of Graham’s assumptions are based on prejudice (p.52)
	· Family relationships

· Prejudice

· Forming friendships

· Facing challenges
	· Dialogue used to establish characters’ relationships and action

· Joe uses more colloquial language in public
	Beginning of boys’ shared enterprise

	Chapter 11
	Joe takes Graham to the St Mungo Museum to find out transport information from a relative. The two boys travel across Glasgow together and some of its sights are described. They find the address Kyoul had given Graham.
	· Contrast between Joe’s approach to information gathering (people-based) and Graham’s (Internet)

· Graham is better off than Joe
	· Family relationships

· Prejudice

· Forming friendships

· Facing challenges
	· Descriptive writing to establish setting
	Development: The two boys seem to work well together

	Chapter 12
	Graham and Joe deliver the mobile to Leanne. She is deeply distressed to hear what has happened to Kyoul. She is also unable to communicate with him openly and so asks the boys to take another message.
	· Leanne introduced (p.61)

· Graham still concerned about Kyoul’s fate: – ‘I’d like to know how he is too’ (p.63)
	· Forbidden love

· Prejudice

· Obligations
	· Descriptive writing to create setting

· Dialogue for dramatic presentation of events
	Mini-resolution: Graham completes his first task

Story continues: Leanne asks the boys to take another message

	Chapter 13
	In order to enlist the boys’ aid, Leanne tells them about her relationship with Kyoul. They became friends because of Kyoul’s interest in education. Kyoul had fled persecution in his own country but is not entitled to asylum because its government is not officially oppressive. He arrived in Scotland via people smugglers and lives in fear of anyone in authority.
	· Relationship between Leanne and Kyoul explained – Leanne’s over-protective parents disapprove, limiting her options to help the injured boy (pp.67–68)

· Graham and Joe asked to work together
	· Family relationships

· Suspicion of authority

· Law and justice
	· Dialogue used to present background information
	New problem: Graham and Joe persuaded to take on new message

	Chapter 14
	The brief account of Leanne and Kyoul’s relationship given in the last chapter is expanded as Leanne sits at home and thinks about the news she has received.
	· Leanne and Kyoul as Romeo and Juliet-type figures divided by parental expectations, prejudice and international politics
	· Relationships

· Prejudice

· Parental expectations
	· Extended flashback used to create empathy for Leanne and Kyoul
	Back story: Kyoul’s refusal to talk becomes more understandable

	Chapter 15
	Graham visits his Granda Reid. They share an enthusiasm for football but Granda Reid is also an Orangeman who wants Graham to take part in the forthcoming march.
	· Granda Reid introduced

· Graham undecided about taking part in the Orange march
	· Family expectations

· Group loyalties

· Prejudice
	· Social and historical context presented through a character
	New problem: Should Graham take part in the Orange march?

	Chapter 16
	Graham and his Granda discuss football in anticipation of the afternoon’s Rangers v Celtic game. Graham tells his grandfather about his goal the previous evening and mentions Joe Flaherty. Granda Reid is disturbed by the Catholic surname.
	· Granda Reid’s prejudices explored – he is proud of his history but suspicious of change

· Graham’s encounters with religious terminology – such as ‘turn’ (p.84)
	· Prejudice

· Identity

· Religion and football
	· Dialogue establishing characters

· Specialist vocabulary explored
	Development: Graham happy about his football loyalties but less comfortable about religion

	Chapter 17
	Joe and his father are on the way to the match. Joe’s father’s depression is lifted by the atmosphere. They meet a relative named Desmond who is a fanatical Celtic supporter and Catholic. He is worried that Joe’s friend ‘Gregory’ might be a Protestant. Desmond invites Joe to play football the next day.
	· Desmond introduced – a fanatical Catholic to balance Granda Reid’s fanatical Protestant
	· Family relationships

· Football and religion

· Prejudice
	· Emotional effects of football games explored

· Dialect and street slang in public conversations
	Joe’s experience of football and religion

Build-up to match

	Chapter 18
	The match begins. We see it from both Graham’s and Joe’s points of view and listen to various tribalistic comments from the adults. At half time, Rangers lead 1–0.
	· Graham and Joe as football fans; both are interested in the game but must listen to other sets of ideas and prejudices as part of the process
	· Family relationships

· Football and religion

· Prejudice
	· Tension builds towards climax through dialogue and description

· Football chants
	Mini-climax: Graham and Joe as onlookers to adult prejudices


	Chapter 
	Plot outline
	Key character references
	Themes
	Language
	Structure

	Chapter 19
	The second half of the match. Celtic equalize. The game finishes in some rancour but Joe’s dad, followed by Joe, deliberately distances himself from the baiting of other fans.
	· Joe’s father as someone who appreciates sport and deprecates hostility
	· Family relationships

· Football and religion

· Prejudice
	· Tension conveyed through short sentences

· Football chants
	Drawn match causes frustration among fans

	Chapter 20
	Frustrated fans, of all ages, from both sides begin barracking each other and violence erupts. Joe’s dad again distances himself from the violence and he and Joe have to run to protect themselves.
	· Joe’s father again shows disapproval of hostile behaviour
	· Family relationships

· Football and religion

· Prejudice
	· Short paragraphs show swift, violent action

· Dialogue sustains tension, conflict and pace
	First climax: The harmful effects of prejudice in real life

	Chapter 21
	Graham tells his parents that he is going out to play football. His father insists on driving him into the city and meeting at least one of his fellow players. He meets Joe and makes elaborate arrangements for keeping in touch. Graham and Joe plan their visit to Kyoul.
	· Graham as over-protected only child

· Joe in the web of his extended family

· Both boys embarrassed about their side’s behaviour at the previous day’s match
	· Parental expectations

· Family relationships
	· Italics used to emphasize Graham’s familiarity with an oft-repeated message
	Return to main plot: How will the boys fulfil their promise to Leanne?

	Chapter 22
	On the way to the hospital Joe enters a Catholic church to light a candle for his dead mother. Graham is overwhelmed by the number of statues and other religious icons in the building. He compares this with the simple décor of a Protestant Kirk. Joe explains the role of saints in Catholicism.
	· Graham is ignorant of the reality of Catholicism – much of what he ‘knows’ comes from his grandfather

· Joe accepts Catholic practice but has a sense of humour about it (p.112)
	· Religious identity

· Prejudice and ignorance
	· Description and dialogue sustain narrative
	Exploration: The visit to the church lies entirely outside the plot but shows an important aspect of Joe’s life

	Chapter 23
	Graham and Joe arrive at the hospital. Joe asks his cousin Bernadette for information and learns that Kyoul is under close observation because of his refusal to give any details about himself. Bernadette is worried about Joe’s involvement.
	· Joe is able to respond quickly to developing situations and has a quick wit

· Graham is more anxious and worries about consequences
	· Family relationships

· Acting responsibly
	· Dialogue showing character strengths
	Obstacle: The boys gain information but promise Bernadette to confide in an adult soon

	Chapter 24
	Kyoul’s bed is curtained off but Joe and Graham get close to it by pretending to visit the old man in the next bed. While Joe pretends to be the son of the man’s friend, Graham is able to slip behind the curtain.
	· Introduction of Mr Sinclair

· Once again Joe is able to cope with difficult situations through quick wits
	· Taking risks

· Family relationships
	· Dialogue showing character
	New problem: The device of visiting Mr Sinclair introduces new variables

	Chapter 25
	Graham succeeds in delivering his message. Graham notices that Kyoul has scars on his chest that show he has been tortured. Other visitors arrive to see Mr Sinclair, so the boys have to leave the ward.
	· Kyoul is recovering but still deeply suspicious of everyone

· Graham realizes that he is helping Leanne for more reasons than money
	· Asylum seekers

· Prejudice

· Obligations
	· Brief, understated description of Kyoul’s injuries to raise important theme
	Development: Sympathy for Kyoul increased; Mr Sinclair seen as possible future resource

	Chapter 26
	Kyoul lies in his hospital bed and thinks about his past. He remembers being stabbed and also being tortured because he was a Muslim. He had escaped from his home by walking and ended up being smuggled into Scotland – a place he has come to love and where he met Leanne.
	· Kyoul as victim – but also capable of pride, hard work and love
	· Civil war

· Religious prejudice

· Asylum seekers
	· Descriptive flashback used to give character depth – compare Chapter 14
	Back story: Further insights into Kyoul’s history and reasons for his present behaviour

	Chapter 27
	Joe invites Graham to play five-a-side football with some of his relatives. The two boys discuss their footballing and national differences. Graham defends the Orange march as part of Protestant culture and Joe is equally proud of his Irish Catholic heritage. Neither boy feels strongly but they both have relatives who are less tolerant.
	· Graham as a Protestant – the marches reflect victory for religious freedom

· Joe as a Catholic – Irish heritage

· ‘It’s not prejudice… when I support my team and you support yours’ (p.134)
	· Family relationships

· Family loyalty

· Prejudice

· Bearing witness
	· Important issues explored through dialogue
	Development: The boys’ friendship allows them to discuss deeply held ideas calmly

	Chapter 28
	Before the football Graham is with Joe’s extended family. Joe is pressured to tell his father what is happening with Kyoul by his Aunt Kathleen. Graham is invited for lunch and when Joe’s father phones Graham’s father, it emerges that the two men were probably at university together. Graham is surprised to learn that Joe’s father has a doctorate.
	· It is clear that Joe’s father is depressed because of the death of his wife

· Graham’s surprise at Joe’s father’s doctorate shows that he has stereotypical ideas about Catholics’ lack of education
	· Family relationships

· Prejudice

· Stereotypes
	· Anecdotes supporting character attitudes

· Glaswegian dialect

· Humour through exaggeration
	Problem: Joe’s promise to his aunt puts him under time pressure to complete the business with Kyoul

	Chapter 29
	After the meal the family discuss football, traditional songs, religion as faith and as part of identity, Irishness and the forthcoming Orange march. Members of the family hold a wide range of views from prejudiced to tolerant understanding.
	· Graham – an only child – is fascinated by the richness of the family’s social life
	· Family relationships

· History and identity

· Prejudice
	· Important issues explored through dialogue
	Development: Graham’s identity as ‘Gregory’ allows him to see another side of Catholicism

	Chapter 30
	Graham returns home tired. It has been a busy weekend since his practice match on Friday. He thinks he has found a friend in Joe and likes some of the others he has met. Yet at every turn religion seems to have intruded in a way that does not go with simply attending church or football. As he is about to go to sleep he sees Kyoul’s face on the front page of a newspaper.
	· Contrast between Graham’s and Joe’s family life

· Graham facing up to unexamined ideas
	· Family relationships

· Public and private religion

· Prejudice
	· Character reflecting on the past

· Cliffhanger chapter ending setting up a new problem
	Assimilation: Graham’s reflections on recent events

Conflict: How will Graham square old loyalties with new ones?

	Chapter 31
	The newspaper mentions an unknown boy but Graham feels that he is unlikely to be identified. Meanwhile his parents discuss Graham’s new friend Joe. Graham’s father suggests that his wife may be prejudiced against Catholics.
	· Graham’s parents’ concern for their son. Tensions between them concerning ‘suitable’ companions – the mother is the daughter of an Orangeman
	· Family relationships

· Over-protective parents

· Class prejudice
	· Newspaper extract

· Issues explored through dialogue
	New problem: Kyoul’s case has now gone public

	Chapter 32 
	The police address assemblies at both Joe and Graham’s schools looking for information about the boy who helped Kyoul. They decide the police have little hope of identifying Graham. At an art gallery, Joe recalls visits there with his mother.
	· Graham and Joe against the rest

· Joe’s interest in modern art surprises Graham
	· Friendship

· Stereotyping


	· Description to establish the ‘character’ of Glasgow
	Graham is able to share his doubts and fears with Joe

	Chapter 33
	The boys meet Leanne at the Gallery of Modern Art. Leanne is relieved that Kyoul is well but she thinks that he needs to get more information about obtaining refugee status. She asks the boys to take the information she has collected to him. Joe is reluctant but Graham is willing to help after seeing that Kyoul is the victim of torture.
	· Graham no longer motivated by money – he is beginning to see the wider picture of life for asylum seekers in the UK
	· Asylum seekers

· Sympathy and understanding
	· Dialogue and anecdote used to explore issues
	New problem: The boys have one more message to take to Kyoul

	Chapter 34
	Graham’s parents find out that he did not come straight home from school. Graham admits he was with Joe and argues that he should be more independent. His parents reluctantly agree.
	· Graham’s involvement with Kyoul and Joe allows him to be more independent
	· Over-protective parents

· Independence
	· Dialogue sustains narrative developments


	Resolution: Graham is honest up to a point and gains freedom

	Chapter 35
	Graham contemplates his new independence. Is he ready for it? Is his involvement with Kyoul foolish? Will it jeopardize his chances of being picked for the team? Joe has a discussion with his dad and promises to be more open soon.
	· Graham’s independence makes him more aware of his responsibilities

· Joe’s father’s use of humour
	· Identity
	· Meditative writing

· Humour used to defuse tension
	Problems continue: Graham worries about football; Joe merely postpones truth telling

	Chapter 36
	As the days before their next meeting with Kyoul pass, the boys worry about Graham being identified, whether they should tell their parents and whether they will be picked for the Glasgow City youth team. Wednesday night practice goes well.
	· Joe and Graham’s shared problems strengthen their relationship

· Jack Burns, team manager, introduced
	· Relationships
	· Dialogue sustains action coupled with some descriptive writing
	Neither boy is comfortable about the deceptions they have to practise

	Chapter 37
	Graham and Joe attempt to make their visit to Kyoul. Mr Sinclair in the next bed is acting strangely and Joe is unable to warn Graham that someone is with Kyoul. Graham is chased by a nurse and Mr Sinclair prevents Joe from running away.
	· Graham feels sympathy for his parents’ struggles early in life as a result of his encounters with Kyoul and Leanne
	· Family history

· Approaching disaster
	· Short sentences and paragraphs build tension

· Glaswegian dialect

· Cliffhanger ending
	Crisis: Joe is unable to warn Graham about the person next to Kyoul’s bed and is caught himself

	Chapter 38
	Mr Sinclair turns out to be an ally rather than Joe’s captor. He helps Joe to deflect questions about Graham and reveals that he had never been fooled by Joe’s act. He is entertained by Joe’s visits and he feels great sympathy for Kyoul. Graham is afraid that the nurses will be able to identify him so Joe suggests a disguise.
	· Mr Sinclair turns out to be thoughtful and sensitive and not an easy dupe
	· Stereotypes

· Just war
	· Glaswegian dialect

· Dialogue and anecdote used to explore important themes
	Mini-resolution: The crisis is averted but there are new problems for Graham now that he has been seen


	Chapter 
	Plot outline
	Key character references
	Themes
	Language
	Structure

	Chapter 39
	After a tough practice game both boys are selected for the Glasgow City youth team. The boys meet Leanne and discover that Kyoul is out of hospital – Mr Sinclair has given him the keys to his home. Joe resolves to visit Mr Sinclair again.
	· Both boys have achieved their dream

· Joe feels grateful to Mr Sinclair
	· Ambitions

· Obligations
	· Dialogue and narrative sustain plot
	Partial resolution: Kyoul is now in a position to pursue refugee status with Leanne’s help; Graham may still be wanted for questioning

	Chapter 40
	Joe attempts to bleach and then dye Graham’s hair. The process goes disastrously wrong.
	· Joe’s over-confidence leads to disaster
	· Friendship

· Trust
	· Dialogue and brief descriptions

· Humorous situation
	Crisis: Graham’s hair too blonde; Joe attempts to correct this

	Chapter 41
	Joe tells his dad that he has been selected. He also says that his friendship with Graham is strained because Graham is going to take part in the Orange march. Graham returns home and his mother discovers that his hair is bright green.
	· Joe’s friendship tested by Graham’s apparent sectarianism

· Graham suspects that the green colour is a deliberate ploy to humiliate him
	· Friendship

· Trust

· Prejudice
	· Dialogue and narrative sustain plot

· Black comedy
	Crisis deepens: Joe’s attempt at colouring hair has driven a wedge between him and Graham

	Chapter 42
	Joe and his cousin Jammy watch the start of the Orange march – they have brought water balloons but Joe decides not to use them when he sees that Graham is bald. He also fears it might interfere with his football. Meanwhile Graham feels quite excited about taking part in the march with his grandfather.
	· Joe is torn between his feeling of betrayal by Graham, his love of football and, possibly, guilt at what has happened to Graham’s hair
	· Friendship

· Betrayal

· Priorities
	· Dialogue and narrative sustain plot
	Crisis averted: Joe wants to disrupt the march but still feels some loyalty to Graham

	Chapter 43
	The other Orangemen make a fuss over Graham. Granda Reid is deeply proud of his grandson. The march goes well for Graham until he is spotted by Joe’s Aunt Kathleen.
	· Graham’s attendance at the march allows him to understand his Granda better


	· Family loyalties and heritage
	· Descriptive writing, emotive language

· Dialogue and narrative sustain action
	Mini-climax: Aunt Kathleen, whom Graham likes, realizes that she has been deceived

	Chapter 44
	Joe and Jammy separate and on his own Joe becomes irritated once more about the Orange march. He drifts towards the march but is prevented from doing anything stupid by the arrival of his father. His positive action shows his depression is lifting.
	· Joe’s family network works to keep him from harm

· Joe’s father is beginning to face up to the loss of his wife
	· Family ties

· Loyalty
	· Descriptive writing and dialogue sustain narrative
	Reversal: Joe is helped by the father who has been dependent on him throughout the novel

	Chapter 45
	After initial coldness the two boys make up their differences. Graham is reassured that the green colour was not deliberate and Joe even offers to dye his own hair orange. Ultimately for both of them what matters is playing football for the city of Glasgow.
	· Both Graham and Joe have learned tolerance and understanding and have come to a clearer understanding of their real priorities
	· Friendship

· Football

· Priorities
	· Dialogue expressing personal feelings

· Final outside perspective from Jack Burns
	Deliberation and resolution: The boys confirm their friendship and Graham decides to go public about Kyoul


LESSON 1

Lesson objectives
Yr 8: R4
Yr 9: R13

AF2, AF4
AF2, AF4

Focus: Chapters 1–4 – Opening and reader empathy

Learning outcomes

Students will be able to:

1
Interpret the opening plot lines

2
Identify why and how the author uses a dual plot line

Starter (10–15 minutes)
If necessary, begin by briefly discussing book covers in general and what they tell us. Students could talk about their current library books, or you could show examples.

Ask students to comment on:

•
images chosen by the publisher

•
the relative prominence of the title and the author’s name

•
evidence of genre conventions – how does a sci-fi book differ from a romance?

•
choice of fonts, colours, etc.

•
any straplines present.

In summary, ask the students:

•
How attractive is each book cover?

•
How likely is it to make the reader pick up and open the book?


Now ask students to look at the cover of Divided City and discuss its different elements, using Worksheet 1a. Make suggestions for appropriate comments in some of the boxes where necessary, so that students can fill them in.


Show students the exchange of e-mails in Writer’s Craft 1.1 between the editors and the author, and ask them if they think the strapline chosen is the best one in terms of making them wish to read the book.

Remind students that they can review their impressions of the book when they have completed reading it.

Introduction (20 minutes)
Remind students of the different ways of telling stories – first person, third person, and so on, and ask them to identify the technique used by Theresa Breslin after a brief glance at Chapter 1.

Read Chapters 1 and 2 aloud to the class, and comment on the use of a second character focus in Chapter 2. Point out that although a third-person perspective is used the author is not assuming omniscience.

Return to this point about character focus at later stages of the story, when the focus shifts to Leanne or Kyoul.

Development (15–20 minutes)
Ask students to read Chapters 3 and 4 in small groups. Guided reading could take place here with a weaker group, to explore the advantages and disadvantages of using a dual narrative. Use the Guided Group Reading Plan below to support independent reading. 
The students’ main focus will be on:

•
the strength of the episode concerning Kyoul’s stabbing

•
the advantages and disadvantages of including Joe’s narrative at this point.

	Text:
	Divided City – Chapters 3 and 4

	Introduction to text:

Independent reading and related task:

Return to the text:

Review (reading target and next steps):
	Remind students that they are looking at the advantages and disadvantages of using a dual narrative focus.

As students read, ask prompt questions about the dramatic impact of the stabbing of Kyoul.

•
What anxieties concerning Graham are raised?

•
What anxieties concerning Kyoul are raised?

•
Does the interruption of the Joe narrative create suspense, or cause frustration?

•
What questions occur to readers about Joe?

Ask each group member to share their points with a partner, before listening as a whole group to one point from each student. Check the text for evidence for each point and refine any answers, developing ideas as necessary.

Ask the students to consider the ways the two narrative threads might develop. What, at this point, do Graham and Joe have in common? How are the two narratives going to join up? Discuss what this might tell them about the advantages of using a dual narrative focus.

	Evaluation:
	Complete in the next session.


At the end of the reading time ask students to comment on which of the two story lines they find most gripping, and why.

Plenary (5 minutes)
Ask students to recall other instances of dual narration in a novel.

Many stories use different first-person narratives, so why has Theresa Breslin chosen to use two third-person narrative strands? How might the title of the novel help in answering this question?

Homework (5 minutes)
Ask students to complete Worksheet 1b at home. Run through the worksheet with the class, checking understanding of the layout and task.


The choices marked with a          will of course lead to a very short conclusion to the story. Students should consider what it is about Graham’s character that makes him not take these choices. They should be prepared to consult their finished worksheet in the next lesson.

LESSON 2

Lesson objectives
Yr 8: R4, R5
Yr 9: R6, R13


AF2, AF3
AF2, AF3

Focus: Chapters 5–7 – Issues: prejudice and bias

Learning outcomes

Students will be able to:

1
Identify some of the issues raised so far – Catholic v Protestant, asylum seekers

2
Evaluate the reliability of information found on the Internet

Starter (10 minutes)
Explain to the class that the novel concerns Catholics and Protestants and that it will be necessary to collect evidence on the ideas of these belief systems.

Begin with a brainstorm of what the class already knows about Catholics and Protestants. 
If there are any Catholic students in the class ask them specifically about what they know about Protestants (and vice versa for Protestant students). At the end of the brainstorm ask these ‘expert’ students to comment on how accurate other people’s ideas about them seem to be.

Set up a wall display of initial ideas which can be added to as the reading progresses.

Introduction (15 minutes)
As a class, read Chapters 5 and 6; ask students to recall their Lesson 1 homework task on Graham’s dilemmas, and to look out for his next important choice as they read.

At the end of Chapter 5, ask students to consider the plot consequences of Graham leaving the hospital. Briefly note that Chapter 6 represents a break in the alternating chapter pattern as Joe is only mentioned at the start.

After reading Chapter 6, discuss the issue of Internet research with students and ask them to compare their Internet behaviour with Graham’s.

•
What do students do when faced with ‘thousands of hits’?

•
How do they decide which sites to trust?

•
What do students think of Graham’s research methods?

•
How much value do they give to information provided by parents?

Discuss the fact that the novel contains differing views on asylum seekers. Assign a group of students to set up a wall display to gather information on asylum seekers.

Development (15 minutes)
Carry out guided reading of Chapter 7, focusing on Graham’s response to the Catholicism and nationalism in the Garngath, using Worksheet 2a. Ask students to work in small groups to discuss the impact on Graham of entering ‘enemy’ territory. The second and third questions on the worksheet should enable students to pick up on the idea that apparent displays of aggression are often designed to give a sense of belonging, as well as intimidating outsiders.

Plenary (10 minutes)
Ask students to report back their findings to the whole class. Ask them if they know of any similar areas where they either feel intimidated or, conversely, feel especially at home.

Discus the meaning of the word ‘prejudice’. Compare and contrast Graham’s experience of prejudice. In Chapters 1 and 3 he is not a victim, but in Chapter 7 he feels that he could well become one. What prejudices might he himself have?

This discussion could lead to one about the common features of prejudice.

•
Is it possible to be prejudiced about individuals as opposed to groups?

•
Is it possible to be prejudiced if you are not part of a group?


Homework (10 minutes)
Tell students that for homework they will carry out further research on asylum seekers. Ask them to read page 8 in the Reading Guide to alert them to issues of bias in the media.

Discuss the reasons why newspapers publish inflammatory headlines, and ask students how they respond to the kind of headlines shown in the Reading Guide.

Discuss strategies for detecting bias in the media, such as checking more than one source for a story or checking the political leanings of a particular organization.

For homework, students should carry out a small piece of research (preferably on the Internet) about asylum seekers.

They should aim to:

•
find one piece of information

•
accurately record its source

•
write a brief note on why they think the information is reliable and unbiased.

The information collected by the students can be added to the wall display on asylum seekers.

LESSON 3

Lesson objectives
Yr 8: R5
Yr 9: R14 (in a novel)


AF5, AF7
AF5, AF7

Focus: Chapters 8–11 – Accent and dialect, Glasgow setting

Learning outcomes

Students will be able to:

1
Recognize the difference between accent and dialect

2
Draw conclusions about Joe’s use of dialect


Starter (10 minutes)
As a class, read the first part of page 13 in the Reading Guide to establish the difference between accent and dialect. Ask students to complete the first activity, finding examples of these language uses in the text.

Introduction (15 minutes)
Read Chapters 8 and 9 as a class, focusing on dialect usage. At the end of the reading ask students to look again at the use of Glaswegian dialect and to pay particular attention to when and with whom it is used. The students should make their own hypotheses, which can be tested when reading Chapters 10 and 11. They should notice that Joe is more likely to use dialect words and phrases when he is on the street and at home than when he is talking to a stranger like Graham in Chapter 9.

Development (15 minutes)
Ask students to read Chapters 10 and 11 in pairs, closely observing Joe’s use of language with Graham (both chapters), with Jammy in Chapter 10 and his cousin Pat in Chapter 11. Ask students to look at:

•
where the conversation is taking place

•
who is being addressed

•
what Joe is trying to achieve with Jammy (mainly to gain his co-operation and alleviate Jammy’s suspicion of Graham)

•
what Joe is trying to achieve with Pat (mainly co-operation and maintaining family ties).

Students should be able to confirm the hypothesis that Joe uses dialect words and phrases more frequently with his family and when he is out in public.

In small groups, students should attempt to decide which of the following is most likely:

•
Joe is being more formal with Graham is because he is a comparative stranger

•
Joe is ‘putting on’ his accent in family and street conversations

•
Joe’s shifts from one register to another are entirely unconscious.

Extension Task

More able students can be asked to consider the author’s craft in this matter.

•
Does this difference show that Theresa Breslin has a ‘good ear’ for how people really speak?

•
Is the difference the result of a conscious decision on her part?

Plenary (10 minutes)
Ask groups to report their evaluations briefly to the class.

Having observed Joe’s ‘bilingualism’, students should be able to discuss their own use of different types of language with friends, with strangers and in particular social situations. Most students will be able to give examples of words that they would not use to, say, address a teacher but would use with their friends. Students could also discuss whether they try to soften their local accent when addressing strangers.

Some students may be aware of words and phrases they use more frequently perhaps on the telephone but less in general conversation (e.g. mate, pal)

Finally, students could discuss the different writing conventions used in text messages, instant messenger conversations and in formal essays.

Homework (10 minutes)
Ask students to complete Worksheet 3a on Glasgow dialect. Students will need to take their books home for this work. If that is not possible they could be given time in class to find examples and then complete the other columns at home.

LESSON 4

Lesson objectives
Yr 8: R7
Yr 9: R18

AF3, AF6
AF3, AF6

Focus: Chapters 12–14 – Leanne and Kyoul

Learning outcome

Students will be able to:

1
Understand the use of plots and subplots to sustain the interest of readers

Starter (15 minutes)
Ask students to use Worksheet 3a, completed for homework, as the starter for a ‘Glaswegian Glossary’, collecting Glaswegian dialect words and phrases and providing definitions for each.


Ask students to complete Worksheet 4a, and establish that they have grasped the concepts of plot, subplot and plot strand.

The main plot (since it encompasses the whole narrative) is about whether Joe and Graham will play for Glasgow City youth football team. This plot forms a strand along with Graham and Joe’s involvement with Kyoul and the romance between Kyoul and Leanne. Any number of subplots could be identified, such as Graham’s relationship with his grandfather or Joe’s father’s mental health.

Ask students to discuss other examples of multiple plots that they know from films or books. Finally, discuss the following questions:

•
Which of the plot strands in Divided City do they consider to be the major one?

•
Is it a weakness that the football plot is often overshadowed by other plot strands?

Introduction (15 minutes)
Ask students to speculate on how the story will develop once the boys have delivered their message.

Read Chapters 12 and 13 as a class, then discuss the plot implications of the new task set by Leanne. How many students had anticipated this development? It looked as though one plot strand was coming to an end in Chapter 12. How well does the author keep this strand going?

Development (10 minutes)
Ask students to read Chapter 14 in pairs. Students should consider:

•
What does this chapter add to the plot?

•
How does it help us to understand the motivation of Leanne, and to some extent, Kyoul?

•
Is the writer taking a risk by slowing down the plot at this point?

•
What would be lost if this section did not appear in the novel?

Plenary (10 minutes)
Ask students to report their observations on Chapter 14 back to the class.

As a class, discuss which parts of a novel the students usually find most interesting – the story, the characters, the setting and so on – before going on to discuss the idea of balancing these different elements.

Has Theresa Breslin so far achieved a balance between:

•
moving on the different plot elements

•
adding complications

•
deepening her characters’ backgrounds?

Homework (10 minutes)
Explain that for their homework, students are to read Leanne’s letter asking for advice on page 15 of the Reading Guide and respond to it.

Discuss advice columns that the students have encountered in magazines, and emphasize the fact that advice pages often give sources of further information or sometimes provide pre-prepared leaflets on common problems.

Encourage students to carry out some research on asylum seeking before they write their responses, and to include addresses or weblinks for further useful information.

Finally, remind students of the informal, friendly style that is appropriate for such magazine features.

LESSON 5

Lesson objectives
Yr 8: R5
Yr 9: R6

AF6, AF7
AF6, AF7

Focus: Chapters 15–16 – Issues: prejudice and loyalty

Learning outcome

Students will be able to:

1
Explore the theme of group loyalty and prejudice

Starter (10 minutes)
Collect in the students’ advice letters, completed for homework.

Use the material on Celtic and Rangers on page 4 of the Reading Guide to begin a discussion on football teams and to set up a wall display about the two teams. Students can add to this as they read and also introduce findings from their own research.

Give students the chance to line up in front of either Celtic or Rangers. Ask students what factors led them to pick one team or the other.

Introduction (10 minutes)
As a class, read Chapters 15 and16. Ask students to look out for similarities and differences between Granda Reid’s attitude and the attitudes Graham found in the Garngath.

They might notice such things as derogatory names (Huns, Romans), the display of flags and the use of slogans and songs.

Granda Reid has a strong sense of historical grievance. Ask the class whether they think these deep historical roots make his prejudice against the Roman Catholics any more, or less, legitimate.

Development (25 minutes)
In groups, ask students to look at Granda Reid’s statements about the Orange Order and note down at least one fact (for example, ‘the Catholics murdered men, women and children in Portadown’, page 81) and one opinion (for example, ‘A sash is the badge of the honest man’, page 80) that he states. The facts can be added to the Catholic and Protestant wall display.

Note The Portadown massacre that Granda Reid mentions was an incident in the Irish Rebellion of 1641, when Catholic insurgents killed around 70 of the Protestant townspeople on the bridge over the river Bann.

Ask students to look again at Granda Reid’s use of, and Graham’s meditation on, the word ‘turn’ (page 84). It relates to pressure put on Protestants marrying Catholics to change their religion. Some students may be willing to share their own experiences of inter-faith marriage practices and pressures.

Extension Task

One group of more able students could be asked to investigate the split in Scotland between the Highlands and the Lowlands in terms of sympathy for the houses of Stuart and Orange, using the Internet or an encyclopaedia. Their findings can also be added to the display.

Plenary (10 minutes)
Granda Reid clearly believes in the Orange Order for the best of reasons, as his defence of his ideas on pages 80–81 shows, but does he go too far in his beliefs? With the class consider:

•
his use of derogatory terms such as ‘False Doctrine’

•
his lack of sympathy over the Potato Famine

•
his harbouring of grudges about incidents that took place more than 250 years ago.

Students should discuss whether Granda Reid’s pride in the Orange Order comes from a genuine appreciation of his forefathers or whether it is a mask for simple bigotry.

•
In what sense do Catholics in Scotland represent a current threat to freedom?

•
Can the Orange marches be justified if they inflame religious prejudice?

Homework (5 minutes)
Ask students to consider the religious aspect of the Celtic–Rangers rivalry by reading Worksheet 5a and answering the questions on it.

LESSON 6

Lesson objectives
Yr 8: R13
Yr 9: R12

AF5
AF5

Focus: Chapters 17–19 – Creating tension and atmosphere

Learning outcome

Students will be able to:

1
Identify how the writer builds tension and atmosphere, and the effect on the reader

Starter (10 minutes)
Collect in the work completed for homework, and briefly discuss the issues raised.


Show OHT 6a and provide printouts to the students in pairs. Ask pairs to quickly come up with different ways of punctuating the passage. Volunteers can then be invited to fill in different versions on the OHP.

Once three versions have been established, read them out in turn and discuss the mood and tension created by each version, compared and contrasted.

Introduction (10 minutes)
Ask students to consider the importance of tension and atmosphere at great sporting events, such as important football matches.

Read Chapters 17 and 18 with the class. Ask students to look back on the two chapters and notice the contrast between them in terms of sentence and paragraph length and the use of dialogue.

Students can also be asked to comment briefly on the way the focus in Chapter 18 shifts from the match as a whole to the experience and comments of small groups of supporters.

Development (25 minutes)
Read the whole of Chapter 19 with the class and then model the annotation of an extract using OHT 6b. Focus on the writer’s craft (language, sentence structure, imagery, atmosphere, dialogue, etc).


Ask students to work in groups on the similar extract in Worksheet 6c, to examine how Theresa Breslin has created atmosphere at this point in the narrative. Point out to students that the first half of the extract is about the effect of the song, and that the second returns to action. They should pay attention to the different writing techniques in the two parts – for example, contrasting long, flowing sentences with abrupt dialogue.


Two groups can be given the materials in Writer’s Craft 6.1 and Worksheet 6d. Group 1 can be asked to prepare a report for the rest of the class on how this particular passage would have been different with the inclusion of the song lyrics originally requested. Group 2 should focus on the changes that the author made, and why.

About 5 minutes before the end of the Development session, ask the two groups who 
have been looking at the Writer’s Craft materials to feed back on their findings. It may be necessary to briefly outline the concept of copyright at the start of the discussion. When the second group has reported on its findings, ask all students to look again at the original text 
to confirm the ideas suggested by the group.

Plenary (10 minutes)
Discuss with the class what they have learned about drafting and editing. Ask students to discuss how well they think Theresa Breslin rose to the challenge of not being allowed to reproduce the lyrics of You’ll Never Walk Alone.

Students may wish to share their own experiences of communal singing at football matches and other sporting events. Joe comments ‘If that doesn’t lift them, nothing will’ (page 95). Are songs at matches for the benefit of the team, or for the supporters?

Homework (5 minutes)
Students should complete their annotation of the text on Worksheet 6c and write a brief commentary on the passage. Students who need help with this can use the scaffold provided in Worksheet 6e. You could customize this worksheet for different ability levels.

LESSON 7

Lesson objectives
Yr 8: R6
Yr 9: R7

AF6, AF7
AF6, AF7

Focus: Chapters 20 and 21 – Issues: group behaviour

Learning outcome

Students will be able to:

1
Explore ideas on football violence and football support

Starter (10 minutes)
Collect in the homework from Lesson 6.


Ask students to complete Worksheet 7a to explore the idea of seeing the same thing from different points of view. Students need to think about opposing positions on each behaviour mentioned and should try to express them as forthrightly as possible in order to see how the polarization of ideas on a particular topic can lead to misunderstanding and even hostility.

Two of the examples involve religious practices (veils and signs of the cross), one involves placing an individual’s desires above the comfort of a group (smoking) and one involves a misplaced sense of humour (Hitler’s European tour). The class could be asked to think of other behaviours that fall within these categories; bullies, for instance, often claim that they are ‘joking’.

Introduction (25 minutes)
Read Chapter 20 and the early part of Chapter 21 with the class – to the middle of page 105, ‘But this morning’s problem was how to get out on his own’. Ask students to contrast how groups and individuals respond to a similar situation.

The class can then be asked to relate these responses to any experiences they may have had of gangs and cliques. Establish the idea of a difference been a group and an individual psychology.


Use the account of football violence on page 5 of the Reading Guide as a starting point for a more wide-ranging discussion of group psychology.

•
How do groups identify themselves?

•
How do groups define themselves in relation to others?

•
How do groups respond to frustration?

Students can then look closely at the behaviour of the football supporters in the novel to see how these processes work. For example:

•
the effect of frustration on Desmond

•
the youths stripped to their waists and drinking

•
the Celtic supporters’ response to the potato-throwing ‘joke’

•
the way that club colours enable friends and enemies to be easily identified

•
the effect of defeat and victory on supporters’ moods

•
the irony of the fact that football cannot be freely discussed because of group loyalties.

Development (15 minutes)
Complete the reading of Chapter 21 and ask students to relate the views in this chapter to the lesson’s ideas on points of view. Students should consider the points of view of:

•
Graham in relation to his Granda

•
Graham’s parents’ concern for him

•
Joe’s attitude to his family

•
Joe’s concerns about Graham’s attitude to his family.

Plenary (5 minutes)
Sum up by discussing the presentation of the causes of violence in Divided City. Is it shown to be:

•
a group phenomenon?

•
a result of poverty and social deprivation?

•
a means of expressing frustrations about life in general?

•
inherently built into a game like football?

Ask students to discuss whether the use of violence is more or less likely if people try to see things from other people’s points of view. Does the saying ‘to understand all is to forgive all’ really work?

Homework (5 minutes)
Ask students to make notes on their ideas about the causes of violent behaviour. They should try to specifically address the issue of whether understanding other people’s points of view would be helpful in reducing levels of violence in sport and in society, noting evidence from the novel that supports their view.

LESSON 8

Lesson objectives
Yr 8: R6
Yr 9: R2

AF2, AF3
AF2, AF3

Focus: Chapter 22 and 23 – Joe’s Catholic background

Learning outcomes

Students will be able to:

1
Understand Joe’s perspective in the novel

2
Explore attitudes to religion

Starter (10 minutes)
Take brief feedback from students on their homework for the previous lesson.

Refer students back to the discussion of religion in Lesson 2. Review some of the things that they have learned and noted about Catholicism and Protestantism from the novel so far; these should be on the wall display set up in Lesson 2.

Ask students to summarize what they now know about Catholicism (or Protestantism) that they didn’t know before.

Refer back to Lesson 7’s discussion on points of view and ask them to consider what they know about Catholicism from a Protestant (mostly Granda Reid’s) point of view.

Introduction (15 minutes)
Ask students whether they have ever visited a church, chapel, synagogue, mosque or temple belonging to a faith other than their own. Ask them for their impressions of the building and allow them to recall how they felt about entering a ‘holy’ place.

As a class, read Chapters 22 and 23.

Development (25 minutes)
Use pages 10–11 in the Reading Guide to promote discussion of the differences between Catholic and Protestant perspectives. The spread focuses on a long-term historical perspective. Students should be able to detect a connection between political power and religious oppression of minority views.


Page 12 in the Reading Guide relates directly to Chapter 22. Joe justifies the Catholic practice of venerating saints as a sort of teaching aid; saints and their stories are memorable. The Protestant objection to saints is that they are a distraction from a personal relationship with God.

The perspectives of other religions could also be brought in – for example, the ban on images of Mohammad in Islam and the celebration in picture format of the lives of numerous gods in the Hindu faith.

If the class find these topics interesting there is a great deal of scope for further research on the impact of faith on art and religious architecture.

In Chapter 23 there is a mention of the Hippocratic oath. Is this a form of religious observance?

Plenary (5 minutes)
Discuss with students how religious practices affect other aspects of their lives, ranging from attendance at places of worship to food restrictions and even pilgrimages. Ask students to consider the impact of religious faith on such things as family loyalties and political judgements for the characters in Divided City. How important is Chapter 22 for Theresa Breslin’s presentation of Joe and his family in the novel?

Homework (5 minutes)
As an exercise in empathic writing, ask students to re-tell the events of Chapter 22 from Joe’s point of view. They should focus on how Joe feels about coming to such a familiar place and what he thinks his new friend will make of it.

LESSON 9

Lesson objectives
Yr 8: R3, R5, SpL15

Yr 9: R12, R14 (In a novel), SpL12


AF3

AF3

Focus: Chapters 24 and 25 – Character study

Learning outcome

Students will be able to:

1
Use drama and reading techniques to explore Joe’s character

Starter (10 minutes)
Collect in the homework from the previous lesson.


Ask students to work in pairs on the task in Worksheet 9a, ‘talking their way out of trouble’. If desired, the worksheet can be cut into two so that students do not know their partner’s brief. Remind them that they should aim to use quick wit and invention rather than, say, simple denial or even insults.

Introduction (15 minutes)
Ask students to read Chapters 24 and 25, making notes on how Joe uses talk to gain access to Kyoul’s bedside (Chapter 24) and how he sustains the pretence (end of Chapter 25).

Ask students to identify:

•
the areas of ‘common ground’ that Joe exploits

•
how he picks up on clues provided by Mr Sinclair himself

•
how Joe diverts the conversation away from specifics.

Development (20 minutes)
Ask students to feed back on their reading.

Introduce a character sculpting activity for the moment when Joe begins his conversation with Mr Sinclair. Students should place the characters in position and decide what each is thinking as the conversation develops. Where does the author stand in relation to the scene – how close to Joe, for example? Where does the reader stand? How has the writer influenced the reader’s feelings for Joe at this moment? (We are already on his side through our engagement in his story, and we admire his quick wit and skill in adapting to this challenge.)

Plenary (10 minutes)
When the students have completed the drama activity they should be able to reflect on Joe’s character. Discuss the way that Joe’s self-confidence and quick wit come to the fore in Chapter 24 when he pretends to know Mr Sinclair. Joe succeeds because he is able to:

•
use the fact that most people in Glasgow know someone named Jimmy

•
exploit an almost universal interest in football

•
pick up on some of the clues provided by his ‘victim’.

Homework (5 minutes)
Ask students to imagine that Mr Sinclair keeps a diary by his bedside. Ask them to write a short paragraph, based on their work in today’s lesson, to show what he might write about Joe that evening.

LESSON 10

Lesson objectives
Yr 8: R5
Yr 9: R6

AF6, AF7
AF6, AF7

Focus: Chapter 26 – Reflection

Learning outcome

Students will be able to:

1
Explain their response to Kyoul’s back story

Starter (15 minutes)
Ask students to look briefly, in pairs, at the diary entries they wrote for homework. Ask them to decide whether Mr Sinclair really believes Joe.


Move on quickly to the KWL grid in Worksheet 10a, which should enable students to recall what they know of Kyoul so far. Prompt them to look at Chapters 1, 3, 5, 12, 13, 14 and 25, dividing responsibility for the chapters if necessary.

An OHT version of the worksheet can be used to compile a full version of the information that is available for the whole class. What do the students want to know about Kyoul? In pairs, ask them to write down between one and three questions they would like answered 
in the second column of the worksheet.

Introduction (15 minutes)
Read Chapter 26 as a class, and at the end of the reading give students a few moments, working in pairs, to fill out the final column on Worksheet 10a with details from this chapter. Ask students what new information has been learned. Then ask how Kyoul’s back story affects our view of his behaviour.

Students might wish to talk about the effect of learning about someone’s back story.

•
Is it satisfying to have guesses about a character confirmed?

•
Does finding out supplementary information in this way merely slow the story down?

•
How important is the information provided in Chapter 26 to some of the larger themes of the book, such as prejudice?


Development (20 minutes)
Look at page 9 in the Reading Guide to explore the details of Kyoul’s journey and memories. Studying the distance he travelled and the kinds of terrain he crossed should give students some idea of the depth of Kyoul’s desperation and the epic nature of his journey on foot. Their work on Worksheet 10a should help them tackle the questions in the Reading Guide.


These ideas can be explored further by using the material in Writer’s Craft 10.1, interviews with asylum seekers. The first two pages of notes relate closely to this part of Kyoul’s experience and tell similar tales of torture and hardship. The final page relates to experiences on arrival in a place of ‘safety’.

Ask the students in groups to read these notes and compare them with Kyoul’s experiences.

•
How has Theresa Breslin adapted these experiences into her novel?

•
Has she tried to make Kyoul’s experiences better or worse than those of the people she interviewed?

•
In Divided City we only meet Kyoul. Would it have been better to have introduced several asylum seekers with different stories? Why?

Students can also discuss what changes Theresa Breslin has made to her sources in order to make them more powerful – for example, having Kyoul travelling alone instead of with a family and having Kyoul stabbed rather than spat at.

They can also discuss the idea of Kyoul as an emblematic character – that is, one person who stands for a whole group of people.


What more can they now add to the final column in Worksheet 10a?

Plenary (5 minutes)
Having learned more about Kyoul, students should be in a position to consider his role in the novel. He could be:

•
a hero – he has shown great resilience and has tried to be independent

•
a villain – he is after all an illegal immigrant

•
a victim – both in his home country and in Glasgow

•
a survivor – given the terrible things he has lived through, and his continued sense of responsibility and pride.

Possibly he is all of these things, but to the boys who stabbed him he was merely ‘scum’.

Homework (5 minutes)
Ask students to write down their thoughts about how successful Theresa Breslin has been in presenting the character of Kyoul in Divided City. How far and in what ways has she altered their ideas about asylum seeking?

LESSON 11

Lesson objectives
Yr 8: R4, R5
Yr 9: R6

AF2, AF3
AF2, AF3

Focus: Chapters 27–29 – Back stories

Learning outcome

Students will be able to:

1
Assess the importance of background in interpreting characters

Starter (15 minutes)
Use Worksheet 11a to explore the idea of personal and historical back stories. Students 
can work in pairs and quickly range back over the text to fill in the appropriate boxes. An OHT version of the worksheet could be used to compile a whole-class version of the various back stories.

Ask the class to recall their own experiences of learning a back story. Was there a time when finding out about someone’s history helped them to understand that person’s behaviour or attitudes? How did Kyoul’s back story make them reassess their judgement of him (and other asylum seekers)? Ask selected students to present brief findings from their homework for the previous lesson.

Introduction (20 minutes)
Before you begin reading, ask the students to be on the look-out for further examples of back stories; these should include both personal histories (Kathleen, Desmond, Joe’s dad) and the details of historical events. Alternatively, give a pair of students the task of noting down relevant information from each chapter. Then read Chapters 27–29 with the class.

On completion of the reading go over the back stories they should have noticed in this section and list them on the board. If student note-takers have been used, ask them to 
report back.

It will also be interesting to ask students to look at the way in which back stories are preserved and communicated.

•
Graham knows much less about his family’s history because his parents do not seem to be part of an extended family network. Joe is well informed because members of his family meet and talk on a regular basis.

•
History is preserved through marches, flags, songs, family stories and personal testimonies.

Development (10 minutes)
Ask students to look at the information provided on the history of Scotland and Ireland on pages 6–7 of the Reading Guide, in order to fill in some of the historical detail mentioned in these chapters. Hold a class discussion of selected points.

Plenary (10 minutes)
Discuss with the class the value of knowing about personal histories.

•
Does knowing what has happened in someone’s life help you to understand them and be more tolerant of their behaviour?

•
What do they think Graham and Joe have learned in Chapters 27–29?

•
Has it helped their friendship?

Homework (5 minutes)
Referring back to the start of the lesson, ask students to think about a time when they found something out about someone’s past. How did this change their view of that person? Ask students to write about such an incident. They should focus on their views of the person before and after finding out the back story.

If students cannot recall such an incident from real life or fiction, they could attempt to write a story on a similar theme.

LESSON 12

Lesson objectives
Yr 8: R5, SpL15
Yr 9: R14 (in a novel), SpL12


AF4
AF4

Focus: Chapters 30–35 – Plot structure

Learning outcome

Students will be able to:

1
Identify the function of untruths in the plot

Starter (10 minutes)
Collect in students’ homework.

Ask students, working in pairs, to list as many as they can of the lies/untruths that Graham and Joe have told in the novel so far. Allow 3 minutes for this paired task before sharing ideas.

Ask what role telling untruths has played in the novel so far. Tell students that they will focus on this question as they read the next five chapters, considering a wider group of characters.

Introduction (15 minutes)
Read Chapters 30–35 with the class, modelling how to note when characters manipulate or avoid the truth. Students can then record what they notice.

At the end of the reading recap the instances of untruth with the class and discuss how many of them are justified. It is worth pointing out that Kyoul is lying by omission by withholding his name, as well as the more obvious examples of the boys withholding the truth from their relatives and from the authorities.

Development (25 minutes)
Arrange a hot-seat activity involving Joe and Graham, focusing on their reasons for deceiving the authorities and their loved ones, rather than the details of their lies and deceptions.

Students can prepare for this activity in groups. Two small groups could function as ‘advisers’ to the students playing Joe and Graham, while other groups research a chapter each for examples of less-than-complete honesty. All groups should think about:

•
the characters’ motivation for deception or avoidance of the truth

•
the contrast between deceiving loved ones and deceiving the authorities

•
whether the boys feel bad about their deceptions

•
whether they feel any differently about lying to protect themselves and lying to 
protect others.

Plenary (5 minutes)
Students should be able to discuss the consequences for the various characters of telling the truth at this stage in the plot.

•
Would ‘coming clean’ have been helpful?

•
What could the adults have done differently?

•
Why are the boys, Leanne and Kyoul reluctant to trust authority figures?

Homework (5 minutes)
Students should use Worksheet 12a to investigate how one untruth leads to another. 
The purpose of this sheet is to remind students that the novel began with Graham doing something that he did not want his parents to know about – taking a dangerous short 
cut – and to ask them to trace the consequences of this untruth through the story.

The third column asks students to consider who benefited from the various untruths, and why. Ask students to think carefully about this and give a considered answer.

LESSON 13

Lesson objectives
Yr 8: R5, Wr6
Yr 9: R18, Wr11


AF4
AF4

Focus: Chapters 36 and 37 – Structure

Learning outcome

Students will be able to:

1
Understand how tension is built within a narrative

Starter (10 minutes)
Review the homework task from the last lesson. Ask students to discuss in pairs how they would feel by this stage if they were Graham, having been involved in all those lies and deceptions. Briefly explore some feelings as a group, drawing out how tense such a 
situation might make someone feel. Then ask what effect the tension has on the reader. Explain that looking at how tension increases in the next chapters will be the focus of reading in this lesson.

Introduction (20 minutes)
As a class, read Chapters 36 and 37 focusing on the pressures that Graham is facing from the police, his family, football training and his obligations to Kyoul and Leanne. Ask students to note the pressures as they arise.

Development (15 minutes)
Ask students to work in pairs on Worksheet 13a to show the forces acting on Graham in diagram form. They should attempt to summarize the pressures he is under and try to understand his mental state at this point in the novel.

When students have completed the boxes on the diagram, ask them to complete the worksheet by prioritizing the pressures acting on Graham. They should justify their ideas 
by quotations and reference to the text.

Plenary (10 minutes)
Discuss the way that Graham’s situation impacts on the reader. Which pressures do the class consider to be the most difficult for Graham? What quotations have they found to justify their views?

Homework (5 minutes)
Having worked on the pressures acting on Graham, students will be in a good position to write about the consequences of Joe being caught from Graham’s point of view.

Ask students to write a diary entry for Graham. They should concentrate on how Graham feels at that point about:

•
letting people down

•
leaving his friend behind

•
disappointing his parents

•
possibly missing out on an opportunity to play for Glasgow City

•
getting into trouble with the police.

When the situation is resolved in Chapter 38, students could add to their diary entry showing how their feelings changed.

LESSON 14

Lesson objectives
Yr 8: R13, Wr6
Yr 9: R18, Wr11


AF4, AF6
AF4, AF6

Focus: Chapter 38–40 – Crisis and resolution

Learning outcome

Students will be able to:

1
Evaluate the author’s use of tension to engage her readers’ interest

Starter (5 minutes)
Ask the students to read each other’s diary entries, written for homework. Ask them to speculate about what will happen next. Make a note of some of the likeliest suggestions 
on the board. (Warn students not to contribute if they have read ahead.)

Introduction (15 minutes)
As a class, read Chapter 38 and discuss whether the outcome is a surprise. To assess this, students will need to think about what they already know about Mr Sinclair. Ask them to refer back to Chapters 24, 25 and the beginning of Chapter 26 to remind themselves of Mr Sinclair’s character as it appears initially.

•
What clues can they find about his attitude to conventional behaviour?

•
How might the experience of being next to Kyoul’s bed have made him sympathetic towards Kyoul?

Development (25 minutes)
Use Worksheet 14a to explore the idea of building up to a crisis and then dispersing tension. Students need to label the line on the graph with appropriate events. There may be some differences in the events chosen for each of the chapters, but all students should be able to be agree that the end of Chapter 37 is a high point. Chapter 38 will then be seen as moment in the text when tension is released.

Read Chapters 39 and 40 as a class and discuss whether there appear to be any critical moments in the text in these chapters.

•
Is tension beginning to build again?

•
What is the focus of the tension in these two chapters?

•
How is the tension different from the previous chapters?

•
Does the shift in focus point to problems still to be solved before the ending of the book?

Ask students to reflect on this technique in other stories they know, such as the ending of a typical EastEnders episode or in most films. Do students like to be able to guess how a crisis will be resolved or do they like it when the resolution is unexpected?

Plenary (10 minutes)
Ask students to discuss whether the intervention of Mr Sinclair is convincing or merely convenient for the story.

They can use their experience of film or television in this area. Often an object or situation is given unusual attention early on in a story because it will become significant later. Do the students feel that Mr Sinclair was given enough of this kind of build-up in Chapters 24, 25 and at the beginning of Chapter 26?

Homework (5 minutes)
Ask students to continue the tension graph begun on Worksheet 14a for Chapters 39 and 40, marking in events with a short quotation or page reference for each particular high or 
low point.

LESSON 15

Lesson objectives
Yr 8: R7, W11
Yr 9: R14 (in a novel)


AF3, AF5
AF3, AF5

Focus: Chapters 41–43 – Crisis 2

Learning outcome

Students will be able to:

1
Recognize the author’s use of colour symbolism

Starter (10 minutes)
Ask students to compare their tension graphs, completed for homework, and end with a recap on the effect on the reader of the previous episode at the hairdressers. Many students will know stories about disastrous attempts at hair dyeing or bleaching, or simply of embarrassing hair cuts. Ask students to share their experiences and to recall how people dealt with their hair problems. Speculate on whether Joe’s optimism at the end of Chapter 40 is justified.

Introduction (10 minutes)
The end of Chapter 40 looks like comic relief after the high drama in the hospital, but in fact it sets up the real crisis at the end of the novel. As a class, read Chapter 41 and discuss the symbolic importance of green hair in the context of Orange Order marches, Irish republicanism and being a Rangers fan. How is Graham going to respond to his green hair?

Development (25 minutes)
Carry out independent reading of Chapters 42 and 43. Before beginning, check that students know about William of Orange, the Orange Order and the Orange march. As students read they should note how many different meanings there are to the word ‘orange’ in these chapters.

A less able group of students could be supported in this task in a guided reading group, if appropriate. Use the Guided Group Reading Plan below to support the students’ reading. Their main focus will be on the prominence of the word ‘orange’ as a symbol in these chapters.

	Text:
	Divided City – Chapters 42 and 43

	Introduction to text:

Independent reading and related task:

Return to the text:

Review (reading target and next steps):
	Remind students that they are looking at the use of the word ‘orange’ in this section.

As students read, ask prompt questions about the different significances:

•
What does it mean to belong to the Orange Order?

•
What is an Orange march?

•
Who was William of Orange?

Ask each group member to share their points with a partner, before listening as a whole group to one point from each student. Check the text for evidence for each point and refine any answers, developing ideas as necessary.

Ask the students to think about the significance of Graham’s green hair in Chapter 41. How are the two colours being used to build up tension in this section of the novel?

	Evaluation:
	Complete in the next session.


Plenary (10 minutes)
Ask the guided group to feed back and confirm their findings to the rest of the class. Briefly explore how successful they found the symbolism to be as a plot device.

Remind students that Rangers’ colours are red, white and blue. Why might that be? Ask them to recall what Graham said about the colour orange in the flag of Eire (page 136). Celtic’s colour is green. How is this associated with Ireland on such occasions as St Patrick’s day? After a brief discussion of colour symbolism in general, ask students to reflect on the use of colours in the build-up of tension between Joe and Graham at this point. Have Joe and Graham become symbols of their two communities?

Homework (5 minutes)
Ask students to use Worksheet 15a to write about the real crisis at this point in the novel. Students will already have filled in a tension chart in the previous lesson and should be familiar with the idea. They should now complete the graph for the chapters read in this lesson.

LESSON 16

Lesson objectives
Yr 8: R10, Wr18
Yr 9: R18, Wr16


AF4
AF4

Focus: Chapters 44 and 45 – Resolution

Learning outcome

Students will be able to:

1
Evaluate the ending of the novel

Starter (15 minutes)
Collect in the homework tension graphs and show the class a good example. Ask students to comment on the way Theresa Breslin has made the end of the novel seem exciting by bringing a number of plot elements to fruition at the same time. Ask students what they expect of an ending to a novel – take some brief comments.


Distribute cards from Worksheet 16a for the ‘Diamond nine’ activity on story endings. Ask students to rank the possible features of endings suggested, placing their most preferred story ending features at the top of the diamond. If they wish they can identify another type 
of ending, write the words on a blank card and reject one of the nine options given.

Then encourage students to decide which features they expect to find in the final chapters 
of Divided City, and why.

Extension Task

As an alternative Starter for higher achieving students, use Worksheet 16b on A Poison Tree by William Blake to explore Joe’s feelings about Graham taking part in the Orange march. Ask students to read the poem and to find parallels between the situation in the poem and the current state of Joe and Graham’s relationship.

Ask students to explore the image of the poison tree in the wider context of the novel.

•
To what extent are the religious and political rivalries of the city ‘watered in fears’?

•
What is the nature of the ‘apple’ that can eventually grow out of rivalry and hatred?

The narrator of the poem seems to be responsible for the growth of the poison tree. Although Graham feels betrayed, to what extent was the situation his own fault? What should Joe do next?

Introduction (10 minutes)
Read Chapter 44 with the class. Focus on Joe’s growing anger and the possibility that he might do something rash. At the end of the chapter discuss how talking has helped Joe through his crisis and how talking to his father about his mother has helped them both.

Development (15 minutes)
Discuss Joe and Graham’s feelings using a hot-seat activity. This can be done quickly in pairs – one student plays Joe and the other plays Graham. Ask students to improvise what the two boys will say to each other when they meet at the match. Pairs with interesting perspectives can be asked to perform their improvisations at the front of the class, if appropriate.

Plenary (10 minutes)
Ask the class to speculate on the likely outcome of the two boys’ meeting. Then read Chapter 45 with the class. When the end of the book is reached ask the class for their immediate reactions, or alternatively ask each student to jot down an initial comment on whether they found the conclusion of the story satisfactory.

How well has Theresa Breslin brought the reader’s expectations to a successful conclusion? Could the book have ended in any other way? Are all our questions answered?

Homework (10 minutes)
Ask students to use Worksheet 16c to think about how their own ideas matched the ending of the book. The first part of the worksheet focuses mainly on plot and plot development, whilst the second section asks students to think about characters. Most students should be able to cover these areas in a brief review, but it is worth reminding more able students about such things as setting and theme.

The point of the review at this stage is to capture and record first impressions. It can be polished later.

LESSON 17

Lesson objectives
Yr 8: R5
Yr 9: R14 (in a novel)


AF5
AF5

Focus: Chapter 45 – The language of football

Learning outcome

Students will be able to:

1
Analyse and comment on specialist language


Starter (10 minutes)
Use page 14 in the Reading Guide to discuss the language of football. Many students will 
be familiar with this language and therefore they may not be aware of how specialist and idiomatic it is compared with everyday speech. Real experts in the class can be asked to explain the offside rule in language that everyone can understand and avoiding too many technical terms.

Introduction (15 minutes)
Explain to the class that this lesson will focus on the specialist language that is used by people who are interested in football. Ask them to identify instances of when this specialist language is used. They should identify instances such as:

•
in conversation among footballers

•
in conversation among fans

•
in live commentaries on the radio or TV

•
in match reports in newspapers

•
in fanzines and other football-related magazines.

Ask the class to recall the most sustained piece of ‘football language’ in Divided City. This is the commentary in Chapter 2, although there are frequent instances in conversations throughout the novel.

Re-read the commentary section from Chapter 2 with the class (pages 8–10) and ask them to pick out the elements of specialist language it contains.


Ask students to work in pairs on Worksheet 17a to explore the fact that this is a spoken text. Students should be able to identify some elements of spoken text but they might also recognize that this is a ‘cleaned-up’, written version of a football commentary. This point could be emphasized by playing a recording of an actual commentary.

Development (20 minutes)
Returning to the end of the novel, students can use Worksheet 17b to examine the language of a football report. Explain to the students that they are going to write their own match report based on the Glasgow City game, and ask them to think about the following areas:

•
how the match went

•
which players scored goals or made significant contributions

•
how well both teams played

•
the final score.

Students can make brief notes on these points either on their own or in pairs. You can then model the openings of some possible match reports before students attempt to write their own.

Alternatively, students who are not interested in football could be asked to complete a similar task in an area they know well. For example, they could write:

•
a report on a different kind of sporting event

•
a music review

•
a review of a new computer game.

Plenary (10 minutes)
If students are producing reports on different topics, ask them to briefly explain some of the specialist language they will use.

Discuss the fact that different activities have their own languages. The class could discuss whether specialist vocabulary is actually necessary, or whether knowing how to use it is one way of identifying an ‘in’ crowd.

Homework (5 minutes)
Ask students to complete their match report on the Glasgow City game (or alternative report). Remind students to use fairly formal language and to attempt to be even-handed in their coverage. The outcome of the Glasgow City game will be up to each writer to decide.

LESSON 18

Lesson objectives
Yr 8: R5, Wr18
Yr 9: R14 (in a novel), Wr16


AF4, AF6
AF4, AF6

Focus: Opening chapters and novel as a whole – Structure

Learning outcome

Students will be able to:

1
Analyse and comment on the text as a whole

Starter (10 minutes)
Collect in the students’ writing completed for homework.

Explain to students that this final lesson on the novel will be an attempt to pull all of their work together.

Ask students to discuss the effectiveness the opening of the novel and decide whether it was a good introduction to the story that they now know.

•
Did it introduce characters well?

•
Did it get the plot moving quickly?

•
Did it introduce important themes?

•
Did it establish a believable setting?

Discuss the fact that the ‘Joe’ strand of the novel was missing from the opening.

•
Was this a disadvantage?

•
What else that later became important was missing?

Introduction (15 minutes)
Use Writer’s Craft 18.1 to compare the original opening of the novel with the final one.

•
Does the original opening place more emphasis on establishing the setting?

•
Does the revised opening underplay the footballing aspect of the story? Is this a 
good thing?

Ask the class to discuss whether the editor’s suggested changes improved the impact of the opening. What further changes could they have suggested?

Having read the novel, do the class feel that it lived up to the promise of its opening? What themes became important by the end?

Should the title of the novel also be taken into account in assessing its content as a whole? Do they think Divided City is a good title, now that they have completed the novel?

Development (20 minutes)
Allow students to begin polishing their own reviews, building on their previous notes and this lesson’s discussion. Support a less able group, if appropriate.

Plenary (10 minutes)
Read out some student work in progress, praising achievements and suggesting improvements where necessary.

Homework (5 minutes)
Ask students to continue writing their reviews of the novel.


They should also be asked to complete a Reading Assessment Progress sheet (Worksheet 18a) and, if desired, a Reading Strategies sheet (Worksheet 18b). Model the completion of these sheets for the students.

PATHWAYS

Ways of exploring the themes of the novel:

•
Further research on recent sectarian violence – in Northern Ireland, Scotland, 
and abroad

•
Relating the themes of the novel to recent violence in Iraq

•
Discussion and debate on immigration from EU member countries

•
Further writing on Kyoul or Leanne. Is it possible for Kyoul’s wounds to heal?

•
What does this novel have to say about prejudice and violence? How can its 
message about tolerance be extended?

Thematically linked texts

Pre-1990

Romeo and Juliet by William Shakespeare

ISBN 978-019-832149-1

The tragic story of two lovers who are separated by their families’ hatred of each other.

Hard Times by Charles Dickens

ISBN 978-019-283367-9

The harsh Thomas Gradgrind learns valuable lessons about tolerance from a young circus performer.

To Kill a Mockingbird by Harper Lee

ISBN 978-006-112008-4

Set in the southern United States, this novel tells of injustice suffered by Tom Robinson due to the colour of his skin.

Post-1990

Across the Barricades by Joan Lingard

ISBN 978-014-037179-6

This teenage love story is set during the troubles in Northern Ireland.

Roll of Thunder, Hear My Cry by Mildred Taylor

ISBN 0-14-037174-5

A black family living in the southern United States during the 1930s is faced with prejudice and discrimination.

Fever Pitch by Nick Hornby

ISBN 978-014-029344-9

How the love of football affects one man’s life.

Maniac Magee by Jerry Spinelli

ISBN 978-158-303050-9

A tale of family tensions, racism and baseball.

Noughts and Crosses by Malorie Blackman

ISBN 978-055-254632-4

A story about racism from an unusual perspective, which concerns love across racial boundaries.

The Penalty by Mal Peet

ISBN 978-184-428099-5

Football, slavery and religion are all explored in this gripping story set in Brazil.

Knife Edge by Malorie Blackman

ISBN 978-038-560527-4

The sequel to Noughts and Crosses.

The Boy in the Striped Pyjamas by John Boyne

ISBN 978-019-832676-2

Racial and religious prejudices are explored in this story set during the Second World War.

Complementary non-fiction

The Old Firm by Bill Murray

ISBN 0-85-976542-3

An unbiased history of Glasgow’s two teams and of the rivalry between them.

Glasgow Dreamer by Ivor Cutler

ISBN 978-041-373600-0

This witty, amusing and sometimes absurd book tells of life in Glasgow in the 1930s.

How Football Explains the World by Franklin Foer

ISBN 978-009-949226-9

A fascinating examination of the links between football, religion and politics.

Film and television

The Loneliness of the Long Distance Runner (1962)

Classic adaptation of Alan Sillitoe’s story of social class, crime and sport.

Escape to Victory (1981)

A combination of a football film and a POW war story starring the likes of Pele and Bobby Moore.

Fever Pitch (1997)

Adaptation of Nick Hornby’s novel starring Colin Firth. An American version directed by the Farrelly brothers (2005) and centred on baseball is also available.

Welcome to Sarajevo (1997)

Set in the early years of the conflict in former Yugoslavia, this film tells the story of a foreign journalist who gets emotionally involved with a war orphan and tries to smuggle her back to England.

Bend it like Beckham (2002)

Football comes into conflict with family traditions and attitudes in this charming comedy.

Crash (2004)

This film investigates racism and prejudice in the lives of people living in contemporary Los Angeles. Rated 15.

Ghosts (2006)

The story of the 23 Chinese immigrants who were drowned in Morecambe Bay in February 2004.
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