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INTRODUCTION
Drumchapel Language and Communication Resource (LCR) is co-located in Drumchapel High School. The LCR provides support to young people who have identified language and communication difficulties. The model aims to support young people access mainstream classes by providing extra in-class support from LCR teaching staff and Support for Learning (SfL) workers. Young people who are part of the LCR also have access to a supported Base which they can use to work on specialist programmes and / or to work on classroom work in a quiet environment
The LCR has one Resource Head and nine members of staff (6.4 teachers; 3 SfL Workers). Currently there are 19 young people attending Drumchapel LCR: S1 - 2, S2 – 2, S3- 4, S4-7, S5-3 and S6 -1.
Members of teaching staff are qualified secondary subject specialists and many have more specialist qualifications in Language and Communication Needs (LCN) and Social, Emotional and Behavioural Needs (SEBN). Staff in the LCR work towards addressing the social communication needs of each young person, specifically targeting language and communication. All young people who belong to the LCR have full access to the curriculum of the mainstream school and any academic, social or extra- curricular activities available to their peers.  Young people attend mainstream classes, where they are supported and taught by teachers who have an understanding of language and communication needs and of its implications for learning.

The purpose of the current research is to elicit the view of the young people attending the LCR regarding their school experiences. It is hoped that the research will describe how the pupils experience school and their views on the support provided. It is hoped that pupils’ experiences can be used to help provide recommendations for future directions.
METHODOLOGY
Robson (2002) defines a focus group as ‘a type of semi-structured interview carried out in a group setting’. He suggests that the type of data gathered from this method can be very rich as the group interaction can encourage ‘additional insights and suggestions from group members’ (p.93).  

In the present research the potential of gathering very rich data was one of the reasons why a focus group was decided upon. In addition to this, it was felt that a focus group would allow the collection of a lot of information in a relatively short space of time. Morgan (1997) suggests that when conducting focus groups the focus is provided by the researcher but in essence the group is participant led. This was important to the present research as we wanted the pupils to feel free to raise any issues that were pertinent to them in school. This being the case, a set of prompts were provided but essentially the group process guided the discussion without intervention or providing leading questions / additional information.
PROCEDURE
In total three focus groups were carried out:
· Group 1 involved two pupils from S1 and three pupils from S2.
· Group 2 involved six S3 pupils.
· Group 3 involved three senior pupils (S4s and S5s)

In total 14 pupils were involved in a focus group

Prior to carrying out the focus groups a letter was sent to all parents of the young people (Appendix 1). The letter detailed the nature of the research and asked for their explicit verbal consent for their child to participate. Information was also sent to the young people explaining the research and asking for their consent (Appendix 2). Parents were asked to discuss the information with their child. Most parents returned the completed consent forms expressing their consent. Where the forms were not returned, parents were contacted directly and asked for their explicit verbal consent. 

Participants had agreed in advance to be part of the focus group. However, an additional consent form was given out prior to the focus group beginning. The consent form again detailed the purpose of the research. It also described that discussions within the focus group would be scribed on flip chart paper and that information and views expressed would be analysed and interpreted. Participants were told that information gathered would be written up and comments from the group would be used and explored. They were told that all comments would be anonymised and taken to reflect an overall group discussion. At this point one pupil in Group 1 chose to withdraw from the research, all other pupils signed the consent form and agreed to take part. 

The focus groups were all facilitated by one educational psychologist (EP) who was also the school EP during that time. Comments from the group were written on flip chart paper to provide a visual representation of the young people’s comments. Each focus group lasted approximately 45 minutes.
RESULTS
Following the group discussions all comments were transcribed and analysed for common themes. From this certain key themes emerged which are explored below.
Transition experiences into the LCR 
Young people were asked about their transition experiences into Drumchapel LCR. A picture emerged of varying experiences and varying feelings of preparedness among the pupils. The majority of Group 1 (S1 and S2 pupils) reported having a two day visit prior to starting at the LCR. They commented that they met some of the LCR teachers on these days, but not all of them. One pupil commented that friends who were transferring to other secondary schools seemed to have more visits and induction days than them:
‘It was tiny visits; most of my friends who went to X Secondary went for two weeks and induction days.’
‘Couple of small visits…2 days’

The memories of transition experiences from pupils in Group 2 (S3 pupils) were slightly different. Group 2 pupils could recall having a two day visit to the LCR Base. They also remembered getting a booklet with all the teachers’ names. Two pupils were given a tour of the school where they met all of the S1 class teachers. One pupil felt that this was beneficial as it gave them a chance to meet prospective teacher, another found it overwhelming and didn’t like it. All of the pupils in this group agreed that being given access to iPads during their visits helped them relax and alleviated some of their concerns about coming to the LCR. Other small touches such as being given a token for a free hot drink were also remembered positively:

‘I went round and met all the teachers…good idea as I’d be in all the classes…’
‘(meeting all the teachers was) too much, I didn’t like it.’
‘Using the iPads on our two day visit helped us feel more optimistic about coming here.’
The senior pupils (Group 3) recalled having less visits when they initially stared. At most they recalled visiting the school for a half day prior to starting with one pupils reporting that they had no visits prior to starting. However, this may have been down to the fact that the majority of pupils in this group reported that they transitioned to the LCR in the middle of a school year. This group also reported memories of spending their initial few weeks in the school in the Base and then gradually moving into classes:

‘(I started) half way through S1 ‘
‘I came at S3 ‘
‘When I first came in I worked with x (in the Base)and took it from there really.’
Base time

The groups were asked about their experiences of being in the Base, specifically they were asked to quantify how much time they spent in the Base each week. Pupils found it difficult to quantify how much time they physically spend in the Base each week. Group 1 (S1 and S2) reported that the time they spend in the Base has lessened as they have become more comfortable in the wider school surround. All the pupils in this group did however report using the Base. Pupils reported that during Base time they could finish off their school work, they reported that it is helpful to have teachers around to help them during this time. Pupils also commented that the Base provides a necessary quiet space when they become overwhelmed:

‘(LCR) help you finish off your work.’
‘LCR rarely used (but good if) you need to spend quiet time (sic).’
The pupils in Group 2 (S3s) spoke more about what happens during Base time and what this means for them. Group 2 were able to discuss specific programs that they had worked on in the Base during their time in S1 and S2. They mentioned group work to help them with their emotions as well as tutorials about friendships. Out-with structured sessions this group also discussed the Base as a safe place that they can go when they feel overwhelmed. They also reported that they value the Base as a place where they can spend time going over unfinished class work and receiving extra help to understand aspects of classwork they find:

‘We used to talk about emotions and stuff’

‘Go back over work (from classes)’
Pupils in Group 3 (S4 and S5) also found it difficult to quantify the amount of time spent in the Base. However, similarly to the other groups the pupils valued being part of the Base in school and feel that their success in school was and is facilitated by having the Base as a safe place where they can go. Group 3 pupils spoke very highly of their key teachers in the Base and the relationships that they had built with them as being a key factor to their achievements in school:

‘(The Base )Somewhere you can go to calm down and relax / have discussions / talk. ‘
‘If you have any problems you can come to the base.’
‘…(I was) told I had no chance of passing X subject, but now am a candidate for advanced higher …Mr X always pestering me to do my best and achieve my potential.’ 

Support in class

A large component of the support provided to pupils who belong to the LCR is done so within subject classes. The Group 1 (S1 and S2 pupils) were asked about their experiences of being in class and what kind of supports they receive. The level of support varied depending on pupil and no individual in the group could quantify how much support they receive. However, all felt that they receive sufficient support in classes and they reported valuing the extra support:
‘(If there was no extra in-class support)you wouldn’t be able to do work and CT would moan.’

 ‘There (is) always a class teacher to support you.’
Pupils in Group 2 (S3 pupils) reported similar views in terms of in class support. The participants in Group 2 spoke about feeling part of the class and although they are aware of having extra support they reported feeling at ease and comfortable within classes:
(What makes a good subject teacher?)…if you’re taking part… (if you’re) part of it’

‘They make us feel comfortable’
In addition, pupils in Group 3 (S4 and S5) reported feeling that subject teachers are more understanding of their needs due to the support of LCR staff. Group 3 pupils reported that the level of support that they receive in-class has gradually decreased as they have progressed through school. However, they reported feeling that subject teachers are more understanding of them and acknowledge that they require a bit extra support at times:

‘(in S1 and S2 I) usually had teacher in most classes, only one or two classes I didn’t have; now it’s only in maths (I get help).’
‘(Teachers) are slightly more lenient on you because they know that you have troubles that others don’t.’
School without the LCR
Pupils were asked to imagine what their school experience would be like if they did not have the support of the LCR. Group 1 (S1 and S2) reported feeling that school would be difficult without the support from LCR teachers. Pupils reported feeling settled and that teachers were always there to help them if they needed it. They also felt that without the support of the LCR they would have to do certain things that they would be unable to do and that subject teachers would not understand their needs. Pupils in this group felt that the support they receive at the present time is sufficient to meet their needs:

‘(School would be) harder (not to have support from LCR) I’d have to do X and I can’t do it’

‘You wouldn’t be able to do work and the class teacher would moan.’
Pupils in Group 2 (S3) also reported feeling supported by teachers from the LCR. These pupils reported feeling that the support of the LCR alleviates their anxieties about school as they feel understood. The group also discussed the different methods that some of the LCR teachers use to help them understand situations i.e. feeling cards:
‘ (if no LCR) there would be no one to help you in your situation’

 ‘… (LCR) gives us feelings cards. Look at pictures and help us see what they’re feeling

 ‘Helps us from getting anxious…if you’re worried about something and don’t want anyone to know you can come here.’
Comments from Group 3 (S4 and S5) pupils echo a lot of the comments from other groups. There was a collective feeling of security in having the Base in the school and pupils definitely feel a sense of affiliation to the Base:

‘Helpful that there is somewhere there for you …somewhere to go.’
‘(school would be)…difficult (if no Base)…It’s insurance.’
Post school transition

Group 3 (S4 and S5 pupils) were asked to explore their feelings around transitioning from the LCR into the post school world. Overall the group were positive about supports in place to support them to think about life after school and they expressed aspirations of what they would like to do post school. The young people expressed definite aspirations and clearly feel supported by their teachers in exploring their post school options. The young people described having a mentor from the LCR who they meet with every couple of weeks. They reported finding this helpful in terms of having a person to talk to and in relation to studying for formal examinations. The pupils also discussed the benefits of work experience. One young person commented that this happens at the end of S4 rather than the beginning of the year. The group all agreed that this was well timed as it gives them more time to think about possible placements. Young people also reported feeling that the duration of work experience placements is just right to give them a sense of the chosen job placement: 

 ‘Work experience last year was at the beginning of S4 now it’s at the end of S4…(better) as you get more of a chance to think about what you want to do.’

‘If you don’t have a good placement, might be glad it lasts for a week.’

 ‘Mr X is my mentor / everyone in S4 / S5 has a mentor…have a meeting with mentor every 2 weeks’
Suggestions for improvements 
Young people in all of the groups were asked about any possible changes or improvements that could be made to make their school experiences even more positive. On the whole the pupils all struggled to think of possible ideas. One group mentioned that they would have benefits from more support in making friends in S1 and S2; the young people commented that friendships were something that they eventually worked out for themselves. Another group suggested that whole school training on Autism and the Base would be helpful to make other pupils aware of the reasons behind some of their fellow pupils’ behaviours:

‘(help to make friends) something I worked out on my own.’ Group 3

‘A lot of people in school don’t know about the Base…would help if they knew about autism.’

CONCLUSIONS
From the above comments it can be seen that young people encounter a variety of transition experiences into the LCR. From the young people’s comments it can also be seen that they have varying views about what they valued and felt comfortable with regarding their transitions into the LCR Base.  It would appear that the pupils who took part in the focus group entered the LCR Base at varying points, rather than just beginning on the first day of S1, this may account for some of the variation of arrangements. Moreover, despite differing experiences of transition all of the young people appear to have made successful transitions and feel that they were supported during the process.  
All in all, there is a definite sense among all the groups that pupils feel a sense of belonging to the LCR Base but also see themselves as Drumchapel High pupils. Pupils all rate their school experiences highly. They reported feeling that they are listened to and well supported with their emotional and academic needs. It was difficult to quantify the exact time pupils spend in the Base and exact levels of pupil support provided in class. However, when asked, all pupils reported feeling that they receive good levels of support and feel happy and secure in all areas of the school. The young people attributed their positive school experiences to the support of LCR staff. They also reported feeling that class teachers are more sympathetic to their difficulties and offer extra support when LCR teachers are not in the class with them. This would suggest that subject teachers are changing the ways that they respond to certain pupils with language and communication difficulties due to the influence of the LCR Base and increased knowledge of working with pupils who have additional support needs. 
Comments suggest that all pupils receive an individualised program of support, tapered to meet their individual needs. This appears to be working well for the pupils and they appear to be thriving in Drumchapel High, with the LCR support. 

SUGGESTIONS FOR THE FUTURE
The feedback from pupils on support provided by Drumchapel High LCR was overall very positive. Based on the pupils’ comments suggestions for future considerations are detailed below:
· LCR staff to consider installing a suggestion box in the Base to invite young people to post ideas about workshops or things they’d like to learn more about in the LCR.
· LCR staff to look into some whole school workshop / assembly on Autism and the function of the LCR Base.

· LCR staff to work with each young person on a pen profile that they could share with subject class teachers. This would detail any information about themselves that would support the class teacher to understand their needs in class.

APPENDIX 1 : Parent Consent Form
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CONSENT FORM
It is the intention to run focus groups in January with all of the pupils in Language and Communication Resource in Drumchapel High which will discuss issues surrounding their experience of transitioning to High School. These will be run by Marianne Paul, Educational Psychologist.

The focus group will last approximately 45 minutes and will be used to gather pupil experiences of the transition to High School. In particular we will be interested in their views regarding what has worked well during their first term and any suggestions for improvements.  The information gathered will be used to inform the future planning of the Language and Communication Resource at Drumchapel High.                                                                                                    However, discussions from the group will be confidential and no young person will be named individually in the results.

Prior to the group discussion the young people will all be briefed on what will happen and given the opportunity to opt in or out as they wish.

I do not / agree for my child ………………………. to take part in the focus group:

 Signature of parent: ………………………………………………

Date:………………………………………………………………………..

Appendix 2 : Young Person Consent Form
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Your Transition Experiences
CONSENT FORM
I, …………………………………………….  have been told that Glasgow Psychology Service, are running focus groups with pupils at the Language and Communication Resource and I have been invited to take part. I know that this group will discuss issues surrounding moving from Primary School to High School and moving between year groups. 

I understand that I do not have to take part if I do not want to.  If I decide to take part and then change my mind, I can leave the focus group at any time.  Whether or not I take part will not affect my school education in any way.  No one except the people running the focus group, and the other members of the focus group, will know what I said during the focus group discussions. Some of the things said in the group might be used in the final report.  However, my name will not be used and it will not be possible to identify me from anything written in the report.

I fully understood all the above information and I agree to take part in the focus group.

Signed: ………………………………………………..      

Date: …………………………………………………..
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